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A Long Beach Public High School
James J. McGrath, Founding Director
james.mcgrath@academylongbeach.org

Date: 9/20/19
LETTER OF SUPPORT FOR CLOVIS GLOBAL ACADEMY
It is my great pleasure to provide a letter of support for Clovis Global Academy’s (Clovis) charter
petition. I have read the petition and base my support on the shared educational model and the
success of this model at our schools serving a similar population as the students served as in Clovis’
petition.
The Intellectual Virtues Academy is both a middle school and high school in the City of Long Beach.
The middle school is going into its 7th year, and the high school is going into its 4th year. By standard
measures of test scores and growth (among many other metrics), both schools have been remarkably
successful using a similar educational model to the one proposed in Clovis’ petition and with similarly
situated students. The middle school, for example, continuously scores among the highest of the 16
middle schools in Long Beach on the CAASPP.
Both schools have employed the constructivist approaches outlined under the “Transformative
Teaching” principle in the Clovis petition. We have found great success with these approaches closing
the achievement gap especially for our SED, EL, SPED populations. At our high school, we serve over
30% SPED population, 87% students of color, and 18% EL students. 80% of our students qualify under
some federal Title program. Despite serving students from traditionally underserved populations, our
students’ proficiency scores have risen above national average every year since we have been open on
every test given and for each grade on our sites CCSS-aligned suite of interim assessments, the NWEA
Measures of Academic Progress, computer-adaptive, nationally normed assessments. The schools’
success with historically underserved students has also translated into extraordinary gains on the
CAASPP: e.g., our most recent class of eleventh graders had a CASSPP percentage meeting or
exceeding standard of 53% when the same cohort three years prior had a percentage meeting or
exceeding standard of just 31%, showing a statistically significant increase in student achievement as
students stayed in our schools. To help us measure our program’s efficacy in developing critical
thinking in our students, we use the California Critical Thinking Skills Test (CCTST), which shows our
students outperforming their national peers by even wider margins.
Please feel free to contact me for any further information,

James J. McGrath
Founding Director
The Academy
1637 Long Beach Blvd. • Long Beach, CA 90813
academylongbeach.org

Appendix B
Founders' Resumes

Curriculum Vitae
Josefa Bustos Pelayo
Profile
I am a highly dedicated educator, results focused, creative and innovative, I have been teaching for the
past 20 years. I am a lifelong learner who exhibits a high degree of professionalism, focused on
improving my craft; I possess the ability to motivate and direct others in a supportive, cooperative team
environment. I am always in search of improving student engagement, English and Spanish language
development achievement, and overall student success inside and outside the classroom, especially via
exceptional literature.
Teaching Experience
California State University, Fresno Fall 2016-Present
• Lecturer, Department of Literacy, Early, Bilingual, and Special Education (LEBSE)
Hanford Elementary School District 1999-Present
• Jefferson Charter Academy first grade dual immersion is my most current position
• Joe Simas Elementary second grade and first grade Dual immersion educator
• Roosevelt Elementary: Kindergarten three years working with a multilingual, multicultural, group
of children
• Lincoln Elementary: Kindergarten and fourth grade teacher working with a diverse population
• Migrant Summer School, worked with first graders, Summer of 2013 and 2014
• Kindergarten Teacher Leader for Hanford Elementary- I lead trainings for new kindergarten
teachers in the district and helped them be successful in their first year.
Los Angeles Unified School District 1998-1999
• Kindergarten teacher at Ascot Avenue Elementary School in South Central LA, bilingual
education teacher half the year and English Only teacher the other half.
Appointed Award Book Selection Committees
• 2020 Jane Addams Children’s Book Award Selection
• 2019 Pura Belpre selection committee as a REFORMA member
• 2018-Present California Reads selection committee for California Teachers Association
Professional Development/ Parent Workshops I have Lead
• California Association of Bilingual Educators (CABE) March 2016, I presented a workshop to
30+ educators, called Tide pools to Treetop: Adaptable interdisciplinary units that students will
love. Also Co-presented an informational session describing California State University Fresno’s
Multilingual Multicultural Education Masters.
•

•
•

•

National Two-Way (ATDLE) June 2015 I presented workshops to 60+ educators, called Tide
pools to Treetop: Adaptable interdisciplinary units that students will
love.
Plan and implement ELA K-2 Parent Academy for Hanford Elementary Parents of English
Language Learners in order to promote bi-literacy English/Spanish, May 2015
Plan and implement a series of Mathematics Parent academies for Hanford Elementary parents of
English Language Learners in Spanish, April
2015
Co-facilitate professional development for future teachers at the annual Cesar Chavez
Conference/Dual language Conference at Fresno State titled Science notebook in a thematic
Unit
March 15, 2014

•

•

Planned and implemented a series of parent workshops Teaching Literacy through Music to
Migrant parents of English Language Learners in Spanish.
March/April 2014
Verso, Perla, Pluma y Flor: In collaboration with Colleagues from California Reading and
Literacy Project I co-lead standards based professional development by providing instructional
ideas and tools to teach writing that reflect the language, culture and rich literary history of the
Hispanic child and his/ her community, Summer
2010.

Education
California State University Fresno
• Master of Arts: Multilingual Multicultural Education December 2015. (GPA 3.95) My project
centered around looking at the most current research on Bilingual Education by sociolinguistic
experts, and at translanguaging in dual immersion classrooms.
• Multiple Subject Credential 1999-2000 (GPA 4.0)
University California Santa Cruz
• Bachelor of Arts in Literature (Spanish) 1994-1998 I began by taking Spanish for Spanish
Speakers for the whole first year as a prerequisite for Spanish Literature. I read and analyzed
literature from many parts of the world with a focus on Latin America as well as Spain. I also
took classes toward a minor in education, where I began to learn about ancient philosophers of
education that influenced critical pedagogy, child centered education and the importance of
multicultural education as well as culturally relevant pedagogy. (No grades)
Trainings and Conferences I have attended
• American Library Association 2018 and 2019 annual and midwinter
• NATIONAL TWO-WAY BILINGUAL IMMERSION CONFERENCE IN NEWPORT BEACH,
CA 2012
• Training in Spanish-English Biliteracy Transfer: California Reading and Literacy Project
biliteracy institute series designed to enable students to make connections between Spanish and
English literacy - June 2011
• Human Rights and Equity Conference (combines speakers and workshops to provide all CTA
members with a greater understanding of the issues of diversity and equity. Annually in March
2009- 2012
• GLBT conference (addresses issues involving Gay, Lesbian, Bisexual, transgender (GLBT)
educators, students and community) 2013
• Embracing Diversity: the Question of Bullying Symposium presented by Arne Nixon Center and
San Joaquin Valley Writing Project at California State University Fresno January 2013
• Splash Zone Teacher Institute at Monterey Bay Aquarium 1 week in the summer and 3 follow up
Saturday sessions spread out through the school year 2012-2013: Experienced inquiry-based
activities that support the Common Core State Standards and Next Generation Science
Standards. It began as a training and ended with leading an in-service at my school site. Summer
2012- subsequent 3 sessions 2013
• Verso, Perla, Pluma y Flor : Resources for the Teaching and learning of Spanish writing through
the study of genres, their characteristics and applications.: A collaboration for staff development
between The California Reading and Literature Project and the San Diego County Office of
Education. Summer 2009
• CTA Summer Institute UCLA Common Core training in its earliest stages Summer 2012
• Trained in Picturing Writing, 2001: trained to use student’s own watercolor paintings to inspire
the writing process in students.

Trained through Hanford Elementary by New York’s Teachers College in Writer’s Workshop and
Reader’s Workshop 1999-2006
Professional Affiliations
•

•

•
•
•

REFORMA member 2018- present currently
o 2019 Pura Belpre selection Committee
o Vice President of REFORMA Del Valle Central 2019-2020
CRLP California Reading and Literacy Project 2009-2018
CABE California Association Bilingual Education 2015-2018
Hanford Elementary Teachers Association- Human Rights and Equity chair 2009-2014

2014 Recipient of the Martin Luther King, Jr. Memorial Scholarship- California Teachers Association

DR. ALFREDO CUELLAR

8865 N. Sierra Vista Ave., Fresno, CA 93720
(559) 940 3565cel
alfredocu@sbcglobal.net
alfredocuellar@me.com

EDUCATION
Ph. D. Educational Administration, Planning, and Higher Education,
UNIVERSITY OF ALABAMA, Tuscaloosa, AL
Dissertation: Planning for the Physical Education Needs of Developing Countries.
University of Alabama Graduate Studies Fellowship.
M. A. Educational Planning
UNIVERSITY OF ALABAMA, Tuscaloosa, AL
B. S. Education (Rotary Club Scholarship)
UNIVERSITY OF ALABAMA, Tuscaloosa, AL

PROFESSIONAL EXPERIENCE
Full Time International Consultant Mexico and United States 2013 to date.
•

Issues related to education, organizational analysis, fiscal, budgetary and
investment, executive searches, human resources, research, development, and
marketing, political relations, policy analysis, and program development.

Education & Leadership Foundation Board Member, 2006 to date.
•
•
•
•
•

•

Establishing policy, strategic plan, and general supervision of fiscal, personnel,
benefits, and strategic priorities. (
Adjunct Professor of Mexican Culture August 2013 to 2014
Broaden the horizons of English and Spanish speaking students through a
panoramic view of Mexican culture from the present to the past. (
Enrich and refine the linguistic, cultural, and literary background of the
participants. Since the course will be taught in Spanish, students should have
appropriate reading, writing, speaking and listening skills in that language. (
Establish a weekly forum and provide ample opportunities for students to express,
explain, discuss and present in oral and written forms the interrelationship
between the creative arts, the humanities and self. ((Board Member and Research
Fellow 2013 to present (
Grant selection, writing, and submission. (

General Coordinator for Graduate Education and Research, North Zone
University Autonomous of Tamaulipas August 2014 to 2017.
•

Represents the Vice President of Graduate Education and Research of UAT at the
North Zone of the Tamaulipas State (Matamoros, Valle Hermoso, Reynosa, Río
Bravo, and Nuevo Laredo.

Fresno Economic Opportunities Commission (Human Resources Officer 2012 to 2013
 Responsible for 1200 employees, and a staff of 13 including Labor Relations, Benefits,
Talent Search, Recruiting, Training and Development, and Culture and Diversity.(
 Transformed HR from a tactical operational team disconnected from executive and
leadership strategies to a strategic team, to focus on the agency priorities,
increasing diversity, creating a culture of inclusion, and improvement quality. (
 Author of Fresno EOC Transformational Plan, and Fresno EOC Diversity and Equity
Plan. (
 Restructure and hiring of new managers to become a New Strategic HR. (
Imperial Valley College (Dean of Behavioral and Social Science 2010 to 2012. (
 Offering more than 400 courses per academic year, in behavioral, social, and arts,
recruiting, selecting, hiring, of staff and instructors (
 Preparing comprehensive program reviews, students learning outcomes (SLO), the
identification of needs (
 Writing grants proposals (
 Improvement of success and retention students rates (
 Designing and construction of the new Art Gallery, and creating a support group and
(community involvement for donation and collaboration for the arts (
California State University, Fresno (Associate Professor 1999 to 2010 Coordinator
of the Master Degree of Educational Administration (Higher Education) 2008 to 2009 (
• Recruit, screen, select, admit, counsel and supervise the students in this program, in
addition to hire, evaluate and develop faculty for this program.
• Chair of Chairs Chair of the Council of Chairs 2006 – 2007. This is an elected
position among all chairs at CSU, Fresno. An extensive agenda is followed regarding
personnel, academic, relations, and other vital functions of all chairs. Frequent
meetings with the Provost, and the Director of Academic Personnel Services are
required.
California State University, Fresno
Chair of Educational Research and Administration 2002 – 2008 (exception of 2003-2004
for a year sabbatical)
 In addition to the normal responsibilities of a Chairmanship, I had a leading role in (the
planning of a second doctoral program, and major collaboration in the
(development effort to accomplish established goals. (

 Specialize in research and teaching on education policy, educational leadership, and
(the micro-politics of education; teach courses on school-community relations and
(educational administration. (
 Supervise students in educational administration internships, and Master theses,
(Doctoral dissertations and served on numerous university committees. (
 Ad hoc committee member who design, perfected, negotiated, established, and taught
(in the Joint Doctoral Program of Educational Leadership with University of
(California, Davies. (
 Responsible for planning a second doctoral program in Educational Sciences. (
 Member of the Development committee supporting the largest fund rising campaign
(ever for Fresno State. Chair. 2002-2003 (Department of Educational Research,
Administration and Foundations (
 In addition to the normal responsibilities of a Chairmanship, a major structural reform
was conducted reallocating faculty in Foundations to a different department to
better fit the academic needs of programs. (
 Establishing a new vision, ample collaboration, and multiple negotiations with faculty
in various departments, other chairs and the dean. (
 A total of four successful searches were conducted under my leadership in our
department; and was part of the search committee on numerous other searches.
(California State University, Fresno, CA Associate Professor of Education in the
Educational Administration Program Aug. 1990 to 1993 (on leave from 1993 to 1996). (
•

Taught courses in educational leadership and school/community relations,
supervised students in administration externships and Master’s theses, and served
on university committees.

San Diego State University, Imperial Valley Campus, Calexico, CA Assistant
Professor of Education (Sept. 1988 to Aug. 1990)
 Taught courses on secondary education; conducted research on educational
achievement in (marginalized communities; organized conferences and research
groups on border education. (
 Coordinator of Teacher Education Program. Placed students in teaching internships. (
Calexico Unified School District, High School, Calexico, CA Spanish Teacher (Sept.
1987 to Aug. 1988) (
•

Taught tenth and eleventh grade Spanish courses for native and non-native
speakers.

Harvard University, Graduate School of Education, Cambridge, MA
Visiting Professor of Education (Sept. 1980 to Aug. 1982)
•

Created and taught new courses on educational policy and educational
administration, and advised students.

University of Texas, Brownsville, Brownsville, Texas Adjunct Professor (Sept. 1982 to
August 1983)
•
•

Taught Supervision of Education.
Harvard University, Graduate School of Education, Cambridge, MA)
Research Associate (1984 to 1985)  Conducted research on education policy in
Latin America.

University of Alabama, Tuscaloosa, AL Teaching Assistant, Department of
Educational Administration (Sept. 1972 to May 1973)
•

Taught courses and prepared lesson plans in educational administration.

University of Oregon, Eugene, OR Teaching Assistant, College of Health, Physical
Education and Recreation (Sept. 1975 to May 1976).
•

Taught sections of courses on physical education.

OTHER EXPERIENCES
Institute of Higher Studies of Tamaulipas, Dean of Humanities (2003-2004)
 Academic planning, curriculum development and instructional supervision. (
 Budget planning, accountability for expenses, supervision, maintenance and
(coordination of new constructions with a budget exceeding 8 million dollars. (
 Leading accreditation process. (
 Extensive development program. (
 Responsible for the strategic planning and implementing of actions in the Division. (
 Hiring and personnel evaluation. (
Office of the Governor, State of Tamaulipas, Cd. Victoria, Tamaulipas,
Mexico Senior Advisor to the Governor in Charge of Education Policy; and Director,
Tamaulipas Institute for Educational Research and Teaching Development (1994 to
1999) (
 Served as the senior advisor to the Governor of a Mexican border state on matters
involving (education at all levels; coordinated inter-agency education policy
development throughout the state; oversaw research and evaluation of education
policy; founded and directed the Tamaulipas Institute for Educational Research
and Development; developed curricular reform plans for secondary and higher
education; and implemented accreditation system for higher education
institutions. (
 Served as the Governor’s Representative to the Executive Committee of the Alfonso
Reyes Regional System of the National Council of Science and Technology
(CONACYT) (1995 to 1999; the Education Group of the Governors of the Border
Conference (1994 to 1999); and the Education Group of the Governors of the
Gulf of Mexico Conference (1996 to 1999). (
 Established graduate programs in education to train teachers and school administrators.

(
 Organized annual international conferences on education research. (
Government of Mexico, Office of the Secretary of Public Education, Cd. Victoria,
Tamaulipas, Mexico Secretary’s Representative to the State of Tamaulipas (1993 to
1994) (
•

Coordinated the Mexican federal government’s public education assistance,
accreditation, supervision, and development programs in the State of Tamaulipas.

Regional Technological Institute, Mexicali, Baja California, Mexico
Professor (Sept. 1987 to 1990)
•

Taught courses in administration, organized and presented at conferences on border
issues, and conducted research on educational excellence.

Regional Technological Institute, Matamoros, Tamaulipas, Mexico
Professor (Sept. 1977 to Aug. 1988)
•

Research

Research

Taught courses on educational administration, education policy, and organizational
leadership.

Center for Interdisciplinary Research and Teaching in Technical Education
(CIIDET), Queretaro, Queretaro, Mexico Director (1978 to 1980); Professor (1976 to
1977) (September 1976 to Aug. 1980)
 Directed a national interdisciplinary research institute that trained administrators and
(professors for Mexico’s national system of technological institutes. (
 Recruited an international faculty of distinguished researchers, coordinated curriculum
planning, raised public and private resources, and supervised administrative and
academic personnel. (
National Graduate School of Physical Education, Mexico City, Mexico Provost and
Vice President for Academic Affairs (March 1977 to Dec. 1977)
•

Served as chief academic officer of a large public institution of higher education
providing specialized instruction and drawing students from throughout Mexico.

Institute for Technological and Graduates Studies of Monterrey, Monterrey, Mexico
Program Director and Associate Professor of Sports Administration (Aug. 1973 to Jun.
1974)
•

Directed one of Latin America’s first academic programs on sports administration,
taught courses, and conducted research.

National Directorate of Physical Education, Mexico City, Mexico Coordinator,
Planning and Development Department (Jan. to Aug. 1971)
 Coordinated planning, development, and budgeting on physical education. (

 Served as Special Coordinator for Publications, Track and Field Section, XIX Olympic
(Games Organizing Committee. (

Selected Publications
1. Cuellar, A. (2018). Dr. Cuellar’s 23 Predictions for 2018 (published in
over one hundred newspapers, in Mexico and US).
2. Cuellar, A. (2016). Dr. Cuellar’s Predictions for 2016 (USA, Noticias).
3. Cuellar, A. (2014). The 10 Most Important Variables for Latinos in US.
USA Noticias
4. Cuellar, A. (2011). The Future of USA: Latinos, a Great, Strategic, and
Complicated Variable for the Future. USA Noticias
5. Cuellar, A. (2010). The Bronze Race in the United States. USA Noticias
Cuellar, A. (2008). The limits of education. Hispanic Immigrant News. pp.
40-45. January –March, 2008.
6. Cuellar, A. (2007). Eight questions about the immigration debate.
Hispanic Immigrant News. pp. 38-41. November, 2007.
7. Cuellar, A. (2007). Lesson from a political defeat. Immigrant News. pp.
32-35. August, 2007.
8. Cuéllar, A. (2007). The use of the case method in the training of school
leaders. In Updating the Pedagogical Debate for Modern Times. Chapter
in book. (Scheduled release by Fall 2008).
9. Cuéllar, A. (2007). The Educational Millennium: The Design of an
Ambitious Course. Educación y Ciencia. (Scheduled release by Fall 2007)
10. Co-Editor of Special Issue Educación y Ciencia: The Training of
Educational Leaders. Revista de la Facultad de Educación de la
Universidad Autónoma de Yucatán. (Scheduled release by Fall 2008).
11. Cuéllar, A. (2004). Educational Agenda for the Future (in Spanish).
Queretario. CEDESA.
12. Cuéllar, A. (2001). The Millennium Transition: An opportunity for
innovation in leadership and instruction. Querétaro. CEDESA.
13. Cuéllar, A. (1997). Un viaje al futuro de la educación: los retos del siglo
XXI (A trip to the future of education: the challenges of the XXI century).
Futuro Santo y Seña, 2, (20), 5-11.
14. Cuéllar, A. (1997). ¿De dónde viene tu poder? (What is the source of your
power?). Futuro Santo y Seña, 2, (15), 11.
15. Cuéllar, A. (1997). The exercise of power in schools. Querétaro,
CEDESA.
16. Cuéllar, A. (1996).Órganos colegiados: fundamentos y potencialidades
para la eduación (Collegian organizations: foundations and resources for
education).Compromiso, 1, (4) 18-28.
17. Cuéllar, A. (1994) La Politica y el Ejercicio del Poder en las
Organizaciones Escolares. (In Spanish). Queretario, CEDESA.
18. Cuéllar, A. (1993). Y...¿qué se ganó con organizar los juegos de la XIX

Olimpiada? (And...what was won organizing the XIX Olympic Games?).
Gama, 4, (1) 14-16.
19. 18. Yerkes, D., Cuéllar, A., & Cuéllar, M. F. (1992). Towards an
understanding of organizational culture in schools of education:
Implications for leadership development. Resources in Education (RIE),
EA 024 243.
20. 19. Papalewis, R., Cuéllar, A. Jordan, M., & Yerkes, D. (1992). Mentor
development: A model of collaboration. Implementation of the Danforth
project at CSU, Fresno. Resources in Education (RIE), ED 347 691.
21. Cuéllar, A. (1993). Quality issuses in educational administration in
Mexico and the United States: A comparative analysis. In Fernando Parra
(ED.). Proceedings of On the Edge: A US Mexico Border Symposium. Cal
Poly Pomona.
22. Cuéllar, A. (1993). Situación deplorante de la Educación Física en
México. [Physical Education in Mexico: A case of deploration. Gama, 5,
(1) 8-10.
23. Cuéllar, A., Daugherty, R., Parker, J., & Wildman, L. (1993). Assessment
items for a knowledge base in educational administration. Executive
Summary of California Education, 1, (3), 24-28.
24. Cuéllar, A. (1993). Educación y maestros: Lo antiguo y lo moderno
(Education and teachers old and new stuff). Intrangulis: La Educación en
el Noreste, 5, 17- 25.
25. Cuéllar, A. (1992). From dropout to high achiever: An understanding of
academic excellence through the ethnography of high and low achieving
secondary school students. Resources in Education (RIE), ED 344 718.
26. Cuéllar, A. (1999). La educación (Education) Del Nuevo Santander al
Nuevo
27. Yerkes, D., Cuéllar, A., & Cuéllar, M. F. (1992). Towards an
understanding of organizational culture in schools of education:
Implications for leadership development. Resources in Education (RIE),
EA 024 243.
28. Papalewis, R., Cuéllar, A., Jordan, M., & Yerkes, D. (1992). Mentor
development: A model of collaboration. Implementation of the Danforth
project at CSU, Fresno. Resources in Education (RIE), ED 347 691.
29. Cuéllar, A. (1992). Quality issues in educational administration in Mexico
and the United States: A comparative analysis. In Fernando Parra (Ed.).
Proceedings of On the Edge: A US Mexico Border Symposium. Cal Poly
Pomona.
30. Cuéllar, A. (1992). The victory of a political opposition party and
educational quality:The case of the Partido de Acción Nacional in Baja
California, Mexico. Revista de Ciencias Sociales. 3, 8-19.
31. Cuéllar, A. & Cuéllar, M. F. (1991). An understanding of academic
excellence through the ethnography of high and low achieving secondary
school students. Resources in Education (RIE), ED 337 529.
32. Cuéllar, A. & Cuéllar, M.F. 1991. Winners' and Losers' Circles:
Conceptions of Social and School Based Factors Affecting Student

Achievement. The Journal of Educational Issues of Language Minority
Students, 9, 115-136.
33. Cuéllar, A. (1991). Los directores escolares: El camino a descubrirlos
(School principals: The way to discover them). Cuadernos de Educacion,
21, (205), 162- 171.
34. Cuéllar, A. & Cuéllar, M. F. (1990). From dropout to high achiever: An
understanding of academic excellence through an analysis of dropouts and
students-at-risk. Resources in Education (RIE), ED 322 252.
35. Cuéllar, A. (1990). El desarrollo profesional del personal académico y la
formación de grupos de trabajo en instituciones educativas. (The
professional culture of academic personnel and team development in
educational institutions.) Queretaro, Mexico: CEDESA.
36. Cuéllar, A. (1990). El uso del método de casos en la preparación de
profesores. (The use of the case method in the training of teachers).
Educación Revista Interamericana de Desarrollo Educativo, 33 (105), 5765.
37. Cuéllar, A. (1990). La década: consecuencias e incógnitas.(The decade
consequences and questions). Revista Ventana de Querétaro, 3 (31).
38. Cuéllar, A. (1990). School principals in Mexico: A research agenda.
Resources in Education (RIE), ED 318 113.
39. Cuéllar, A. (1989). La década: consecuencias e incógnitas.(The decade:
consequences and questions). Revista Universidad de América, 2 (1), 132141.
40. Cuéllar, A. (1989). Educational policy in Mexico: An organizational
analysis, Review of Latin American Studies, 1 (1&2), 65-79.
41. Cuéllar, A. & DeVillar, R. (1989). Introduction to education along the
border, Revista de Estudios Fronterizos, 7 (18 & 19), 7-13.
42. Chomsky, N.(Translator) Cuéllar, A. (1989). El plan y los resultados de
una guerra: semejanzas y diferencias de la intervención de Vietnam y
Centroamérica (The plan and consequences of a war: similarities and
differences in the Vietnam and Central America intervention). Revista
Universidad de América, 1 (2), 6-12.
43. Cuéllar, A. (1989).Two thoughtless acts, Phi Sigma Mu, Newsletter. 1 (2),
1.
44. Cuéllar, A. (1988). Hispanics underrepresentation in higher education.
Bilingual Education Research Issues Special Interest Group of the
American Education Research Association Newsletter. 1 (1), 3-4.
45. Cuéllar, A. (1986). Physical education: The profession. Foro
Universitario, Epoca II, 6 (64), 39-48.
46. Cuéllar, A. (1986). Education in the northern border of Mexico. Foro
Universitario, Epoca II, 6 (62), 39-48.
47. Cuéllar, A. (1985). Education in the northern border of Mexico. In R.
Ayala (Ed.) (Conference Proceedings. Calexico: SDSU, Imperial Valley
Campus, 35-47.
48. Cuéllar, A. (1985). Second binational conference on libraries of the
Californias: Evaluation. In M. Stieffel (Ed.) (Conference Proceedings.

Calexico: SDSU Imperial Valley Campus, 120-149.
49. Cuéllar, A. (1985). Educational and research opportunities along the
border: An evaluation. In R. Ayala (Ed.) (Conference Proceedings.
Calexico: SDSU. Imperial Valley Campus, 156-163.
50. Cuéllar, A. & López y Maldonado, J.A. (1980). Reflexion on the creation
of new careers and their respective curricula in Mexico. Revista de
Educación e Investigación, 1 (4), 39-43.
51. Cuéllar, A. (1979).Graduate education: What for? Revista de Educación e
Investigación, 1 (1), 5-7.

Presentations at Professional Conferences

Since 1993, I have participated in more than 150 conferences, at various academic foro
national and international in topics related to: educational research, social science,
heducation. Following are some examples:
1. Cuellar, A. 2011, April 19). Mexico for Mexican Americans. Imperial Valley College.
Imperial California.
2. Cuellar, A. 2010, November 23). The Essentials of a Technological University. Course
at Progreso, Yucatan.
3. Cuellar, A. 2009, June 19). Physical Education in US: An Old Challenge with New
Failures. A sate congress celebrated in Ensenada, Baja California.
4. Cuellar, A. 2009, June 18). Physical Education in California: A Critique to Standards
Based PE. A national congress celebrated in Ensenada, Baja California.
5. Cuellar, A. 2008, November 20). Educational Agenda Revised for the Future. Guest
Lecturer at the Doctoral Program in the College of Education at Simon Frazier,
Vancouver, BC, Canada.
6. Cuellar, A. 2008, November 14). Sports and Learning: A Course for Optimistic
Neophytes. A sate congress celebrated in Ensenada, Baja California.
7. Cuellar, A. (2008, November 7). Physical Education and Health: A Current
Perspective of Challenges and Illusions. Presentation International Conference on Health,
Sports, and Physical Education. Mexicali, Baja California.
8. Cuellar, A. (2008, November 6). Seminar on Power and Politics for Physical
Education Programs. International Conference on Health, Sports, and Physical
Education. Mexicali, Baja California.
9. Cuellar, A. (2008, October 31) The Future of Colleges and Schools of Education.
Keynote speaker for Special Faculty Retreat. California State University, Bakersfield
10. Cuellar, A. (2008, July 31) Leadership for Instruction: Revisiting the Learning of
Diverse Students. National Conference of the National Council of Professors of
Educational Administration. San Diego, California.
11. Cuellar, A. Reis, N., Magdaleno, K., (2008, July 31). From Numbers to Names to
Faces: Leadership Preparation for Equity and Social Justice. National Conference of he
National Council of Professors of Educational Administration. San Diego, California.
12. Cuellar, A. (2008, July 17). Diverse Learners: Graduate Programs, Simon Frazier
University 2008 Summer Institute: Leadership for Learning. Vancouver, B. C. Canada.
13. Cuellar, A. (2008, April 17) Physical Education, Information, and Research.
Congress of Physical Culture, Mexicali, Baja California, Mexico.

14. Cuellar, A. (2007, Sept. 24) Jewish and Hispanic Communities. One of 25 Hispanic
leaders nationally selected to receive special training. Washington, D.C.
15. Cuellar, A. (2007, Sept. 25) Perspective of Physical Education and Athletics in
Mexico.Instructor. Puebla, Mexico 16. Cuellar, A. (2007, Sept. 20). Successful
Students: Ten Commandments.Keynote
Speaker. International Symposium of Physical Culture. Puebla, Mexico.
17. Cuellar, A. (2007, August 31). NCLB The Realities and the Politics Behind: Is
There a Future? Presenter. CALSA Annual Conference. San Diego, California.
18. Cuellar, A. (2007, July 15). Panel Chair and Translator. Education in the
Dominican Republic. ALAS Seminar. Santo Domingo, Dominican Republic.
19. Cuellar, A. (2007, July 12). The Educational Leader of the Future. Secretariat of
Education of Tabasco. Villahermosa, Tabasco, Mexico.
20. Cuellar, A. (2007, July 11). Values and Efficiency: Problems and Solutions.
Secretariat of Education of Tabasco. Villahermosa, Tabasco, Mexico.
21. Cuellar, A. (2007, July 7). Strategic Departure: A Common Vision for Technological
Institutes. Workshop presenter. Durango, Mexico
22. Cuellar, A. (2007, April 21). Perspectives of Physical Education and Sports in
Mexico. Keynote Speaker. IV Congress of Physical Culture and Sports. Tijuana, Baja
California.
23. Cuellar, A. (2007, March 14). The Urgent Issues of Education in the Central Valley.
Round Table Speaker. Governor Arnold Schwarzenegger Cabinet. City Hall of Selma.
Selma, California.
24. Cuellar, A. (2007, Feb. 24). Values, and Efficiency in Mexican: An Exploration of
what is going on and some solutions. Keynote Speaker. II International Educational
Symposium: Education and Values. Gomez Palacios, Durango, Mexico.
25. Cuellar, A. (2007, Feb. 21). The Educational Leader of the Future. Keynote
Speaker. II International Educational Symposium: Education and Values. Durango,
Durango, Mexico.
26. Cuellar, A. (2007, Jan. 25). The Future of Colleges of Education in Research
Universities. Dean Candidate. University of Utah. Salt Lake City, Utah.
27. Cuellar, A. (2007, Feb. 1). Successful Students. Keynote Speaker. Hispanic
Leadership Forum: Clovis East High School. Clovis, California.
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28. Cuellar, A. 2007, Jan. 7). Confronting the Graduation Crisis in California. Keynote
Speaker. Teachers General Assembly. Parlier Unified School District. Parlier, California.
29. Cuellar, A. (2006, Dec. 14). The Federal and State Government in Education: At
Crossroads. Keynote Speaker. Chinese Delegation visiting California State University,
Fresno.
30. Cuellar, A. Magdaleno, K. Lopez, J.A. (2006, Oct. 13). From Number to Faces: A
continuation: Searching for Equity in Programs of Educational Administration.
Presenter. California Association of Professors of Educational Administration CAPEA.
Pomona, California.
31. Cuellar, A. (2006, Oct. 25). The Ten Forecasting Principles of Education. Keynote
th
Speaker. 150 . Anniversary of the Normal School of Monterrey, Nuevo Leon.
32. Cuellar, A. (2006, Nov. 1). Educational Agenda for the Future. Keynote Speaker.
Ninth Leadership Symposium. Los Cabos, Baja California Sur.

33. Cuellar, A. (2005, Dec. 1). Ironies, Cacophonies and Mismatching of Academia.
Keynote Speaker. International Symposium. Durango.
34. Cuellar, A. (2005, Nov. 4). Hispanic Parents and Education: An Institute on Family
Love and Practical Advice. Workshop. Presented at the Coalition for Essential Schools,
Fall Forum. Boston.
35. Cuellar, A. (2005, Oct.13). Current Challenges and Opportunities in North American
Higher Education. Paper. Presented at the North American Higher Education
Conference, San Juan, Puerto Rico.
36. Cuéllar, A. (2004, Jul. 10). Effective Instruction: International Standards.
Workshop. Tampico, Tamaulipas.
37. Cuéllar, A. (2003, Nov. 5). Conflict: How to Understand it and Control it. Keynote
Speaker. Tampico, Tamaulipas
38. Cuéllar, A. (2003, Oct. 8). Ironies, Cacophonies, and Ethical Conflicts of Academic
Life. Keynote Speaker. Universidad Autónoma de Yucatán, Mérida, Y ucatán.
39. Cuéllar, A. (2001, Apr. 27-28). Portfolios, Cases, and ERRE: Inciting Critical
Thinking through Refection in Graduate Educational Administration. Conference.
Central California Conference on Assessing Student Learning. Fresno, Ca.
40. Cuéllar, A. (2000, Apr. 29). Working Together Today for the Best Tomorrow.
Keynote Speaker. McLane High School, Fresno, Ca.
41. Cuéllar, A. (2000, Jan. 20). The Challenge of English Learners: Avenues for
Administrators, Instructors, and Parents. Keynote Speaker. Sunnyside High School,
Fresno, Ca.\
42. Cuéllar, A. (1997, Jan. 27-29). Women Cases: The International Case Method for the
Understanding and Development of Feminine Success. Workshop. Cd. Victoria, Tamps.
43. Cuéllar, A. (1997, June, 27). Power and Academia: How to Increase it and How to
Control it.. Course. Mérida, Yucatán.
44. Cuéllar, A. (1994, April, 4).Superintendency. Session number 3:48. Discussant the
American Educational Research Association (AERA) Annual Meeting, Nueva Orleans,
GA.
45. Cuéllar, A. (1993, April, 13).Contermporary topics in leadership development,
training, and research and discussion of the future direction of LDTR SIG. Session
number 11:45. Discussant the American Educational Research Association (AERA)
Annual Meeting, Atlanta, GA.
46. Papalewis, R., Jordan, M. and Cuéllar, A. (1992, April).Mentor Development: A
Model of Collaboration. Paper presented at a Round Table in American Educational
Research Association (AERA) Annual Meeting, San Francisco, CA.
47. Cuéllar, A. (1992, November). La Cultura, la Organización, y los Refranes. Paper
presented at the Far West Popular Culture Assocation - The Far West American Culture
Association Annual Meeting, Las Vegas, NE.
48. Cuéllar, A., Parker, J., and Wildman, L. (1992, November). Which Items Measure
Best the Knowledge Base of Educational Administration? Towards a Test Item Bank to
Measure Knowledge Base of Educational Administration. Paper presented by Dr.
Wildman (co-author) at the California Educational Research Association Annual
Meeting, San Francisco, CA.
49. Cuéllar, A., Reyes, R. and Carrasco, S. (1992, October). Raza and 1992 Los Angeles
Uprisings: Implications for the Two Societies Hypothesis. Paper presented at the Pacific

Coast Council of Latin American Studies Annual Meeting, Glendale, AR.
50. Cuéllar, A. (1992, August). Voices of the Future: Towards a Critical View of
Educational Administration in a Multicultural Society. Paper presented at the National
Council of Professors of Educational Administrators (NCPEA) Annual Meeting, Terra
Haute, IN.
51. Cuéllar, A., Parker, J., and Wildman, L. (1992, August). Assessment Items for a
Knowledge Base in Educational Administration: With Some Validation Statistics. Paper
presented at the National Council of Professors of Educational Administrators (NCPEA)
Annual Meeting, Terra Haute, IN.
52. Papalewis, R., Jordan, M. and Cuéllar, A. (1992, April).Mentor Development: A
Model of Collaboration. Paper presented at a Round Table in American Educational
Research Association (AERA) Annual Meeting, San Francisco, CA.
53. Cuéllar, A. (1991, November). Contextual Social Factors of Low and High
Achievers: A Comparative Ethnography. Paper presented at the California Educational
Research Association Annual Meeting, San Diego,CA.
54. Cuéllar, A. (1991, November). School Principals Information Sources: A Cross
National Study. Presentation at the California Educational Research Association Annual
Meeting, San Diego, CA.
55. Cuéllar, A. (1991, October-November). Quality Issues in Educational Administration
in Mexico and United States: A Comparative Analysis.. Paper presented at the US
Mexico Border Symposium: On the Edge, Chihuahua, Mexico.
56. Cuéllar, A. (1991, October). Sources of Information for Educational Leaders in
Northern Mexico. Presentation at the Annual Pacific Coast Council of Latin American
Studies (PCCLAS) Conference, Fullerton, CA.
57. Cuéllar, A. (1991, October). The Victory of an Opposition Political Party and
Educational Quality: The Case of the PAN in Baja California Mexico. Paper presented at
the Annual Pacific Coast Council of Latin American Studies (PCCLAS) Conference,
Fullerton, CA.
58. Cuéllar, A. (1991, June). Jose ‘Pepe’ Villarino: Teacher, Scholar, Musician, and
Political Activist. Presentation at The Concilio for Chicano Studies San Diego and
Imperial Counties and the Upward Bound Alumni Club. Honoring Dr. José ‘Pepe’
Villarino, San Diego State University.
59. Cuéllar, A. (1991, May). Understanding Academic Excellence and Failure in a
Multicultural and Socially Diverse Diverse Context: Views of Multiple Factors and
Outcomes. Presentation at the Twelfth Annual Central California Research Symposium,
Fresno, C A.
60. Cuéllar, A. with Brown, R. and Garcia, J. (1991, May). Validation of a Spanish
Language Version of the Brown Locus of Control Scale. Presentation at the Twelfth
Annual Central California Research Symposium, Fresno, CA.
61. Cuéllar, A., Parker, J., and Wildman, L. (1991, April). What Competence and
Knowledge Should Educational Administrators Have? Paper presented at the California
Association of Professors of Educational Administration (CAPEA) Spring Meeting,
Fresno, CA
62. Cuéllar, A. (1991, April). Understanding Success and Failure: A Cross-border
Ethnography. Paper presented at the Western Social Science Association Annual
Conference (Association of Borderland Scholars), Reno, NE.

63. Cuéllar, A. (1991, April). Pepe Villarino and the Three Ironies of Academia. Paper
presented at the Western Social Science Association Annual Conference (Association of
Borderland Scholars), Reno, NE.
64. Cuéllar, A. (1991, April). High and Low Achievers in Secondary School: A
Crosscultural Ethnography. Paper presented at the American Educational Research
Association Annual Conference, Chicago, IL.
65. Cuéllar, A. with Papalewis, R.M., Jordan, M., Gaulden, J., and Smith, A. (1991,
April). Preparing School Administrators For the Culturally and Linguistically Diverse: A
Formal Mentor Training Program in Progress. Paper presented at the American
Educational Research Association Annual Conference, Chicago, IL.
66. Cuéllar, A. (1991, March). Winners' and Losers' Circles. Paper presented at the
Third Annual Migrant Student Conference, Region VI, Calexico, CA.
67. Cuéllar, A. (1991, March). Winners' and Losers' Circles. Paper presented at the
California Symposium for Student Success, Fresno, CA.
68. Cuéllar, A. (1991, January). Analysis of the Corrido as a Non-formal Educational
Phenomena Among Border Populations. Paper presented at Far West Popular Culture
Association Conference, Las Vegas, NA.
69. Cuéllar, A. (1990, November). Border' Spaces: The U.S.- Mexico Border.
Presentation to Colmena Hispana Universitaria Associated Students, Inc. and The
Department of Foreign Languages and Literature, Fresno, CA.
70. Cuéllar, A. (1990, October). Estudiantes Mexicanos y Chicanos en la Frontera
Contemporánea: Un Estudio Etnográfico (Mexican and Chicano Students in Today's
Border: At Ethnographic Study) Paper presented at the Annual Pacific Coast Council of
Latin American Studies (PCCLAS) Conference, San Francisco, CA.
71. Cuéllar, A. (1990, October). The Role of the School in Setting Up Intragroup Conflict.
Paper presented at the Annual Pacific Coast Council of Latin American Studies
(PCCLAS) Conference, San Francisco, CA.
72. Cuéllar, A. (1990, October). Academic Excellence in a Binational Setting. Paper
presented at the Annual Interuniversity Symposium United States - Mexico (CSU,
Fresno), Fresno, CA.
73. Cuéllar, A. with Brown, Rick. (1990, September). Are Mexican Teachers Architects
of Their Own Destiny?. Presentation at the Annual Interuniversity Symposium United
States - Mexico, Tijuana, Mexico.
74. Cuéllar, A. with Papalewis R.M. (1990, September). Mentoring Among Mexican
Teachers: The Invisible Process. Presentation at the Annual Interuniversity Symposium
United States - Mexico, Tijuana, Mexico.
75. Cuéllar, A. (1990, April). New Directions and Challenges in the Teaching of Chicano
Studies. Paper presented at the Annual Meeting of the Concilio of Chicano Studies.
(SDSU), San Diego, CA.
76. Cuéllar, A. (1990, February). School Principals Information Sources at a Border
Setting. Paper presented at the Annual Meeting of the Association of Borderland
Scholars (ABS) Conference, Tijuana, B.C. Mexico.
77. Cuéllar, A. (1989, October). School Principals in Calexico and Mexicali. Paper
presented at the Annual Pacific Coast Council of Latin American Studies (PCCLAS)
Conference, Sacramento, CA.
78. Cuéllar, A. (1989, October). Educational Leadership: Principals at the Imperial

Mexicali Valleys. Paper presented at the Annual Interuniversity Symposium United
States - Mexico, Tijuana, Baja California, Mexico.
79. Cuéllar, A. (1989, May). The Use of Case Studies in the Training of Teachers and
Administrators.. Paper presented at the V Forum of Academic Interchange in
Educational Research, Mexicali, Baja California, Mexico.
80. Cuéllar, A. (1989, May). School Principals: The Route to Discover Them.. Paper
presented at the V Forum of Academic Interchange in Educational Research, Mexicali,
Baja California, Mexico.
81. Cuéllar, A. (1989, February). Fronterizos y Chicanos: Donde Se Encuentran y Donde
Se Alejan (Fronterizos and Chicanos: Where Do they Meet and Where Do they Apart.
Paper presented at the National Conference of the Association of Chicano Studies
(NACA) Conference, Los Angeles, CA.
82. Cuéllar, A. (1988, December). Fronterizos y Chicanos: Donde Se Encuentran y
Donde Se Alejan (Fronterizos and Chicanos: Where Do they Meet and Where Do they
Apart. Paper presented at the National Conference of the Association of Chicano Studies
(NACS) Conference, Los Angeles, CA; and the Regional
Conference of the Northern California Association of Chicano Studies (RNACS)
Conference, Sacramento, CA.
83. Cuéllar, A. (1988, October). An Analysis of Mexican Educational Policy 1983- 89.
Paper presented at the Annual Pacific Coast Council of Latin American Studies
(PCCLAS) Conference, Mexicali, Baja California.
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Ruth Dutton
3745 W. Caldwell Ave., Ste. B
Visalia, CA 93277

ruth@ruthduttonconsulting.com

EDUCATION
2007-2010
2002-2003
1999-2001

MA, Education, Curriculum and Instruction
• 4.0 GPA
Professional Clear Teaching Credential, English
• 3.9 GPA
BA, Philosophy
• 3.9 GPA in major
• 3.5 GPA cumulative

Chapman University
Chapman University
New York University

EXPERIENCE
2019- Present Principal Consultant, Ruth Dutton Consulting
• Establishing a consulting firm to share my expertise in education, strategy, and marketing
2017- 2019 Superintendent, The Academies Charter Management Organization
• Chief executive of a 501c3 (nonprofit org) with $6.5m in annual, public revenue
• Opened a second K-8 charter school, Blue Oak Academy, and established a home office to serve both
schools in our network
• Wrote and secured a $575,000 federal start up grant, spent restricted funds on start up materials
and activities, managed compliance reporting for the full grant duration
• Established new Summer Enrichment Programming in 2018, offering support staff more regular,
year-long work while also offering our families much-needed summer childcare
• Negotiated and secured automatically renewing, indefinite term Facility Use Agreements with Visalia
Unified School District that resulted in cost/capacity-savings and guaranteed site improvements for
the campuses into the future
• Collaborated with the District to apply for and secure competitive Prop 51 facility awards totaling
$29m in state matching dollars, which encouraged the District’s work toward reasonable equivalence
of our campuses
• Developed and maintained a strong governing board and ensured proper agenda posting and board
processes in accordance with the public transparency laws, including the Brown Act
• Initiated cycles of continuous improvement and established a culture of “R&D” (research &
development) for organizational sustainability and improved quality
• Coached and mentored new Principals, Operations Director, and HR Specialist in the duties of their
jobs to manage challenging problems of practice in a manner that fostered their independence
• Developed more meaningful evaluation systems for improved feedback to employees
• Developed leadership succession plans that enabled the recruitment of a high-quality leader
• Produced an extensive strategic plan after 5 months of stakeholder engagement, including Year 1
Action Plans to guide the organization during its first year under a new Superintendent
• Built solid, advisable financial reserves to ensure sustainability into the future
• Regular visitor to Sacramento to advocate to protect charter schools; engaged my Representative in
D.C. on the 2018 tax bill to protect charters from becoming unable to get federally-backed loans on
property investments—made a crucial difference in the outcome
• Continually redesigned our course to respond to priorities while remaining a competitive employer

2016- 2017 Superintendent, Sycamore Valley Academy (SVA) and Charter School Developer/Lead Petitioner, Blue Oak
Academy
§ Chief executive of a 501c3 (nonprofit org) and K-8 public charter school
§ Led our organization through major restructure following extensive strategic planning and
stakeholder engagement, to transition from a single school to a Charter Management Organization
(CMO)
§ Rewrote SVA charter (a 418-page, legal document) for 5-year renewal and wrote new Blue Oak
Academy charter to petition to serve a higher need demographic and affect the achievement gap and
opportunity in my community
§ Developed and managed multi-year CMO budget (and associated salary schedules, contracts, etc.)
§ Identified projected economies of scale, and determined the best reinvestments in program/staffing
to achieve the Vision, Mission, Motto, and Learning Outcomes of our organization, and monitored and
managed cash flow for institutional stability
§ Wrote and secured a $325,000 Walton Family Foundation grant, maintained reporting and
compliance for the full grant duration
§ Planned for the maintenance and transfer of our established culture and program to a new context
and site, managed a staff to develop scalable practices and protocols
§ Advocated for gifted education and charter schools, developer of tools/strategies for both causes
§ Sycamore Valley Academy earned the Partnership for 21st Century Learning (P21) Exemplar Status (for
modeling practices in education that adequately prepare today’s students for tomorrow’s issues and
tomorrow’s economy)
§ Applied for, was accepted, and offered a full-ride scholarship for a PhD program in Education Policy at
UC Santa Cruz; declined acceptance due to my organization not yet being ready for leadership change
2012- 2016 Principal/Superintendent, Sycamore Valley Academy (SVA)
§ Chief executive of a 501c3 (nonprofit org) and K-8 public charter school
§ Attracted, recruited, managed, disciplined, and developed high quality instructional and support staff
§ Planned, developed, delivered and executed targeted professional development to achieve the
school’s goals, and provide ongoing feedback to staff in our school’s unique aspects: project-based
learning (“PBL”), gifted education strategies, Restorative Justice systems, multi-age grouping,
authentic assessment, interdisciplinary learning, lesson variety, etc.
§ Developed and maintained a strong governing board and ensure proper agenda posting and board
processes in accordance with the public transparency laws, including the Brown Act
§ Successfully negotiated and secured a multi-year Proposition 39 (District-owned) agreement for our
facility and worked with the District to develop a campus with green space, asphalt, and play
structure
§ Established bus service from 5 District elementary school sites with high FRL percentage
§ Recruited students, especially underrepresented demographics, with a healthy waitlist (approximately
135 pupils) in all academic years
§ Exceeded the projected enrollment growth timeline, achieved full enrollment capacity within first
charter term (380 pupils in grades K-8)
§ Represented the school in all public settings and with all stakeholders and effectively communicated the
mission/vision of the school and its articulation in our programs to garner public support and good will
§ Navigated challenging financial times (2012-13, when 40% of revenue arrived after the close of the
fiscal year) and secured financing to cover cash flow gaps due to state deferrals with clean financial
audits and growing reserves
§ Participant in Charter Schools Development Center Leadership Institute (aka “bootcamp”) in 2014;
invited to return in a paid Facilitator capacity in 2015
§ Consulted with and helped our County Office secure Gates Foundation funds to establish the “Central
Valley Networked Improvement Community” (CVNIC) to apply the tools of Improvement Science
(Carnegie Foundation for the Advancement of Teaching) and the work of Jo Boaler (Stanford, math
education expert) to collaboratively solve the problem of practice of 5th grade under-achievement in
mathematics

§ Established an annual tradition of hosting “Excellence or Bust,” free professional development to local
education leaders to share our best practices openly with other educators
§ Recruited in the first cohort of Capitol Advocacy Leaders (CAL) in 2013 (and continue to serve in this
capacity) to cultivate relationships with lawmakers, visiting Sacramento and regularly advocating to
protect charter schools
§ Sycamore Valley Academy earned the following awards during my time in this role:
o 2015- Step Up Youth Challenge, Sustainability Award
§ for upper grade service-learning project
o 2015- California Association for the Gifted, 5 Star School Award
§ for having gifted programming that is aligned to best practices
o 2016- California Department of Education, Gold Ribbon School Award
§ for our model practice of providing Gifted Education to all students and top
achievement on CAASPP of any Local Education Agency within our county
2010-2012 Charter School Developer/Lead Petitioner, Sycamore Valley Academy
§ Recruited, coordinated, and built a strong Founding Team to facilitate an excellent charter petition
and bring together the needed talents to govern a high-quality, K-8, public charter school
§ Wrote and secured a $575,000 federal start up grant, spent restricted funds on start up materials and
activities, managed compliance reporting for the full grant duration
§ Researched best practices in gifted education, various philosophies of education, and the charter
movement to develop an innovative school model that would meet the needs of our community
§ Led the charter/school development process including establishing the nonprofit organization, design
of the Instructional Framework, implementation schedules, enrollment and hiring projections, budget
development, marketing/outreach and the writing of the petition document
§ Attended extensive Charter Schools Development Center (CSDC) Chief Business Officer (CBO) training
2008-2012

Teacher, Visalia Charter Independent Study (VCIS)
§ Collaborated with administration to create a Teacher Manual (Policies and Procedures) to improve
instruction school-wide and streamline processes for better service to students
§ Created an “All School Instruction” program (“Write This Way”) to systematically improve our
students’ writing skills, in-serviced staff in its usage, and provided continued staff support in its
implementation; saw school-wide first time CAHSEE passage rate increase 80% the following year
§ Created other new curriculum for school-wide use, and taught Saturday workshops to improve 10th
grade students’ writing in preparation for the CAHSEE
§ Taught English and Reading classes at our school, created and modified new curriculum for use in our
once weekly format
§ Helped our school earn a 6-year accreditation from WASC

2003-2005

English teacher, Dinuba High School
§ Recognized by administration for being a positive, team-player and offered tenure
§ Taught remedial and honors level English to freshmen
§ Collaborated to create the first pacing calendar for our English department
§ Collaborated to create grading rubrics to make data more comparable
§ Ran an after-school intervention program open for all students on campus
§ Helped our school earn a 6-year accreditation from WASC
§ Advisor to the Poetry Club

2002-2003

English and Reading teacher, Strathmore High School
§ Taught college preparatory English to both juniors and seniors and Reading Enrichment to freshmen
and developed meaningful rapport with students
§ Designed creative lessons that covered the State Standards using backwards design principles
§ Coached a successful Academic Decathlon team and advised the Freshman Class

MEMBERSHIP
Association of California School Administrators (ACSA)
California Charter Schools Association (CCSA)

California Association for the Gifted (CAG)
Charter Schools Development Center (CSDC)

PRESENTATIONS
June 6, 2019, Sycamore Valley Academy Graduation Ceremony, Visalia, CA
• Speaker- Commencement Address
March 26, 2018, California Charter Schools Association (CCSA) Annual Conference, San Diego, CA
• Breakout Session- “99 Accelerator: Cadre for Growth, Quality, and Advocacy”
• Breakout Session- “99 Accelerator: Creating Pathways to Lead High-Impact Schools”
• Breakout Session- “Improving the Charter Oversight Process for Better Schools”
March 23, 2017, California Charter Schools Association (CCSA) Annual Conference, Sacramento, CA
• Breakout Session- “Fundraising Like a Pro: Tips for New School Fundraisers”
March 22, 2017, California Charter Schools Association (CCSA) Annual Conference, Sacramento, CA
• Breakout Session- “On the Road to Growth”
• Breakout Session- “The 99 Accelerator: A Cohort Model for Strengthening Leaders and Power”
• Breakout Session- “Strategic Planning for Leaders With No Time to Plan”
April 1 and April 8, 2016, “Excellence or Bust!” Open Campus Event, Sycamore Valley Academy, Visalia, CA
• “Principles to Practices of Restorative Justice” and “Principles to Practices of Gifted Education for All”
March 15, 2016, California Charter Schools Association (CCSA) Annual Conference, Long Beach, CA
• Breakout Session- “The 99 Accelerator: A Cohort Model for Scaling Growth”
March 15, 2016, California Charter Schools Association (CCSA) Annual Conference, Long Beach, CA
• Breakout Session- “Smart Strategy: Building the Future Today”
February 6, 2016, “Excellence or Bust!” Open Campus Event, Sycamore Valley Academy, Visalia, CA
• “Excellence is Equity”
January 9, 2016, ACSA Curriculum & Instructional Leadership Academy, Visalia, CA
• Presenter, day-long training- “21st Century Skills and Standards”
June 12, 2015, Brandman University Graduation Ceremony, Visalia, CA
• Speaker- Commencement Address
November 5, 2014, Charter Schools Development Center (CSDC) Fall Leadership Update, Irvine, CA
• Panel Member- “What I Wish I Had Known: Lessons Learned from Year 1”
November 4, 2014, Charter Schools Development Center (CSDC) Fall Leadership Update, Irvine, CA
• Big Ideas Keynote- “For All: Applying Best Practices in Gifted Education Across the Achievement Spectrum”
March 4, 2014, California Charter Schools Association (CCSA) Annual Conference, San Jose, CA
• Breakout Session- “Board Governance and Accountability: Tools for Success”
March 11, 2013, California Charter Schools Association (CCSA) Annual Conference, San Diego, CA
• Breakout Session- “Developing Sound and Defendable Charter Petition Budgets”

Teresa M. Huerta, Ed. D.

3660 Trenton Lane, Clovis, CA
(559) 273-3529
thuerta@csufresno.edu

______________________________________________________________________
EDUCATION
Harvard University, Cambridge, MA
Graduate School of Education
Doctorate of Education in Teaching, Curriculum, and Learning Environments

June 2002

California State University, San Diego, San Diego, CA
Graduate School of Education
Master of Arts with a concentration in School Administration

June 1987

California State University, Fresno, Fresno, CA
Bachelor of Arts with a concentration in Liberal Studies

June 1978

CREDENTIALS
Bilingual/Specialist Teaching Credential, California
California Multiple Subjects Teaching Credential

1981
1980

RESEARCH EXPERIENCE AND INTEREST
White Paper: Assessing Arizona’s Dropout Problem: Why Current
September 2003
Methods are Flawed, and How to Fix Them. An investigated study that reviewed dropout and
graduation methods used by the national government and the state of Arizona. This paper
reviewed methods on calculating and reporting data on school dropouts, considering the
strengths and weaknesses of those methods. The report further examined Arizona’s available
dropout data and the problems inherent in how the state collects and reports that data. Finally, it
recommended two approaches to improve the accuracy of Arizona’s dropout and school
completion data.
Dissertation: Teachers Matter: A Humanizing Pedagogy for Latino Students
May 2002
An ethnographic case study of four effective elementary public school teachers instructing
Latino students in the San Francisco Bay Area. Goals were to identify the pedagogical
perspectives of these four teachers, explore how their perspectives inform their teaching
practices, and investigate whether their practices in fact engaged their students. Various
ethnographic methods were used to conduct this study. Focus groups consisting of parents and
students were used in the selection of effective teachers. Interviews (protocol instrument) and
classroom observations (fieldnotes and video taping) were used to collect data. Ethnographic
analytic strategies were also used to organize and interpret the data. Literature review on the
educational experiences of Latino students, effective pedagogy and practices, and current policy
reform also provided a context for this study.
Committee Members: Advisor, Marcelo Suarez-Orozco, George Spindler, and Pedro Noguera

Teresa M. Huerta
Research Interests:
• Investigate effective schooling for linguistically and culturally diverse student populations
• Research new learning environments that support the academic achievement and
psychosocial well being of Latino children and youth.
• Explore new ways of promoting effective biliteracy practices for Latino families.

PROFESSIONAL EXPERIENCE
Assistant Professor
August 2006 -- Present
California State University Fresno, Kremen School of Education and Human Development,
Fresno, California
•

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Teach in master’s program, single subject and multi-subject courses on culture, language,
and literacy in content areas. (LEE 215 Language Issues in Reading, LEE 154 Content Area
Language & Literacy Instruction, LEE 172, Culture & Language Contexts of the Classroom,
LEE 136, Teaching Content in Spanish.
Supervise student teachers in their student teaching practicum.
Advisee for graduate student thesis projects; Spring ‘07, Spring ‘09, and Spring ‘10.
Provide English-Language Development Seminars for faculty and staff for Spring and
Summer ‘06 and Spring ‘08.
Collect data on California’s English Language Development and Family Literacy Programs
in the Central Valley region and identify effective schools and teachers in order to build
collaborative teaching centers and future research.
Serve as Coordinator of Bilingual Cross-Cultural Language and Academic Development
(BCLAD).
Serve as member of the English Language Development Department Committee
Serve as the International Teacher Education Council Representative (ITEC) for the Mexican
Bilingual Cross-Cultural Language and Academic Development Program
Serve as the chair of the International Committee of the Kremen School of Education and
Human Development.
Serve as a member of the Presidents’ Commission on Human Relations and Equity
Committee.
Serve as a member of the Multiple Subject Program Review Committee
Serve as Advisory Board member of Children’s Service Network (CSR).
Serve as Advisory Board member of local Saroyan CA Teachers of English Language
Learners (CATESOL)
Serve as member of the Fresno Regional Bilingual/Dual Language Consortium
Serve as a member of the California Association of Bilingual Educators (CABE).
Serve as a consultant for A. L. Conner Elementary School, Kings Canyon Unified School
District, Project Bridges/Projecto Puentes.

Assistant Professor
August 2004 – May 2006
University of Wisconsin Whitewater, College of Education, Whitewater, Wisconsin
2

Teresa M. Huerta
•
•
•
•
•
•
•
•
•
•
•

Taught graduate and undergraduate courses in the area of bilingual education and literacy.
(Reading Methods Elementary and Middle Schools, Introduction to ESL and Bilingual –
Bicultural Education, and Teaching Content in a Bilingual Setting).
Supervised student teachers in their last phase of student teaching.
Advised graduate students in their course planning.
Worked collaboratively with colleagues to collect data on current multicultural literature.
This data was later converted into a presentation and presented at the Wisconsin Reading
Conference and published in the Wisconsin State Reading Association.
Collected data on Wisconsin’s Bilingual Programs in the southeast region and identify
effective schools and teacher in order to build collaborative teaching centers.
Developed new methods or strategies in content subjects for English-language learners.
Served as the Bilingual Coordinator for Project SWEETT, a program designed for second
language learners (ESL) and Bilingual licensure.
Served on the advisory board for the Pre-college Programs for the university.
Served on the board of directors for the Jefferson County Literacy Council.
Served as a local member of the American Association of University Women.
Served on the advisory board for the National Task Force on Early Childhood Education for
Hispanics.

Research Analyst
October 2002 – August 2004
2003-04 Post-Doctoral Position
Arizona State University, College of Education, Tempe, Arizona
Produced a literature review report on early childhood education on Hispanics for a technical
advisory board committee, under the National Task Force on Early Childhood Education for
Hispanics.
• Co-taught a course with Dr. Carlos Ovando on multilingual/multicultural education:
Understanding the Culturally Diverse Child (Spring 2004). This course examined
multicultural theory and application from a global perspective and educators.
• Under the direction of the Education Policy Studies Laboratory and serving as a Rodel PostDoctoral Fellow, published a policy report on dropout rates, titled, “Assessing Arizona’s
Dropout Problem: Why Current Methods Are Flawed, and How to Fix Them”.
•

Program Developer
June 1996 – August 1996
Multicultural Summer Institute – Teacher Associates Program
The Children’s Museum, Boston, MA
Assisted in planning and implementing a 10-day multicultural summer institute program for
elementary teachers from Boston schools. Training focused on building multicultural
communities through the arts.
• Co-taught a workshop on the changing Latino demographics in the United States, specifically
in Massachusetts.
• Collected and recorded teacher evaluations on this program and reported results to program
committee.
•
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Teresa M. Huerta
Educational Consultant
Teacher in Preparation Internship Program
Fresno State University, Fresno, CA
•
•
•

June 1995 – August 1995

Assisted in planning and implementing a summer training institute for elementary and
secondary teacher candidates working towards their California Clear Teaching Credential.
Taught a course on classroom management to elementary teachers and co-taught an
additional course on teaching in multicultural classrooms to both elementary and secondary
teachers.
Produced an evaluation report on a summer intern teacher education program.

District Resource Teacher
San Diego City Schools, San Diego, CA

September 1992 – August 1994

Bilingual Elementary Teacher, Alternative Training Preparation Program, BECA
• Recruited and trained new teachers during their transition into the teaching profession.
• Identified areas of difficulty and provided technical support to teachers in training.
• Modeled and coached instructional strategies.
• Demonstrated cognitive coaching techniques.
• Developed and taught education courses to teacher interns: Teaching of Literacy to Bilingual
Children, Curriculum and Methods of Teaching Multicultural Education in the Bilingual
Classroom, Educational Psychology: Stages of Child Psychosocial and Cognitive
Development, and Classroom Management.
School Resource Teacher
Sherman Elementary School, San Diego, CA
•
•
•
•

Coordinated and supervised the implementation of Chapter I in English, bilingual, transition,
and sheltered English classrooms.
Assisted in planning and conducting staff development training in literacy, learning styles,
cooperative learning, and gender and ethnic expectations.
Participated in selecting, training, and supervising classroom and classroom
paraprofessionals.
Provided parent curriculum workshops and forums on educational issues (in both English and
Spanish).

Human Race Relations Facilitator
District Integration Program, San Diego, CA
•
•

September 1990 – June1992

September 1988 – June 1990

Assisted in planning and implementing yearly site integration plans for seven elementary
schools, one middle school, and two high schools.
Provided training and staff development to staff at these 10 schools in Communication Skills,
Valuing Diversity in the Workplace, Equity Awareness, Learning Styles, Cooperative
Learning, and Teambuilding.
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Teresa M. Huerta
Bilingual Teacher (grades 1 through 6)
Torrey Pines Elementary School, San Diego, CA
Jane Adams Elementary School, Fresno CA

September 1979 – June 1988

Taught general subjects in both English and Spanish at a rural and urban schools.
Taught English as a second language (ESL) to English language learners.
• Acquired and applied appropriate instructional practices to link the curriculum to the
academic needs of the students.
• Promoted parent participation in children's learning by involving them in classroom activities
and events.
• Performed School Representative tasks for the Bilingual and Language Arts Program for
English Language Learners.
• Conducted parent workshops on the transition process for grade 6 to middle school.
• Served as cooperating teachers for two student teachers.
•
•

PUBLICATIONS
Huerta, T. M. (2011). A humanizing pedagogy: Enhancing the way we teach Latino children.
Bilingual Research Journal: The Journal of the National Association for Bilingual
Education.34 (1), 38-57.
Huerta, T. M. and Brittain, C. M. (2010). Effective practices that matter for Latino children. In
Murillo, E.G., Villenas, S.A., Trinidad- Galván, R., Sanchez- Muñoz, J., Martinez, C., &
Machado-Casas, M (Ed.), Handbook of Latinos and Education: Research, Theory &
Practice. New Jersey: Erlbaum.
Brimmer, K., Huerta, T. M., & Landt, J. (2007). An annotated bibliography of multicultural
literature: Early childhood to middle childhood. WSRA Journal. 47(1), 56-59.
Garcia, E., Jensen, B., Miller, S., and, Huerta T. M. (2005). Early childhood education of
Hispanics in the United States. National Task Force on Early Childhood Education for
Hispanics. College of Education, Arizona State University, Tempe, Arizona.
Huerta, T. M. (2003). Assessing Arizona’s dropout problem: Why current methods are flawed,
and how to fix them. Educational Policy Studies Laboratory, College of Education,
Arizona State University, Tempe, Arizona.
http://www.asu.edu/educ/epsl/EPRU/documents/EPSL-0309-112-EPRU.doc
Huerta, T. M. (2002). Teachers matter: Humanizing pedagogy for Latino students. Unpublished
doctoral dissertation, Harvard University Graduate School of Education.
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Teresa M. Huerta

PRESENTATIONS
Huerta, T. M. and Aguilar, R. (November 17, 2011). Cuentos Familiares/Family Stories: A
family literacy project. La Cosecha 2011. Albuquerque, N. M.
Huerta, T. M. (October 29, 2011). What I should know about working with culturally &
linguistically diverse students. Master Teacher Professional Development Conference,
CSU, Fresno.
Huerta, T. M. (October 1, 2011). Keynote Speaker. Understanding & Embracing Diversity.
CATESOL Saroyan Chapter Fall 2011 Conference. Fresno Pacific University.
Huerta, T. M. (July 1, 2011) Humanizing Pedagogy: Beliefs and Practices on the Teaching of
U.S. Latina/o Children. 4th International Symposium over Bilingualism and Bilingual
Education of Latin America. Oaxaca, Mexico.
Huerta, T. M., Orozco, J. L. and Aguilar, R. (April 26, 2010). Parent Literacy: La
Lectoescrittura en dos idiomas. International Reading Association (IRA). Chicago
Huerta, T. M. and Aguilar, R. (April 10, 2010). Cuentos Familiares/Family Stories: A family
literacy project. Tulare/Kings County Reading Council. Tulare, CA.
Huerta, T. M. & Aguilar, R. (April 9, 2010). Video (showcasing program developed at
McConner’s Elementary School, Orange Cove, CA) 0 to 5 in 30 Minutes. Valley Public
Television (PBS)
Huerta, T. M., Orozco, J. L. and Aguilar, R. (February 19, 2009). Rin, rin, rin, do re, mi: Parent
literacy program and the use of music. National Association of Bilingual Education
(NABE) Annual Conference, Austin, TX.
Huerta, T. M. and Aguilar, R. (December 10, 2008). Building literacy in Latino homes. FresnoMadera CABE/CASBE Chapter, Fresno, CA.
——. (December 10, 2008). The status of Latinas in education. (Presentation at the Latina Issues
Roundtable: Status of Latinas in the San Joaquin Valley. Central California Latina Network,
Fresno, CA.
——. (April 10, 2008). Culturally responsive teaching for Latino students. Presentation at the
American Educational Research Association (AERA) 2008 National Conference, New
York, NY.
——. (March 8, 2008). Building literacy in Latino homes. Presentation at the California
Association of Bilingual Education, (CABE) 2008 State Conference, San Jose, CA.
——. (May 16, 2006). Latino family literacy. Presentation at the McCord Elementary School,
Reedley School District, Orange Cove, CA.
6

Teresa M. Huerta
——. (February 3, 2006). Multicultural literature: Early childhood to middle childhood.
Wisconsin State Reading Association Convention, Milwaukee, WI.
——. Assessing Arizona’s dropout problem: Why current methods are flawed, and how to fix
them, a presentation at:
The Center for the Future of Arizona
September 9, 2003
Arizona Business & Education Coalition
September 24, 2003
All A’s for Arizona
October 11, 2003
KPHX, local Spanish radio station
November 7, 2003
KTVW 33— Univision, a Spanish television station
December 3, 2000
——. (April 28, 2003). High school graduation rates and ways to enhance Hispanic high
school graduates: G.O.L.D. scholars. Presentation at El Puente Conference, Scottsdale
Prevention Institute, Scottsdale, AZ.
——. (April 25, 2003). Teachers matter: Humanizing pedagogy for Latino students, American
Educational Research Association (AERA) Annual Conference, Chicago, IL.
—— (April, 1993). BECA: A successful bilingual education alternative credentialing program
for California. Presentation to the California Association of Bilingual Educators Annual
Conference, San Francisco, CA.
——. (April 1990). Adelante mujer Hispana Conference: How to organize a conference in your
community. California Association of Bilingual Educators Annual Conference, San
Francisco, CA.
DISCUSSANT/RESPONDENT
——. (April 30 – May 1, 2004). Respondent to Chapa, J. Increasing successful participation of
Latinos in higher education. Presentation at the Latino Students in Higher Education Conference,
Mesa, Arizona.
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KIRANJOT HUNDAL
209-345-0183 | gurkirman@gmail.com

SUMMARY
Energetic software engineer with 6+ years’ experience developing robust code for high-volume
healthcare, networking and cloud computing companies. Made contribution to curing cancer fast
and accurately by developing hi-tech software applications to count cancer cells at Ventana
Medical Systems. Increased customer flow and decreased the cost to the company by designing and
developing professional Software User Interactive applications for virtual network lab
management systems with huge database using various front-end and back-end technologies at
Cisco Systems. Developing cloud-based software solutions for security devices at Pelco Inc.
I also do free summer coding camps for kids where they learn to make websites and small apps.
I have also been invited to speak and address about 500 developers in Angular Conference (ng-India)
being held in February of 2020 in India.

TECHNICAL SKILLS
Front-end Technologies: HTML 5, CSS3, JavaScript, Angular, CSS Animations, Angular Animations,
Highcharts, JsPlumb, JSON, REST APIS, jQuery, jQuery plugins, Ajax, XHTML, WPF and Node.js
Cloud Computing Services: Microsoft Azure
Bug Tracking Tools: Jira and Rally
Testing Tools: Protractor, Jasmine, Karma and selenium
Designing Tools: Photoshop, Illustrator, Indesign, After Effects, and Balsamiq
Microsoft Suite: MS Access, MS Word, MS Excel, MS PowerPoint.
Back-end technologies: C#, .Net, Python, Java and Ruby on Rails, and databases
Databases: Postgres, SQL Servers, MongoDB
IDEs: Visual Studio Code, JetBrains WebStorm, Sublime Text, Eclipse, Dream Weaver and Visual
Studio
Application Servers: HTTP web server, Apache Tomcat, and Ubuntu
Operating Systems: Windows NT, Windows 2000, Windows XP, Win 7, Win 8

EMPLOYMENT HISTORY
Pelco Inc., Fresno, CA

8/13/2018 - Current

Senior Software Engineer
Responsibilities
- Leading the UI team in developing cloud software solutions for industry leading
security systems in a test-driven environment.
-

Developed ground agent to communicate with devices on the cloud; Using IoT.

-

Directly reports to the director of “Cloud Computing”.

-

Continuous and successful training of junior developers on front-end technologies like
Angular, HTML, CSS, Node.js, npm, Git and so on.

-

Developing desktop application using C# and WPF technologies.

-

Effectively communicating and working with backend teams for API requirements
desired to make application modular, robust and of high-performance.

-

Communicating with all levels of management to get requirements and information.

-

Successful in meeting all the deadlines set for the team.

Environment: HTML5, CSS3, Angular, npm, Node.js, Restful APIS, JSON Ajax, JavaScript, C#,

WPF, Visual Studio, Microsoft Azure, Java, Postgres, MongoDB, Git, Linux, Gradle,
Protractor, Karma and Jasmine.

Cisco Systems, San Jose, Ca

6/8/2015 – 7/31/2018

Software Engineer
Responsibilities
- Full stack developer involved in end-to-end designing and development of single page
applications.
-

Involvement with project managers and marketing team to gather the requirements.

-

Taking a project from initial designing stages to all the way to functional deployed
applications.

-

Developing responsive single page application using, HTML5, CSS3, Sass, Highcharts,
JsPlumb, Canvas, AngularJs, jQuery, Python, and Ruby on Rails.

-

Write Unit and e2e tests using Protractor, Jasmine and Karma.

-

Used CSS and Angular animations.

-

Converted all network lab management systems from Command Line Interface (CLI) to
Graphic User Interface (GUI).

-

Created and maintaining UI design document with mockups and functionality specs.

-

Involved in User Usability Testing.

-

Intensively involved with backend team in guiding on API formats needed.

-

Creating data visualization (charts) dashboards based on utilization of devices, users
using the devices and topology creations using Highcharts and JsPlumb libraries.

-

Agile methodology followed with iteration planning and delivery done at end of every
sprint with e2e tests written and executed successfully, documentation updates and a
demo.

Environment: HTML5, XHTML, CSS3, Ruby on Rails, npm, bower, Node.js, Gulp, Grunt, Git,

Linux, Angular JS, Restful APIS, JSON Ajax, JQuery, JavaScript, Protractor, Karma, Jasmine,
Python, Balsamiq, Adobe Photoshop, Illustrator, After Effects, and inDesign.

Ventana Medical Systems, Mountain View, CA

3/4/2013 — 5/16/2015

Front-end Software Developer
Responsibilities
- Involved in all the phases of system design and development.
-

Closely working with all the teams involved to gather the requirements to
design/develop the interface and understand the functionality.

-

Design and development of Responsive Web modules and Mobile applications using
HTML5, CSS3, JavaScript, JQuery.

-

Design and development of Touch Screen applications used in various Pathology labs.

-

Agile methodology followed with iteration planning and delivery done at end of every
sprint.

-

Given presentations on implementation of HTML5 new technologies and design.

-

Involved in requirements gathering from Business, development and finalization of
initial design of the application.

-

Developed table less web application using HTML5, CSS, JavaScript, JQuery as per W3C
standards.

-

Spearhead team working offshore.

-

Designed various grid panels and various UI components using JQUERY, CSS and HTML.

-

Designed W3C compliant web applications using HTML5, XHTML, CSS3, AJAX, JSON,
JSP, JavaScript and jQuery

-

Converted wireframes in templates including, web site header, menu, information
containers, grid styles, navigation, forms, buttons, icons, images, User components and
application widgets with suitable color schemes.

-

Developed the presentation layer using HTML5 and CSS according to internal
standards and guidelines.

-

Implemented the functionalities on all the major browsers including ie7.

-

Followed agile methodology, developed deliverables every sprint.

-

Handled all aspects of the web application including maintaining, testing, debugging &
deploying.

-

Worked with teams where application is continuously being implemented, tested and
improved (agile).

-

Cross-Browser compatibility fixed the bugs, for several browsers.

Environment: HTML5, XHTML, CSS3, SVN, Angular JS, Ajax, JQuery, JavaScript, Git, Node.js,
protractor, Karma, ASP.Net, Adobe Photoshop and Illustrator CS6.

EDUCATION
Associates Computer Information Systems, Oakland Community College, Rochester Hills, MI.
BS Computer Science, San Jose State University, San Jose, CA.

OTHER ACCOMPLISHMENTS
Invited to speak and address about 500 developers in Angular Conference (ng-India) being held in
February of 2020 in India.

Harmit S. Juneja
EDUCATION
Fresno Pacific University

CTE Clear Credential

October 2019

University of Wisconsin-Madison, M.S. Mechanical Engineering

June,2003

Punjab Technical University,

May, 2000

B.S. Mechanical Engineering

WORK EXPERIENCE
Sunnyside High School – Fresno, CA
CTE Instructor
August, 2016 - present
• Facilitate courses in Agriculture Mechanics and Agriculture Engineering for juniors and seniors in the
Agriscience and Technology Pathway
• Develop relationships with industry and post-secondary education partners to create relevant, meaningful
experiences for students.
• Certified to teach CTE coursework in Agriculture and Natural Resources, Engineering and Architecture,
and Manfacturing Product Development.
Wisconsin Engine Research Consultants (WERC) – Madison, WI
Principal

January, 2007 – July,2015

Executed engineering and management responsibilities through roles in technical sales, business development,
project management, and technical analysis for industry and government projects.
• Lead analysis support on a multi million dollar Department of Energy award for Gasoline Direct Injection
Engine development, in close co-operation with industry and academia partners.
• Collaboration with Cummins Inc. on a Department of Energy ARES program. Executed project
management and technical responsibilities to develop tools for natural gas engine combustion.
• Built a strong relationship with Indian Railways, one of the largest public sector corporations in India.
Customer education on benefits of analysis led design led to multiple projects.
• Organized training sessions and prepared material for technology transfer.
Technical scope of projects:
• Identification of key design requirements through analysis to minimize hardware manufacturing and
testing iterations, saving substantial time and cost.
• Understanding physical phenomenon behind observed performance trends reveals unique design strategies
for optimization.
General Motors Powertrain Systems Research Lab – Warren, MI
Research Engineer
November, 2004 – January, 2007
Working in a cross-functional team to develop the next generation of high volume V8 engines, with a focus on
gasoline direct injection technology
• Responsible for providing key insights and design guidelines for combustion system development from an
injector, piston and charge motion standpoint
• Minimize hardware configurations and testing effort by utilizing CFD analysis as a sorting tool
• Liaison between suppliers and internal GM teams to coordinate injector design activity

1998 Maine Ave Clovis, CA 93619

559-997-6659

harmit.juneja@gmail.com

Ricardo Inc. – Detroit, MI
Project Engineer
July, 2003 – November, 2004
Involved in the analysis and optimization of combustion, intake, and cooling systems for automotive, racing,
and off-highway applications. Responsible for proposal writing, project execution, budget tracking and
communication of results to clients
• Worked closely with the business development group to understand client requirements for technical
proposals and analysis plans.
• Engine performance analysis and turbocharger matching
• Analysis of cooling jackets for a variety of applications including engines and compressors
• Optimization of intake manifold design
Engine Research Center, University of Wisconsin-Madison
Research Assistant
September 2001 – June 2003
Multidimensional modeling of diesel engines with a focus on spray processes such as atomization, multicomponent droplet vaporization and injection rate-shape effects
• Developed a feedback control based approach to reduce emissions through active control of fuel injection

PUBLICATIONS
•
•
•
•

•

Adam E. Klingbeil, Harmit Juneja, Youngchul Ra, and Rolf D. Reitz, “Premixed Diesel Combustion
Analysis in a Heavy-Duty Diesel Engine”, SAE Paper 2003-01-0341, 2003
Harmit Juneja, Youngchul Ra and Rolf D. Reitz, “A Numerical Study of the Effect of Injection Rate Shape
on the Combustion of Diesel Sprays”, ILASS Americas, 16th Annual Conference, May 2003
Harmit Juneja, Youngchul Ra, and Rolf D. Reitz, “Optimization of Injection Rate Shape using Active
Control of Fuel Injection”, SAE Paper 2004-01-0530, 2004
Harmit Juneja, David P. Sczomak, Shiyou Yang, Hai-Wen Ge, Rolf D. Reitz, "Application of a G-Equation
Based Combustion Model and Detailed Chemistry to Prediction of Autoignition in a Gasoline Direct
Injection Engine", 8th Congress "GDI Engines“, September 17-18 2009, Augsburg, Germany
Harmit Juneja, Leon LaPointe, Francois Ntone, Xiao Qin, Edward J. Lyford-Pike, "Development and
Application of Advanced Combustion Modeling Tools for Heavy Duty Gaseous Fueled Industrial Spark
Ignition Engines", ICEF2012-35061, Proceedings of the ASME 2010 Internal Combustion Engine Division
Fall Technical Conference, San Antonio, Texas.

1998 Maine Ave Clovis, CA 93619

559-997-6659

harmit.juneja@gmail.com
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PATRICIA D. LÓPEZ, PH.D.
Department of Curriculum and Instruction | Kremen School of Education & Human Development
5005 N. Maple Avenue, M/S ED 202 | Fresno, CA 93740-8025
pdlopez@csufresno.edu | (559) 278-0115
EDUCATION
University of Texas at Austin
Ph.D., Education Policy and Planning (portfolio in Mexican American and Latino Studies)

2012

University of Texas at Austin
M.A. Education (specialization: Education Policy)

2008

University of California, Santa Cruz
B.A., Psychology (minor in Latin American and Latino Studies)

2007

PROFESSIONAL APPOINTMENTS
Assistant Professor
Department of Curriculum and Instruction, California State University, Fresno

2018 to present

Director
The Enseñamos en el Valle Central Initiative (USDE Title V HSI Grant)

2018 to present

Assistant Professor
Department of Educational Leadership, San José State University
Affiliate: Ed.D. Leadership Program

2015 to 2018

Lecturer
Department of Chicano and Latin American Studies, Fresno State University

2015

Lecturer
Department of Mexican American Studies, San José State University

2013

Lecturer
College of Education, Teacher Education, Sacramento State University

2012-2013

Associate Director
National Latina/o Education Research and Policy Project (NLERAP)

2009-2014

Research Associate
University of Texas Center for Education Policy

2007-2014

Teaching Assistant
Departments of Mexican American Studies and Cultural Studies, UT Austin
Research Assistant
University of Texas Center for Collaborative Educational Research and Policy
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October 2019
COURSES TAUGHT
Fresno State
CI 151: Social Contexts of Teaching and Learning (Single-Subject Credential)
CI 163: Curriculum and Pedagogy (Multiple-Subject Credential)
CLAS 9: Chicano Artistic Expression
CLAS 120: Chicano/Latino Cultural Changes (Bilingual Authorization Program)
San José State University
EDAD 204: Legal and Fiscal Leadership (Tier 1 Administrative Credential)
EDAD 221C: Data Collection and Analysis (Plan B Master’s Thesis)
EDAD 201: The School Leader (Tier 1 Administrative Credential)
EDAD 242A: Fieldwork in School Settings: Effective Leadership (Tier 1 Admin Credential)
EDAD 242B: Fieldwork in School Settings: Instructional Leadership (Tier 1 Admin Credential)
EDAD 253: Seminar in Administration in Educational Settings (Plan B Master’s Thesis)
EDD 530: Assessment, Testing, and Evaluation: Contexts and Implications for School Change
Sacramento State University
EDTE 117A: Foundational Issues in a Pluralistic Society (Single Subject Credential)
EDBM 117: Foundational Issues for a Multicultural, Pluralistic Society (Single Subject Credential)
RESEARCH AND TEACHING AREAS
Social Foundations; Cultural and Linguistic Sustaining Pedagogies; Legal and Fiscal Leadership;
Research Methods; Assessment and Evaluation; Fieldwork in School Settings; Critical Policy
Analysis; Race, Culture, and Language in Education.
HONORS AND AWARDS
The UC Berkeley Executive Leadership Academy (ELA) Fellow
National Education Association (NEA) Leadership Fellow
National Center for Faculty Development & Diversity Faculty Success Fellowship
Concha Delgado Gaitán Early Career Presidential Fellowship
Distinguished Dissertation Award, AERA Critical Educators for Social Justice SIG
AERA Scholars of Color in Education Early Career Fellow
UT Austin Center for Mexican American Studies Dissertation Fellowship
Politics of Education Association (PEA) William L. Boyd National Policy Fellow
National Forum for Education and Democracy Policy Fellow
University of California Karl S. Pister Fellow

2020
2017
2016
2015
2015
2013
2011-2012
2010
2009-2011
2005-2007

PUBLICATIONS
Refereed Journal Articles
López, P.D. (2019). The Sociopolitical Context of LCFF: Resource Allocation and Minoritized
Communities in Silicon Valley. Peabody Journal of Education, 94(2), 142-156. DOI:
10.1080/0161956X.2019.1598109
Jimenez-Castellano, O., López, P.D. & Rivera, M. (2019). Guest Editors’ Introduction and
Overview: The Politics of K-12 Local Control Funding and Accountability for Latino and
2
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ELL students: Lessons Learned from California. Peabody Journal of Education, 94(2),
115-121. DOI: 10.1080/0161956X.2019.1598099
López, P.D. & Perez, W. (2018). Latinx education policy and resistance in the Trump Era.
Association of Mexican American Educators Journal, 12(3), 7-12.

López, P.D. (2016). Educational Leadership and the Politics of Change. Association of Mexican
American Educators Journal, 10(3), 107-118.

Cabrera, N. L., Lopez, P. D., Sáenz, V. B. (2012). Ganas: From the individual to the community,
and the potential for improving college going in the “Land That Texas Forgot”. Journal of
Latinos and Education, 11(4), 232-246.

López, P.D. (2009). The Impact of Accountability and Assessment on High School English
Language Learners and their Families: The South Texas Border Context. Center for Health
and Social Policy Journal, 1-18.
Refereed Chapters in Books
Herrera, L.Y., Soltero López, A., López, P.D., Alamillo, L., Noel, J., Cintrón, J., Berta-Avila, M.,
Figueroa-Ramírez, K. & Allender, D. (accepted). Growing and nurturing future Latinx,
bilingual teachers in California, Hispanic Serving Institutions. In C.D. Gist & T.J. Bristol,
(Eds.), Handbook of Research on Teachers of Color. New York: American Educational
Research Association.
López, P.D. (2017). Brown v. Board of Education. The SAGE Encyclopedia of Educational
Research, Measurement, and Evaluation. New York, NY: SAGE Publishing.

López, P.D. (2016). Latina differential consciousness and race-gendering in Texas’ legislative
process. In S. Navarro, S. Hernández & L. Navarro, Latinas in Politics: Changing and
Embracing Political Tradition. New York, NY: Lexington Books.

Valenzuela, A. & López, P.D. (2015). The National Latino/a Education Research and Policy
Project: Origins. In M. Lavadenz & A.C. Muniz, Latino Civil Rights in Education: La Lucha
Sigue. New York, NY: Routledge Press.
López, P.D. & Valenzuela, A. (2014). Resisting epistemological exclusion and inserting La Clase
Mágica into state-level policy discourses. In B. Flores, O. Vasquez & E.R. Clark. La Clase
Mágica: Generating Transworld Pedagogy. New York, NY: Rowman Littlefield Publishing
Group.
Valenzuela, A. & López, P.D. (2014). Cultivating a cadre of critically conscious teachers and
“taking this country to a totally new place”. In P. Portes & S. Salas. U.S. Latinos in K-12
education: Seminal research-based policy directions for change we can believe in. New
York: Routledge.
López, P.D., Valenzuela, A. & García, E. (2011). The critical ethnography of public policy: Social
justice and community responsibility. In B.A. Levinson & M. Pollock (Eds.), Companion to
the Anthropology of Education. Indianapolis, IN: Wiley-Blackwell.
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Dissertation
López, P.D. (2012). The Process of Becoming: The Political Construction of Texas’ Lone STAAR
System of Accountability and College Readiness.  University of Texas at Austin:
Dissertation.
Works in Progress
López, P. D. & Alamillo, L. (in preparation). Extending our reach: Community engagement and the
Latinx teacher pipeline in Central California.
López, P.D. & Gómez, P. (in preparation). This Bridge Called Their Back: Latinx Teachers and
Racial/Cultural Taxation. [student collaboration]
López, P.D., Soltero-López, & Alamillo, L. (in progress). Youth-Centered Spaces and Cultural
Organizing as Catalysts for Growing Our Own Bilingual, Latinx Teachers.
Soltero-López, A.K., López, P.D., & Alamillo, L. (in progress). The Possibilities of
Cross-Institutional Collaborations and Culturally Sustaining Pedagogies in Teacher
Education.
López, P.D. (in progress). Policy as Praxis: Engaged Scholarship as Sites for Political Participation
and Social Change.
Non-refereed (selected)
López, & Amanti, C. (2018, November 7). “CAE and 2018 Annual Meeting.” Anthropology News.
DOI: 10.1111/AN.1027
http://www.anthropology-news.org/index.php/2018/11/07/cae-program-at-the-2018-annual-meeting/

López, P.D. & Amanti, C. (2018, June 29). “Concha Delgado-Gaitán Presidential Fellows Put
CAE’s Mission into Practice.” DOI: 10.1111/AN.1088

http://www.anthropology-news.org/index.php/2018/06/29/concha-delgado-gaitan-presidential-fellows-put-caes-mission-int
o-practice/

López, P.D. & Amanti, C. (2017, August 4). “A Commitment to Racial and Social
Justice.” Anthropology News. DOI: 10.1111/AN.543

http://www.anthropology-news.org/index.php/2017/08/04/a-commitment-to-racial-and-social-justice/

López, P.D. (2017, January 31). “Council on Anthropology and Education’s Call to Action:
Reflections on the 2016 Presidential Election.” Anthropology News.

http://www.anthropology-news.org/index.php/2017/02/01/caes-call-to-action-reflections-on-the-2016-presidential-election/

López, P.D. (2017). Policy Memo on Assembly Bill 21: Access to Higher Education for Every
Student. Sacramento, CA: California Faculty Association. March 28, 2017.

López, P.D. (2016). Policy Memo on Senate Bill 1174: The California Education for a Global
Economy Initiative. Sacramento, CA: California Faculty Association. March 19, 2016.

López, P.D. (2015). Policy Brief on Senate Bill 161: Relating to a study regarding the costs of
educating students of limited English proficiency in public schools. Austin, TX:
SHC-MALC Latina/o Education Task Force. April 28, 2015.
López, P.D. (2015). Policy Brief on House Bill 3671: Relating to the public school finance system.
Austin, TX: SHC-MALC Latina/o Education Task Force. March 16, 2015.
4

October 2019
López, P.D. (2015). Policy Brief on Senate Bill 149: Relating to alternative methods for satisfying
certain public high school graduation requirements, including the use of individual
graduation committees. Austin, TX: SHC-MALC Latina/o Education Task Force. February
19, 2015
López, P.D. & Moreno, C.M. (2014). A Latina/o K-12 and Higher Education Policy Agenda in
Texas. Austin, TX: A Report of the Senate Hispanic Caucus and Mexican American
Legislative Caucus Latina/o Education Task Force.
López, P.D. (2013, September 30). “Texas Latinos and the Politics of Change.” Huffington Post,
Latino Voices. http://www.huffingtonpost.com/patricia-d-lapez/texas-latinos_b_4017945.html

López, P.D. (2014). Policy Brief on the Implementation of House Bill 5: Public school
accountability, assessment, and curriculum requirements. San Antonio, TX: Texas Latino
Education Coalition (TLEC). March 26, 2014.
López, P.D. (2013). Policy Analysis of House Bill 5: Relating to public school accountability,
including assessment, and curriculum requirements. Austin, TX: Texas Center for
Education Policy. June 3, 2013.
Valenzuela, A. & López, P.D. (2013). National Teacher Summit on Advocacy and English
Learners. Washington, DC: The National Education Association (NEA). Final Report to the
NEA Office of Human and Civil Rights.
Valenzuela, A. & López, P.D. (2013). English learners and Advocacy. Washington, DC: National
Education Association. Advocacy Handbook to the NEA Office of Human and Civil Rights.
López, P.D. & Valenzuela, A. (2013). Policy Brief on House Bill 5: Relating to: Public School
Accountability, Assessment, and Curriculum Requirements. Austin, TX: Texas Center for
Education Policy. February 19, 2013.
López, P.D. & Valenzuela, A. (2013). Policy Brief on House Bill 640: Relating to public school
accountability and end-of-course assessment instruments. Austin, TX: Texas Center for
Education Policy. February 19, 2013.
López, P.D. & Valenzuela, A. (2013). Policy Brief on Senate Bill 3: Relating to public high school
graduation, including curriculum requirements for graduation and funding in support of
certain curriculum authorized for graduation. Austin, TX: Texas Center for Education
Policy. February 12, 2013.
Valenzuela, A., & López, P.D. & Casanova, Ú. (Eds.). (2012). A Critical Pedagogy Curriculum
Handbook for Teachers of Latino/a Youth in Schools: A National Latino/a Education
Research and Policy Framework. Austin, TX: National Latino/a Education Research and
Policy Project (NLERAP). Final Report to the W.K. Kellogg Foundation.
López, P.D. & Valenzuela, A. (2011). Policy Brief on House Bill 500: Relating to end-of-course
assessment instruments administered to public high school students. Austin, TX: Texas
Center for Education Policy. March 15, 2011.
López, P.D. & Valenzuela, A. (2011). Policy Brief on House Bill 9: Student success-based funding
for public institutions of higher education. Austin, TX: Texas Center for Education Policy.
March 1, 2011.
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López, P.D. & Valenzuela, A. (2011). Policy Brief of House Bill 10: Eligibility for a TEXAS grant
and to administration of the TEXAS grant program. Austin, TX: Texas Center for Education
Policy. March 1, 2011.
Valenzuela, A. & López, P.D. (2009). Policy Brief on House Bill 3: Public School Accountability,
Curriculum, and Promotion. Austin, TX: Texas Center for Education Policy. March 17,
2009.
Sáenz, V.B., Yamamura, E., Cabrera, N., López, P.D., Martínez, M., Aguilar, A., Najera, T.,
Muñoz, I. & Richardson, C. (2008). Understanding the perception of college readiness in
the Rio Grande Valley of Texas. Report for the Texas Valley Communities Foundation,
Edinburg, TX.
FUNDED RESEARCH
Co-Primary Investigator
Project: Enseñamos en el Valle Central
Funder: US Department of Education, Title V ($3.75 million)

2018-2023

Primary Investigator
2016-2018
Project: Affirming Underrepresented Communities in California’s Local Control Funding and
Accountability Systems
Collaborator: Californians for Justice
Funder: SJSU College of Education ($5,000)
Primary Investigator
2014-2016
Project: Texas Latina/o Education Task Force
Funders: Texas Senate Hispanic Caucus and Mexican American Legislative Caucus ($5,000)
Co-Primary Investigator
2013-2014
Project: Professional Development and Advocacy Agenda for English Language Learners
Funder: National Education Association (NEA) Office of Human & Civil Rights ($50,000)
Co-Investigator
2010-2014
Project: The National Latino/a Education Research and Policy Project (NLERAP) Grow your Own
Latina/o Teacher Pipeline
Funder: W.K. Kellogg Foundation ($400,000)
Co-Investigator
2008-2012
Project: The National Latino/a Education Research and Policy Project (NLERAP) Grow your Own
Latina/o Teacher Pipeline
Funder: Ford Foundation ($300,000)
Primary Investigator
2012-2014
Project: The State of Texas Assessment of Academic Readiness (STAAR)
Funders: Texas Federation of Teachers and The Texas State Teachers Association ($20,000)
Co-Primary Investigator
Project: La Clase Mágica (The Magic Classroom)
Funders: RGK Foundation and the City of Austin ($100,000)
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Co-Primary Investigator
Project: Preparing Teachers of Puerto Rican Youth
Funder: Ford Foundation ($4,000)

2008

Co-Primary Investigator
2007-2008
Project: Impact of Accountability Policy on Immigrant English Language Learners
Funder: Texas State Legislature and The University of Texas Center for Collaborative Educational
Research and Policy (UTCCERP) ($50,000)
OTHER SELECTED GRANTS (UNFUNDED)
Co-Primary Investigator
Project: Trauma Informed and Anti-Racism Pedagogy in the Era of Trump
Funder: SJSU Office of the Provost RSCA Award ($5,000; unfunded due to leaving SJSU)

2018

Co-Primary Investigator
Project: Firebaugh Affordable Housing and Food Project: Convene and Commune
Collaborator: Community Housing Opportunities Corporation (CHOC)
Funder: U.S. Department of Agriculture ($70,000; unfunded though high ranking)

2017

REVIEWER FOR REFEREED JOURNALS
1.
2.
3.
4.
5.
6.

Peabody Journal of Education (2017-present; Guest Journal Editor: 2018-19)
Multicultural Perspectives (2017-present)
Association of Mexican American Education Journal (2016-present)
Journal of Cases in Educational Leadership (2016-present)
Journal of School Leadership (2012-2018)
Journal of Anthropology and Education Quarterly (2008-2009)

REVIEWER FOR REFEREED CONFERENCE PROGRAMS
American Educational Research Association (AERA)
University Council for Educational Administration (UCEA)
PEER REVIEWED CONFERENCE PRESENTATIONS
Paper Presentations
Jimenez Castellanos, O. López, P.D. & Rivera, M. (2019). The Politics of K-12 Local Control
Funding and Accountability for Latino and ELL students. National Education Finance
Conference. Renton, WA.
López, P.D. & Gomez, P. (2019). This bridge called their back: The Politics of Racial/Cultural
Taxation and Latinx Teacher Retention. American Education Research Association Annual
Conference. Toronto, Canada.
López, P.D. & Alamillo, A. (2019). Social Justice Leadership and the Latinx Teacher Pipeline in
Central California. Center for Leadership Equity and Research (CLEAR) Annual Summit.
Fresno, CA
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López, P.D. (2019). Growing our own: Developing robust teacher pathways at the CSU. Annual
California Association for Bilingual Education (CABE) Conference. Long Beach, CA.
López, P.D. & Castillon, I. (2018). Latinx Youth Resistance and Coming of Age in the Trump Era.
American Anthropological Association Annual Conference. San José, CA.
López, P.D., Soltero López, & Cintrón, J. (2018). Growing and Nurturing Future Latinx Bilingual
Teachers in California Hispanic Serving Institutions. Handbook of Research on Teachers of
Color Fall Convening. Houston, TX.
Herrera, L.Y. & López, P.D. (2018). Cosechando: Growing Our Own Teachers in California’s
Central Valley. California Council on Teacher Education (CCTE) Annual Conference. San
Diego, CA.
López, P.D. (2018). Legislating Safe “Sanctuary” Spaces: The Politics of Prioritizing Immigrant
Communities in Higher Education Policy. American Education Research Association
Annual Conference. New York, NY.
López, P. D. (2017). Resisting the Status Quo in Union Organizing: The Politics of Prioritizing
Undocumented and Chicanx/Latinx Students. American Anthropological Association
Annual Conference. Washington, DC.
López, P. D. (2017). Affirming Student Voices: The Politics of Youth Advocates as Policy Actors.
American Education Research Association Annual Conference. San Antonio, TX.
López, P. D. (2017). Politics and Possibilities: Chicana/o and Ethnic Studies in K-12 Public
Education. The National Association for Chicano and Chicana Studies (NACCS). Irvine,
CA.
López, P. D. (2016). Beyond Supervivencia: Leadership Pedagogies for Social Change and Latino
Communities. University Council for Educational Administration. Detroit, MI.

López, P. D. (2016). Policy as Praxis: Engaged Scholarship as Sites for Political Participation and
Social Change. American Education Research Association Annual Conference. Washington,
D.C.
López, P. D. (2015). Latina Differential Consciousness and Race-gendering in Texas’ Legislative
Process. American Political Science Association (APSA) Annual Conference. San
Francisco, CA.
López, P. D. & Fuentes, B. (2015). Towards a Race-Radical Vision in Bilingual Education Policy
and Advocacy in Texas. American Education Research Association. Chicago, IL.

López, P. D. (2015). Warrior Women: Embattlements using Women of Color Feminism in the Ivory
Tower. Mujeres Activas en Letras y Cambio Social (MALCS). ElRito, New Mexico.

López, P. D. (2014). Chicana/o Studies in the Flesh: A Narrative of Agency, Commitment, and
Connection. The National Association for Chicano and Chicana Studies. Salt Lake City, UT.
López, P. D. (2014). Latina/os Engaged and Reimagining Public Education through Community
Cultural Wealth. American Educational Research Association. Philadelphia, PA.
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López, P. D. & García, E. (2013). Sine Die for the Status Quo: Latinas/os Engaged to Reimagine
and Co-Create Leadership in Public Education. American Educational Studies Association.
Baltimore, MD.
López, P. D. (2013). Confronting the Miseducation of Latinos and the Political Interests Pervading
Public Education. American Education Research Association. San Francisco, CA.
López, P. D. (2013). Stepping Down from the Balcony: An Engaging Policy Approach to Critical
Policy Analysis and Praxis. American Education Research Association. San Francisco, CA.
Valenzuela, A. & López, P. D. (2013). The National Latino/a Education Research and Policy
Project and Cultivating Community Capacity: Becoming a Policy Actor in Broader
Institutional Environments. American Education Research Association. San Francisco, CA.
Valenzuela, A. & López, P. D. (2012). Politics, Identity, and Engaged Policy. Inter-University
Program for Latino Research SIGLO XXI Conference: New York, NY.

López, P. D. (2011). Communities Under Attack: Differential Consciousness and the Exigency of
Engaged Scholars. Mujeres Activas en Letras y Cambio Social. Los Angeles, CA.

Valenzuela, A. & López, P. D. (2011). Shaping the Political Echo Chamber: Chicana/o Activism,
Political Awareness, and Engaged Policy. The National Association for Chicano and
Chicana Studies. McAllen, Texas.
Cabrera, N. & López, P. D. (2009). Exploring Innovative Means of Stakeholder Collaboration to
Improve College Readiness and Access in the South Texas Border Region. American
Association of Hispanics in Higher Education. San Antonio, Texas.
Cabrera, N. & López, P. D. (2009). Promoting College Readiness in the South Texas Border: The
Impetus for a Community Movement. Texas Association of Chicanos in Higher Education.
San Marcos, Texas.
López, P.D. & Vasquez Heilig (2008). Understanding the Impact of Texas-Style Testing and
Accountability Policy on Immigrant English Language Learners. American Educational
Research Association. New York, NY.
PROFESSIONAL MEMBERSHIPS
American Educational Research Association (AERA)
American Educational Studies Association (AESA)
California Council on Teacher Education (CCTE)
Council on Anthropology and Education (CAE)
Mujeres Activas en Letras y Cambio Social (MALCS)
National Association of Chicana and Chicano Studies (NACCS)
Politics of Education Association (PEA)
University Council for Educational Administration (UCEA)
UNIVERSITY SERVICE
Service to University
Director, Enseñamos en el Valle Central Initiative
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2018 to present

October 2019
Fresno State President’s Commission on Teacher Education
Fresno State Chicanx/Latinx Commencement
SJSU University Sustainability Board
SJSU Faculty Diversity Development Group
SJSU Chicano/Latino Student Success Task Force
SJSU GENERATE and Mentor Community @ SJSU
California Faculty Association SJSU Executive Board
UT Austin Research, Diversity, and Community Engagement Strategy Team
UT Austin Division of Diversity and Community Engagement Risk Assessment
UT Austin Center for Mexican American Studies Policy Studies Research Cluster

2018 to present
2019 to present
2015 to 2018
2016 to 2018
2015 to 2018
2017 to 2018
2016 to 2018
2011
2008 to 2012
2008 to 2012

Service to School/College
KSOEHD Research Committee
KSOEHD Dean’s Advisory Group
KSOEHD First Gen Initiative
KSOEHD Cesar Chávez Conference Planning Committee
KSOEHD DREAM Special Committee
SJSU Connie L. Lurie College of Education Scholarship Committee
SJSU Connie L. Lurie College of Education Curriculum Committee
SJSU Faculty Affiliate in the Ed.D. Leadership Program

2019 to present
2018 to present
2018 to present
2018 to present
2018 to present
2016 to 2018
2017
2015 to 2018

Service to Department
KSOEHD Department of Curriculum and Instruction Peer Observer
SJSU Department of Educational Leadership Curriculum Committee
SJSU Department of Educational Leadership Assessment Committee
SJSU Department of Educational Leadership Scholarship Committee
SJSU Department of Educational Leadership Admissions Committee
SJSU Department of Education Leadership Restructuring Committee
SJSU Department of Educational Leadership Fieldwork Supervisor
SJSU Department of Anthropology, M.A. Thesis Committee Member

2018 to present
2015 to 2018
2015 to 2018
2015 to 2018
2016 to 2018
2017-2018
2015 to 2018
2017 to 2018

SERVICE TO THE PROFESSION
Board Member, National Council on Anthropology and Education (2015 to present)
Board Member, California Association of Latino Superintendents and Administrators
(CALSA)-Central Valley Chapter (2019 to present)
State Delegate, California Faculty Association (2016 to 2018)
State Delegate, California Teachers Association (CTA) State Council (2018 to present)
Chair, AERA Hispanic/Latinx SIG Nominations Committee (2018 to 2019)
Chair, SJSU-CFA Political Action/Legislative Committee (2016 to 2018)
Guest Editor, Peabody Journal of Education (2018 to 2019)
Guest Editor, Association of Mexican American Educators Journal (2017 to 2019)
Co-contributing Editor, Anthropology News (2015 to present)
Peer Reviewer, Multicultural Perspectives Journal (2017 to present)
Peer Reviewer, Taboo: Journal of Culture and Education (2019 to present)
Peer Reviewer, Journal of Cases in Educational Leadership (2013 to 2017)
10

October 2019
Reviewer, California Foundations of Education: Educational Development within a Diverse Social
History, Myers Education Press (2019)
Member, Fresno City College Education Advisory Committee (2019 to present)
Member, AERA Hispanic/Latinx SIG Nominations Committee (2011)
Graduate Student Mentor, William L. Boyd National Politics and Policy Fellows (2017 to
present)
Co-organizer, From the Classroom to the White House: Education Policy Workshop for Educators,
Activists & Scholars (December 2, 2017. Washington, D.C.)
Conference Chair and Discussant, American Education Research Association (AERA)
COMMUNITY SERVICE
Member, Fresno Central Valley Community Foundation DRIVE Initiative
Member, CTA Teacher Pipeline Workgroup
present
Member, California Faculty Association Latina/o Caucus
Mentor, College of the Sequoias (COS) Puente Project
Member, California Association of Raza Educators (ARE)
Member, California Ethnic Studies Now Coalition (Sacramento)
Host Committee Member, Californians for Justice
Scholarship Reviewer, Chicana/Latina Foundation
Member, Latina Coalition of Silicon Valley
Member and Alumna, Hispanas Organized for Political Equality
Co-Chair, Mexican Americal Legislative Caucus & Senate Hispanic Caucus
Latina/o Education Task Force
Delegate, South Bay Labor Council
Member, Texas Latino Education Coalition

2019 to present
2018 to
2016 to present
2019 to present
2013 to 2018
2016 to 2019
2016
2017 to present
2015 to present
2015 to present
2013 to 2017
2016 to 2018
2008 to present

EXPERT BRIEFINGS AND TESTIMONIES
Legal Expert Witness
Edgewood Independent School District et al. v The Texas Education Agency. No.:
D-1-G1-11-003130 (District Court of Travis County, 200th Judicial District).
Date of Testimony: October 25, 2012
Invited Legislative Briefings
Latina/o Task Force Advocacy Days. Invited expert briefing before the Texas State Legislature’s
Senate Hispanic Caucus, Mexican American Legislative Caucus, and members of the Latina/o
Education Task Force. March 16, 2015.
Expanding the Agenda: The Texas Latina/o Education Task Force. Invited briefing at the Senate
Hispanic Caucus and Mexican American Legislative Caucus Latino Policy Summit. October 10,
2015. Austin, TX.
A Texas-sized Opportunity to Improve the Lives of Latina/os Across the State. Invited expert
briefing before the Texas State Legislature’s Senate Hispanic Caucus and Mexican American
Legislative Caucus, January 26, 2015.
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A Latina/o K-12 and Higher Education Policy Agenda in Texas. Invited expert briefing before the
Texas State Legislature’s Senate Hispanic Caucus and Mexican American Legislative Caucus, July
9, 2014.
House Bill 5 and Proposed Changes to High School Graduation Requirements. Invited expert
briefing before members of The Texas State Legislature’s Senate Democratic Caucus, June 3, 2013.
High-stakes testing, High School Graduation requirements, and Public School Accountability.
Invited expert briefing before the Texas State Legislature’s Senate Hispanic Caucus, February 25,
2013.
La Clase Mágica in Texas. Policy Briefing for the Office of Texas Senators Leticia Van de Putte,
Kirk Watson, and Judith Zaffarini. December 9, 2009. Austin, Texas.
Invited Legislative Testimony
Public postsecondary education: Access to Higher Education for Every Student. Invited Testimony
for Assembly Bill 21, before the California State Legislature’s Senate Judiciary Committee, July 11,
2017, Sacramento, CA.
Public postsecondary education: Access to Higher Education for Every Student. Invited Testimony
for Assembly Bill 21, before the California State Legislature’s Assembly Committee on Higher
Education, March 28, 2017, Sacramento, CA.
Public School Accountability for Bilingual Education and English as a Second Language and other
Special Language Programs. Invited testimony on Senate Bill 548, before the Texas State
Legislature’s Senate Committee on Public Education, April 22, 2009. Austin, TX.
Career and Technical Education in the Public Schools and High School Graduation Requirements.
Invited expert testimony on House Bill 2471 before the House Committee on Public Education,
April 7, 2009.
House Bill 3 and Public School Accountability. Invited expert briefing before the Texas State
Legislature’s Mexican American Legislative Caucus (MALC) and Black Legislative Caucus, March
17, 2009.
Secondary-level English language learners' Program for Public School Students of Limited English
Proficiency. Invited testimony on Senate Bill 2002 before the Texas State Legislature’s Senate
Committee on Public Education, March 31, 2009. Austin, TX.
House Bill 3 and Public School Accountability. Invited expert testimony before the House
Committee on Public Education. March 17, 2009.
Public Legislative Testimony
Senate Bill 346: Relating to Public Postsecondary Education: The California Promise. Public oral
testimony to the California State Legislature’s Assembly Committee on Higher Education, July 11,
2017. Sacramento, CA.
Senate Bill 161: Relating to a study regarding the costs of educating students of limited English
proficiency in public schools. Written and oral testimony to the Senate Education Committee of the
83rd Texas State Legislature. April 28, 2015.
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House Bill 3671: Relating to the Public School Finance System. Written and oral testimony to the
House Public Education Committee of the 83rd Texas State Legislature. March 16, 2015.
Senate Bill 149: Relating to alternative methods for satisfying certain public high school graduation
requirements, including the use of individual graduation committees. Written and oral testimony to
the Senate Education Committee of the 83rd Texas State Legislature. February 19, 2015
Relating to the Implementation of House Bill 5: Public school accountability, including assessment,
and curriculum requirements. Written and oral testimony to the Senate Education Committee of the
83rd Texas State Legislature. April 14, 2014. Austin, TX.
Relating to the State Board of Education (SBOE) Rulemaking Process of House Bill 5 and New
Course Development. Written and oral testimony to the State Board of Education Committee of the
Full Board. April 8, 2014. Austin, TX.
Relating to the Implementation of House Bill 5: Public school accountability, including assessment,
and curriculum requirements. Written and oral testimony to the House Public Education Committee
of the 83rd Texas State Legislature. March 26, 2014. Austin, TX.
Relating to the State Board of Education (SBOE) Rulemaking Process of House Bill 5 and
Graduation Requirements. Written and oral testimony to the State Board of Education Committee
of the Full Board. November 20, 2013. Austin, TX.
Relating to the State Board of Education (SBOE) Rulemaking Process of House Bill 5. Written and
oral testimony to the State Board of Education Committee of the Full Board. September 17, 2013.
Austin, TX.
House Bill 5: Relating to: Public School Accountability, Assessment, and Curriculum
Requirements. Written and oral testimony to the House Public Education Committee of the 83rd
Texas State Legislature. February 19, 2013. Austin, TX.
House Bill 640: Relating to public school accountability and end-of-course assessment instruments.
Written and oral testimony to the House Public Education Committee of the 83rd Texas State
Legislature. February 19, 2013. Austin, TX.
Senate Bill 3: Relating to public high school graduation, including curriculum requirements for
graduation and funding in support of certain curriculum authorized for graduation. Written and
oral testimony to the Senate Education Committee of the 83rd Texas State Legislature. February 12,
2013. Austin, TX.
House Bill 500: Relating to end-of-course assessment instruments administered to public high
school students. Written and oral testimony to the House Public Education Committee of the 82nd
Texas State Legislature. March 15, 2011. Austin, TX.
Senate Bill 28: Relating to eligibility for a TEXAS grant and to administration of the TEXAS grant
program. Written and oral testimony to the Senate Committee on Higher Education of the 82nd
Texas State Legislature. March 9, 2011. Austin, TX.
House Bill 9: Student success-based funding for public institutions of higher education. Written and
oral testimony to the House Higher Education Committee of the 82nd Texas State Legislature.
March 1, 2011. Austin, TX.
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House Bill 10: Relating to eligibility for a TEXAS grant and to administration of the TEXAS grant
program. Written and oral testimony to the House Higher Education Committee of the 82nd Texas
State Legislature. March 1, 2011. Austin, TX.
House Bill 3 Implementation. Written and oral testimony to the Joint House and Senate Committees
on Education of the 81st (interim) Texas State Legislature, Charge One: Update on House Bill 3
Implementation. September 24, 2010. Austin, TX.
Restructuring of State Financial Aid for Student Success. Written testimony to the Senate Higher
Education Committee of the 81st (interim) Texas State Legislature, Charge One: Financial Aid.
April 25, 2010. Austin, TX.
Best practices and programs for students targeted to improve the academic success of limited
English-proficient students. Oral testimony before the Senate Committee on Public Education of the
80th (interim) Texas State Legislature. October 20, 2008. Austin, TX.
MEDIA COVERAGE
“Fresno State initiative aims to increase amount of bilingual teachers in the Valley.” ABC 30 News.
July 2, 2019. https://abc30.com/education/new-initiative-aims-to-increase-amount-of-bilingual-teachers-in-the-valley-/5375653/

“Mapping a Pathway to Increase Bilingual Teachers in the Valley.” Fresno State News. January 26,
2019. h ttp://www.fresnostatenews.com/2019/06/25/mapping-a-pathway-to-increase-bilingual-teachers-in-the-valley/
“Fresno State is Using a Grant to Get More Bilingual Latino Teachers in Classrooms.” Mitú.
November 9, 2018. https://wearemitu.com/things-that-matter/bilingual-teachers-shortage-california/

“Fresno State is Launching a Program to Add More Bilingual Teachers in California.” Remezcla.
October 25, 2018. http://remezcla.com/culture/fresno-state-bilingual-teachers-california/
“Fresno State receives $3.75 million grant to increase Hispanic teacher pipeline.” ABC 30 News.
October 22, 2018.
https://abc30.com/education/fresno-state-receives-$375-million-grant-to-increase-hispanic-teacher-pipeline-/4518899/

“There’s a shortage of bilingual teachers. A new grant at Fresno State aims to change that.” The
Fresno Bee. October 18, 2018. https://www.fresnobee.com/news/local/education/article220256075.html
“Fresno State Awarded $3.75M to increase Hispanic teacher pipeline.” Fresno State Press
Statement. October 17, 2018.
http://www.fresnostatenews.com/2018/10/17/fresno-state-awarded-3-75m-to-increase-hispanic-teacher-pipeline/

“DACA Protection Bill Authored by Assembly member Ash Kalra Signed Into Law by Governor.”
Press Statement. October 5, 2017.
https://a27.asmdc.org/press-release/daca-protection-bill-authored-assemblymember-ash-kalra-signed-law-governor

“Groups: Texas School Funding Puts Many Latino Kids at a Disadvantage.” NBC Latino.
September 1, 2015. http://www.nbcnews.com/news/latino/latino-groups-texas-school-funding-unfair-n419496
“Creating Diverse Political Analysis in Texas.” Texas Research Institute. May 4, 2015.
http://texasresearch.org/blog/creating-diverse-political-analysis-texas

“Mexican American Studies Department Needed at UT-RGV.” Rio Grande Guardian. March 20,
2015. h ttp://riograndeguardian.com/soto-mexican-american-studies-department-needed-at-ut-rgv/
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“A Texas-sized Opportunity to Improve the Lives of Latino/as Across the State.” Texas State
Legislature. January 27, 2015.

http://senatehispaniccaucus.us9.list-manage.com/track/click?u=441a7a3dd4114ba631540a410&id=e78d7a9912&e=d25bbf7389

“A New Agenda for Texas’ Hispanic-majority schools.” Texas Observer. July 29, 2014.
http://www.texasobserver.org/latino-education-agenda-more-money-better-teachers/

“Texas Latinos and the Politics of Change.” The Rio Grande Guardian. September 16, 2013:
http://www.riograndeguardian.com/education_story_feature.asp?story_no=1

“Texas Latinos and the Politics of Change.” San Antonio Express-News. September 13, 2013:
http://www.mysanantonio.com/opinion/commentary/article/Texas-Latinos-and-the-politics-of-change-4809805.php

“A recipe for failure: Keeping children back a grade.” San Antonio Express-News. September 1,
2013.

http://www.expressnews.com/opinion/commentary/article/A-recipe-for-failure-keeping-children-back-a-4772027.php?t=8cec8a6527
412fd9db

“After 3 decades, Texas legislature rolls back high-stakes school testing.” Dallas Morning-News.
June 17, 2013.

http://www.dallasnews.com/news/education/headlines/20130616-after-3-decades-texas-legislature-rolls-back-high-stakes-school-testi
ng.ece

“Dems, GOP vie for Latino Voters via Education Issues in Texas.” Politics 365. May 23, 2013.
http://politic365.com/2013/05/23/dems-gop-vie-for-latino-voters-via-education-issues-in-texas/

“Texas Education Policy and the Politics of the Latino Majority.” Politics 365. April 15, 2013.
http://politic365.com/2013/04/15/texas-education-policy-the-politics-of-the-latino-majority/

“Save Texas Schools March and Rally.” Austin-American Statesman. February 23, 2013.
https://www.statesman.com/news/local/save-texas-schools-march-and-rally/khuwSxpa5i9mFTP7i0kRaJ/#18

“Advocates Worry Latino Voices are Being Sidelined in Texas School Reform Debate.” Texas
Observer. February 19, 2013.
http://www.texasobserver.org/latino-leaders-worry-sidelinedschool-reform-talks/

“Is Texas Ending High-stakes Testing?” Huffington Post. February 18, 2013.
http://www.huffingtonpost.com/jason-stanford/texas-standardized-testing_b_2710470.html

“Texas Eye Falling STAAR.” Houston Chronicle. December 24, 2012.

http://www.chron.com/news/houston-texas/houston/article/Texas-lawmakers-eye-falling-STAAR-4142444.php

“Lawmakers are going after STAAR.” San Antonio Express-News. December 24, 2012.
http://www.mysanantonio.com/news/local_news/article/Lawmakers-are-going-after-the-STAAR-4144416.php

“The State of Public Education in Texas.” Dialogue Houston. October 8, 2012.
http://sites.hccs.edu/hcctv/bridging-cultures/

Sticking with GPA is smarter than make-or-break testing. San Antonio Express-News. February 12,
2012. http://www.mysanantonio.com/default/article/Sticking-with-GPA-is-smarter-than-make-or-break-3305829.php
“A Discussion on Texas’ Public Education.” Channel 16 Austin Public Broadcast Station (PBS).
Austin, TX. August 7, 2012.
“For Some Texas Schools, Demographic Future is Now.” Texas Tribune. August 31, 2012.
http://www.texastribune.org/texas-education/public-education/some-schools-texas-demographic-future-here-now/

“For Some Texas Schools, Demographic Future is Now.” The New York Times. August 31, 2012.
http://www.nytimes.com/2012/08/31/us/hispanic-student-population-swells-at-texas-schools.html?pagewanted=all&_r=0
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INVITED LECTURES AND KEYNOTES
Colleges and Universities
College of the Sequoias
Claremont Graduate University
City University of New York, Hunter’s College
Fresno City Community College
New York University Steinhardt School of Culture, Education, and Human Development
Reedley Community College
Sacramento State University
San José State University
Santa Clara University
Texas A&M University, College Station
University of Arizona
University of California, Davis
University of Rochester, Warner Graduate School of Education
University of Texas at San Antonio
University of Texas at Austin
University of Wisconsin, Milwaukee
Non-profit, Professional, and Education Organizations
American GI Forum
Anti-Defamation League (ADL)
The William L. Boyd National Educational Politics Workshop
California Association of Latino Superintendents and Administrators (CALSA)
California Latino Legislative Caucus
Center for Leadership Equity and Research (CLEAR)
Center for Ethical Leadership Community Learning Exchange
Congressional Hispanic Caucus
Ethnic Studies Now (Sacramento)
Hispanas Organized for Political Equality (HOPE)
Hispanic National Bar Association (HNBA)
Las Comadres Para Las Américas
League of United Latin American Citizens (LULAC)
Mexican American Legal Defense and Education Fund (MALDEF)
Mexican American Legislative Caucus (MALC)
Mountain View-Los Altos (MVLA) Adult School
National Association for the Advancement of Colored People (NAACP)
National Council of La Raza (NCLR)
National Latina/o Education Research and Policy Project (NLERAP)
National Save Our Schools Network
Orun Center for Cultural Arts
Osher Lifelong Learning Institute
Senate Hispanic Caucus
Silicon Valley League of Women Voters
South Bay Labor Council
16

October 2019
Tejano Historical Association
Texas Association for Chicanos in Higher Education (TACHE)
Texas Education Grant makers’ Advocacy Consortium (TEGAC)
Texas Bilingual Education Teacher Organization (BESO) Institute
Texas Mexican American School Board Association (MASBA)
Texas State Legislature’s Moreno/Rangel Legislative Leadership Program
William C. Velasquez Institute
Women for Good Government
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Stanley Andrés Lucero
26963 Merril Avenue, Madera, CA 93638
Webpage: www.lucerito.net
Email: stanley.lucero@comcast.net
Home phone: 559-661-0510
Cell phone: 559-790-6522
PROFESSIONAL GOAL
I have dedicated my teaching career to helping students become bilingual, biliterate, bicultural
and bicognitive with the dream of converting them into our future bilingual professionals.
DIPLOMAS AND CREDENTIALS
1972. BACHELOR OF UNIVERSITY STUDIES:
Liberal Studies Degree with Triple Minor: Music, History and Spanish, University of New
Mexico, Albuquerque, New Mexico.
1974. MASTER OF ARTS IN TEACHING:
Teacher Corps Program with three major degree thrusts: Bilingual Education, Elementary
Education & Early Childhood Education, New Mexico State University, Las Cruces, New
Mexico.
1974. STANDARD CALIFORNIA ELEMENTARY TEACHING CREDENTIAL:
Authorizations: 101. Majors: Music and Spanish. Grades: K-9. Valid: 6-30-78 for Life.
1977. BILINGUAL CERTIFICATE OF COMPETENCE: Target Language and Culture:
Spanish. Valid for life.
1979. COMMUNITY COLLEGE LIMITED SERVICE CREDENTIAL: Music, valid for
life.
1990. CLEAR SPECIALIST INSTRUCTION CREDENTIAL IN SPECIAL
EDUCATION:
Learning Handicapped, valid until Feb.1, 2010 [in grades twelve and below, including preschool,
and in classes organized primarily for adults].
PROFESSIONAL EXPERIENCE
2017-2019
2015-2018
2010-2014
2006
1998-2006
1998-1999
1997-1998
1|Page

Golden Plains Unified School District
CABE Membership Consultant
CSU, Fresno BCLAD classes
Retired after 30 years of teaching
Fresno Unified School District
National University, CLAD Classes
Chowchilla School District
Stanley A Lucero

San Joaquin, CA
California
Fresno, CA
Madera, CA
Fresno, CA
Fresno, CA
Chowchilla, CA

1990-1992
1985-1997
1984-1985
1983-1984
1982-1983
1977-1982
1975-1982
1974-1975
1972-1974

Madera Adult Education, Guitar Classes
Madera Unified School District
New York Life Insurance Company
Tulare County Department of Education
Delano Union School District
College of the Sequoias, Guitar Classes
Tulare County Department of Education
UCLI College Early Childhood Director
Teacher Corps Intern, New Mexico State University
POSITIONS HELD

Adult Education Beginning ELD Teacher
BCLAD Instructor at CSU, Fresno
Bilingual Certificate of Competency Assessor Team Leader
Bilingual Coordinator K-8
Bilingual Child Care Teacher Trainer
Bilingual Education Resource Teacher K-12
Bilingual Special Education Resource Teacher K-12
CABE Membership Consultant
CLAD Instructor at National University
Language Development Specialist K-6
Migrant Lab Teacher K-6
Migrant Resource Teacher K-8
Special Day Class Teacher K-12
Summer School Teacher K-12
Title V - ALAS Coordinator K-8
Title VII Resource Teacher K-12
PROFESSIONAL ACTIVITIES
Workshops
Bilingual Special Education
Language Proficiency Tests: BSM, IPT, and WMLS.
Two Way Immersion Research Results
Other
AMAE Conference workshops
ATDLE Conference Workshops
CABE Conference workshops
COSECHA Conference workshops
Fresno Bilingual Master Plan Team
Madera Bilingual Master Plan Team
TCDE Bilingual Certificate of Competency Assessor Agency

2|Page

Stanley A Lucero

Madera, CA
Madera, CA
Fresno, CA
Visalia, CA
Delano, CA
Visalia, CA
Visalia, CA
Fresno, CA
Las Cruces, NM

Yolanda
López-Lucero
Experience
August 2016-June 2019

CABE/Project 2 Inspire Parent Specialist• • Golden Plains USD
Parent Leadership Consultant 2018-19
Escalera de Carreras Consultant-Career Planning Support GPUSD
26963 Merril Ave.
Madera CA 93638

2019
http://www.gocabe.org/
2013-2016–

559-790-2710

CABE/P2I Parent Specialist• Gilroy Unified School District •
August 2010–June 2013

Yolanda.lucero@comcast
.net

Estrellita Accelerated Reading Program Trainer•

http://lucerito.net/

https://estrellita.com/

Estrellita • Karen Myer Creator Steven Myer CEO

Parent and Teacher Trainer for California Association for Bilingual
Education: Rights and Responsibilities in the School District
Program Consultant for Estrellita.com
Review structure and use of the Estrellita Reading Program for
Contracted sites and Districts 1,2,3 Day in-services
Consultant for Parent Leadership Teams GPUSD-learning how to
Plan for community engagement activities
How to create a survey
How to promote parent participation at the school sites
Learning professionalism and soft skills needed to be a team builder
Primary School Educator 1986-2010
Madera Unified School District
Fresno Unified School District

Master’s in Reading and Language Arts with a Specialist
Credential Focus Critical LIteracy
CSUF Fresno Ca, 2008
• BA CSUF K-12 Credential
• Language Development Specialist Credential 1986

Communication
I am a veteran teacher having worked 38 years in the school system.
My last assignment prior to retirement in 2010 was as a Coach for Peer
assistance and Review and Beginning Teacher Support.
Prior to that I worked at Ann Leavenworth Elementary School
As a Dual Immersion Kindergarten Teacher.
My husband Stanley and I also provide Cultural Enrichment in
Classroom around the FUSD and are featured presenters at AMAE,
CABE, and FUSD, MUSD Parent Conferences.

Leadership
President of the Madera Chapter of CABE
Member of the Latinas Unidas Madera CA
Member of AMAE-Association of Mexican
American Educators Madera Chapter
Member of CABE since 1986
Project 2 Inspire Parent Specialist Team CABE
Church Choir Director

References
Armida Espinoza Coordinator Parent and Community Education
Golden Plains USD
559-693-1115
Martin Macias Superintendent Golden Plains USD
559-693-1115
David Hernandez Director of Parent and Community Education
Madera Unified School District 559-675-4500
Patricia Wolf KincadeMaría Villa Márquez-Director of Project 2 Inspire CABE
(626) 814-4441
Toni Hernandez-State Trainer Project 2 Inspire CABE
(626) 814-4441

Kathleen Biermann Director of Curriculum and Instruction
Gilroy USD
(669) 205-4025
Patricia Wolf-Kincade English Learner Services Fresno Unified School District
Main Office - General Information
2348 Mariposa St., Fresno, CA 93721
Office Phone Number: (559) 457-3928

Charles Merritt, Ed.D.
7023 N. Oratorio, Fresno, CA 93711 Personal Email: c_merritt@att.net  Phone: (650) 704-1749
 FPU Email: charles.merritt@fresno.edu  Website www.linkedin.com/in/chasmerritt/ Twitter: @chuckmerritt

Education
Ed.D. Educational Leadership in 2018 from George Fox University, Newberg, OR.
Doctoral dissertation: “Planning for Enrichment and Equity in Dual Language Education: A Study of
Eight Program Master Plans”
Clear California Administrative Credential, in 2003 from National University.
M.A. Education Administration. 2000 from San Francisco State University. Concurrently earned
Preliminary Administrative Services Credential. Also completed graduate credits in Education
Technology at SFSU between 1995-1997
Certificate in Spanish, Advanced Level in 1989 from Escuela Oficial de Idiomas de Madrid
California Single Subject Credential, Spanish in 1983 from San José State University. Also
completed 15 units toward an M.A. in Linguistics.
B.A.
Spanish Language and Literature, and Political Science in 1980 from the University of the
Pacific. Included coursework completed at the Instituto de Estudios Europeos, Madrid, Spain

Teaching Experience
• Coordinator of the Bilingual Authorization, Fresno Pacific
University, School of Education and clinical associate professor of

2019-ongoing

Languages Other Than English (LOTE) Methods, and Teaching
with Technology for credential candidates, The Teachers’ Mission
and Vision for M.A. candidates
• University Mentor for credential candidates in Spanish and Multiple
Subject credentials

2018-ongoing

• Adjunct faculty, Fresno Pacific University, School of Education

2015

• Spanish Teacher, Palo Alto High School, Palo Alto, CA

1993-2001

• English as a Foreign Language (EFL) Teacher, Academia
SERINMO, Móstoles, Madrid, Spain

1988-1989

• Campus staff worker for InterVarsity Christian Fellowship, Spain

1988-1993

developed and taught bible study and leadership training
• Spanish Teacher, Mission San José High School, Fremont, CA

1983-1988
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Administrative Experience
• Coordinator, Bilingual Authorization

Oct. 2018-ongoing

• Principal of Escondido Elementary (Dual Language), Stanford, CA

2015-2018

• World Languages Administrator, Palo Alto Unified, Palo Alto, CA

2015-2017

• Principal of El Carmelo Elementary, Palo Alto, CA

2008-2015

• Assistant Principal, Palo Alto High School, Palo Alto, CA

2001-2008

• Technology Learning Coordinator, Palo Alto USD

1996-2001

Scholarship
• “Planning for Enrichment and Equity in Dual Language Education”,
poster presentation, CABE, Long Beach

April 2019

• Fulbright Garcia-Robles grant to study rural education in Nayarit,
México

2011-2012

• “Technology Integration in Journalism”, NECC (National
Educational Computing Conference), San Diego, CA

June, 2006

• “Cléamis: a Keypals Project”, AATF conference, Paris, France

July, 2000

Professional Development
• WASC service as chair (5) or member (8) visiting committees

2005-2019

• Superintendents’ Academy, ACSA, Fresno site

2014-2015

• Literacy Coaching Institute, Teachers’ College, Columbia University
• Principals’ Institute LEV, Harvard Graduate School of Education
• Coordinator, Teach Through Technology Conference, SVCUE

Fall 2014
2007 & 2014
2000-2012

Affiliations/Memberships
• ACSA (Association of California School Administrators) member

2013-2018

• Fulbright/García Robles fellow, US/México

2011-2012

• CUE member and affiliate officer (Silicon Valley affiliate VP)

1997-2015

o

Gold Disk Award, for service to the CUE organization and
to Education Technology

2013

Dr. Nathan Pope is a well-known consultant and expert in bilingual and
international education. He has spent his career in the development of
International Baccalaureate schools all over the world. Nathan graduated from
the College of Charleston in the USA with a Bachelor of Arts in History, and went
on to get a Post Graduate Certificate of Education from the University of
Sunderland in the UK, a Master of Arts in Education from Clayton State
University in the USA, a Master of Arts in Education and a Doctorate of
Education from Mills College in the USA. Nathan has worked in schools in the
USA and in China. Nathan is currently researching and teaching in his
hometown of Fresno, California. Nathan previously worked as Head of Primary
at ISA International School Guangzhou. Previous to this he was the Head of
School of ShuRen International School, a K-8 IB School in San Francisco
California. Nathan is bilingual and bicultural being fluent in both English and
Chinese. Nathan works for the International Baccalaureate, a global education
organization with over 4,000 schools in over 170 countries, as a consultant,
accreditation visitor and workshop leader. He has led visits at schools in the
USA and has led workshops in the USA as well as India, China, Korea,
Singapore, Hong Kong, Indonesia, Pakistan, Japan, and Australia. Below is a
summary of some of the schools Dr. Pope has worked with:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Fernbank Elementary School, Atlanta USAFeb 2011 Inquiry Workshop
2011年2月美国Fernbank Elementary School, Atlanta 探究式研讨会
Fernbank Elementary School, Atlanta USA Aug 2011 Inquiry Workshop
2011年8月美国Fernbank Elementary School, Atlanta 探究式研讨会
Avondale Elementary School, Atlanta USA Nov 2011 Inquiry Workshop
2011年11月美国艾文代尔小学 探究式研讨会
Riverstone International School, Boise USA Nov 2012 School Evaluation
Visit Team Member
2012年11月美国河石国际学校学校评估队员
Meridian School, Austin USA Feb 2013 School Verification Visit Team
Member
2013年2月美国Meridian School学校评估队员
Daley Charter School, Fresno, USA Mar 2013 School Verification Visit
Team Member
2013年3月美国Daley Charter School学校评估队员
McAllen ISD, Texas USA June 2013 Introduction to the Primary Years
Programme Workshop
2013年6月美国德克萨斯小学PYP项目介绍研讨会
Los Angeles Regional Workshop USA Oct 2013 Pedagogical Leadership
Workshop
2013年10月美国洛杉矶当地研讨会，教育领导团队研讨会
Los Angeles Regional Workshop USA Jan 2014 Multilingual & Bilingual
Teaching & Learning Workshop
2014年1月美国洛杉矶当地研讨会--多语言以及双语教学和学习研讨会

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Francisca Alvarez School, McAllen USA Feb 2014 School Verification Visit
Team Leader
2014年2月美国Francisca Alvarez School学校认证队员
Healdsburg International School, NAPA USA Mar 2014 School Verification
Visit Team Leader
2014年3月美国希尔兹堡国际学校认证队员
La Scuola, San Francisco, USA April 2014 Making the PYP Happen
Workshop
2014年4月美国洛杉矶PYP项目实现研讨会
CASIE Regional Workshop USA June 2014 Trandisciplinary Learning
Workshop
2014年6月美国当地学科间学习研讨会
Tahoe Regional Workshops USA July 2014 Assessment Workshop
2014年7月美国塔霍湖当地研讨会--评估研讨会
Chadwick International School Seoul Korea Oct 2014 Teaching and
Learning Workshop
2014年10月韩国首尔查德威克国际学校--教与学研讨会
Eton House International Kindergarten Singapore Oct 2014 Making the
PYP Happen Early Years Workshop
2014年10月新加坡伊顿国际幼儿园--PYP实现研讨会
Xian Hanova School China Nov 2014 Assessment Workshop
2014年11月中国西安--评估研讨会
Kingston International School Hong Kong Nov 2014 Digital Citizenship
Workshop
2014年11月香港金斯顿国际学校--数码公民研讨会
Causeway Bay Victoria International Kindergarten Hong Kong Nov 2014
Reading & Writing Through Inquiry Workshop
2014年11月香港铜锣湾维多利亚国际幼儿园--探究式阅读和写作研讨会
Causeway Bay Victoria International Kindergarten Hong Kong Dec 2014
Making the PYP Happen Early Years Workshop
2014年12月香港铜锣湾维多利亚国际幼儿园--PYP实现研讨会
Shenzhen Oriental English College China Dec 2014 Making the PYP
Happen Workshop
2014年12月深圳东方英语学校--PYP实现研讨会
Mumbai Regional Workshop India Feb 2015 Math in the PYP Workshop
2015年2月印度孟买研讨会--PYP中的数学
Hong Kong Regional Workshop Feb 2015 Digital Citizenship Workshop
2015年2月香港当地研讨会--数码市民
Zhuhai International School China Mar 2015 Making the PYP Happen
Workshop
2015年3月中国珠海国际学校研讨会--PYP实现
Shanghai Victoria International Kindergarten Shanghai China Mar 2015
Inquiry and the Additional Language Teacher Workshop

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

2015年3月上海维多利亚国际幼儿园--探究和其他语言学习教师研讨会
Golden Apple Tianfu International Kindergarten Chengdu China Apr 2015
Making the PYP Happen Early Years Workshop
2015年4月成都金苹果天府国际幼儿园--幼儿园PYP实现研讨会
Guangdong Country Garden School China May 2015 Trandisciplinary
Learning Workshop
2015年5月广东碧桂园国际学校--跨学科学习研讨会
Shenzhen Oriental English College June 2015 Assessment Workshop
2015年6月深圳东方英语学校--评估研讨会
CASIE Regional Workshop Atalnta USA Jun 2015 Trandisciplinary
Learning Workshop
2015年美国Atalnta地方研讨会--跨学科学习研讨会
TIBS Regional Workshop Austin USA July 2015 Assessment Workshop
2015年7月美国奥斯汀地方研讨会--评估研讨会
TIBS Regional Workshop Austin USA July 2015 Trandisciplinary Learning
Workshop
2015年7月美国奥斯汀地方研讨会--跨学科学习研讨会
Houston ISD, TX USA Aug 2015 Inquiry Workshop
2015年8月休斯顿--探究式研讨会
Sinarmas World Academy Jakarta Indonesia Aug 2015 Making the PYP
Happen Workshop
2015年8月印度尼西亚世界学院--PYP实现研讨会
Angels International College Faisalabad Pakistan Aug 2015 Assessment
Workshop
2015年8月巴基斯坦安格斯国际学校--评估研讨会
Shanghai World Foreign Language School China Aug 2015 Assessment
Workshop
2015年8月上海世界外语学校--评估研讨会
Hong Kong Regional Workshop Sep 2015 Bilingual & Multilingual
Teaching and Learning
2015年9月香港地方研讨会--双语和多语言教学研讨会
Yokohama Regional Workshop Japan Sep 2015 Bilingual & Multilingual
Teaching and Learning
2015年9月日本地方研讨会--双语和多语言教学研讨会
Ryan Global School Mumbai India Oct 2015 Written Curriculum Workshop
015 年 10 月印度孟买赖安国际学校--书写课程研讨会
IB Regional Workshop Wuxi, China Oct 2015 Intro to the PYP (Chinese)
Hong Qiao International School, Shanghai, China Making the PYP
Happen (bilingual)
Verification Visit Edubridge International School Mumbai, India Nov 2015
Victoria Kindergarten Shenzhen, China Nov 2015, Making the PYP
Happen (Bilingual)
Eton House Kindergarten Chengdu China Nov 2015, Symbolic Learning,

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Mathematics and Literacy in the Early Years (Bilingual)
Victoria Kindergarten Harbor Heights Hong Kong, Dec 2015, PYP 3-5
Year Olds
Ningbo Huamao International School, Ningbo, China, Dec 2015, Making
the PYP Happen
Victoria Kindergarten Harbor Green, Hong Kong, Jan 2015, Assessment
in the Early Years (Bilingual)
IB Regional Workship, Adelaide, Australia, Jan 2015, Digital Citizenship in
the PYP
Oakridge International School, Hyderabad India, Feb 2016, School Evaluation
Visit Team Leader
Shen Wai International School, Shenzhen China, Mar 2016, Transdisciplinary
Learning
Little Skool Kindergarten, Singapore, Apr 2016, Inquiry and the Environment
Run’an Boarding School, Hefei China, June 2016, Assessment in the PYP
Suzhou IBAP Regional Workshop, Suzhou China, June 2016, The Role of
Language in the PYP
Yiwu Oujing International Kindergarten, Yiwu China, Aug 2016, Making the
PYP Happen
Jurong Country Garden School, Jurong China, Sep 2016, Making the PYP
Happen (Delivered Bilingually)
Victoria International Kindergarten Kornhill, Hong Kong, Sep 2016,
Mathematics, Literacy, and Symbolic Learning in the Early Years
Bangkok IBAP Regional Workshop, Bangkok Thailand, Sep 2016, Continuum
Workshop Language and Learning in the IB
Victoria International Kindergarten Harbor Heights, Sep 2016, Action in the
PYP
Canadian International School, Singapore, Oct 2016, Inquiry and the
Additional Language Teacher
Mumbai IBAP Regional Workshop, Mumbai India, Oct 2016, Literacy,
Mathematics and Symbolic Play in the PYP
Beijing IBAP Regional Workshop, Beijing China, Nov 2016, Pedagogical
Leadership in the PYP
Daystar International School, Beijing China, Nov 2016, Inquiry in the PYP
Shanghai Victoria International Kindergarten, Shanghai China, Nov 2016,
Assessment in the Early Years
Golden Apple Kindergarten, Chengdu China, Nov 2016, Making the PYP
Happen
Suzhou Singapore International School, Suzhou China, Dec 2016, Pedagogical
Leadership
ISA International School Guangzhou, Guangzhou China, Feb 2017,
Mathematics in the PYP
Singapore IBAP Regional Workshop, Singapore, Feb 2017, Making the PYP
Happen
Shenzhen Victoria Kindergarten, Shenzhen, China, March 2017 Making the

•
•
•
•
•
•
•
•
•
•
•

PYP Happen
Cole Canyon Elementary School, Temecula, CA USA, May 2017, Making the
PYP Happen
North Heights Elementary School, Bellingham WA USA, May 2017, Inquiry
Stradbroke School, Adelaide Australia, June 2017, Digital Citizenship
Shanghai IBAP Regional Workshop, China, June 2017, Role of Language
Denver IBA Regional Workshop, USA, Oct 2017, Personal Social and
Physical Education
Texas International School, Austin, USA, Oct 2017, School Verification
Visit Team Leader
Beijing IBAP Regional Workshop, China, Nov 2017, Assessment in the
Early Years
Savannah IBA Regional Workshop, USA, Feb 2018, Making the PYP
Happen
Victory World School, Atlanta, USA, Mar 2018 Consultancy visit
Clark County School District, Las Vegas, NV USA, Jul 2018 District
Workshop Service Learning in the IB Continuum workshop
Washington International School, Washington, DC USA, Nov 2018,
School Evaluation Visit Team Leader

VIRNA L. SANTOS

1225 E. Divisadero Street
Fresno, California 93721
vsantos@santoslg.com
Virnasantosdc@gmail.com
559-500-3900

Experience
Principal Attorney
Santos Law Group

October 2014-present
Fresno, California
• Practice dedicated to providing legal counsel in criminal defense, immigration, and employment discrimination matters.
• Provide criminal and civil appellate counsel.

Regional Director, Judicial Studies
U.S. Department of Justice
Office of Prosecutorial Development, Training and Assistance (OPDAT)

December 2013-September 2014
Washington, District of Columbia

• Directed all facets of judicial capacity building programs in Western Hemisphere following creation of Judicial Studies
Institute in Puerto Rico (JSI) in position specifically created for this purpose.
• Procured and managed State Department funding for the JSI.
• Developed demand driven Spanish language judicial capacity building curriculum employing legal and practical experience
working with foreign judges. Prepared course tailored to the needs of judicial systems undergoing transition to the accusatory
system, including introductory and intermediate courses focusing on evidence, plea bargaining and complex white collar cases.
• Identified federal judges and Supreme Court Justices to participate as guest lecturers coordinate yearly visits by Justice Sonia
Sotomayor to lecture at JSI.
• Supervised coordination of all logistics and travel for participating judges from various Latin America countries to Puerto
Rico.
• Monitored and evaluated JSI sessions and prepare performance reports.
Regional Director, Latin America and the Caribbean
U.S. Department of Justice
Office of Prosecutorial Development, Training and Assistance (OPDAT)

March 2011-November 2013
Washington, District of Columbia

• Developed interagency policies to address human rights and citizen security concerns throughout Latin America and the
Caribbean. Represent the Department of Justice at interagency meetings to develop and monitor policy implementation
programs.
• Designed and conduct training programs for judges, prosecutors, and investigators to support capacity building policy
objectives. Prepare funding proposals to implement these programs. Administered annual budget of approximately $60
million.
• Participated in interagency fact-finding and diplomatic delegations; interacted with counterpart Latin American delegations.
• Recruited, selected, supervised, evaluated, and trained federal prosecutors to serve as Resident Legal Advisors at U.S.
Embassies throughout Latin America and the Caribbean. Recruited, selected, supervised, evaluated, and trained headquarters
personnel.
• Supervised personnel deployed to embassies, including the largest rule of law programs in the region: Colombia and Mexico.
• Created Judicial Studies Institute in Puerto Rico (JSI), supported by U.S. Supreme Court Justices Sonia Sotomayor, including
procuring funding, resources and developing curriculum. The JSI employs a practical approach to judicial capacity building on
accusatory system concepts during multiple yearly sessions.
• Hold Top Secret security clearance.

Virna L. Santos
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Senior Resident Legal Advisor
U.S. Department of Justice

August 2007-February 2011
U.S. Embassy Bogota, Colombia

• Advised the Colombia’s Prosecutor General's Office on criminal justice matters, with particular emphasis on Human Rights
and International Human Rights issues.
• Participated in setting justice sector reform policy objectives to strengthen judicial institutions financed through Plan
Colombia, a U.S. strategy to stabilize and grow Colombia’s democratic government and foster greater cooperation between the
United States and Colombia.
• Created new justice support programs, including first ever Victim/Witness Assistance Center (CAV) under new accusatory
system, open since February 2009 and serving over 1300 victims thus far. Responsibilities included: management of
construction, equipment and training budgets; supervision of 15-person support team of architects, software and web
designers, victims rights’ specialists, and Colombian prosecutors; development of concept for effective case notification for
victims and witness via website and text messaging; development of training module for staff, prosecutors and judges;
development and production of informational video about center for training and publicity purposes; development of statistical
measures of services provided and effectiveness of center.
• Opened a second CAV in Bucaramanga, Colombia in July 2010 that has already served over 300 victims. A third CAV
located in Cali opened in late January 2011.
• Designed and conducted legal training in Spanish for prosecutors, investigators and judges on the accusatory system, trial
advocacy, human rights, white collar crimes and money laundering.
• Interacted with visiting U.S. Congressional delegations, preparing presentations and written summaries of results of Plan
Colombia.
• Traveled extensively throughout Colombia to identify prosecutorial offices' equipment and training needs.
• On an annual basis, plan, executed donation and training programs in support of Human Rights Unit and victims’ rights
programs.
• Selected, trained and supervised support staff. Served diplomatic function with high level Colombian and United States
government officials in relation to criminal justice sector reforms, including reporting to the U.S. Ambassador in Colombia.
• Promoted cooperation and coordinated joint programs with international human rights organizations and other U.S.
government agencies, including State Department and U.S. military, in assessing, advising and supporting Colombia’s
Prosecutor General’s Office’s human rights prosecutions, including extrajudicial killings, kidnappings, forced disappearances
and other crimes resulting from Colombia’s internal armed conflict.
• Completed International Human Rights course in Spanish at American University’s Human Rights Academy.
• Lectured regarding accusatory system and victims’ rights training efforts in other Latin American countries in support of
OPDAT’s mission.
• Participated as speaker in National Victims of Crimes Conference in September 2010 presenting OPDAT’s accomplishments
in implementing U.S. victims’ rights model in Colombia.
Assistant United States Attorney
United States Attorney’s Office, Eastern District of California

1995-2010
Fresno, California

• Prosecuted a variety of federal offenses including complex drug conspiracies, official corruption, major fraud and money
laundering cases.
• Directed investigative activities, including use of electronic surveillance tools and draft all requisite legal pleadings.
• Coordinated multi-district investigations and simultaneous execution of arrests and search warrants.
• Conducted numerous motions hearings, jury and bench trials, garnering 95% conviction rate.
• Successfully negotiated plea agreements in complex drug cases to maximize prison time and forfeiture of drug proceeds.
• Addressed concerns of, and negotiate restitution for, hundreds of victims in multi-district white collar cases.
• Worked with foreign governments to execute extraditions into and out of the United States.
• Participated in task forces composed of state, local and federal law enforcement agencies to identify law enforcement
priorities and targets for federal prosecution.
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• Organized Hate Crimes Task Force, composed of law enforcement, community and school leaders to address growing hate
crimes issues in the district.
• Responsible for appellate litigation and oral argument resulting from assigned cases.
• Served as Misdemeanor Unit Supervisor from 1998-2003, including selection, training and supervision of law clerks in
handling a variety of federal misdemeanor offenses and resulting appellate litigation.
• Served as sexual harassment contact for the Fresno branch office.
• Served as advocacy instructor on behalf of Department of Justice training prosecutors in Latin American countries using
Spanish language skills.
Judicial Law Clerk to the Hon. Gilberto Gierbolini Ortiz
United States District Court for the District of Puerto Rico
•
•
•
•

1993-1995
San Juan, Puerto Rico

Researched legal issues and drafted opinions and orders on a variety of civil and criminal motions.
Conducted conferences with attorneys and assisted during civil and criminal trials, including drafting jury instructions.
Selected, trained and supervised student externs.
Performed related administrative duties.

Deputy Attorney General, Public Rights Division, Environment Section
State of California, Department of Justice

1990-1993
Los Angeles and Oakland, California

• Worked with government and private counsel in representing the Department of Toxic Substances Control in a variety of
environmental enforcement matters.
• Drafted civil complaints alleging violations of state and federal hazardous waste statutes; researched and drafted motions
and briefs on various environmental legal issues; argued motions; negotiated settlements; drafted consent agreements;
investigated and responded to citizen inquiries.

Education
Harvard Law School
Juris Doctor

June 1990
Cambridge, Massachusetts

Activities: La Alianza (Academic Affairs Chairperson); International Law Journal (Recent Developments Editor); Legal
Internship (Massachusetts Attorney General’s Office); Legal Services Student Advocate; Student prosecutor (Suffolk County
District Attorney’s Office); Women’s Law Journal (Book Review Editor).
University of California at Los Angeles
Bachelor of Arts, Political Science

June 1987
Los Angeles, California

Activities: Dean’s List; Political Science Honor Society; Recipient of John C. Bollens Memorial Internship Award; Academic
Peer Counselor.

Awards and Commendations
•
•
•
•
•
•
•

Honoree, Women’s History Month for Contribution to Education, Fresno City Council, District 1 (2016)
Certificate of Recognition from Big Brothers/Big Sisters for 10 years of service as a mentor (2007).
Finalist, Fresno Volunteer of the Year (2005).
California State Assembly Recognition, Finalist, Outstanding Leadership Awards in Honor of Hispanic History Month
(September 2002).
Federal Bureau of Investigation’s Certificate of Recognition for Successful Prosecution of United States v. Rickey Lane
Pierce, et al. (May 2001).
Letter of Commendations for work on extradition matters.
Certificate of Appreciation from U.S. Customs Service for successful prosecution of United States v. Mancini (1996).
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Activities
State Bar of California, member of Committee on Ethnic Minority Relations (2003-2007- Chairperson-2006-07) and Committee
on Federal Courts (1999-2002); Fresno County Bar Association (2001-2007); Fresno County Women Lawyers Association
(2001-2007); La Raza Lawyers of the Central Valley 2001-2007); California Women Lawyers (2001-2007).
Girls Scouts of Central California South (2015) Serve on the board a nationally recognized organization dedicated to leadership
skills in girls and emphasizing inclusion of members of challenged socioeconomic backgrounds. Serve in fund development
committee and assist in recruitment of Board members.
Mock Trial coach (2015-2017)- Lead team of attorneys and teachers in recruiting and coaching over 25 students attending inner
city high school in preparing for county and state mock trial competition. Coaching includes teaching legal concepts,
argumentation, brief writing and trial techniques.
Fresno Housing Authority (2016-2018)-Served as appointed commissioner to the City Board, entrusted with developing policy
priorities for housing low income families and stewardship of public funds through wise real estate developments and
investments that greatly Fresno County’s housing stock.
Community Medical Foundation, Trustee (2003-2007)-Served as community member on board recruitment committee of only
hospital in Fresno serving the indigent community. Promoted foundation at community events.

Bar Admissions
California (1990); United States for the Central District of California (1990) and the Eastern District of California (1993);
United States Court of Appeals for the First Circuit (1994); United States Court of Appeals for the Ninth Circuit (1996).

Teaching Experience
Lecturer, University of Puerto Rico School of Law, San Juan, Puerto Rico-Summer 2016 and Spring 2017, Summer 2018,
Suumer 2019-developed and taught two-unit course on Federal Written Litigation focused on developing advanced written
litigation skills for bilingual students. Critiqued and graded students’ English language written work, including opposition to
summary judgment motion and legal opinion.
Lecturer, Trial Advocacy on Accusatory System, Instituto Nacional de Ciencias Penales (INACIPE) Mexico City, Mexico,
October 2-5, 2016-developed and taught 20-hour Spanish language course to over 90 attorneys specifically tailored for new
prosecutors preparing to conduct investigations and trials under new Mexican Criminal Procedure Code and accusatory system.
Course Developer and Advocacy Trainer 2007-2014-Argentina, Colombia and Mexico-As Regional Legal Advisor and Regional
Director, developed curriculum and materials and taught multiple courses including case investigation, money laundering,
human rights prosecution, victims’ services, criminal procedure, evidence, judicial studies and trial advocacy.

Skills
Fluent in Spanish, including legal terminology.

Guadalupe Solis, Ed.D.
62 South Olive Street, Lemoore CA. 93245
Lupe.solis6@gmail.com
(559) 288-9703
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Educational Degrees & Credentials
●
●
●

●
●
II

Doctorate- “International Multicultural Education”
University of San Francisco
- 1998
Master Degree - Administration & Reading
Fresno Pacific University
- 1981
○ Life Administrative Credential
BA Degree - Major in Physical Education, Minor in Spanish & Sociology Fresno Pacific University, -1974
○ Life Secondary Credential in Spanish, Physical Education, & Sociology
○ Life Bilingual Certificate Competency in Spanish
Transferred from
Bakersfield Community College - 1972
Graduated
East Bakersfield High School
- 1970
Educational Experience

●
●
●
●
●
●
●
●
●
●
●
●
●
III

Associate Professor
Brandman University
Board of Trustee
Lemoore Union High School District
Deputy Superintendent of Instructional Services Tulare County Office of Education
Administrator of Educational Service
Tulare County Office of Education
Superintendent
Reef-Sunset Unified School District
Assistant Superintendent
Reef-Sunset Unified School District
Instructional Consultant
Tulare County Office of Education
Principal
Lemoore High School
Principal
Parlier High School
Assistant Director of “R.M. Pyles Boys Camp” R.M. Pyles Boys Camp
Teachers, Track and Field, Cross Country Coach Lemoore High School,
Elementary Teacher at McCord School
Kings Canyon Unified School District
Instructional aide:
Bakersfield City District, Fresno Unified

Presently
Presently
2008 - 18
2004 - 08
2000 - 04
1998 - 00
1991 - 98
1985 - 91
1984 - 85
Summer 84
1975 - 84
1974 - 75
1971 - 72

Adjunct Instructor
●
●
●
●
●
●
●
●
●

IV

Senior Lecturer, Doctoral Chair, Mentor
Administrative Credential Program
Administrative Credential Program
Administrative Credential Program
Doctoral Courses
Administrative Credential Program
CLAD, BCLAD Courses
Administrative Credential Program
English Language Development

Brandman University
Tulare County Office of Education
Fresno Pacific University
Madera County
University of San Francisco
Fresno State University
Long Beach State University
Chapman University
West Hills Community College

Presently
2012 - 15
1988 - 13
2000 - 02
1998 - 98
1991 - 94
1992 - 95
1988 - 90
1977 - 80

Presentations
●
●
●

International European American School’s Conference
Annual Small School Administrator’s Conference
English Learner Education for Private Schools

Rome, Italy
Pismo Beach
Florida
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●
●
●
●
●
●
●
V

National Migrant Education Conference
Mississippi Parent Migrant Education Conference
National ASCD Conference
State ACSA Conference
State Migrant Education
State Bilingual Education
State Cross Country Clinic

Washington
Mississippi
Chicago
Los Angeles
San Diego
Los Angeles
Palo Alto

Community & Professional Educational Leadership Roles Presently
●
●
●
●
●
●
●
●
●

President of the Lemoore Board of Trustees
President of the Lemoore High School Foundation
Association of California School Administrator member
Association of California School Administrator Director of Membership
Tulare County Hispanic Leadership Network member
Professional Latino Association member
Association for Supervision and Curriculum Development member
Intersegmental Coordinating Committee
member
California Charter Authorizer Professional Board Member

Lemoore
Lemoore
Tulare County
Region 11
Tulare County
Kings County
California
California
California

Past:
●
●
●
●
●
●
●
●
●
●
●
VI

President of Tulare County Hispanic Leadership NetworkVisalia Presently
WASC Committee Chair & Committee Member
Tranquility High, Alisa High
President of the West Yosemite High School League
Kings/Tulare
President of the Lemoore Chamber of Commerce
Lemoore
President of the Lemoore Rotary
Lemoore
President of the Kings County ACSA
Kings County
WASC Accreditation Selection Committee
State ACSA
President of ACSA Region Eleven
South San Joaquin Valley
President of the University of San Francisco Fellowship Alumni Organization San Francisco
California State Board of Education, English Learner Advisory Committee.
Run for the Dream Track Committee
Fresno
Publications

●
●
●
●
VIII

“We Speak English in America” Co-Author
“A Collaborative Approach to Development of an Organization” Co-Author
“The Development and Implementation of a Successful English Learner for High School Students”
“The Reflections of Bilingual Teacher who were in Bilingual Programs”
Honors

●
●
●
●
●
●

Run For the Dream Support of Track & Field
Title Seven Fellow Scholarship Recipient at the University of San Francisco
Administrator of the Year for Tulare and Regional ACSA
Administrator of the Year for Kings ACSA
District Teacher Mentor at Lemoore
CIF Track and Field Coach of the Year
2

Appendix C
Dual Language
Programmatic
Rubrics

Strand 1: Program Structure
Principle 1

All aspects of the program work together to achieve the three core goals of dual language
education: grade-level academic achievement, bilingualism and biliteracy, and sociocultural
competence.
Key Points

Comments

M

P

F

E

Comments

M

P

F

E

Key Point A

The program design is aligned with program
mission and goals.
Key Point B

The development of bilingualism and biliteracy is
part of the program design.
Key Point C

The development of sociocultural competence is
part of the program design.
Key Point D

Appropriate grade-level academic expectations
are clearly identified in the program design.
Key Point E

The program is articulated across grades.
Key Point F

There is deliberate planning and coordination of
curriculum, instruction, and assessment across
the two languages of instruction.

Principle 2

The program ensures equity for all groups.
Key Points
Key Point A

All students and staff have appropriate access to
resources.
Key Point B

The program promotes linguistic equity.
Key Point C

The program promotes cultural equity.
Key Point D

High-quality instruction in both program
languages is provided to all students in all grades
in a way that is consistent with the program
model.
M: Minimal alignment P: Partial alignment F: Full alignment E: Exemplary practice
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Principle 3

The program has strong, effective, and knowledgeable leadership.
Comments

Key Points

M

P

F

E

Key Point A

The program has robust, shared leadership.
Key Point B

Decision-making is aligned to the program
mission and includes communication with
stakeholders.
Key Point C

Leaders are advocates for the program.

Principle 4

An effective process is in place for continual program planning, implementation, and evaluation.
Comments

Key Points

M

P

F

E

Key Point A

The program is adaptable and engages in ongoing
self-reflection and evaluation to promote continual
improvement.
Key Point B

There is a clear preK–12 pathway for students in
the program.
M: Minimal alignment P: Partial alignment F: Full alignment E: Exemplary practice
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Strand 2: CURRICULUM
Principle 1

The program has a process for developing and revising a high-quality curriculum.
Key Points

Comments

M

P

F

E

F

E

Key Point A

There is a curriculum development and
implementation plan.
Key Point B

The curriculum is based on general education
research and research on bilingual learners.
Key Point C

The curriculum is adaptable to student, program,
and community needs.
Key Point D

The curriculum is coordinated with support
services such as English as a second language,
Spanish as a second language, special education,
Title I, and gifted & talented.
Key Point E

The curriculum is coordinated within and across
grade levels.

Principle 2

The curriculum is standards-based and promotes attainment of the three core goals of dual
language education.
Key Points

Comments

M

P

Key Point A

The curriculum in both languages of instruction
meets or exceeds district, state, or national
content standards.
Key Point B

The curriculum includes a standards-based
scope and sequence for language and literacy
development in English and the partner language
for all students.
Key Point C

The curriculum promotes and maintains equal
status of both languages.
Key Point D

The curriculum promotes appreciation of
multiculturalism and linguistic diversity.
Key Point E

The curriculum is culturally responsive and
representative of the cultural and linguistic
backgrounds of all students.
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Key Point F

The curriculum articulates measurable learning
outcomes.

Principle 3

The curriculum effectively integrates technology to deepen and enhance learning.
Comments

Key Points

M

P

F

E

Key Point A

The curriculum effectively incorporates technology
to enhance the available instructional resources in
both languages.
Key Point B

The curriculum effectively integrates technology
tools to meet district, state, and national content
standards in both program languages.
M: Minimal alignment P: Partial alignment F: Full alignment E: Exemplary practice
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Strand 3: Instruction
Principle 1

Instructional methods are derived from research-based principles of dual language education and
ensure fidelity to the model.
Key Points

Comments

M

P

F

E

Key Point A

The program model and corresponding curriculum
are implemented with fidelity.
Key Point B

Instruction incorporates appropriate separation
of languages to promote high levels of language
acquisition.
Key Point C

Standards-based academic content instruction
is provided in both program languages in a
coordinated way.
Key Point D

Explicit language arts instruction is provided in
both program languages, is based on languagespecific standards, and is coordinated across
languages to ensure biliteracy development.
Key Point E

Instruction that promotes sociocultural
competence is provided in both program
languages in a coordinated way.
Key Point F

Teachers who provide support services (e.g.,
special education, gifted education, ESL) and
specials (e.g., art, music) align their instruction
with the dual language model.
Key Point G

When delivering instruction, teachers take into
consideration the varying needs of students with
different language learner profiles (e.g., native
speakers, second language learners, new arrivals,
students who are already bilingual in English and
the partner language).

Principle 2

Instructional strategies support the attainment of the three core goals of dual language education.
Key Points

Comments

M

P

F

E

Key Point A

Teachers integrate language and content instruction.
Key Point B

Teachers use sheltered instruction and other
pedagogical strategies for bilingual learners to
facilitate comprehension and promote language
and literacy development.
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Key Point C

Instruction in one language builds on concepts
learned in the other language.
Key Point D

Instruction promotes metalinguistic awareness
and metacognitive skills.
Key Point E

Instruction leverages students’ bilingualism
by strategically incorporating cross-linguistic
strategies.
Key Point F

Instruction promotes an awareness of language
variation.
Key Point G

Teachers use a variety of strategies to ensure
equitable participation among all students.
Key Point H

Teachers use a variety of strategies to promote
the sociocultural competence of all students.

Principle 3

Instruction is student-centered.
Key Points

Comments

M

P

F

E

Key Point A

Teachers use active learning strategies in order to
meet the needs of diverse learners.
Key Point B

Teachers create meaningful opportunities for
sustained language use.
Key Point C

Student grouping maximizes opportunities for
students to benefit from peer models.
Key Point D

Instructional strategies build independence and
ownership of the learning process.

Principle 4

Instructional staff effectively integrate technology to deepen and enhance the learning process.
Key Points

Comments

M

P

F

E

Key Point A

Instructional staff use technology tools to engage
all learners.
Key Point B

Students use technology to display their
understanding of content and to further develop
their language and literacy skills in both program
languages.
M: Minimal alignment P: Partial alignment F: Full alignment E: Exemplary practice
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Strand 4: Assessment and Accountability
Principle 1

The program creates and maintains an infrastructure that supports an assessment and
accountability process.
Key Points

Comments

M

P

F

E

Key Point A

There is a comprehensive data management
system for tracking student data over time.
Key Point B

Assessment and accountability action plans are
developed and used to inform all aspects of the
program.
Key Point C

Personnel are assigned to assessment and
accountability activities.
Key Point D

Staff are provided ongoing professional
development opportunities in assessment and
accountability.
Key Point E

The program has an adequate budget for
assessment and accountability.

Principle 2

Student assessment is aligned with program goals and with state content and language standards,
and the results are used to guide and inform instruction.
Key Points

Comments

M

P

F

E

Key Point A

Student assessment is aligned with program
goals, instructional objectives, and language
and literacy standards for both languages of
instruction.
Key Point B

Formative and summative assessment data
inform curriculum development and instructional
practices.
Key Point C

Formative and summative assessments are valid
and reliable for bilingual learners.
Key Point D

Referrals for individualized education plans (IEPs)
are made on the basis of assessment in both
program languages.
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Principle 3

Using multiple measures in both languages of instruction, the program collects and analyzes
a variety of data that are used for program accountability, program evaluation, and program
improvement.
Key Points

Comments

M

P

F

E

F

E

Key Point A

The program systematically collects and analyzes
data to determine whether academic, linguistic,
and sociocultural goals have been met.
Key Point B

The program engages in ongoing evaluation.
Key Point C

Assessment data are integrated into planning
related to ongoing program improvement.
Key Point D

The program systematically collects demographic
data (e.g., home language, English learner status,
eligibility for free or reduced-price lunch) from
program participants that allow for disaggregated
data analysis in order to effectively monitor and
serve different student subgroups.
Key Point E

Assessment is consistently conducted in the two
languages of the program.

Principle 4

Student progress toward program goals and state achievement objectives is systematically
measured and reported.
Key Points

Comments

M

P

Key Point A

Progress is documented in both program
languages for the three core goals of dual
language education.
Key Point B

Student progress is measured on a variety of
indicators.
Key Point C

Achievement data are disaggregated by student
and program variables (e.g., home language,
English learner status, eligibility for free or
reduced-price lunch).
Key Point D

Statistics on retention rates and placement in
special education and gifted & talented classes
are monitored to ensure equitable representation
among subgroups.
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Principle 5

The program communicates with appropriate stakeholders about program outcomes.
Comments

Key Points

M

P

F

E

Key Point A

Data are communicated publicly in transparent
ways that prevent misinterpretations.
Key Point B

Data are communicated to stakeholders.
Key Point C

Data are used to educate and mobilize supporters.
M: Minimal alignment P: Partial alignment F: Full alignment E: Exemplary practice

APPENDIX A

GDP INSIDE OK-Nov1.indd 141

141

12/03/18 1:17 p.m.

Strand 5: Staff quality and professional development
Principle 1

The program recruits and retains high-quality dual language staff.
Key Points

Comments

M

P

F

E

Key Point A

There is a teacher recruitment and retention plan
that is aligned with program goals and long-term
needs.
Key Point B

Selection of new instructional, administrative, and
support staff is based on credentials, language
proficiency, and demonstrated commitment to
program goals.
Key Point C

There is a positive workplace climate and all staff
are valued and appropriately supported in carrying
out their work.
Key Point D

Staff evaluations are performed by personnel who
are knowledgeable about and committed to dual
language education.

Principle 2

The program provides high-quality professional development that is tailored to the needs of dual
language educators and support staff.
Key Points

Comments

M

P

F

E

Key Point A

There is a long-term professional development
plan that is comprehensive, inclusive, and
differentiated.
Key Point B

Approaches to professional development respect
individual interests and learning styles and foster
autonomy and ownership of the learning process.
Key Point C

Professional development is aligned with
competencies needed to meet dual language
program standards.
Key Point D

All staff are given opportunities to develop dual
language advocacy skills.
Key Point E

There is an infrastructure to support professional
development that includes adequate funding,
time, and human resources.
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Principle 3

The program collaborates with other groups and institutions to ensure staff quality.
Comments

Key Points

M

P

F

E

Key Point A

The program has a partnership with one or more
teacher or administrator preparation programs.
Key Point B

Program staff partner with professional
organizations.
Key Point C

Program staff engage in dual language program
networking.
M: Minimal alignment P: Partial alignment F: Full alignment E: Exemplary practice
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Strand 6: Family and Community
Principle 1

The program has a responsive infrastructure for positive, active, and ongoing relations with
students’ families and the community.
Key Points

Comments

M

P

F

E

F

E

Key Point A

There is a staff member designated as a family
liaison.
Key Point B

Office staff members are bilingual and
demonstrate sociocultural competence to
effectively serve all families.
Key Point C

Professional development addresses the
importance of equity, access, and social justice
for effective outreach with families and the
community.
Key Point D

There is a positive school climate and all families
are valued and welcomed into the school
community.

Principle 2

The program promotes family and community engagement and advocacy through outreach
activities and support services that are aligned with the three core goals of dual language
education.
Key Points

Comments

M

P

Key Point A

The program incorporates ongoing learning
activities that are designed to help families
understand, support, and advocate for the
program.
Key Point B

The program actively refers families to resources
in the community.
Key Point C

The program plans for and engages in
community-building activities with families to
promote close relationships, collaboration, and
other forms of sociocultural competence.
Key Point D

Communication with families and the community
is in the appropriate language.
Key Point E

The program partners with families to promote
home–school connections.
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Principle 3

The program views and involves families and community members as strategic partners.
Comments

Key Points

M

P

F

E

Key Point A

The program establishes an advisory structure
for input from family members and community
members.
Key Point B

The program capitalizes on the varied linguistic
and cultural resources in the community.
Key Point C

The program welcomes and accommodates
varying forms of family support, taking into
consideration the talents and schedules of various
family and community members.
M: Minimal alignment P: Partial alignment F: Full alignment E: Exemplary practice
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Strand 7: Support and Resources
Principle 1

The program is supported by all key stakeholders.
Comments

Key Points

M

P

F

E

Comments

M

P

F

E

Comments

M

P

F

E

Key Point A

Program and district administrators have
adequate knowledge to support and lead the
program.
Key Point B

Instructional and support staff have adequate
knowledge to support and lead the program.
Key Point C

Families and community members have adequate
knowledge to support and advocate for the program.

Principle 2

The program is equitably and adequately funded to meet program goals.
Key Points
Key Point A

The dual language program has equitable access
to school, district, and state resources.
Key Point B

Funding allocations within the program budget are
aligned with program goals.
Key Point C

Funding provides sufficient staff, equipment, and
materials in both program languages to meet
program goals.

Principle 3

The program advocates for support.
Key Points
Key Point A

The program seeks the tangible support of the
state, district, and local community.
Key Point B

The program engages in public relations activities
to promote the program to a variety of audiences.
Key Point C

Program staff actively participate in formal and
informal coalitions to strengthen support for dual
language education.
Key Point D

The program advocates for funding based on its
needs.
M: Minimal alignment P: Partial alignment F: Full alignment E: Exemplary practice
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STRAND 1

PROGRAM STRUCTURE

Principle 1

All aspects of the program work together to achieve the three core goals of dual language education:
grade-level academic achievement, bilingualism and biliteracy, and sociocultural competence.

Principle 2

The program ensures equity for all groups.

Principle 3

The program has strong, effective, and knowledgeable leadership.

Principle 4

An effective process is in place for continual program-planning, implementation, and evaluation.

STRAND 2

CURRICULUM

Principle 1

The program has a process for developing and revising a high-quality curriculum.

Principle 2

The curriculum is standards-based and promotes attainment of the three core goals of dual language
education.

Principle 3

The curriculum effectively integrates technology to deepen and enhance learning.

STRAND 3

INSTRUCTION

Principle 1

Instructional methods are derived from research-based principles of dual language education and
ensure fidelity to the model.

Principle 2

Instructional strategies support the attainment of the three core goals of dual language education.

Principle 3

Instruction is student-centered.

Principle 4

Instructional staff effectively integrate technology to deepen and enhance the learning process.

STRAND 4

ASSESSMENT & ACCOUNTABILITY

Principle 1

The program creates and maintains an infrastructure that supports an assessment and accountability
process.

Principle 2

Student assessment is aligned with program goals and with state content and language standards, and
the results are used to guide and inform instruction.

Principle 3

Using multiple measures in both languages of instruction, the program collects and analyzes a variety of
data that are used for program accountability, program evaluation, and program improvement.

Principle 4

Student progress toward program goals and state achievement objectives is systematically measured
and reported.

Principle 5

The program communicates with appropriate stakeholders about program outcomes.

STRAND 5

STAFF QUALITY & PROFESSIONAL DEVELOPMENT

Principle 1

The program recruits and retains high-quality dual language staff.

Principle 2

The program provides high-quality professional development that is tailored to the needs of dual
language educators and support staff.

Principle 3

The program collaborates with other groups and institutions to ensure staff quality.

STRAND 6

FAMILY & COMMUNITY

Principle 1

The program has a responsive infrastructure for positive, active, and ongoing relations with students’
families and the community.

Principle 2

The program promotes family and community engagement and advocacy through outreach activities and
support services that are aligned with the three core goals of dual language education.

Principle 3

The program views and involves families and community members as strategic partners.

STRAND 7

SUPPORT & RESOURCES

Principle 1

The program is supported by all key stakeholders.

Principle 2

The program is equitably and adequately funded to meet program goals.

Principle 3

The program advocates for support.
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Appendix D
Universal Themes &
Generalizations

UNIVERSAL THEMES & GENERALIZATIONS (“Big Ideas”)
THEMES
1. Change

5. Power

9. Exploration

2. Conflict

6. Structure

10. Community

3. Order vs. Chaos

7. Systems

11. Adaptation

4. Patterns

8. Relationships

12. Progress

THEMES AND GENERALIZATIONS (“Big Ideas”)
1.

2.

Change
• Change
• Change
• Change
• Change
• Change

generates additional change
can be either positive/negative
is inevitable
is necessary for growth
can be evolutionary or revolutionary

Conflict
• Conflict
• Conflict
• Conflict
• Conflict

is composed of opposing forces
may be natural or human-made
may be intentional or unintentional
may allow for synthesis and change

3.

Order vs. Chaos
• Order may be natural or constructed
• Order may allow for prediction
• Order is a form of communication
• Order may have repeated patterns
• Order and chaos are reciprocals
• Order leads to chaos and chaos leads to order

4.

Patterns
• Patterns
• Patterns
• Patterns
• Patterns

5.

have segments that are repeated
allow for prediction
have an internal order
are enablers

Power
• Power is the ability to influence
• Power may be used or abused
• Power is always present in some form
• Power may take many forms (e.g. chemical, electrical, political, persuasive, mechanical, emotional)

UNIVERSAL THEMES AND GENERALIZATIONS (“Big Ideas”)
(Continued)
6. Structure
• Structures have parts that interrelate
• Parts of structures support and are supported by other parts
• Smaller structures may be combined to form larger structures
• A structure is no stronger than its weakest component/ part

7. Systems
• Systems have parts that work to complete a task
• Systems are composed of sub-systems
• Parts of systems are interdependent upon one another and form symbiotic
relationships
• A system may be influenced by other systems
• Systems interact
• Systems follow rules
8.

Relationships
• Everything is related in some way
• All relationships are purposeful
• Relationships change over time
• Understanding one relationship can help you understand another

9.

Exploration
• Exploration requires taking risks
• Exploration confronts the unknown
• Exploration requires leadership and followership
• Exploration may result in “new findings” or confirm “old findings”

10. Community
• A community is comprised of members sharing a common environment
• Communities may change after contact with another community
• Where there is community, there is culture
11. Adaptation
• Adaptation occurs over time
• Adaptation leads to progress
• Adaptation can be planned or spontaneous
• Adaptation results from conflict
12. Progress
• Progress is movement toward a desired state
• Progress is relative
• Apparent set-backs can be disguised progress

Appendix E
ILP Parent/Guardian Input Form

Student Name

Grade

Individualized Learning Plan (ILP) Parent Input Form 2020-21
To help us personalize learning opportunities for your student, we are asking for your input and perspective.
Based upon the information you share here and our knowledge of your student, we will set individual
learning goals in an Individualized Learning Plan (ILP) for your student. The ILP is a structure at our school
designed to ensure that SVA students’ unique abilities, interests, aptitudes and dispositions are responded
to, that students are seen as individuals and supported in their unique path and development.
In the space provided below, please share information about your student that will help your child’s teacher develop appropriate
academic and social-emotional goals for the school year. Consider what might not be visible to his/her teacher: share a view of the
child outside the classroom. Respond to as many of the following as you think would be helpful.
•
•
•
•
•
•
•
•

How your child seems to approach academics or the different academic subjects
Your perceptions about your child’s attitude toward school, adults, or peers
Any information related to development that the teacher could benefit from knowing (i.e. how the child progressed
through developmental milestones)
If the child has patterns in the way he/she learns best (i.e. through repeated practice, better auditorily, prefers to work with
others, etc.).
Any known triggers that cause your child distress
Any area you believe your child could be vulnerable or need support
Any area you believe your child has special talent or aptitude
Anything else you think we should know

Thank you for sharing your insight about your child with our staff! Teachers will have ILP’s developed by mid-October. Progress toward
ILP goals will be shared in trimester report cards (three times per year) and discussed in Parent-Teacher Conferences (twice a year).

Nombre del Estudiante

Curso

Plan de Aprendizaje Individualizado (ILP) Formulario de opinión de los padres 2019-20
Con este formulario les estamos pidiendo su opinión y perspectiva para ayudarnos a personalizar las
oportunidades de aprendizaje para su hijo/a. Basados en la información que comparte aquí y nuestro
conocimiento de su hijo/a, vamos a establecer metas de aprendizaje individual en un Plan de Aprendizaje Individualizado para su
estudiante. Este plan de aprendizaje es una estructura diseñada para asegurar que las capacidades únicas de los estudiantes de
SVA, sus intereses, aptitudes y disposiciones sean reconocidas, que los estudiantes sean vistos como individuos y apoyados en su
camino y desarrollo único.
En el espacio de abajo, por favor, comparta la información sobre su niño o niña que ayudará a la maestra de su hijo/a a desarrollar
metas académicas y socio-emocionales apropiadas para el año escolar. Considere lo que posiblemente no sea evidente a su
maestro/a, compartiendo una descripción del niño fuera del aula. Responda a la mayor cantidad de los siguientes aspectos con la
información que usted crea que le ayudaría al maestro.
• Su hijo, como parece abordar el aprendizaje académico o las diferentes materias escolares.
• Sus percepciones acerca de la actitud de su hijo hacia la escuela, los adultos, o sus compañeros.
• Cualquier información relacionada con el desarrollo que el maestro/a podría beneficiarse de saber (por ejemplo, cómo el niño
avanzó a través de los hitos del desarrollo).
• Si el niño o niña tiene hábitos en que él/ella aprende mejor (por ejemplo, a través de la práctica repetida, mejor en forma
auditiva, prefiere trabajar con otras personas, etc.).
• Cualquier situación que usted conozca que le causa estrés a su hijo.
• Cualquier área en la que cree que su hijo/a podría ser vulnerable o necesitar ayuda.
• Cualquier área en la que cree que su hijo/a tiene talento o aptitudes especiales.
• Cualquier otra cosa que piensa que deberíamos saber.

¡Gracias por compartir con nuestro personal las percepciones sobre su hijo/a! Los maestros tendrán el programa de aprendizaje
individualizado a mediados de octubre. El progreso hacia las metas planeadas será compartido en la libreta de calificaciones
trimestral (tres veces por año) y serán discutidos en las conferencias de padres y maestros (dos veces al año).

Appendix F
Accommodation Strategies to
Ensure Effective Teaching and
Learning of Students with
Disabilities

Accommodation Strategies to Ensure Effective Teaching and Learning of Students
With Disabilities
1. Pace and order instruction within lessons and units carefully to ensure clarity and build
understanding
2. Encourage students to practice using technical words or academic vocabulary in discussion
or exchanges among peers
3. Always ask question(s) in a clarifying manner, then have the student with learning
disabilities describe his or her understanding of the question(s)
4. Spend more time on building background for the reading selections and creating a mental
schema for the new material or the organization/structure of the text
5. Suggest that students use both visual and auditory senses when reading the text
6. Reduce course load for student with learning disabilities or chunk material into smaller,
achievable portions with targeted scaffolds, as needed
7. Review relevant material, preview the material to be presented, present the new
material, then summarize the material just presented
8. Provide clear copies of lesson notes and overhead presentations as needed
9. Read aloud material that is written on the whiteboard and/or on the projector
10. Provide students with chapter outlines or student guides that cue them to key points
in their readings
11. Offer to read written material aloud, when needed
12. Review the lesson plan before class begins or provide a visual schedule
13. Announce readings and assignments well in advance
14. Ask questions in a way that helps the student gain confidence
15. Consider activities that are most accommodating for the student but meet the same
objectives when planning lessons/units
16. Keep oral instructions logical and concise. Reinforce them with a brief cue words
17. Clearly label equipment, tools, and materials. Color code for enhanced visual recognition
18. Repeat or restate complicated directions
19. Eliminate classroom distractions such as excessive noise, flickering lights, etc.
20. Outline class presentations/learning goals on the whiteboard or chart paper; post anchor
charts for repeated reference
21. Check for understanding about assignments before releasing responsibility to the student
to work independently
22. Give assignments both in written and oral form
23. Have practice exercises available for lessons, and pre-teach material
1

24. Present new and/or technical vocabulary on the whiteboard
25. Provide and teach memory associations (mnemonic strategies) to assist with recall
26. Present instruction in one learning modality, then use another to present the same
instruction; use both Spanish and English to present instruction
27. Provide checklists, progress charts, and other scaffolds to support students with work
production and completion
28. Talk distinctly, and allow thinking time so that the student with a learning disability can
follow and process information
29. Technical content should be presented in small, incremental steps
30. Assist the student to borrow classmates' notes as needed
31. Use props to make narrative situations more vivid and clear
32. Write legibly, use large type; do not clutter the whiteboard
33. Use plenty of examples, oral or otherwise

2

Appendix G
Thinking Routines & Intellectual
Virtues

Draft from which CGA will create its
Character Report Card

Appendix H
Sample NWEA MAP Reports

Achievement Status and Growth Report

Description

Shows three pictures of growth, all based on national norms: projections so you can
set student growth goals, summary comparison of two terms so you can evaluate
efforts, and an interactive quadrant chart so you can visualize growth comparisons.

Applicable Tests

MAP, End of Course, and adaptive MAP for Primary Grades tests.

Intended Audience

Instructional coach, teacher, counselor

Required Roles

Instructor, Administrator, or Assessment Coordinator

Prior Data

Up to 2 years prior

7 OF 52 | MAP REPORTS REFERENCE

JULY 22, 2016 © NWEA

l

ACT College Readiness—The "On Track 24" projection is the highest benchmark. It is
based on a more stringent ACT cut score of 24, instead of 22. For details, open the
linking study.

Class Breakdown by RIT,
Class Breakdown by Goal

Description

Both reports show you at a glance the academic diversity of a class so you can modify and
focus the instruction for each student.
l

By RIT—High-level view across basic subjects

l

By Goal—Detailed view for specific goals within each subject

Results are limited to 250 students per class. For unlimited students, use Grade Breakdown
on page 27.
Applicable Tests

MAP, End of Course, and adaptive MAP for Primary Grades tests.

19 OF 52 | MAP REPORTS REFERENCE

JULY 22, 2016 © NWEA

Student Profile: Next-Generation Report

Description

When complete, it will show all the data you need to support each student's growth.

Applicable Tests

MAP and adaptive MAP for Primary Grades tests. (Not Survey tests.)

Intended Audience

Instructional coach, teacher, counselor

Required Roles

Instructor, Administrator, or Assessment Coordinator

Prior Data

All years prior

43 OF 52 | MAP REPORTS REFERENCE

JULY 22, 2016 © NWEA

4. Strike a balance:
l

l

Challenge your student—To advance academically, students should strive to go
beyond the typical scores.
Be realistic—Consider past performance so the goal fits your student's capabilities.

Student Progress Report

Description

Shows a student's overall progress from all past terms to the selected term so you
can communicate about the student's term-to-term growth.

Applicable
Tests

MAP, Survey, End of Course, and adaptive MAP for Primary Grades tests.

Audience

Teacher, instructional coach, counselor, student, parent

Required
Roles

Instructor, Administrator, or Assessment Coordinator

Prior Data

All years prior

50 OF 52 | MAP REPORTS REFERENCE

JULY 22, 2016 © NWEA
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TACMO Social Contract
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“It is in the making and keeping

of agreements that trust is built.”
- Ron Claassen

SEL

f
r
ontof
f
i
c
e!

2

1

INCIDENT REPORT
Staff writing report:
Narrative:

Student Name(s):
Date:

Time
:

Witnesses to the incident:
Action taken by classroom/yard staff recommended:

Parent/Guardian contacted:
Date:
Date:
Date:
Parent/Guardian response:
Recommended action requested:

Administration actions:

☐Just FYI no follow-up from by administration requested
☐Loss of recess for [ ] minutes
☐Meeting with parent/guardian
☐Meeting between classroom staff and administration
☐Removal from class for [ ] minutes
☐Suspension
☐Administration speak to student, development of Repair
Agreement (after violation of teacher repair agreement).

Please attach any Respect, Repair, or SST agreements that apply to this incident.

Time
:
Time
:
Time
:
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Appendix J
Sample curriculum scope and
sequence (ELA and math) and
sample CUSD standards
summaries

Benchmark 1st Grade
Additional days are built into units for teams to give and respond to Common Formative Assessments,
reteaching, intervention, and enrichment.

Unit

Knowledge Strand

Review and Routines

These mini lessons set the foundation for
learning in Benchmark and set up class for
independence while teacher instructs small
groups

1

Government and
Citizenship

Suggested Dates

Common Core State Standards

Aug. 17- Sept. 4

ELD Standards
Correlated to Common Core Standards
in each unit are also listed.

Sept. 7 - Oct. 2

assessed on Unit Assessment and

RI 1.1, 1.2, 1.5, 1.9
RF 1.1, 1.4,
+ RF K.3c
L 1.1
SL 1.1, 1.2

RL PII 1.1, PII 1.2
RI PI 1.6; PII 1.1, PII 1.2
L PI 1.1, PI 1.4, PI 1.6; PII 1.3, PII 1.4, PII 1.5, PII 1.6, PII
1.7
SL PI 1.1, PI 1.5
W PI 1.3; PII 1.1,
PII 1.6, PII 1.7

Character

Oct. 5 - Oct. 30

2

RL 1.1, 1.3
RF 1.3, 1.4
+ RF K.3c
L 1.1

RL PII 1.2
RI PII 1.2
L PI 1.1, PI 1.2, PI 1.5, PI 1.6, PI 1.10, PI 1.12; PII 1.3, PII
1.4, PII 1.5
W PI 1.1; PII 1.6, PII 1.7

Life Science
3

Nov. 2 – Nov 20
Nov. 30 - Dec. 4

RL 1.1, 1.3, 1.5
RI 1.1, 1.2, 1.5, 1.9
RF 1.3, 1.4
+ RF K.3c
L 1.1

RL PI 1.6, PII 1.1
RI PI 1.6, PII 1.1
L PI 1.2, PI 1.12; PII 1.3, PII 1.4, PII 1.5, PII 1.6, PII 1.7
W PII 1.7

Point of View
4

Dec. 7 – Dec.18
Jan. 4 – Jan. 15

RL 1.3, 1.5
RF 1.3, 1.4
+ RF K.3c
L 1.1,1.2

RL PI 1.6
RI PI 1.6
L PI 1.2, PI 1.6; PII 1.3, PII 1.4, PII 1.5, PII 1.6
W PI 1.3, PI 1.10, PI 1.11; PII 1.1, PII 1.2,
PII 1.6, PII 1.7

Technology and Society

Jan. 18 - Feb.12

RI 1.1, 1.2, 1.5, 1.9
RF 1.3, 1.4

L 1.1

5

RI PI 1.6
RL PI 1.6; PII 1.1
L PI 1.2; PII 1.3, PII 1.5
W PII 1.1, PII 1.6, PII 1.7

Theme

Feb. 15 –Mar.12

6

RL 1.1, 1.3
RF 1.3, 1.4
L 1.1

RL PII 1.1
L PI 1.2; PII 1.2, PII 1.3, PII 1.4, PII 1.5
W PII 1.6, PII 1.7

History and Culture
7

Mar. 15 – Apr. 2
Apr. 12 – Apr.16

RI 1.2, 1.5, 1.9
RF 1.3, 1.4
L 1.1

L PI 1.1, PI 1.2, PI 1.4< PI 1.6, PI 1.9
W PI 1.3, PI 1.11;
PII 1.1, PII 1.6, PII 1.7

Earth Science

Apr. 19 - June 4

8

RL 1.1, 1.3
RI 1.2, 1.9
RF 1.2, 1.3, 1.4
L 1.1

RL PI 1.6
RI
L PI 1.1, PI 1.4; PII 1.3, PII 1.4, PII 1.5
W PI 1.3; PII 1.1, PII 1.6, PII 1.7

9/10

Economics/
Physical Science

Teachers may choose to use as supplemental curriculum. If using early in
the year for Science, please note that texts will require much teacher
support as they were designed for use at the end of the year.

Print Concepts

all lessons address RF K.1

Phonological Awareness

all lessons address RF 2

Fluency

all lessons address RF 4

Phonics and Word Recognition

all lessons address RF 3

Reader’s Theatre

addresses multiple standards; SL 6 in all

Language Mini Lessons Handbook

L 1: Lessons 1-7
L 2: Lessons 1, 4, 7-9

Key
RI- Reading Informational Text Standards
RL- Reading Literature Standards
RF- Reading Foundational Literacy Skills Standards
W- Writing Standards
SL- Speaking and Listening Standards
L- Language Standards

PI- ELD Part 1- Interacting in Meaningful Ways
PII- ELD Part 2- Learning About How English Works
PIII- ELD Part 3- Using Foundational Literacy Skills

Benchmark 3rd Grade
Additional days are built into units for teams to give and respond to Common Formative Assessments,
reteaching, intervention, and enrichment.

Knowledge Strand

Suggested Dates

Common Core State Standards
assessed on Unit Assessment and

Unit

Review and Routines

These mini lessons set the
foundation for learning in Benchmark
and set up class for independence
while teacher instructs small groups

1

Aug. 17 - Sept. 4

Government and
Citizenship

Sept. 7 - Oct. 2

Character

Oct. 5 - Oct. 30

ELD Standards
Correlated to Common Core Standards
in each unit are also listed.
RI 3.1, 3.2, 3.7, 3.9
W 3.2

RI ELD PI 3.6, PI 3.10
W ELD PI 3.10, PII 3.1, PII 3.2, PII 3.6
L ELD PI 3.7, PI 3.8

2

RL 3.1, 3.3
RF 3.3
W 3.1

RL ELD PI 3.6, PI 3.7
W ELD PI 3.11, PII 3.1, PII 3.2, PII 3.6,
PII 3.7,
L ELD PI 3.8
SL ELD PI 3.5

Life Science
3

Nov. 2 – Nov 20
Nov. 30 - Dec. 4

RI 3.1, 3.2, 3.7, 3.8, 3.9
RF 3.3
W 3.2, 3.8

RI ELD PI 3.6
W ELD PI 3.10, PI 3.11, PII 3.1, PII 3.2, PII 3.6
L ELD PI 3.8

Point of View
4

Dec. 7 – Dec. 18
Jan. 4 – Jan. 15

RL 3.1, 3.6
RF 3.3
W 3.1
L 3.4

RL ELD PI 3.6
W ELD PI 3.6, PI 3.10, PI 3.11, PII 3.1, PII 3.2, PII 3.6, PII 3.7
L ELD PI 3.8

Technology and Society

Jan. 18 - Feb. 12

5

RI 3.1, 3.2, 3.8, 3.9
RF 3.3
W 3.3
L 3.4

RI ELD PI 3.6
W ELD PI 3.5, PI 3.10, PII 3.1, PII 3.2,
PII 3.6, PII 3.7
L ELD PI 3.8
SL ELD PI 3.5

Theme
6

Feb. 15 – Mar. 12

RL 3.1, 3.6
RF 3.3
W 3.8
L 3.4

RL ELD PI 3.6
W ELD PI 3.6, PI 3.11, PII 3.1, PII 3.2
L ELD PI 3.8

History and Culture

Mar. 15 – Apr. 2
Apr. 12 – Apr. 16

7

RL 3.3
RI 3.1, 3.2, 3.6, 3.7, 3.9
RF 3.3
W 3.2
L 3.4

RI ELD PI 3.6, PI 3.7
W ELD PI 3.10, PI 3.11, PII 3.2, PII 3.6, PII 3.7
L ELD PI 3.8

Earth Science

Apr. 19 June 4

8

RL 3.1
RI 3.1, 3.2, 3.8, 3.9
RF 3.3
L 3.4

RI PI 3.6
W PI 3.10, PI 3.11, PII 3.1, PII 3.2, PII 3.6, PII 3.7
L PI 3.8

9/10

Economics/
Physical Science

Writing and Language
Handbook

Teachers may choose to use as supplemental curriculum. If using early in the
year for Science, please note that texts will require much teacher support as
they were designed for use at the end of the year.
Recommendation is to use mini-lessons whole class.
Addresses all essential Writing standards
-There is a unit of lessons for each genre that incorporates Writing, Reading, and
Speaking and Listening standards.
-The Conventions and Vocabulary lessons at the back address all essential
Language standards.

Leveled Readers

Each leveled reader has a differentiated writing prompt appropriate for the
students at that instructional level

Build, Write, Reflect

Build, Write, Reflect mini lessons help students write to sources weekly. The
sample answers are available online only in Benchmark Universe

Print Concepts

all lessons address RF K 1

Phonological Awareness

all lessons address RF K-3

Fluency

all lessons address RF 2.4

Phonics and Word Recognition

all lessons address RF 3

Reader’s Theatre

addresses SL in all lessons plus multiple other standards

Grammar, Spelling and Vocabulary

additional practice

Key
RI- Reading Informational Text Standards
RL- Reading Literature Standards
RF- Reading Foundational Literacy Skills Standards
W- Writing Standards
SL- Speaking and Listening Standards

PI- ELD Part 1- Interacting in Meaningful Ways
PII- ELD Part 2- Learning About How English Works
PIII- ELD Part 3- Using Foundational Literacy Skills
L- Language Standards

A Story of Units Curriculum Overview

A STORY OF UNITS

Pre-Kindergarten

Kindergarten

Grade 1

Grade 2

1st TRIMESTER

M1: Counting to 5
(45 days)

M5: Addition and Subtraction
Stories and Counting to 20
(35 days)

M4: Number Pairs, Addition
and Subtraction to 10
(47 days)

M3: Ordering and Comparing
Length Measurements
as Numbers (15 days)

M4: Place Value, Comparison,
Addition and Subtraction to 40
(35 days)

M3: Place Value, Counting,
and Comparison of
Numbers to 1,000
(25 days)

M4: Addition and Subtraction
Within 200 with
Word Problems to 100
(35 days)

M5: Addition and Subtraction
Within 1,000 with
Word Problems to 100
(24 days)
M6: Foundations of
Multiplication and Division
(24 days)

M5: Identifying, Composing,
and Partitioning Shapes
(15 days)
M5: Numbers 10-20 and
Counting
to 100 (30 days)

M6: Place Value, Comparison,
Addition and Subtraction to 100
(35 days)

M6: Analyzing, Comparing, and
Composing Shapes (10 days)

M7: Problem Solving with
Length, Money, and Data
(30 days)

**M2: Unit Conversions (7 days) M2: Multi-Digit Whole Number
and Decimal Fraction
Operations
(35 days)
M3: Multi-Digit
M3: Multiplication and Division Multiplication and Division
(43 days)
with Units of 0, 1, 6-9,
M3: Addition and Subtraction
and Multiples of 10
of Fractions
(25 days)
(22 days)
M2: Place Value and Problem
Solving with Units of Measure
(25 days)

M4: Multiplication and Area
(20 days)

M5: Fractions as Numbers
on the Number Line
(35 days)

M5: Fraction Equivalence,
Ordering, and Operations
(45 days)

M6: Collecting and Displaying
Data (10 days)

M8: Time, Shapes, and
Fractions as Equal Parts
of Shapes (20 days)

Number

M4: Angle Measure and
Plane Figures (20 days)

Key:
Number and
Geometry,
Geometry
Measurement

M7: Geometry and
Measurement
Word Problems
(40 days)

M6: Decimal Fractions
(20 days)

M7: Exploring Measurement
with Multiplication (20 days)

M4: Multiplication and Division
of Fractions and Decimal
Fractions (38 days)

M5: Addition and Multiplication
with Volume and Area
(25 days)

M6: Problem Solving with
the Coordinate Plane
(40 days)

2015-16*

4th QUARTER

3rd TRIMESTER

M4: Comparison of
Length, Weight, Capacity,
and Numbers to 5
(35 days)

M3: Comparison of Length,
Weight, Capacity, and
Numbers to 10
(38 days)

M2: Introduction to Place
Value Through Addition and
Subtraction Within 20
(35 days)

M2: Addition and Subtraction
of Length Units (12 days)

Grade 5
M1: Place Value and
Decimal Fractions
(20 days)

3rd QUARTER

2nd TRIMESTER

M3: Counting to 10
(50 days)

**M2: 2D and 3D Shapes
(12 days)

M1: Sums and Differences
to 10 (45 days)

Grade 4
M1: Place Value, Rounding,
and Algorithms for
Addition and Subtraction
(25 days)

2nd QUARTER

M2: Shapes
(15 days)

M1: Numbers to 10
(43 days)

Grade 3
M1: Properties of
Multiplication and Division and
Solving Problems with Units
of 2-5 and 10 (25 days)

1st QUARTER

M1: Sums and Differences
to 100 (10 days)

Fractions

*The columns indicating trimesters and quarters are provided to give you a rough guideline. Please use this additional column for your own pacing considerations based on the specific dates of your academic calendar.
**Please refer to the modules themselves to identify partially labeled titles as well as the standards corresponding to all modules.
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A Story of Units Curriculum Overview

A STORY OF UNITS

Sequence of Grade 1 Modules Aligned with the Standards
Module 1:
Module 2:
Module 3:
Module 4:
Module 5:
Module 6:

Sums and Differences to 10
Introduction to Place Value Through Addition and Subtraction Within 20
Ordering and Comparing Length Measurements as Numbers
Place Value, Comparison, Addition and Subtraction to 40
Identifying, Composing, and Partitioning Shapes
Place Value, Comparison, Addition and Subtraction to 100

Summary of Year

Major Emphasis Clusters

Grade 1 mathematics is about (1) developing understanding of addition,
subtraction, and strategies for addion and subtraction within 20; (2) developing
understanding of whole number relationships and place value, including
grouping in tens and ones; (3) developing understanding of linear measurement
and measuring lengths as iterating length units; and (4) reasoning about
attributes of, and composing and decomposing geometric shapes.
Key Areas of Focus for K–2:

Addition and subtraction—concepts, skills, and
problem solving

Required Fluency:

1.OA.6

Add and subtract within 10.

Operations and Algebraic Thinking
• Represent and solve problems involving addition and
subtraction.
• Understand and apply properties of operations and the
relationship between addition and subtraction.
• Add and subtract within 20.
• Work with addition and subtraction equations.
Number and Operations in Base Ten
• Extend the counting sequence.
• Understand place value.
• Use place value understanding and properties of
operations to add and subtract.
Measurement and Data
• Measure lengths indirectly and by iterating length units.

Rationale for Module Sequence in Grade 1
In Grade 1, work with numbers to 10 continues to be a major stepping-stone in learning the place value system. In Module 1, students work to
further understand the meaning of addition and subtraction begun in Kindergarten, largely within the context of the Grade 1 word problem types.
They begin intentionally and energetically building fluency with addition and subtraction facts—a major gateway to later grades.
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In Module 2, students add and subtract within 20. Work begins by modeling adding and subtracting
across ten in word problems and with equations. Solutions involving decomposition and composition
like that shown to the right for 8 + 5 reinforce the need to make 10. In Module 1, students grouped
10 objects, saw numbers 0 to 9 in relationship to ten, added to make ten, and subtracted from ten.
They now transition to conceptualizing that ten as a single unit (e.g., using 10 linking cubes stuck
together). This is the next major stepping-stone in understanding place value, learning to group 10
ones as a single unit: 1 ten. Learning to complete a unit empowers students in later grades to
understand renaming in the addition algorithm, to add 298 and 35 mentally (i.e., 298 + 2 + 33), and to
add measurements like 4 m, 80 cm, and 50 cm (i.e., 4 m + 80 cm + 20 cm + 30 cm = 4 m + 1 m + 30 cm
= 5 m 30 cm).

8 + 5 = 8 + (2 + 3) = (8 + 2) + 3 = 10 + 3 = 13
Adding Across a Ten

Module 3, which focuses on measuring and comparing lengths indirectly and by iterating length units, gives students a few weeks to practice and
internalize making a 10 during daily fluency activities.
Module 4 returns to understanding place value. Addition and subtraction within 40 rest on firmly establishing a ten as a unit that can be counted, first
introduced at the close of Module 2. Students begin to see a problem like 23 + 6 as an opportunity to separate the 2 tens in 23 and concentrate on
the familiar addition problem 3 + 6. Adding 8 + 5 is related to solving 28 + 5; complete a unit of ten and add 3 more.
In Module 5, students think about attributes of shapes and practice composing and decomposing geometric shapes. They also practice working with
addition and subtraction within 40 during daily fluency activities (from Module 4). Thus, this module provides important internalization time for
students between two intense number-based modules. The module placement also gives more spatially-oriented students the opportunity to build
their confidence before they return to arithmetic.
Although Module 6 focuses on adding and subtracting within 100, the learning goal differs from the within 40 module. Here, the new level of
complexity is to build off the place value understanding and mental math strategies that were introduced in earlier modules. Students explore by
using simple examples and the familiar units of 10 made out of linking cubes, bundles, and drawings. Students also count to 120 and represent any
number within that range with a numeral.
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Alignment Chart 20
Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 1 Modules

Module 1:
Sums and Differences to 10 21

Represent and solve problems involving addition and subtraction. 22
1.OA.1

(45 days)

Use addition and subtraction within 20 to solve word problems involving situations of adding to,
taking from, putting together, taking apart and comparing, with unknowns in all positions, e.g.,
by using objects, drawings and equations with a symbol for the unknown number to represent
the problem. (See Standards Glossary, Table 1.)

Understand and apply properties of operations and the relationship between addition and subtraction.
1.OA.3

Apply properties of operations as strategies to add and subtract. (Students need not use formal
terms for these properties.) Examples: If 8 + 3 = 11 is known, then 3 + 8 = 11 is also known.
(Commutative property of addition.) To add 2 + 6 + 4, the second two numbers can be added to
make a ten, so 2 + 6 + 4 = 2 + 10 = 12. (Associative property of addition.)

1.OA.4

Understand subtraction as an unknown-addend problem. For example, subtract 10 – 8 by
finding the number that makes 10 when added to 8.

Add and subtract within 20.
1.OA.5

Relate counting to addition and subtraction (e.g., by counting on 2 to add 2).

1.OA.6

Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. Use
strategies such as counting on; making ten (e.g., 8 + 6 = 8 + 2 + 4 = 10 + 4 = 14); decomposing a
number leading to a ten (e.g., 13 – 4 = 13 – 3 – 1 = 10 – 1 = 9); using the relationship between
addition and subtraction (e.g., knowing that 8 + 4 = 12, one knows 12 – 8 = 4); and creating
equivalent but easier or known sums (e.g., adding 6 + 7 by creating the known equivalent
6 + 6 + 1 = 12 + 1 = 13).

When a cluster is referred to in this chart without a footnote, the cluster is addressed in its entirety.
In this module, work is limited to within 10.
22 1.OA.2 is addressed in Module 2.
20
21
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Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 1 Modules
Work with addition and subtraction equations.

Module 2:
Introduction to Place Value
Through Addition and
Subtraction Within 20

1.OA.7

Understand the meaning of the equal sign, and determine if equations involving addition and
subtraction are true or false. For example, which of the following equations are true and which
are false? 6 = 6, 7 = 8 – 1, 5 + 2 = 2 + 5, 4 + 1 = 5 + 2.

1.OA.8

Determine the unknown whole number in an addition or subtraction equation relating three
whole numbers. For example, determine the unknown number that makes the equation true in
each of the equations 8 + ? = 11, 5 = _ – 3, 6 + 6 = _.

Represent and solve problems involving addition and subtraction.
1.OA.1

Use addition and subtraction within 20 to solve word problems involving situations of adding to,
taking from, putting together, taking apart, and comparing, with unknowns in all positions, e.g.,
by using objects, drawings, and equations with a symbol for the unknown number to represent
the problem. (See Standards Glossary, Table 1.)

1.OA.2

Solve word problems that call for addition of three whole numbers whose sum is less than or
equal to 20, e.g., by using objects, drawings, and equations with a symbol for the unknown
number to represent the problem.

(35 days)

Understand and apply properties of operations and the relationship between addition and subtraction.
1.OA.3

Apply properties of operations as strategies to add and subtract. (Students need not use formal
terms for these properties.) Examples: If 8 + 3 = 11 is known, then 3 + 8 = 11 is also known.
(Commutative property of addition.) To add 2 + 6 + 4, the second two numbers can be added to
make a ten, so 2 + 6 + 4 = 2 + 10 = 12. (Associative property of addition.)

1.OA.4

Understand subtraction as an unknown-addend problem. For example, subtract 10 – 8 by
finding the number that makes 10 when added to 8.
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Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 1 Modules

Add and subtract within 20. 23
1.OA.6

Add and subtract within 20, demonstrating fluency for addition and subtraction within 10. Use
strategies such as counting on; making ten (e.g., 8 + 6 = 8 + 2 + 4 = 10 + 4 = 14); decomposing a
number leading to a ten (e.g., 13 – 4 = 13 – 3 – 1 = 10 – 1 = 9); using the relationship between
addition and subtraction (e.g., knowing that 8 + 4 = 12, one knows 12 – 8 = 4); and creating
equivalent but easier or known sums (e.g., adding 6 + 7 by creating the known equivalent
6 + 6 + 1 = 12 + 1 = 13).

Understand place value. 24
1.NBT.2

Understand that the two digits of a two-digit number represent amounts of tens and ones.
Understand the following as special cases:
a. 10 can be thought of as a bundle of ten ones—called a “ten.”
b. The numbers from 11 to 19 are composed of a ten and one, two, three, four, five, six, seven,
eight, or nine ones.

Module 3:
Ordering and Comparing Length
Measurements as Numbers

Represent and solve problems involving addition and subtraction. 25
1.OA.1

(15 days)

Use addition and subtraction within 20 to solve word problems involving situations of adding to,
taking from, putting together, taking apart, and comparing, with unknowns in all positions, e.g.,
by using objects, drawings, and equations with a symbol for the unknown number to represent
the problem. (See Standards Glossary, Table 1.)

Measure lengths indirectly and by iterating length units.
1.MD.1

Order three objects by length; compare the lengths of two objects indirectly by using a third
object.

From this point forward, fluency practice is part of students’ on-going experience; the balance of this cluster is addressed in Module 1.
Focus in this module is on numbers to 20. The balance of this cluster is addressed in Modules 4 and 6.
25 The balance of this cluster is addressed in Module 2.
23
24
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Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 1 Modules
1.MD.2

Express the length of an object as a whole number of length units, by laying multiple copies of a
shorter object (the length unit) end to end; understand that the length measurement of an
object is the number of same-size length units that span it with no gaps or overlaps. Limit to
contexts where the object being measured is spanned by a whole number of length units with no
gaps or overlaps.

Represent and interpret data.
1.MD.4

Module 4:
Place Value, Comparison,
Addition and Subtraction to
40 26

Organize, represent, and interpret data with up to three categories; ask and answer questions
about the total number of data points, how many in each category, and how many more or less
are in one category than in another.

Represent and solve problems involving addition and subtraction. 27
1.OA.1

(35 days)

Use addition and subtraction within 20 to solve word problems involving situations of adding to,
taking from, putting together, taking apart, and comparing, with unknowns in all positions, e.g.,
by using objects, drawings, and equations with a symbol for the unknown number to represent
the problem. (See Standards Glossary, Table 1.)

Extend the counting sequence. 28
1.NBT.1

Count to 120, starting at any number less than 120. In this range, read and write numerals and
represent a number of objects with a written numeral.

Understand place value. 29
1.NBT.2

Understand that the two digits of a two-digit number represent amounts of tens and ones.
Understand the following as special cases:
a. 10 can be thought of as a bundle of ten ones—called a “ten.”

While pennies and dimes are used throughout the module, 1.MD.3 is not a focus grade level standard in Module 4. Instead, this standard becomes a focal standard in Module 6,
when all coins are introduced and used.
27 The balance of this cluster is addressed in Module 2.
28 Focus on numbers to 40.
29 Focus on numbers to 40; 1.NBT.2b is addressed in Module 2.
26
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Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 1 Modules
c. The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, seven,
eight, or nine tens (and 0 ones).
1.NBT.3

Compare two two-digit numbers based on meanings of the tens and ones digits, recording the
results of comparisons with the symbols >, =, and <.

Use place value understanding and properties of operations to add and subtract. 30
1.NBT.4

Add within 100, including adding a two-digit number and a one-digit number, and adding a twodigit number and a multiple of 10, using concrete models or drawings and strategies based on
place value, properties of operations, and/or the relationship between addition and subtraction;
relate the strategy to a written method and explain the reasoning used. Understand that in
adding two-digit numbers, one adds tens and tens, ones and ones; and sometimes it is necessary
to compose a ten.

1.NBT.5

Given a two-digit number, mentally find 10 more or 10 less than the number, without having to
count; explain the reasoning used.

1.NBT.6

Subtract multiples of 10 in the range 10–90 from multiples of 10 in the range 10–90 (positive or
zero differences), using concrete models or drawings and strategies based on place value,
properties of operations, and/or the relationship between addition and subtraction; relate the
strategy to a written method and explain the reasoning used.

Module 5:
Identifying, Composing, and
Partitioning Shapes

Tell and write time and money. 31

(15 days)

Reason with shapes and their attributes.

1.MD.3

1.G.1

30
31

Tell and write time in hours and half-hours using analog and digital clocks. Recognize and
identify coins, their names, and their value.
Distinguish between defining attributes (e.g., triangles are closed and three-sided) versus nondefining attributes (e.g., color, orientation, overall size); build and draw shapes to possess
defining attributes.

Focus on numbers to 40.
Time alone is addressed in this module. Although money is not addressed until Grade 2 in the CCSS-M, it is addressed in Grade 1 Module 6.
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Module and Approximate
Number of Instructional Days

Module 6:
Place Value, Comparison,
Addition and Subtraction to 100

Standards Addressed in Grade 1 Modules
1.G.2

Compose two-dimensional shapes (rectangles, squares, trapezoids, triangles, half-circles, and
quarter-circles) or three-dimensional shapes (cubes, right rectangular prisms, right circular
cones, and right circular cylinders) to create a composite shape, and compose new shapes from
the composite shape. (Students do not need to learn formal names such as “right rectangular
prism.”)

1.G.3

Partition circles and rectangles into two and four equal shares, describe the shares using the
words halves, fourths, and quarters, and use the phrases half of, fourth of, and quarter of.
Describe the whole as two of, or four of the shares. Understand for these examples that
decomposing into more equal shares creates smaller shares.

Represent and solve problems involving addition and subtraction. 32
1.OA.1

(35 days)

Use addition and subtraction within 20 to solve word problems involving situations of adding to,
taking from, putting together, taking apart, and comparing, with unknowns in all positions, e.g.,
by using objects, drawings, and equations with a symbol for the unknown number to represent
the problem. (See Standards Glossary, Table 1.)

Extend the counting sequence.
1.NBT.1

Count to 120, starting at any number less than 120. In this range, read and write numerals and
represent a number of objects with a written numeral.

Understand place value. 33
1.NBT.2

Understand that the two digits of a two-digit number represent amounts of tens and ones.
Understand the following as special cases:
a. 10 can be thought of as a bundle of ten ones—called a “ten.”
c. The numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 refer to one, two, three, four, five, six, seven,
eight, or nine tens (and 0 ones).

32
33

The balance of this cluster is addressed in Module 2.
1.NBT.2b is addressed in Module 2.

A Story of Units: A Curriculum Overview for Grades P–5
©2015 Great Minds. eureka-math.org
Eureka Overview-1.3.0 -12.2 0 15

23

A Story of Units Curriculum Overview

A STORY OF UNITS

Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 1 Modules
1.NBT.3

Compare two two-digit numbers based on meanings of the tens and ones digits, recording the
results of comparisons with the symbols >, =, and <.

Use place value understanding and properties of operations to add and subtract.
1.NBT.4

Add within 100, including adding a two-digit number and a one-digit number, and adding a twodigit number and a multiple of 10, using concrete models or drawings and strategies based on
place value, properties of operations, and/or the relationship between addition and subtraction;
relate the strategy to a written method and explain the reasoning used. Understand that in
adding two-digit numbers, one adds tens and tens, ones and ones; and sometimes it is necessary
to compose a ten.

1.NBT.5

Given a two-digit number, mentally find 10 more or 10 less than the number, without having to
count: explain the reasoning used.

1.NBT.6

Subtract multiples of 10 in the range 10–90 from multiples of 10 in the range 10–90 (positive or
zero differences), using concrete models or drawings and strategies based on place value,
properties of operations, and/or the relationship between addition and subtraction; relate the
strategy to a written method and explain the reasoning used.

Tell and write time and money. 34
1.MD.3

34

Tell and write time in hours and half-hours using analog and digital clocks. Recognize and
identify coins, their names, and their value.

Although money is not addressed until Grade 2 in the CCSS-M, money is addressed in this module. Time is addressed in Module 5.
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Sequence of Grade 3 Modules Aligned with the Standards
Module 1:
Module 2:
Module 3:
Module 4:
Module 5:
Module 6:
Module 7:

Properties of Multiplication and Division and Solving Problems with Units of 2–5 and 10
Place Value and Problem Solving with Units of Measure
Multiplication and Division with Units of 0, 1, 6–9, and Multiples of 10
Multiplication and Area
Fractions as Numbers on the Number Line
Collecting and Displaying Data
Geometry and Measurement Word Problems

Summary of Year

Major Emphasis Clusters

Grade 3 mathematics is about (1) developing understanding of multiplication and
division and strategies for multiplication and division within 100; (2) developing
understanding of fractions, especially unit fractions (fractions with a numerator
of 1); (3) developing understanding of the structure of rectangular arrays and of
area; and (4) describing and analyzing two-dimensional shapes.
Key Areas of Focus for 3–5:

Multiplication and division of whole numbers
and fractions—concepts, skills, and problem
solving

Required Fluency:

3.OA.7
3.NBT.2

Multiply and divide within 100.
Add and subtract within 1000.

Operations and Algebraic Thinking
• Represent and solve problems involving multiplication
and division.
• Understand the properties of multiplication and the
relationship between multiplication and division.
• Multiply and divide within 100.
• Solve problems involving the four operations and
identify and explain patterns in arithmetic.
Number and Operations—Fractions
• Develop understanding of fractions as numbers.
Measurement and Data
• Solve problems involving measurement and estimation
of intervals of time, liquid volumes, and masses of
objects.
• Geometric measurement: understand concepts of area
and relate area to multiplication and to addition.

Rationale for Module Sequence in Grade 3
The first module builds upon the foundation of multiplicative thinking with units started in Grade 2. First, students concentrate on the meaning of
multiplication and division and begin developing fluency for learning products involving factors of 2, 3, 4, 5, and 10 (see Key Areas of Focus and
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Required Fluency above). The restricted set of facts keeps learning manageable, and also provides enough examples to do one- and two-step word
problems and to start measurement problems involving weight, capacity, and time in the second module.
Module 2 focuses on measurement of time and metric weight and capacity. In exploratory lessons, students decompose a kilogram into 100 gram, 10
gram, and 1 gram weights and decompose a liter into analogous amounts of milliliters. Metric measurement thereby develops the concept of mixed
units (e.g., 3 kilograms 400 grams is clearly related to 3 thousands, 4 hundreds). Students then apply their new understanding of number to place
value, comparison and rounding, composing larger units when adding, decomposing into smaller units when subtracting. Students also draw
proportional tape diagrams to solve word problems (e.g., “If this tape represents 62 kg, then a tape representing 35 kg needs to be slightly longer
than half the 62 kg bar …”). Drawing the relative sizes of the lengths involved in the model prepares students to locate fractions on a number line in
Module 5 (where they learn to locate points on the number line relative to each other and relative to the whole unit). Module 2 also provides
students with internalization time for learning the 2, 3, 4, 5, and 10 facts as part of their fluency activities.
Students learn the remaining multiplication and division facts in Module 3 as they continue to develop their understanding of multiplication and
division strategies within 100 and use those strategies to solve two-step word problems. The “2, 3, 4, 5, and 10 facts” module (Module 1) and the “0,
1, 6, 7, 8, 9, and multiples of 10 facts” module (Module 3) both provide important, sustained time for work in understanding the structure of
rectangular arrays to prepare students for area in Module 4. This work is necessary because students initially find it difficult to distinguish the
different units in a grid (the third array in the picture below), count them, and recognize that the count is related to multiplication. Tiling also
supports a correct interpretation of the grid. Modules 1 and 3 slowly build up to the area model (the fourth model in the picture below), using
rectangular arrays in the context of learning multiplication and division:

Module 1 and Module 3

Module 4
Progression from Rectangular Array to Area Model

By Module 4, students are ready to investigate area. They measure the area of a shape by finding the total number of same-size units of area (e.g.,
tiles) required to cover the shape without gaps or overlaps. When that shape is a rectangle with whole number side lengths, it is easy to partition the
rectangle into squares with equal areas (as in the third stage of the illustration above).
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One goal of Module 5 is for students to transition from thinking of fractions as area or parts of a figure to points on a number line and finally, as
numbers. To make that jump, students think of fractions as being constructed out of unit fractions: 1 fourth is the length of a segment on the
number line such that the length of four concatenated fourth segments on the line equals 1 (the whole). Once the unit 1 fourth has been established,
counting them is as easy as counting whole numbers: 1 fourth, 2 fourths, 3 fourths, 4 fourths, 5 fourths, etc. Students also compare fractions, find
equivalent fractions in special cases, and solve problems that involve fractions. They realize that equivalent fractions share the same point on the
number line.
In Module 6, by applying their knowledge of fractions from Module 5, students round lengths to the nearest halves and fourths of an inch and record
that information on line plots. This module also prepares students for the multiplicative comparison problems of Grade 4 by asking students “how
many more” and “how many less” questions about scaled bar graphs.
The year rounds out with plenty of time to solve two-step word problems involving the four operations and to improve fluency for concepts and skills
initiated earlier in the year. In Module 7, students also describe, analyze, and compare properties of two-dimensional shapes. By now, students have
done enough work with both linear and area measurement models to understand that there is no relationship in general between the area of a figure
and its perimeter, which is one of the concepts taught in the last module.

Alignment Chart 48
Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 3 Modules

Module 1:
Properties of Multiplication and
Division and Solving Problems
with Units of 2–5 and 10

Represent and solve problems involving multiplication and division. 49

(25 days)

48
49

3.OA.1

Interpret products of whole numbers, e.g., interpret 5 x 7 as the total number of objects in 5
groups of 7 objects each. For example, describe a context in which a total number of objects can
be expressed as 5 x 7.

3.OA.2

Interpret whole-number quotients of whole numbers, e.g., interpret 56 ÷ 8 as the number of
objects in each share when 56 objects are partitioned equally into 8 shares, or as a number of
shares when 56 objects are partitioned into equal shares of 8 objects each. For example,
describe a context in which a number of shares or a number of groups can be expressed as 56 ÷ 8.

When a cluster is referred to in this chart without a footnote, the cluster is addressed in its entirety.
In this module, work is limited to factors of 2–5 and 10 and the corresponding dividends.
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Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 3 Modules
3.OA.3

Use multiplication and division within 100 to solve word problems in situations involving equal
groups, arrays, and measurement quantities, e.g., by using drawings and equations with a
symbol for the unknown number to represent the problem. (See Standards Glossary, Table 2.)

3.OA.4

Determine the unknown whole number in a multiplication or division equation relating three
whole numbers. For example, determine the unknown number that makes the equation true in
each of the equations 8 x ? = 48, 5 = _ ÷ 3, 6 x 6 = ?

Understand properties of multiplication and the relationship between multiplication and division. 50
3.OA.5

Apply properties of operations as strategies to multiply and divide. (Students need not use
formal terms for these properties.) Examples: If 6 × 4 = 24 is known, then 4 × 6 = 24 is also
known. (Commutative property of multiplication.) 3 × 5 × 2 can be found by 3 × 5 = 15, then 15 ×
2 = 30, or by 5 × 2 = 10, then 3 × 10 = 30. (Associative property of multiplication.) Knowing that 8
× 5 = 40 and 8 × 2 = 16, one can find 8 × 7 as 8 × (5 + 2) = (8 × 5) + (8 × 2) = 40 + 16 = 56.
(Distributive property.) 51

3.OA.6

Understand division as an unknown-factor problem. For example, find 32 ÷ 8 by finding the
number that makes 32 when multiplied by 8.

Multiply and divide within 100. 52
3.OA.7

Fluently multiply and divide within 100, using strategies such as the relationship between
multiplication and division (e.g., knowing that 8 × 5 = 40, one knows 40 ÷ 5 = 8) or properties of
operations. By the end of Grade 3, know from memory all products of two one-digit numbers.

Solve problems involving the four operations, and identify and explain patterns in arithmetic. 53
3.OA.8

Solve two-step word problems using the four operations. Represent these problems using
equations with a letter standing for the unknown quantity. Assess the reasonableness of
answers using mental computation and estimation strategies including rounding. (This standard

In this module, work is limited to factors of 2–5 and 10 and the corresponding dividends.
The associative property is addressed in Module 3.
52 In this module, work is limited to factors of 2–5 and 10 and the corresponding dividends.
53 In this module, problem solving is limited to multiplication and division and limited to factors of 2–5 and 10 and the corresponding dividends. 3.OA.9 is addressed in Module 3.
50
51
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Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 3 Modules
is limited to problems posed with whole numbers and having whole-number answers; students
should know how to perform operations in the conventional order when there are no
parentheses to specify a particular order, i.e., Order of Operations.)

Module 2:
Place Value and Problem
Solving with Units of Measure

Use place value understanding and properties of operations to perform multi-digit arithmetic. 54

(25 days)

3.NBT.1

Use place value understanding to round whole numbers to the nearest 10 or 100.

3.NBT.2

Fluently add and subtract within 1000 using strategies and algorithms based on place value,
properties of operations, and/or the relationship between addition and subtraction.

Solve problems involving measurement and estimation of intervals of time, liquid volumes, and masses of
objects.

54

3.MD.1

Tell and write time to the nearest minute and measure time intervals in minutes. Solve word
problems involving addition and subtraction of time intervals in minutes, e.g., by representing
the problem on a number line diagram.

3.MD.2

Measure and estimate liquid volumes and masses of objects using standard units of grams (g),
kilograms (kg), and liters (l). (Excludes compound units such as cm3 and finding the geometric
volume of a container.) Add, subtract, multiply, or divide to solve one-step word problems
involving masses or volumes that are given in the same units, e.g., by using drawings (such as a
beaker with a measurement scale) to represent the problem. (Excludes multiplicative
comparison problems, i.e., problems involving notions of “times as much”; see Standards
Glossary, Table 2.)

From this point forward, fluency practice with addition and subtraction is part of students’ on-going experience. 3.NBT.3 is addressed in Module 3.
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A Story of Units Curriculum Overview

A STORY OF UNITS

Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 3 Modules

Module 3:
Multiplication and Division with
Units of 0, 1, 6–9, and Multiples
of 10

Represent and solve problems involving multiplication and division. 55

(25 days)

3.OA.3

Use multiplication and division within 100 to solve word problems in situations involving equal
groups, arrays, and measurement quantities, e.g., by using drawings and equations with a
symbol for the unknown number to represent the problem. (See Standards Glossary, Table 2.)

3.OA.4

Determine the unknown whole number in a multiplication or division equation relating three
whole numbers. For example, determine the unknown number that makes the equation true in
each of the equations 8 x ? = 48, 5 =___÷ 3, 6 x 6 = ?

Understand properties of multiplication and the relationship between multiplication and division. 56
3.OA.5

Apply properties of operations as strategies to multiply and divide. (Students need not use
formal terms for these properties.) Examples: If 6 × 4 = 24 is known, then 4 × 6 = 24 is also
known. (Commutative property of multiplication.) 3 × 5 × 2 can be found by 3 × 5 = 15, then 15 ×
2 = 30, or by 5 × 2 = 10, then 3 × 10 = 30. (Associative property of multiplication.) Knowing that 8
× 5 = 40 and 8 × 2 = 16, one can find 8 × 7 as 8 × (5 + 2) = (8 × 5) + (8 × 2) = 40 + 16 = 56.
(Distributive property.)

Multiply and divide within 100. 57
3.OA.7

Fluently multiply and divide within 100, using strategies such as the relationship between
multiplication and division (e.g., knowing that 8 × 5 = 40, one knows 40 ÷ 5 = 8) or properties of
operations. By the end of Grade 3, know from memory all products of two one-digit numbers.

Solve problems involving the four operations, and identify and explain patterns in arithmetic. 58
3.OA.8

Solve two-step word problems using the four operations. Represent these problems using
equations with a letter standing for the unknown quantity. Assess the reasonableness of
answers using mental computation and estimation strategies including rounding. (This standard
is limited to problems posed with whole numbers and having whole-number answers; students

The balance of this cluster is addressed in Module 1.
The balance of this cluster is addressed in Module 1.
57 From this point forward, fluency practice with multiplication and division facts is part of students’ on-going experience.
58 After being fully taught in Module 3, this standard (as well as 3.OA.3) continues being practiced throughout the remainder of the school year.
55
56
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A Story of Units Curriculum Overview

A STORY OF UNITS

Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 3 Modules
should know how to perform operations in the conventional order when there are no
parentheses to specify a particular order, i.e., Order of Operations.)
3.OA.9

Identify arithmetic patterns (including patterns in the addition table or multiplication table), and
explain them using properties of operations. For example, observe that 4 times a number is
always even, and explain why 4 times a number can be decomposed into two equal addends.

Use place value understanding and properties of operations to perform multi-digit arithmetic. (A range of
algorithms may be used.) 59
3.NBT.3
Module 4:
Multiplication and Area

Geometric measurement: understand concepts of area and relate area to multiplication and to addition.

(20 days)

59

Multiply one-digit whole numbers by multiples of 10 in the range 10–90 (e.g., 9 × 80, 5 × 60)
using strategies based on place value and properties of operations.

3.MD.5

Recognize area as an attribute of plane figures and understand concepts of area measurement.
a.

A square with side length 1 unit, called “a unit square,” is said to have “one square unit” of
area, and can be used to measure area.

b.

A plane figure which can be covered without gaps or overlaps by n unit squares is said to
have an area of n square units.

3.MD.6

Measure areas by counting unit squares (square cm, square m, square in, square ft, and
improvised units).

3.MD.7

Relate area to the operations of multiplication and addition.
a.

Find the area of a rectangle with whole-number side lengths by tiling it, and show that the
area is the same as would be found by multiplying the side lengths.

b.

Multiply side lengths to find areas of rectangles with whole-number side lengths in the
context of solving real world and mathematical problems, and represent whole-number
products as rectangular areas in mathematical reasoning.

The balance of this cluster is addressed in Module 2.

A Story of Units: A Curriculum Overview for Grades P–5
©2015 Great Minds. eureka-math.org
Eureka Overview-1.3.0 -12.2 0 15

40

A Story of Units Curriculum Overview

A STORY OF UNITS

Module and Approximate
Number of Instructional Days

Module 5:
Fractions as Numbers on the
Number Line

Standards Addressed in Grade 3 Modules
c.

Use tiling to show in a concrete case that the area of a rectangle with whole-number side
lengths a and b + c is the sum of a × b and a × c. Use area models to represent the
distributive property in mathematical reasoning.

d.

Recognize area as additive. Find areas of rectilinear figures by decomposing them into nonoverlapping rectangles and adding the areas of the non-overlapping parts, applying this
technique to solve real world problems.

Develop understanding of fractions as numbers. (Grade 3 expectations in this domain are limited to fractions
with denominators 2, 3, 4, 6, and 8.)

(35 days)

3.NF.1

Understand a fraction 1/b as the quantity formed by 1 part when a whole is partitioned into b
equal parts; understand a fraction a/b as the quantity formed by a parts of size 1/b.

3.NF.2

Understand a fraction as a number on the number line; represent fractions on a number line
diagram.

3.NF.3

a.

Represent a fraction 1/b on a number line diagram by defining the interval from 0 to 1 as
the whole and partitioning it into b equal parts. Recognize that each part has size 1/b and
that the endpoint of the part based at 0 locates the number 1/b on the number line.

b.

Represent a fraction a/b on a number line diagram by marking off a lengths 1/b from 0.
Recognize that the resulting interval has size a/b and that its endpoint locates the number
a/b on the number line.

Explain equivalence of fractions in special cases, and compare fractions by reasoning about their
size.
a.

Understand two fractions as equivalent (equal) if they are the same size, or the same point
on a number line.

b.

Recognize and generate simple equivalent fractions, e.g., 1/2 = 2/4, 4/6 = 2/3). Explain why
the fractions are equivalent, e.g., by using a visual fraction model.
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A Story of Units Curriculum Overview

A STORY OF UNITS

Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 3 Modules
c.

Express whole numbers as fractions, and recognize fractions that are equivalent to whole
numbers. Examples: Express 3 in the form 3 = 3/1; recognize that 6/1 = 6; locate 4/4 and 1
at the same point of a number line diagram.

d.

Compare two fractions with the same numerator or the same denominator by reasoning
about their size. Recognize that comparisons are valid only when the two fractions refer to
the same whole. Record the results of comparisons with the symbols >, =, or <, and justify
the conclusions, e.g., by using a visual fraction model.

Reason with shapes and their attributes. 60
3.G.2

Module 6:
Collecting and Displaying Data

Represent and interpret data.

(10 days)

Module 7:
Geometry and Measurement
Word Problems 61

Partition shapes into parts with equal areas. Express the area of each part as a unit fraction of
the whole. For example, partition a shape into 4 parts with equal area and describe the area of
each part as ¼ of the area of the shape.

3.MD.3

Draw a scaled picture graph and a scaled bar graph to represent a data set with several
categories. Solve one- and two- step “how many more” and “how many less” problems using
information presented in scaled bar graphs. For example, draw a bar graph in which each square
in the bar graph might represent 5 pets.

3.MD.4

Generate measurement data by measuring lengths using rulers marked with halves and fourths
of an inch. Show the data by making a line plot, where the horizontal scale is marked off in
appropriate units—whole numbers, halves, or quarters.

Solve problems involving the four operations, and identify and explain patterns in arithmetic. 62
3.OA.8

(40 days)

Solve two-step word problems using the four operations. Represent these problems using
equations with a letter standing for the unknown quantity. Assess the reasonableness of
answers using mental computation and estimation strategies including rounding. (This standard

3.G.1 is addressed in Module 7.
The seemingly eclectic set of standards in Module 7 allows for a new level of word problems, including perimeter and measurement word problems.
62 3.OA.9 is addressed in Module 3.
60
61
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A Story of Units Curriculum Overview

A STORY OF UNITS

Module and Approximate
Number of Instructional Days

Standards Addressed in Grade 3 Modules
is limited to problems posed with whole numbers and having whole-number answers; students
should know how to perform operations in the conventional order when there are no
parentheses to specify a particular order, i.e., Order of Operations.)
Represent and interpret data. 63
3.MD.4

Generate measurement data by measuring lengths using rulers marked with halves and fourths
of an inch. Show the data by making a line plot, where the horizontal scale is marked off in
appropriate units—whole numbers, halves, or quarters.

Geometric measurement: recognize perimeter as an attribute of plane figures and distinguish between linear
and area measures.
3.MD.8

Solve real world and mathematical problems involving perimeters of polygons, including finding
the perimeter given the side lengths, finding an unknown side length, and exhibiting rectangles
with the same perimeter and different areas or with the same area and different perimeters.

Reason with shapes and their attributes. 64
3.G.1

63
64

Understand that shapes in different categories (e.g., rhombuses, rectangles, and others) may
share attributes (e.g., having four sides), and that the shared attributes can define a larger
category (e.g., quadrilaterals). Recognize rhombuses, rectangles, and squares as examples of
quadrilaterals, and draw examples of quadrilaterals that do not belong to any of these
subcategories.

3.MD.3 is addressed in Module 6.
3.G.2 is addressed in Module 5.

A Story of Units: A Curriculum Overview for Grades P–5
©2015 Great Minds. eureka-math.org
Eureka Overview-1.3.0 -12.2 0 15

43

Grade Level Content Standards

LANGUAGE ARTS
By the end of First Grade, students will:
READING STANDARDS FOR LITERATURE

Key Ideas & Details
• Ask and answer questions about key details in a text.
• Retell stories, including key details, and
demonstrating understanding of their central
message or lesson.
• Describe characters, settings, and major events in a
story, using key details.

1

Craft & Structure
• Identify words and phrases in stories or poems that
suggest feelings or appeal to the senses.
• Explain major differences between books that tell
stories and books that give information, drawing on
a wide reading of a range of text types.
• Identify who is telling the story at various points in
a text.
Integration of Knowledge & Ideas
• Use illustrations and details in a story to describe its
characters, settings, or events.
• Compare and contrast the adventures and
experiences of characters in stories.
Range of Reading and Level of Text Complexity
• With prompting and support, read prose and poetry
of appropriate complexity for grade 1.

FIRST GRADE

WWW. C U S D.C O M /S TA N DA R DS

G1

READING STANDARDS FOR INFORMATIONAL
TEXT

Key Ideas & Details
• Ask and answer questions about key details in a text.
• Identify the main topic, and retell key details in a
text.
• Describe the connection between two individuals,
events, ideas, or pieces of information in a text.
Craft & Structure
• Ask and answer questions to help determine or
clarify the meaning of words and phrases in a text.
• Know and use various text structures (e.g., sequence)
and text features (e.g., headings, tables of contents,
glossaries, electronic menus, icons) to locate key
facts or information in a text.
• Distinguish between information provided by
pictures or other illustrations and information
provided by the words in a text.
Integration of Knowledge & Ideas
• Use the illustrations and details in a text to describe
its key ideas.

• Identify the reasons an author gives to support
points in a text.
• Identify basic similarities in and differences between
two texts on the same topic (e.g., in illustrations,
descriptions, or procedures).

Research to Build & Present Knowledge
• Participate in shared research and writing projects.  
• With guidance and support from adults, recall
information from experiences or gather information
from provided sources to answer a question.

Range of Reading and Level of Text Complexity
• With prompting and support, read informational
texts appropriately complex for grade 1.

SPEAKING & LISTENING STANDARDS

READING STANDARDS: FOUNDATIONAL

Print Concepts
• Demonstrate understanding of the organization and
basic features of print.
Phonological Awareness
• Demonstrate understanding of spoken words,
syllables, and sounds.
Phonics & Word Recognition
• Know and apply grade-level phonics and word
analysis skills in decoding words both in isolation
and in text.
Fluency
• Read with sufficient accuracy and fluency to
support comprehension.
WRITING STANDARDS

Text Types & Purposes
• Write opinion pieces in which they introduce the
topic or name the book they are writing about, state
an opinion, supply a reason for the opinion, and
provide some sense of closure.
• Write informative/explanatory texts in which they
name a topic, supply some facts about the topic,
and provide some sense of closure.
• Write narratives in which they recount two or more
appropriately sequenced events, include some details
regarding what happened, use temporal words to
signal event order, and provide some sense of
closure.
Production & Distribution of Writing
• With guidance and support from adults, focus on a
topic, respond to questions and suggestions from
peers, and add details to strengthen writing as
needed.
• With guidance and support from adults, use a
variety of digital tools to produce and publish
writing, including in collaboration with peers.

Comprehension & Collaboration
• Participate in collaborative conversations with
diverse partners about grade 1 topics and texts with
peers and adults in small and larger groups.
• Ask and answer questions about key details in a text
read aloud or information presented orally or
through other media.
• Ask and answer questions about what a speaker says
in order to gather additional information or clarify
something that is not understood.
Presentation of Knowledge & Ideas
• Describe people, places, things, and events with
relevant details, expressing ideas and feelings clearly.
• Add drawings or other visual displays to descriptions
when appropriate to clarify ideas, thoughts, and
feelings.
• Produce complete sentences when appropriate to
task and situation.
LANGUAGE STANDARDS

Conventions of Standard English
• Demonstrate command of the conventions of
Standard English grammar and usage when writing
or speaking.
• Demonstrate command of the conventions of
Standard English capitalization, punctuation, and
spelling when writing.
Vocabulary Acquisition and Use
• Determine or clarify the meaning of unknown and
multiple-meaning words and phrases using various
strategies.
• With guidance and support from adults,
demonstrate understanding of word relationships
and nuances in word meanings.
• Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts,  including using frequently
occurring conjunctions to signal simple relationships
(e.g., because).

MATHEMATICS
By the end of First Grade, students will:
OPERATIONS AND ALGEBRAIC THINKING

Represent and solve problems involving addition and
subtraction.
• Use addition and subtraction within 20 to solve
word problems using a symbol for an unknown
number to represent the problem.
• Solve word problems that call for addition of three
whole numbers whose sum is less than or equal to
20 using a symbol for an unknown number to
represent the problem.
Understand and apply properties of operations and the
relationship between addition and subtraction.
• Apply commutative and associative properties.
Examples: If 8 + 3 = 11 is known, then 3 + 8 = 11
is also known. (Commutative property) To add 2 +
6 + 4, the second two numbers can be added to
make a ten, so 2 + 6 + 4 = 2 + 10 = 12. (Associative
property).
• Use an addition fact to answer a subtraction
problem. For example, subtract 10 – 8 by finding
the number that makes 10 when added to 8.
Add and subtract within 20.
• Relate counting to addition and subtraction (e.g., by
counting on 2 to add 2).
• Add and subtract within 20.
Work with addition and subtraction equations.
• Understand the meaning of the equal sign, and
determine if equations involving addition and
subtraction are true or false. For example, which of
the following equations are true and which are false?
6 = 6, 7 = 8 – 1, 5 + 2 = 2 + 5, 4 + 1 = 5 + 2.
• Determine the missing number in an addition or
subtraction problem.
NUMBER AND OPERATIONS IN
BASE TEN

Extend the counting sequence.
• Count, read, and write to 120, starting at any
number less than 120.
• Determine how many tens and how many ones are
in a two-digit number.
• Compare two two-digit numbers, recording the
results of comparisons with the symbols >, =, and <.
Use place value understanding and properties of
operations to add and subtract.

• Add within 100, including adding a two-digit
number and a one-digit number, using
manipulatives, pictures, and math strategies.
• Given a two-digit number, mentally find 10 more or
10 less than the number, without having to count
and explain the reasoning used.
• Subtract multiples of 10 less than 100 using models,
drawings, or strategies and explain the reasoning for
the selected strategy.
MEASUREMENT AND DATA

Measure lengths indirectly and by iterating length
units.
• Order three objects by length; compare the lengths
of two objects by using a third object.
• Express the length of an object as a whole number of
length units, by laying multiple copies of a shorter
object end to end; understand that the length
measurement of an object is the number of same
size length units that span it.
Tell and write time.
• Tell and write time in hours and half-hours using
clocks.
Represent and interpret data.
• Organize, understand, and answer questions about
data with up to three categories; relate counting to
addition and subtraction (e.g., by counting on 2 to
add 2).
GEOMETRY

Reason with shapes and their attributes.
• Distinguish, build, and draw shapes using attributes
(e.g., triangles are closed and three-sided) versus
non-defining attributes (e.g., color, orientation,
overall size).
• Compose two-dimensional shapes or threedimensional shapes to create a composite shape, and
compose new shapes from the composite shapes.
• Divide circles and rectangles into two and four equal
parts, describing the parts using the words halves,
fourths, and quarters, and use the phrases half of,
fourth of, and quarter of. Describe the whole as two
of, or four of the shares.

SCIENCE

HISTORY/SOCIAL SCIENCE

By the end of First Grade, students will:

By the end of First Grade, students will:

LIFE SCIENCES

• Design a solution to a human problem by imitating
how plants and/or animals survive, grow, and meet
their needs.
• Read texts and use media to determine patterns in
behavior between parents and offspring that help
offspring survive.
• Use observations to discuss that young plants and
animals are like, but not exactly like, their parents.
EARTH & SPACE SCIENCES

• Use observations of the sun, moon, and stars to
describe patterns that can be predicted.
• Make observations at different times of year to relate
the amount of daylight to the time of year.
PHYSICAL SCIENCES

• Investigate that vibrating materials can make sound
and that sound can make materials vibrate.
• Make observations to explain that objects in
darkness can only be seen when illuminated.
• Investigate the effect of placing objects made with
different materials in the path of a beam of light.
• Design and build a device that uses light or sound
to communicate over a distance.
ENGINEERING DESIGN (GRADES K-2)

• Ask questions and make observations to solve a
simple problem by developing a new or improved
tool.
• Create a simple drawing or physical representation
to show how the shape of an object can help it
function in solving a problem.
• Compare the strengths and weaknesses of two
objects designed to solve the same problem.

A CHILD’S PLACE IN TIME
AND SPACE

Responsibilities of Citizenship
• Learn about the rights and responsibilities of
citizenship.
• Learn about fair play, respect for the rights of others,
and respect for the rules.
Absolute and Relative Locations
• Use maps and globes to locate their community,
California, the United States, the seven continents,
and the four oceans.
• Construct a simple map, using cardinal directions and
map symbols.
• Describe how location, weather, and physical
environment affect the way people live.
Symbols and Traditions of the U.S.
• Learn about the national symbols and traditions that
provide continuity and a sense of community across
time, such as the Pledge of Allegiance, patriotic
songs, and the United States flag.
• Explain the people and events associated with
national holidays, symbols, landmarks, and essential
documents.
Life in Different Times and Places
• Compare own lives with everyday life in different
times and places around the world (including
transportation, school, work, dress, etc.).
• Learn that some things have changed over time and
others have remained the same.
Human Characteristics of Familiar Places
and Varied Backgrounds of Americans
• Learn that communities are groups of people who
share goals, principles, and traditions.
• Learn about the kinds of diversity existing in their
schools and communities.
• Learn difficulties, successes, and ways in which
American Indian and immigrant populations have
helped define Californian and American culture.
• Compare beliefs, customs, ceremonies, traditions, and
social practices of various cultures.
Basic Economic Concepts
• Learn about basic economic concepts such as the use
of money to purchase goods and services.
• Learn about specialized work people do to
manufacture, transport, and market goods and
services.

Grade Level Content Standards

LANGUAGE ARTS
By the end of Third Grade, students will:
READING STANDARDS FOR LITERATURE

Key Ideas & Details

• Ask and answer questions to demonstrate understanding of
a text, referring explicitly to the text as the basis for the
answers.
• Recount stories, including, fables, folktales, and myths from
diverse cultures; determine the central message, lesson, or
moral and explain how it is conveyed through key details in
the text.
• Describe characters in a story (e.g., their traits, motivations,
or feelings) and explain how their actions contribute to the
sequence of events.

3

Craft & Structure

• Determine the meaning of words and phrases as they are
used in a text, distinguishing literal from non-literal
language.
• Refer to parts of stories, dramas, and poems when writing
or speaking about a text, using terms such as chapter, scene,
and stanza; describe how each successive part builds on
earlier sections.
• Distinguish their own point of view from that of the
narrator or those of the characters.

Integration of Knowledge & Ideas

THIRD GRADE

• Use information gained from illustrations (e.g., maps,
photographs) and the words in a text to demonstrate
understanding of the text (e.g., where, when, why, and how
key events occur).
• Describe the logical connection between particular sentences
and paragraphs in a text (e.g., comparison, cause/effect,
first/second/third in a sequence).
• Compare and contrast the most important points and key
details presented in two texts on the same topic.

Range of Reading and Level of Text Complexity

• By the end of the year, read and comprehend informational
texts, including history/social studies, science, and technical
texts, at the high end of the grades 2-3 text complexity
band independently and proficiently.

Vocabulary Acquisition and Use

• Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 3
reading and content.

Writing Standards

• Write opinion pieces on topics or texts, supporting a point
of view with reasons and information.
• Write informative/explanatory texts to examine a topic and
convey ideas and information clearly.
• Write narratives to develop real or imagined experiences or
events using effective techniques, descriptive details and
clear event sequences.

Range of Reading and Level of Text Complexity

Research to Build and Present Knowledge

• By the end of the year, read and comprehend literature,
including stories, dramas, and poetry, at the high end of the
grades 2-3 text complexity band independently and
proficiently.

Key Ideas & Details

• Ask and answer questions to demonstrate understanding of
a text, referring explicitly to the text as the basis for the
answers.
• Determine the main idea of a text; recount the key details
and explain how they support the main idea.
• Describe the relationship between a series of historical
events, scientific ideas or concepts, or steps in technical
procedures in a text, using language that pertains to time,
sequence, and cause/effect.

Craft & Structure

G3

Integration of Knowledge & Ideas

• Explain how specific aspects of a text’s illustrations
contribute to what is conveyed by the words in a story (e.g.,
create mood, emphasize aspects of a character or setting).
• Compare and contrast the themes, settings, and plots of
stories written by the same author about the same or similar
characters (e.g., in books from a series).

READING STANDARDS FOR INFORMATIONAL
TEXT

WWW. C U S D.C O M /S TA N DA R DS

• Use text features and search tools (e.g., key words, sidebars,
hyperlinks) to locate information relevant to a given topic
efficiently.
• Distinguish their own point of view from that of the author
of a text.

• Determine the meaning of general academic and domainspecific words and phrases in a text relevant to a grade 3
topic or subject area.

• Conduct short research projects that build knowledge about
a topic.
• Recall information from experiences or gather information
from print and digital sources; take brief notes on sources
and sort evidence into provided categories.

Range of Writing

• Write routinely over extended time frames (time for
research, reflection, and revision) and shorter time frames (a
single sitting or a day or two) for a range of disciplinespecific tasks, purposes, and audiences.

SPEAKING & LISTENING STANDARDS

Comprehension & Collaboration

• Engage effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse
partners on grade 3 topics and texts, building on others’
ideas and expressing their own clearly.
• Determine the main ideas and supporting details of a text
read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.
• Ask and answer questions about information from a speaker,
offering appropriate elaboration and detail.

Presentation of Knowledge & Ideas

• Report on a topic or text, tell a story, or recount an
experience with appropriate facts and relevant, descriptive
details, speaking clearly at an understandable pace.
• Create engaging audio recordings of stories or poems that
demonstrate fluid reading at an understandable pace; add
visual displays when appropriate to emphasize or enhance
certain facts or details.
• Speak in complete sentences when appropriate to task and
situation in order to provide requested detail or
clarification.

LANGUAGE STANDARDS

Conventions of Standard English

• Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.
• Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

Knowledge of Language

• Use knowledge of language and its conventions when
writing, speaking, reading, or listening.

Vocabulary Acquisition and Use

• Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 3
reading and content, choosing flexibly from a range of
strategies.
• Demonstrate understanding of word relationships and
nuances in word meanings.
• Acquire and use accurately grade appropriate
conversational, general academic, and domain specific
words and phrases, including those that signal spatial and
temporal relationships (e.g., After dinner that night we
went looking for them).

MATHEMATICS
By the end of Third Grade, students will:
OPERATIONS AND ALGEBRAIC THINKING

Represent and solve problems involving multiplication
and division.

• Interpret products of whole numbers (e.g., interpret 5 × 7
as the total number of objects in 5 groups of 7 objects
each).
• Interpret whole-number quotients of whole numbers (e.g.,
interpret 56 ÷ 8 as the number of objects in each share
when 56 objects are partitioned equally into 8 share).
• Use multiplication and division within 100 to solve word
problems in situations by using drawings and equations
with a symbol for the unknown number to represent the
problem.
• Determine the unknown whole number in a multiplication
or division equation relating three whole numbers. For
example, determine the unknown number that makes the
equation true in each of the equations 8 × ? = 48, 5 = � ÷ 3,
6 × 6 = ?.

Understand properties of multiplication and the
relationship between multiplication and division.

• Apply properties of operations as strategies to multiply and
divide.
• Understand division as an unknown-factor problem. For
example, find 32 ÷ 8 by finding the number that makes 32
when multiplied by 8.

Multiply and divide within 100.

• Fluently multiply and divide within 100, using strategies
such as the relationship between multiplication and
division.  By the end of Grade 3, know from memory all
products of two one-digit numbers.

Solve problems involving the four operations, and
identify and explain patterns in arithmetic.

• Solve two-step word problems using the four operations.
Represent these problems using equations with a letter
standing for the unknown quantity. Use mental math to
decide if answers are reasonable.
• Identify arithmetic patterns (including patterns in the
addition table or multiplication table), and explain them
using properties of operations.

Numbers and Operations in Base Ten
Use place value understanding and properties of operations
to perform multi-digit arithmetic.
• Round whole numbers to the nearest 10 or 100.
• Fluently add and subtract within 1000.
• Multiply one-digit whole numbers by multiples of 10 in the
range 10–90 (e.g., 9 × 80, 5 × 60).
NUMBERS AND OPERATIONS-FRACTIONS

Develop understanding of fractions as numbers.

• Understand that fractions are equal parts of a whole.
• Understand a fraction as a number on the number line;
represent fractions on a number line diagram.
• Explain equivalence of fractions in special cases, and
compare fractions by reasoning about their size.

Measurement and Data

• Solve problems involving measurement and estimation of
intervals of time, liquid volumes, and masses of objects.
• Tell and write time to the nearest minute and measure time
intervals in minutes. Solve word problems involving
addition and subtraction of time intervals in minutes.
• Measure and estimate liquid volumes and masses of objects
using standard units of grams, kilograms, and liters. Add,
subtract, multiply, or divide to solve one-step word
problems involving mass or volume.

Represent and interpret data.

• Draw a scaled picture graph and a scaled bar graph to
represent a data set with several categories. Solve one- and
two-step “how many more” and “how many less” problems
using information presented in scaled bar graphs.
• Generate measurement data by measuring lengths using
rulers marked with halves and fourths of an inch. Show the
data by making a line plot.

Geometric measurement: understand concepts of area
and relate area to multiplication and to addition.

• Recognize area as an attribute of plane figures and
understand concepts of area measurement in square units.
• Measure areas by counting unit squares.
• Relate area to the operations of multiplication and addition.

Geometric measurement: recognize perimeter as an
attribute of plane figures and distinguish between
linear and area measures.

• Solve real world and mathematical problems involving
perimeters of polygons, including finding the perimeter,
finding an unknown side length, and exhibiting rectangles
with the same perimeter and different areas.

GEOMETRY

Reason with shapes and their attributes.

• Understand that shapes in different categories may share
attributes, and that the shared attributes can define a larger
category. Recognize and draw rhombuses, rectangles, and
squares as examples of quadrilaterals..
• Partition shapes into parts with equal areas. Express the area
of each part as a unit fraction of the whole.

SCIENCE
By the end of Third Grade, students will:
LIFE SCIENCES
• Develop models to describe that organisms have unique and
diverse life cycles but all have things in common.
• Construct an argument that some animals form groups that
help members survive.
• Analyze and interpret data to provide evidence that plants
and animals inherit traits from their parents, and variations
of these traits exist in similar groups.
• Use evidence to support the explanation that traits can be
influenced by the environment.
• Analyze and interpret data from fossils to provide evidence
of the organisms and the environments in which they lived
long ago.
• Use evidence to construct an explanation of how variations
in characteristics among individuals of the same species may
provide advantages for survival.
• Construct an argument with evidence that in a particular
habitat, some organisms can survive well, some survive less
well, and some cannot survive at all.
• Make a claim about the merit of a solution to a problem
caused by an environmental change, as well as potential
changes to plants and animals in that environment.

EARTH & SPACE SCIENCES
• Represent data in tables and graphical displays to describe
typical weather conditions expected during a particular
season.
• Obtain and combine information to describe climates in
different regions of the world.
• Make a claim about the merit of a design solution that
reduces the impacts of a hazard caused by the weather.
PHYSICAL SCIENCES
• Plan and conduct an investigation to provide evidence of
the effects of balanced and unbalanced forces on the
motion of an object.
• Make observations and/or measurements of an object’s
motion to provide evidence that a pattern can be used to
predict future motion.
• Ask questions to determine cause and effect relationships of
electric or magnetic interactions between two objects not in
contact with each other.
• Define a simple design problem that can be solved by
applying scientific ideas about magnets.
ENGINEERING DESIGN (GRADES 3-5)
• Define a simple design problem that includes specified
criteria for success and constraints on materials, time, or
cost.
• Generate and compare multiple solutions to a problem
based on how well each solution likely meets the criteria
and constraints of the problem.
• Plan and carry out fair tests in which variables are
controlled and failure points are considered in order to
identify improvements for a model or prototype.

HISTORY/SOCIAL SCIENCE
By the end of Third Grade, students will:
CONTINUITY AND CHANGE

Physical and Human Geography

• Identify geographical features found in their local region.
• Trace ways in which people have used the resources of the
local region and modified the physical environment.

Local American Indian Nations

• Learn about the American Indian nations in their local
region in the past (including religious beliefs, customs,
traditions, and folklore).
• Describe how physical geography influences the waylocal
Indian nations adapted to their natural environment.
• Learn about the interaction between settlers and the Indian
groups.

Local History

• Draw from historical and community resources to organize
the sequence of events in local history and describe how
each period of settlement left its mark on the land.

• Learn about the explorers, settlers, and people who continue
to come to the area, including their cultural/religious
traditions and contributions.
• Learn about the economies established by settlers and their
influence on the present-day economy.
• Learn why Fresno County was established and how it has
changed over time, using primary sources such as maps,
photographs, oral histories, letters, and newspapers.
• Know the histories of important local and national
landmarks, symbols and documents that create a sense of
community.

Rules, Laws, and Basic Governmental Structure

• Learn about the role of rules and laws in our daily lives, and
the basic structure of the United States government.
• Learn about the role of citizenship in promoting rules and
laws, and how to participate in a classroom, community,
and in civic life.
• Learn about the three branches of government, with an
emphasis on local government, and how states combine to
form a nation and participate in the federal system.
• Learn about the lives of American heroes who took risks to
secure freedoms.

Basic Economic Reasoning Skills

• Acquire basic economic reasoning skills.
• Learn about the economy of the local region, including use
of natural, human, and capital resources to produce goods
and services, now and in the past.
• Learn that some things are made locally, some in other parts
of the U.S., and some abroad.

Appendix K
Bilingual Student Profile

BILINGUAL STUDENT PROFILE
Name of Bilingual Student
Language(s) other than English spoken at
home (if any)
Country(ies) where the student has lived
since birth
Country(ies) where the student has gone to
school since birth
Nativity and residence

Was/is this bilingual student
❏ Born in the United States of U.S. born parents
❏ Born in the United States of immigrant parents
❏ Arrive before first grade
❏ Arrive during middle school

Education in English

Has this bilingual student been taught English
❏ In their country of origin
❏ In their country of origin and the United States
❏ Only in the United States

Education in Spanish

Has this bilingual student been taught Spanish
❏ In their country of origin
❏ In their country of origin and the United States
❏ Only in the United States

Education in language other than
English/Spanish

Has this bilingual student been taught LOTE
❏ In their country of origin
❏ In their country of origin and the United States
❏ Only in the United States

Teacher observations on student’s performances in English/Spanish/other:

Student can:

Appendix L
Global Cultures Enrichment

GLOBAL CULTURES ENRICHMENT COURSEWORK
Global Cultures: By engaging in interactive learning activities and conducting exploratory
projects, students will develop global competencies and an awareness, respect, and
understanding of diverse cultures. In Dual Language educational program goals, this is
referenced as the third goal (socio-cultural competence). Students will explore their heritage
culture and learn about that of their peers and will develop an understanding of multiple
perspectives through independent and group study and activities. Learning will include
exploration of culture, communication, geography, history, language, and differences across
global cultures. The Global Cultures curriculum intersects with thematic learning units, ELA
and SLA learning objectives, and History/Social Studies content areas, and will support and
reinforce content area lessons, with an opportunity for students to delve even deeper into their
own community and into language exploration. Student Bilingual Profiles (see “Appendix K”)
will be utilized as a starting point to help teachers build off students’ language backgrounds as
they provide further opportunities to explore English, Spanish, and other heritage languages
while deepening core course concepts. Examples of explorations in Global Cultures are
presented below.
Example #1:
In third grade, students are learning in their English Language Arts and Spanish Language Arts
classes to use text features to help make sense of informational texts. Ms. Romero passes out bags
with sticky notes to pairs of students during their Global Enrichment period, with the words: title,
author, caption, picture, map, and chart. Ms. Romero explains that the students will look for these
text features in everyday writing they might come across outside of the classroom. Students then
receive a variety of newspaper samples written in various languages. Some students receive
newspapers in languages they speak and others do not. Students work in pairs to determine the
titles of their papers and of individual articles, the captions below photos, and to infer into
possible meaning of content in the different newspapers.
In this example, Ms. Romero intentionally brings in articles that represent the various
backgrounds of students in her classroom, as well as others that are not necessarily
represented in the classroom. The purpose is not only to deepen students’ understanding
and transferability of informational text features, but also to create a more welcoming
environment for students of all backgrounds, to familiarize students with the multiple heritage
languages and cultures that exist in and out of their classroom, and to promote global
understandings of some of the similarities and differences of languages across varying cultures.
Example #2:
Another example of the Global Cultures coursework is an extension of the 5th Grade Conflict
Unit. In this thematic unit, students explore the big idea that “conflict leads to change” and
are expected to create a short graphic novel about a conflict detailing how it started, the effects
of the conflict, and how this led to change.
In their Global Cultures period, the teacher will model multilingual book composition through
whole-group read alouds and discussions of multilingual children’s books such as Dear Primo: A

Letter to My Cousin by Duncan Tonatiuh, Family Pictures/Caudros de Familia by Carmen Lomas
Garza, and Elephant Huggy by Win World. Following discussion on heritage languages and
multilingual communication, students will turn their Writers’ Workshop novels on conflict into
multilingual digital books in varying languages using the app Book Creator. Students will utilize
audio narration or written e-translation in varying heritage languages or in English/Spanish.
Students may work individually, in pairs, or in small groups with shared heritage languages to
translate the stories they wrote in English to Spanish and/or to another language. Students can
focus on audio narration and/or on written translation of the books, depending on comfort level.
Students can translate their books or those of their peers, helping each other utilize their
varying language skills. When their ebooks are ready, students will share their novels with the
younger students in grades 2-3 as a summation of their transdisciplinary unit.

Appendix M

Daily Bell Schedule
and Instructional
Minute Count

Clovis Global Academy
Bell Schedule
TK – 8: Start/Dismissal
Grade

Instruction Begins

TK
K-1
2-3
4-5
6-8

8:15
8:15
8:15
8:15
8:15

Dismissal Time
(Regular Days - M,T,Th,F)
12:45
3:30
3:30
3:30
3:35

Dismissal Time
(Early Release – Wed)
12:45
2:00
2:00
2:00
2:05

TK-5: Recess/Lunch
Grade
TK
K-1
2-3
4-5

First Recess
9:15 – 9:30
9:15 – 9:30
9:30 – 9:45
9:45 – 9:55

Lunch
10:40
11:05
11:30
11:55

– 11:25
– 11:50 **
– 12:15 **
– 12:35 **

Second Recess
-------1:30 – 1:45
1:45 – 2:00
2:05 – 2:15

6-8: Passing Periods/Lunch
Grade
6-8

Passing Period 1
10:00 – 10:10

Passing Period 2
11:55 – 12:05

** Lunch duration is 5 minutes shorter on early release Wednesdays.

Lunch
12:35 – 1:20 **

INSTRUCTIONAL MINUTES BY GRADE LEVEL
Transitional Kindergarten (TK)
Regular Day
Start Time End Time Category
Minutes
8:15 AM
9:15 AM
Instructional time
60
9:15 AM
9:30 AM
Recess/Break*
15
9:30 AM
10:40 AM Instructional TIme
70
10:40 AM 11:00 AM Lunch (Eating)
20
11:00 AM 11:25 AM Lunch (Recess)
25
11:25 AM 12:45 PM Instructional time
80
* Counts towards instructional time for TK

Early Release Day
Start Time End Time Category
Minutes
8:15 AM
9:15 AM Instructional time
60
9:15 AM
9:30 AM Recess/Break*
15
9:30 AM
10:40 AM Instructional TIme
70
10:40 AM 11:00 AM Lunch (Eating)
20
11:00 AM 11:25 AM Lunch(Recess)
25
11:25 AM 12:45 PM Instructional time
80
* Counts towards instructional time for TK

Grades K - 1

Regular Day
Start Time End Time Category
Minutes
8:15 AM
9:15 AM
Instructional time
60
9:15 AM
9:30 AM
Recess/Break*
15
9:30 AM
11:05 AM Instructional TIme
95
11:05 AM 11:25 AM Lunch (Eating)
20
11:25 AM 11:50 AM Lunch (Recess)
25
Instructional time
11:50 AM 1:30 PM
100
1:30 PM
1:45 PM
Recess/Break*
15
Instructional time
1:45 PM
3:30 PM
105
* Counts towards instructional time for Kindergarten

Grades 2-3

Regular Day
Start Time End Time
8:15 AM
9:30 AM
9:30 AM
9:45 AM
9:45 AM
11:30 AM
11:30 AM 11:50 AM
11:50 AM 12:15 PM
12:15 PM 1:45 PM
1:45 PM
2:00 PM
2:00 PM
3:30 PM

Category
Minutes
Instructional time
75
Recess/Break
15
Instructional TIme
105
Lunch (Eating)
20
Lunch Recess)
25
Instructional time
90
Recess/Break
15
Instructional time
90

Grades 4-5

Regular Day
Start Time End Time
8:15 AM
9:45 AM
9:45 AM
9:55 AM
9:55 AM
11:55 AM
11:55 AM 12:15 PM
12:15 PM 12:35 PM
12:35 PM 2:05 PM
2:05 PM
2:15 PM
2:15 PM
3:30 PM

Category
Minutes
Instructional time
90
Recess/Break
10
Instructional time
120
Lunch (Eating)
20
Lunch (Recess)
20
Instructional time
90
Recess/Break
10
Instructional time
75

Grades 6-8

Regular Day
Start Time End Time
8:15 AM
10:00 AM
10:00 AM 10:10 AM
10:10 AM 11:55 AM
11:55 AM 12:05 PM
12:05 PM 12:35 PM
12:35 PM 12:55 PM
12:55 PM 1:20 PM
1:20 PM
3:35 PM

Category
Minutes
Instructional time
105
Passing Period
10
Instructional time
105
Passing Period
10
Instructional time
30
Lunch (Eating)
20
Lunch (Recess)
25
Instructional time
135

Early Release Day
Start Time End Time Category
Minutes
8:15 AM
9:15 AM Instructional time
60
9:15 AM
9:30 AM Recess/Break*
15
9:30 AM
11:15 AM Instructional TIme
105
11:15 AM 11:35 AM Lunch (Eating)
20
11:35 AM 11:55 AM Lunch
20
11:55 AM 2:00 PM
Instructional time
125
* Counts towards instructional time for Kindergarten

Early Release Day
Start Time End Time
8:15 AM
9:30 AM
9:30 AM
9:45 AM
9:45 AM
11:30 AM
11:30 AM 11:50 AM
11:50 AM 12:10 PM
12:10 PM 2:00 PM

Category
Minutes
Instructional time
75
Recess/Break
15
Instructional TIme
105
Lunch (Eating)
20
Lunch Recess)
20
Instructional time
110

Early Release Day
Start Time End Time
8:15 AM
9:45 AM
9:45 AM
10:00 AM
10:00 AM 11:50 AM
11:50 AM 12:10 PM
12:10 PM 12:30 PM
12:30 PM 1:55 PM

Category
Instructional time
Recess/Break
Instructional time
Lunch (Eating)
Lunch Recess)
Instructional time

Minutes
90
15
110
20
20
85

Early Release Day
Start Time End Time
8:15 AM
10:00 AM
10:00 AM 10:10 AM
10:10 AM 11:55 AM
11:55 AM 12:05 PM
12:05 PM 12:35 PM
12:35 PM 12:55 PM
12:55 PM 1:15 PM
1:15 PM
2:05 PM

Category
Instructional time
Passing Period
Instructional time
Passing Period
Instructional time
Lunch (Eating)
Lunch (Recess)
Instructional time

Minutes
105
10
105
10
30
20
20
50

Total number of instructional days: 175
Number of regular school days: 139
Number of early release days: 36

Grades
Offered
TK
K
1
2
3
4
5
6
7
8

Regular
Days
139
139
139
139
139
139
139
139
139
139

Instructional
Minutes
(Regular Day)
225
390
360
360
360
375
375
375
375
375

Early
Release
Days
36
36
36
36
36
36
36
36
36
36

Instructional
Total
Annual
Required
Instructional
Minutes
Instructional Instructional Instructional Minutes Beyond
(Early Release)
Days
Minutes
Minutes State Requirements
225
175
39375
36000
3375
305
175
65190
36000
29190
290
175
60480
50400
10080
290
175
60480
50400
10080
290
175
60480
50400
10080
290
175
62565
54000
8565
290
175
62565
54000
8565
290
175
62565
54000
8565
290
175
62565
54000
8565
290
175
62565
54000
8565

Appendix N

CGA EL Reclassification
Process & Criteria

CGA Reclassification Process & Criteria
CGA English Learner (EL) Student Reclassification process and criteria are based on the four
criteria set forth in the State Board of Education's Reclassification Guidelines (Education Code
313b). The following criteria reflects CGA reclassification procedures per CDE's guidance. The
procedure utilizes multiple criteria in determining whether to classify a student as proficient
in English including, but not limited to, all of the following:

RECLASSIFICATION CRITERIA
Students will be Reclassified as Fluent English Proficient (RFEP), when the following four
criteria have been met:
1) Assessment of English Language Proficiency
2) Comparison of Performance of Basic Skills
3) Teacher Evaluation
4) Parent Opinion and Consultation

All English learners' progress will be analyzed at least once annually. Those recommended for
reclassification will be reviewed by an administrator of CGA, or designees.

1) Assessment of English Language Proficiency
• Grades K-8 students may be considered for reclassification if they have:
An OVERALL ELPAC proficiency level of 4

2) Comparison of Performance of Basic Skills
• Grades K-3 students may be considered for reclassification if they have an overall
score of 3 (proficient/ meets standard) or higher in their end of the year Clovis Global
Academy reading benchmark assessments package, which includes the
Developmental Reading Assessment (DRA), and NWEA MAP Reading or Language
scores (see chart below for performance targets).
Grade
K
1
2
3

Target DRA Levels- Fall
N/A
4+
16+
28+

Target DRA Levels- Spring
4+
16+
28+
38+

NWEA MAP Score Targets

CGA administers NWEA MAP to 1st-8th graders in Fall (“Begin-Year,” above) and Winter (“MidYear”) and grades 1 and 2 additionally take NWEA in the Spring (“End-Year”) administration,
while 3rd-8th graders take the CAASPP.

• Grade 4-8 students may be considered for reclassification if they an overall score of 3
(proficient/ meets standard) or higher in their Fall or Winter NWEA MAP Reading or
Language assessment (see chart above), and if they have scaled scores that fall within
the “Standard Met” or “Standard Exceeded” range for CAASPP in English Language
Arts (see chart below).

3) Teacher Evaluation
Grade K-8 teachers review student academic performance and recommend
reclassification based on evidence including, but not limited to:
o Report Card grade of 3 (Consistently Meets Standards) or higher in the
majority of English Language Arts Standards
o Classroom observations,
o Validation of the student's proficient performance in basic skills, including
oral English language proficiency and fluency (i.e., comparable to native
English speakers)
* Note that incurred deficits in motivation and academic success unrelated to English
language proficiency do not preclude a student from reclassification.

4) Parent Opinion and Consultation
• Provide notice to parents and guardians of their right to participate in the
reclassification process and encourage them to do so.
• Provide an opportunity for a face-to-face meeting with parent or guardian to
discuss recommendation. Parent comments and ideas are noted in the
3

document.
• Parent/Guardian signs and dates the Reclassification Form, and receives a
copy.

5) Reclassification:
The students who meet the above criteria will be Reclassified as Fluent English
Proficient (RFEP).
• School records will be updated, including changing pupil status in Student
Information System.
• Reclassified students will be monitored for four years by an administrator or
designee(s) and the students' teacher at least once per year after reclassification
to ensure they are making adequate academic progress. Students will be
provided interventions, as needed.
6) Monitoring Reclassified (RFEP) Student Progress
California Education Code 313(d) requires that all English Learners who have been
reclassified be monitored for a four-year period. Monitoring reclassified pupils does not
mean the ELPAC should be administered again, rather, the student’s academic progress and
achievement should be monitored and reviewed on a periodic basis to be certain the student
is continuing to progress. The Principal/Superintendent or designee shall be responsible for
monitoring students after they have been reclassified. If the student fails to make progress,
it is necessary to intervene and not allow him/her to fall behind.
CGA’s four-year monitoring includes review of reclassified students’ academic grades in each
academic area. In addition, all CAASPP proficiency levels in ELA and Mathematics must be
reviewed on an annual basis. EL Folders will be sent with students’ cumulative file if the
student graduates or transfers during the 4 year RFEP monitoring period, so that monitoring
can continue. If a student shows signs of failing or falling behind, CGA must provide, list, and
monitor all intervention and additional support provided to the student to ensure success
in the school’s regular education program.
EL STUDENTS WITH DISABILITIES
If the pupil receives Special Education services and is also an EL, the Individual Education
Plan (IEP) shall guide the pupil’s placement and instructional program relative to English
Language Development, special needs, and alternative assessments.
English learner students with disabilities who take the ELPAC will have access to the
universal tools, designated supports, and accommodations, as updated annually by CDE.
4

Special needs students who are unable to meet the reclassification criteria as a result of
their disability may be recommended by the IEP Team for reclassification based on
alternative criteria. English learners with identified disabilities can be reclassified at an
IEP meeting that includes a person with a Bilingual/Cross-cultural Language and Academic
Development (B/CLAD) credential or Specially Designed Academic Instruction in English
(SDAIE) training. If deemed appropriate by the IEP Team, English Learners may be
assessed with an alternate assessment to the ELPAC to determine English proficiency
levels. When the IEP team determines that an EL student with an IEP under such
circumstances would benefit from EL reclassification, the ELPAC assessment can be
substituted by an alternative reclassification process. The alternative reclassification
process consists of a thorough student file review and considers standardized assessment
data.
Through this alternative reclassification process, the IEP team completes an Alternative
Reclassification of Special Education of English Learners form which consists of:
A. Gathering basic student information
B. Considering factors such as: Three years of CELDT/ELPAC scores, most
recent statewide assessment results, and identified disabilities
C. Review of student cumulative records and confidential special education file,
including most recent standardized testing results (i.e. Woodcock Johnson, CELF
etc.)
D. Parent input/recommendation
E. IEP team input/recommendation
Through this process, the IEP team determines if the primary reason why the student
does not meet reclassification criteria is due to the disability or limited English
proficiency. This individualized reclassification protocol may be appropriate for a
relatively small number of students.

5

Appendix O
Articles of Incorporation

Appendix P
Board Bylaws

BYLAWS
OF
GLOBAL ACADEMY INC.
(A California Nonprofit Public Benefit Corporation)
ARTICLE I
NAME
Section 1.01 Corporate Name. The name of this corporation is Global Academy Inc.
(hereinafter “corporation”).
ARTICLE II
OFFICES
Section 2.01 Principal Office. The corporation’s principal office is located at 1998 Maine
Avenue, Clovis, California 93619. The Board of Directors (“Board”) may change the principal
office from one location to another within the State of California.
Section 2.02 Other Offices. The Board may at any time establish branch or subordinate
offices at any place or places where this corporation is qualified to conduct its activities.
ARTICLE III
PURPOSES
Section 3.01 Description in Articles. The corporation’s general and specific purposes are
described in its Articles of Incorporation.
ARTICLE IV
DEDICATION OF ASSETS
Section 4.01 Dedication of Assets. This corporation’s assets are irrevocably dedicated to
charitable and educational purposes. No part of the net earnings, properties, or assets of the
corporation, on dissolution or otherwise, shall inure to the benefit of any private person or
individual, or to any Director or officer of the corporation. Upon dissolution of the corporation, all
properties and assets remaining after payment, or provision for payment, of all debts and liabilities
of the corporation shall be distributed as set forth in its Articles of Incorporation.
ARTICLE V
NO MEMBERS
Section 5.01 No Members. The corporation shall have no members within the meaning
of Section 5056 of the California Nonprofit Public Benefit Corporation Law.
Section 5.02 Authority Vested in the Board. Any action that otherwise requires approval
by a majority of all members or approval by the members requires only approval of the Board. All
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rights that would otherwise vest under the Nonprofit Public Benefit Corporation Law in the
members shall vest in the Board.
Section 5.03 Associates.
The corporation may use the term “members” to refer to
persons associated with it, but such persons shall not be corporate members within the meaning of
Section 5056 of the California Nonprofit Public Benefit Corporation Law.
ARTICLE VI
BOARD OF DIRECTORS
Section 6.01 General Powers. Subject to the provisions and limitations of the California
Nonprofit Public Benefit Corporation Law and any other applicable laws, and any limitations of the
Articles of Incorporation or these Bylaws, the corporation’s activities and affairs shall be conducted,
and all corporate powers shall be exercised, by or under the direction of the Board. The Board may
delegate the management of the corporation’s activities to any person(s), management company, or
committees, however composed, provided that the corporation’s activities and affairs shall be
managed and all corporate powers shall be exercised under the ultimate direction of the Board.
Section 6.02 Specific Powers. Without prejudice to such general powers, but subject to
the same limitations, the Board shall have the following powers:
(a) To approve personnel policies and monitor their implementation; to select and
remove certain officers, agents, and employees of the corporation, and to prescribe such powers
and duties for them as are compatible with law, the Articles of Incorporation, or these Bylaws; to
fix their compensation (as provided herein, members of the Board are not compensated for
service on the Board);
(b) To conduct, manage, and control the affairs and activities of the corporation
and to make such rules and regulations therefor which are not inconsistent with law, the
corporation’s Articles of Incorporation, or these Bylaws;
(c) To change the principal office or the principal business office in California
from one location to another; cause the corporation to be qualified to conduct its activities in any
other state, territory, dependency, or country; and conduct its activities in or outside California;
(d) To borrow money and incur indebtedness for the corporation’s purposes and
to cause to be executed and delivered therefore, in the corporate name, promissory notes, bonds,
debentures, deeds of trust, mortgages, pledges, hypothecations, and other evidences of debt and
security therefore;
(e) To adopt, make, and use a corporate seal and alter the form of the seal from
time to time as they may deem best;
(f) To carry on a business and apply any revenues in excess of expenses that
result from the business activity to any activity that it may lawfully engage in;
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(g) To acquire by purchase, exchange, lease, gift, devise, bequest, or otherwise,
and to hold, improve, lease, sublease, mortgage, transfer in trust, encumber, convey, or otherwise
dispose of real and personal property;
(h) To act as trustee under any trust incidental to the principal object of the
corporation, and to receive, hold, administer, exchange, and expend funds and property subject to
such trust; and
(i) To enter into any contracts or other instruments, and do any and all other
things incidental to or expedient for attainment of the corporation’s purposes.
Section 6.03

Number and Election of Directors.

(a) The Board shall consist of a minimum of five (5) and no more than nine (9)
Directors, with the actual number to be determined from time to time by a resolution of the
Board, unless and until changed by amendment of these Bylaws. The initial Board shall be
comprised of the five (5) Directors appointed by the Incorporator. With the exception of the
initial Board, Directors shall be elected by the vote of a majority of Directors then in office.
(b) The qualifications for Directors are generally the ability to attend board
meetings, a willingness to actively support and promote the corporation, and a dedication to its
charitable endeavors. The Board will seek to elect Directors with expertise in school leadership,
law, finance, business management, real estate, and human resources, to the extent practicable.
(c) So long as the corporation is authorized to and operates a charter school
pursuant to the Charter Schools Act of 1992, the charter authorizer(s) may select one (1) Director
to serve on the Board pursuant to Education Code Section 47604(b), who shall serve in addition
to the Directors described in Section 6.03(a) above. If the charter authorizer appoints a
representative to serve on the Board, the Board may appoint an additional director to ensure an
odd number of Board members.
representative.

(d) All Directors shall have full voting rights, including any charter authorizer

Section 6.04 Terms Of Office. Each Director shall hold office for three (3) years, until
a successor has been elected by the Board; except the initial Board members may stagger their
terms to establish continuity and sustainability on the Board by designating certain Directors to
serve an initial term of two (2) years. There shall be no limitation on the number of consecutive
terms to which a Director may be reelected.
Section 6.05 Events Causing Vacancies On Board. A vacancy on the Board shall be
deemed to exist if a Director dies, resigns, is removed, or if the authorized number of Directors is
increased. The Board may declare vacant the office of a Director who has been declared of unsound
mind by a final order of court, convicted of a felony, or found by a final order or judgment of any
court to have breached any duty arising under Article 3 of Chapter 2 of the California Nonprofit
Public Benefit Corporation Law. Vacancies on the Board shall be filled by the vote of a majority of
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Directors then in office. Each Director so elected shall hold office until the expiration of the term of
the replaced Director and until a successor has been duly qualified and elected.
Section 6.06 Removal. Other than the Director appointed by a charter authorizer pursuant
to Education Code Section 47604(b), any Director may be removed at any time by a majority vote
of the Board, with or without cause. A Director appointed by a charter authorizer may only be
removed for cause, as provided in Section 6.05 above.
Section 6.07 Resignation. Subject to the provisions of Section 5226 of the California
Nonprofit Public Benefit Corporation Law, any Director may resign effective upon giving
written notice to the CEO, the Secretary, or the Board as a whole, unless the notice specifies a
later time for the effectiveness of such resignation. If the resignation is effective at a future time,
a successor may be elected before then to take office when the resignation becomes effective.
No Director may resign when the corporation would then be left without at least one (1) Director
in charge of its affairs.
Section 6.08 Brown Act. At all times that the corporation has a valid charter to operate
a charter school, meetings of the Board shall be called, held, and conducted in accordance with the
terms and provisions of the Ralph M. Brown Act (California Government Code Sections 54950, et
seq.) (“Brown Act”) and shall occur within the jurisdictional boundaries of the charter school,
which are defined as co-extensive with that of its authorizer(s).
Section 6.09 Annual Meetings. The Board shall meet annually for the purpose of
organization, appointment of officers, approving regular meeting schedule, and the transaction of
such other business as may properly be brought before the meeting.
Section 6.10 Regular Meetings. The Board shall hold regular meetings, which along with
the annual meetings, shall be held at such times and places as may from time to time be fixed by the
Board. Regular meetings of the Board shall be called, held, and conducted in accordance with the
Brown Act, and agendas for such meetings will be posted seventy-two (72) hours prior to the
meeting in a location that is freely accessible to members of the public and on the school’s website.
The notice shall contain a brief general description of each item of business to be transacted or
discussed at the meeting. Regular meetings of the Board shall be held at one of its school sites or
another suitable location within the jurisdictional boundaries of the charter school(s) that is freely
accessible to the school community and the public.
Section 6.11 Special Meetings. Special meetings of the Board for any purpose may be
called at any time by the President of the Board, if any, the CEO, the Secretary, or any two
Directors. Notice of the time and place of special meetings shall be delivered to each Director
personally, or by telephone or email. In compliance with the Brown Act, notice of special
meetings shall be provided at least twenty-four (24) hours prior to the time of the holding of the
meeting. Any oral notice given personally or by telephone may be communicated either to the
Director or to the person at the office of the Director who the person giving the notice has reason
to believe will promptly communicate it to the Director.
Section 6.12 Quorum. A majority of the actual number of Directors then in office shall
constitute a quorum. Every action taken or decision made by a majority of the Directors at a
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meeting duly held at which a quorum is present shall be regarded as the act of the Board, subject to
the provisions of Corporations Code Section 5212 (appointment of committees), Section 5233
(approval of contracts or transactions in which a director has a direct or indirect material financial
interest), Section 5234 (approval of certain transactions between corporations having common
directorships), Section 5235 (compensation of directors or officers), and Section 5238(e)
(indemnification of directors), and except as may be otherwise provided under the Political Reform
Act, if applicable. A meeting at which a quorum is initially present may continue to transact
business, notwithstanding the withdrawal of Directors, if any action taken is approved by at least
a majority of the required quorum for such meeting.
Section 6.13 Participation in Meetings by Teleconference. Subject to the requirements of
the Brown Act, members of the Board may participate in a meeting through the use of
teleconference telephone or similar communications equipment, so long as all Directors
participating in such meeting can communicate with one another. Such meeting must be noticed
and conducted in compliance with Section 54953(b) of the Brown Act, including without
limitation the following:
(a) At a minimum, a quorum of the members of the Board shall participate in the
teleconference meeting from locations within the charter school’s jurisdiction;
(b) All votes taken during a teleconference meeting shall be by roll call;
(c) If the Board elects to use teleconferencing, it shall post agendas at all
teleconference locations with each teleconference location being identified in the notice and
agenda of the meeting;
(d) All locations where a member of the Board participates in a meeting via
teleconference must be fully accessible to members of the public and shall be listed on the
agenda;
(e) Members of the public must be able to hear what is said during the meeting
and shall be provided with an opportunity to address the Board directly at each teleconference
location; and
(f) Members of the public attending a meeting conducted via teleconference need
not give their name when entering the conference call.
Section 6.14 Waiver of Notice. Notice of a meeting need not be given to any Director
who signs a waiver of notice or a written consent to holding the meeting or an approval of the
minutes thereof, whether before or after the meeting, or who attends the meeting without
protesting the lack of notice to such Director prior thereto or at its commencement. All such
waivers, consents, and approvals shall be filed with the corporate records or made a part of the
minutes of the meetings.
Section 6.15 Action Without Meeting. Until the corporation has an approved charter to
operate a charter school, any action required or permitted to be taken by the Board may be taken
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without a meeting if all members of the Board individually or collectively consent in writing to
such action. Such consent(s) shall have the same effect as a unanimous vote of the Board and
shall be filed with the minutes of the proceedings of the Board.
Section 6.16 Adjournment. A majority of the Directors present, whether or not a
quorum is present, may adjourn any Board meeting to another time and place. If the meeting is
adjourned for more than twenty-four (24) hours, notice of any adjournment to another time or
place shall be given prior to the time of the adjourned meeting to the Directors who were not
present at the time of the adjournment.
Section 6.17 Fees and Compensation. Directors shall serve without compensation for
their service. The Board may approve the reimbursement of a Director’s actual and necessary
expenses incurred when conducting the corporation’s business. The corporation may carry
liability insurance respecting the conduct of the corporation’s business by the Directors.
ARTICLE VII
OFFICERS
Section 7.01 Required Officers. The officers of the corporation shall be a President (who
may also be referred to as the Board Chairperson), a Chief Executive Officer (who may also be
referred to as Executive Director and who shall be the chief administrator of the corporation), a
Secretary, and a Treasurer (who may also be referred to as the Chief Financial Officer).
Section 7.02 Permitted Officers. The corporation may also have, at the discretion of the
Board, one or more Vice Presidents, and such other officers as the business of the corporation may
require, each of whom shall be elected or appointed to hold office for such period, have such
authority and perform such duties as the Board at its pleasure from time to time may determine.
Section 7.03 Duplication of Office Holders. Any number of offices may be held by the
same person, except that neither the Secretary nor the Treasurer/Chief Financial Officer may serve
concurrently as the President of the Board.
Section 7.04 Election of Officers. Except for the CEO who may serve by employment
contract, the corporation’s officers shall be elected annually by the Board at a regular or special
meeting of the Board, shall serve at the pleasure of the Board, and shall hold their respective
offices until their resignation, removal, or other disqualification from service, until their
respective successors shall be elected. Vacancies of officers may be filled by the Board at a
regular or special meeting.
Section 7.05 Removal of Officers. Any officer may be removed, either with or without
cause, by the Board at any time. Any removal shall be without prejudice to the rights, if any, of an
officer under any contract of employment.
Section 7.06 Resignation of Officers. Any officer may resign at any time by giving
written notice to the Board, but without prejudice to the rights, if any, of the corporation under any
contract to which the officer is a party. Any such resignation shall take effect at the date of the
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receipt of such notice or at any later time specified therein and, unless otherwise specified therein,
the acceptance of such resignation shall not be necessary to make it effective.
Section 7.07 Vacancies. A vacancy in any office because of death, resignation, removal,
disqualification, or any other cause shall be filled in the manner prescribed in these Bylaws for
regular election or appointment to such office, provided that such vacancies shall be filled as they
occur.
Section 7.08 Chief Executive Officer. The corporation shall have a CEO (or may be
referred to as Executive Director), who shall be the general manager and chief executive officer
of the corporation, and, subject to the control of the Board and his or her contract of
employment, shall generally supervise, direct, and control the activities, affairs, and employees
of the corporation, and shall see that all resolutions of the Board are carried into effect and shall
perform any and all other duties assigned by the Board.
Section 7.09 President of the Board. The Board may elect one Director to serve as the
President of the Board. He or she shall preside as Chairperson at the Board of Directors’ meetings
and shall exercise and perform such other powers and duties as the Board may assign from time to
time.
Section 7.10 Secretary. The Secretary shall keep or cause to be kept, at the principal
office of the corporation or such other place as the Board may direct, a book of minutes of all
meetings and actions of Directors and any committees thereof, with the time and place of
holding, whether annual or special, and, if special, how authorized, the notice given, the names
of those present at such meetings, and the proceedings of such meetings. The Secretary shall
keep, or cause to be kept, at the principal office in the State of California, the original or a copy
of the corporation’s Articles of Incorporation and Bylaws, as amended to date, and a register
showing the names of all Directors and their respective addresses. The Secretary shall keep the
seal of the corporation and shall affix the same on such papers and instruments as may be
required in the regular course of business, but failure to affix it shall not affect the validity of any
instrument. The Secretary shall give, or cause to be given, notice of all meetings of the Board
and any committees thereof required by these Bylaws or by law to be given, and shall distribute
the minutes of meetings of the Board to all Directors promptly after the meetings. The Secretary
shall see that all reports, statements, and other documents required by law are properly kept or
filed, except to the extent the same are to be kept or filed by the Treasurer/Chief Financial
Officer. The Secretary shall also have such other powers and perform such other duties as may
be prescribed from time to time by the Board.
Section 7.11 Treasurer/Chief Financial Officer. The Treasurer/Chief Financial Officer of
the corporation shall keep and maintain, or cause to be kept and maintained, adequate and correct
accounts of the corporation’s properties and business transactions, including accounts of its assets,
liabilities, receipts, and disbursements. The books of account shall at all times be open to inspection
by any Director. The Treasurer/ Chief Financial Officer shall deposit, or cause to be deposited, all
moneys and other valuables in the name and to the credit of the corporation with such depositaries
as may be designated from time to time by the Board; disburse the funds of the corporation as may
be ordered by the Board; and shall render to the CEO and Directors, upon request, an account of all
transactions and of the corporation’s financial condition. The Treasurer/Chief Financial Officer
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shall present to the Board at all regular meetings an operating statement and report since the last
preceding regular meeting of the Board. The Treasurer/Chief Financial Officer shall have such
other powers and perform such other duties as may be prescribed from time to time by the Board.
Section 7.12 Compensation of Officers. Subject to Section 6.17 above, the salaries of
officers, if any, shall be fixed from time to time by resolution of the Board, or in the case
subordinate officers are appointed by the CEO, the CEO shall also have the authority to fix such
officers’ salaries, if any. In all cases, any salaries received by officers of the corporation shall be
reasonable and given in return for services actually rendered for the corporation which relate to the
performance of the charitable purposes of the corporation.
ARTICLE XIII
COMMITTEES
Section 8.01 Board Committees. The Board may create one or more committees, each
consisting of two (2) or more Directors to serve at the pleasure of the Board, and may delegate to
such committee any of the authority of the Board, except with respect to:
(a) Final action on any matter that, by law, requires approval of all of the
Directors or a majority of all of the Directors;
(b) The filling of vacancies on the Board or on any committee which has the
authority of the Board;
(c) The fixing of compensation, if any, of the Directors for serving on the Board
or on any committee;
Bylaws;

(d) The amendment or repeal of the corporation’s Bylaws or the adoption of new

(e) The amendment or repeal of any resolution of the Board which by its express
terms is not so amendable or repealable;
(f) The appointment of other committees having the authority of the Board; and
(g) The expenditure of corporate funds to support a nominee for Director after
there are more people nominated for Director than can be elected; or
Committees must be created, and the members thereof appointed, by resolution adopted by a
majority of the number of Directors then in office. The Board may appoint, in the same manner,
alternate members to a committee who may replace any absent member at any meeting of the
committee.
The Board may also create one or more advisory committees composed of directors and
non-directors. It is the intent of the Board to encourage the participation and involvement of
faculty, staff, parents, students and administrators through attending and participating in open
committee meetings. The Board may establish, by resolution adopted by a majority of the
directors then in office, advisory committees to serve at the pleasure of the Board.
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Section 8.02 Meetings and Action of Board Committees. Meetings and actions of
Board committees shall be governed generally by, and held and taken in accordance with, the
Brown Act and provisions of these Bylaws concerning meetings of the Board, except that special
meetings of committees may also be called by resolution of the Board. Meetings of committees
shall be conducted in accordance with the Brown Act, if applicable. The Board may prescribe
the manner in which proceedings of any such committee shall be conducted, so long as such
rules are consistent with these Bylaws and the Brown Act, if applicable. In the absence of any
such rules by the Board, each committee shall have the power to prescribe the manner in which
its proceedings shall be conducted. Minutes shall be kept of each meeting of each committee and
shall be filed with the corporate records.
Section 8.03 Revocation of Delegated Authority to Board Committees. The Board
may, at any time, revoke or modify any or all of the authority so delegated to a committee,
increase or decrease, but not below two (2), the numbers of its members, and may fill vacancies
therein from the members of the Board.
ARTICLE IX
INDEMNIFICATION AND INSURANCE
Section 9.01 Indemnification. To the fullest extent permitted by law, the corporation
shall indemnify its Directors, officers, employees, and other persons described in Corporations
Code Section 5238(a), including persons formerly occupying any such positions, against all
expenses, judgments, fines, settlements, and other amounts actually and reasonably incurred by
them in connection with any “proceeding,” as that term is used in that section, and including an
action by or in the right of the corporation by reason of the fact that the person is or was a person
described in that section. “Expenses” shall have the same meaning herein as in Section 5238(a)
of the Corporations Code. On written request to the Board of Directors by any person seeking
indemnification under Corporations Code Section 5238(b) or Section 5238(c), the Board of
Directors shall promptly decide under Corporations Code Section 5238(e) whether the applicable
standard of conduct set forth in Corporations Code Section 5238(b) or Section 5238(c) has been
met and, if so, the Board of Directors shall authorize indemnification.
Section 9.02 Other Indemnification. No provision made by the corporation to
indemnify its Directors or officers for the defense of any proceeding, whether contained in the
Articles of Incorporation, Bylaws, a resolution of Directors, an agreement, or otherwise, shall be
valid unless consistent with this Article. Nothing contained in this Article shall affect any right
to indemnification to which persons other than such Directors and officers may be entitled by
contract or otherwise.
Section 9.03 Insurance. The corporation shall have the right to purchase and maintain
insurance to the full extent permitted by law on behalf of its officers, Directors, employees, and
other agents, to cover any liability asserted against or incurred by any officer, Director, employee, or
agent in such capacity or arising from the officer’s, Director’s, employee’s, or agent’s status as such.
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ARTICLE X
RECORDS AND REPORTS
Section 10.01 Maintenance of Corporate Records. The corporation shall keep (a)
adequate and correct books and records of account; (b) written minutes of the proceedings of the
Board and committees of the Board; (c) the original or a copy of its Articles of Incorporation and
Bylaws, as amended to date; and (d) such reports and records as required by law. All such
records shall be kept at the corporation’s principal office, or if its principal office is outside the
State of California, at its principal office in this state.
Section 10.02 Inspection. Every director shall have the absolute right at any reasonable
time, and from time to time, to inspect all books, records, and documents of every kind and the
physical properties of the corporation, subject to applicable law. Such inspection by a director
may be made in person or by agent or attorney and the right of inspection includes the right to
copy and make extracts. This right to inspect may be circumscribed in instances where the right
to inspect conflicts with California or federal law (e.g., restrictions on the release of educational
records under FERPA) pertaining to access to books, records, and documents.
Section 10.03 Annual Report. Pursuant to Corporations Code Section 6321, within 120
days after the close of its fiscal year the corporation shall send each Director and any other
persons as may be designated by the Board, a report containing the following information in
reasonable detail:
(a) The assets and liabilities, including the trust funds, of the corporation as of the
end of the fiscal year.
the fiscal year.

(b) The principal changes in the assets and liabilities, including trust funds, during

(c) The revenue or receipts of the corporation, both unrestricted and restricted to
particular purposes, for the fiscal year.
(d) The expenses or disbursements of the corporation, for both general and
restricted purposes, during the fiscal year.
The annual report shall be accompanied by any report thereon of independent accountants or, if
there is no such report, by the certificate of an authorized officer of the corporation that such
statements were prepared without audit from the books and records of the corporation.
Section 10.04 Annual Statement of Certain Transactions and Indemnifications. As part
of the annual report to all Directors, or as a separate document if no annual report is issued, the
corporation shall, within 120 days after the end of the corporation's fiscal year, annually prepare
and deliver to each Director any information required by Corporations Code Section 6322 with
respect to the preceding year.
Section 10.05 Public Inspection and Disclosure. The corporation shall have available for
public inspection at its principal office a copy of each of its annual exempt organization
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information returns for each of the last three years and a copy of its state and federal applications
for recognition of exemption.
ARTICLE XI
OTHER PROVISIONS
Section 11.01 Validity of Instruments. Subject to the provisions of applicable law, any
note, mortgage, evidence of indebtedness, contract, conveyance, or other instrument in writing
and any assignment or endorsement thereof executed or entered into between the corporation and
any other person, when signed by the President, CEO, Secretary or Treasurer/Chief Financial
Officer of the corporation, shall be valid and binding on the corporation in the absence of actual
knowledge on the part of the other person that the signing officers had no authority to execute
the same. Any such instruments may be signed by any other person(s) and in such manner as
from time to time shall be determined by the Board and, unless so authorized by the Board, no
officer, agent, or employee shall have any power or authority to bind the corporation by any
contract or engagement or to pledge its credit or to render it liable for any purpose or amount.
Section 11.02 Construction and Definitions. Unless the context otherwise requires, the
general provisions, rules of construction, and definitions contained in the California Nonprofit
Public Benefit Corporation Law shall govern the construction of these Bylaws. Without limiting
the generality of the preceding sentence, the masculine gender includes the feminine and neuter,
the singular includes the plural, the plural includes the singular, and the term "person" includes
both a legal entity and a natural person.
Section 11.03 Fiscal Year. The fiscal year of the corporation shall end on the last day of
June of each year.
ARTICLE XII
AMENDMENT OF BYLAWS
Section 12.01 Bylaw Amendments. The Board may adopt, amend, or repeal Bylaws
unless doing so would be a prohibited amendment under the California Corporations Code. Any
amendment to these Bylaws will require a majority vote of the authorized number of Directors.
###
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Appendix Q
Conflict of Interest Policy

CONFLICT OF INTEREST POLICY
OF
GLOBAL ACADEMY INC.
(A California Nonprofit Public Benefit Corporation)
ARTICLE I. PURPOSE
Section 1.01. Purpose. The purpose of this Conflict of Interest Policy (“Policy”) is to
protect the interests of Global Academy Inc., a California nonprofit public benefit corporation
(the “Corporation”), when it contemplates entering into a transaction or arrangement that might
benefit the private interests of an officer, director, or any other person in a position of authority
within the Corporation or might result in a possible excess benefit transaction as defined by
Internal Revenue Code Section 4958.
Section 1.02. This Policy is intended to supplement but not replace any applicable state
and federal laws governing conflicts of interest applicable to nonprofit organizations. In the
event of any inconsistency with California law, California law shall prevail.
ARTICLE II. DEFINITIONS
Section 2.01 Interested Person. Any director, principal officer, or member of a
committee with board-delegated powers, who has a direct or indirect financial interest, as
defined below, is an interested person.
Section 2.02 Financial Interest. A person has a financial interest if the person has,
directly or indirectly, through business, investment, or family:
(a) An ownership or investment interest in any entity with which the Corporation
has entered into or proposes to enter into any transaction or arrangement;
(b) A compensation arrangement with the Corporation or with any entity or
individual with which the Corporation has entered into or proposes to enter into any transaction
or arrangement; or
(c) A potential ownership or investment interest in, or compensation arrangement
with, any entity or individual with which the Corporation entered into or proposes to enter into
any transaction or arrangement.
However, notwithstanding the above and consistent with California Corporations Code
Section 5233 regarding self-dealing transactions, a financial interest shall not include: (1) the
compensation, typically director and officer stipends, per meeting fees and reimbursement of
expenses, of a director as a director or officer of the Corporation; (2) a transaction which is part
of a public or charitable program of the Corporation if it: (i) is approved or authorized by the
Corporation in good faith and without unjustified favoritism; and (ii) results in a benefit to one or
more directors or their families because they are in the class of persons intended to be benefited
by the public or charitable program; or (3) a transaction, of which the interested director or
directors have no actual knowledge, and which does not exceed the lesser of 1 percent (1%) of

the gross receipts of the Corporation for the preceding fiscal year or one hundred thousand
dollars ($100,000).
Compensation includes direct and indirect remuneration as well as gifts or favors that are
not insubstantial.
A financial interest is not necessarily a conflict of interest. Under Article III, Section
3.02, a person who has a financial interest may have a conflict of interest only if the appropriate
board or committee decides that a conflict of interest exists.
ARTICLE III. PROCEDURES
Section 3.01 Duty to Disclose. In connection with any transaction or arrangement to
which the Corporation is a party where there is an actual or possible conflict of interest, the
interested person must disclose the existence and nature of his or her financial interest to the
directors and members of committees with board-delegated powers who are considering the
proposed transaction or arrangement.
Section 3.02 Determining Whether a Conflict of Interest Exists. After disclosure of the
financial interest and all material facts, and after any discussion with the potentially interested
person, a determination must be made about whether an actual conflict of interest exists. The
disinterested board or committee members shall determine on a case-by-case basis whether the
disclosed interest constitutes an actual conflict of interest.
Section 3.03

Procedures for Addressing the Conflict of Interest.

(a)
If it is determined that there is a conflict of interest, the interested person
may make a presentation at the board or committee meeting and may answer questions regarding
factual information related to the transaction or arrangement. The interest person shall abstain
from otherwise participating in any discussions and votes concerning the transaction or
arrangement.
(b)
The chairperson of the board or committee may, if appropriate, appoint a
disinterested person or committee to investigate alternatives to the proposed transaction or
arrangement.
(c)
After exercising due diligence, the board or committee shall determine
whether the Corporation can obtain with reasonable efforts a more advantageous transaction or
arrangement from a person or entity that would not give rise to a conflict of interest.
(d)
If a more advantageous transaction or arrangement is not reasonably
attainable under circumstances that would give rise to a conflict of interest, the board or
committee shall determine by a majority vote of the disinterested members whether the
transaction or arrangement is in the Corporation’s best interest, for the Corporation’s own
benefit, and whether the transaction or arrangement is fair and reasonable to the Corporation. In
conformity with the above determination, the board or committee shall make its decision as to
whether to enter into the transaction or arrangement.
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Notwithstanding the foregoing, compliance with the any of the approval procedures set
forth in California Corporations Code Section 5233 regarding self-dealing transactions shall
constitute compliance with this Policy.
Section 3.04

Violations of the Conflict of Interest Policy.

(a)
If the board or committee has reasonable cause to believe a director or
officer has failed to disclose actual or possible conflicts of interest, it shall inform the director or
officer of the basis for such belief and afford the director or officer an opportunity to explain the
alleged failure to disclose.
(b)
If, after hearing the director’s or officer’s response and after making
further investigation as warranted by the circumstances, the board or committee determines that
the director or officer has failed to disclose an actual or possible conflict of interest, it shall take
appropriate disciplinary and corrective action, including, but not limited to, termination of the
director or officer and repayment of appropriate funds to the Corporation by the director or
officer.
ARTICLE IV. RECORDS OF PROCEEDINGS
Section 4.01 The minutes of meetings of the board and all committees with boarddelegated powers shall contain:
(a)
The names of the person(s) who disclosed or otherwise were found to have
a financial interest in connection with an actual or possible conflict of interest, the nature of the
financial interest, any action taken to determine whether a conflict of interest was present, and
the board’s or committee’s decision as to whether a conflict of interest in fact existed.
(b)
The names of the persons who were present for discussions and votes
relating to the transaction or arrangement, the content of the discussion, including any proposed
alternatives, and a record of any votes taken in connection with the transaction or arrangement.
ARTICLE V. COMPENSATION
Section 5.01 A director who receives compensation, directly or indirectly, from the
Corporation for services is precluded from voting on matters pertaining to that director’s
compensation, except for compensation of a director as a director or officer of the Corporation
(typically director and officer stipends, per meeting fees and reimbursement of expenses).
Section 5.02 A member of any committee whose jurisdiction includes compensation
matters and who receives compensation, directly or indirectly, from the Corporation for services
is precluded from voting on matters pertaining to that director’s compensation, except for
compensation as a director as a director or officer of the Corporation (typically director and
officer stipends, per meeting fees and reimbursement of expenses).
Section 5.03 No director or any committee member whose jurisdiction includes
compensation matters and who receives compensation, directly or indirectly, from the
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Corporation, either individually or collectively, is prohibited from providing information to any
committee regarding compensation.
ARTICLE VI. ANNUAL STATEMENTS
Section 6.01 Each director, officer and member of a committee with board delegated
powers shall annually or upon taking office sign a statement that affirms such person:
(a)

Has received a copy of the Policy;

(b)

Has read and understands the Policy;

(c)

Has agreed to comply with the Policy; and

(d)
Understands that the Corporation is charitable and in order to maintain its
federal tax exemption it must engage primarily in activities that accomplish one or more of its
tax-exempt purposes.
The Corporation may utilize for this purpose the “Annual Conflict of Interest Statement”
attached to this Policy.
ARTICLE VII. PERIODIC REVIEWS
Section 7.01 To ensure that the Corporation operates in a manner consistent with
charitable purposes and does not engage in activities that could jeopardize its tax-exempt status,
periodic reviews shall be conducted. The periodic reviews shall, at a minimum, include the
following subjects:
(a)
Whether compensation arrangements and benefits are reasonable, based
on competent survey information, and the result of arm’s length bargaining where applicable.
(b)
Whether partnerships, joint ventures, and arrangements with management
organizations conform to the Corporation’s written policies, are properly recorded, reflect
reasonable investment or payments for goods and services, further charitable purposes and do not
result in inurement, impermissible private benefit or in an excess benefit transaction.
ARTICLE VIII. USE OF OUTSIDE EXPERTS
Section 8.01 When conducting the periodic reviews as provided for in Article VII, the
Corporation may, but need not, use outside advisors. If outside experts are used, their use shall
not relieve the board of its responsibility for ensuring periodic reviews are conducted.
# # #
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Appendix R
School Advisory Council

Clovis Global Academy
School Advisory Council Bylaws
ARTICLE I
Name
The name of this Committee shall be the CGA School Advisory Council. Hereafter also
referred to as "Council."
ARTICLE II
Purpose
The school advisory council shall serve as an advisory body to the Board of Directors and
provide recommendations in the following areas:
A. Development of educational goals and objectives;
B. Development of activities or programs that generate greater cooperation between the
community and the school;
C. Ongoing evaluation of the educational programs of the school.
D. Other activities and objectives as recommended by the Council and approved by the
Board of Directors.
ARTICLE III
Responsibilities
The School Advisory Council is a resource to the Board of Directors and the
Principal/Superintendent. The School Advisory Council, since it is advisory only, has some
limitations. The Council may not dictate Board of Directors’ policy. The Council must
address issues rather than a particular person, whether they are administrators, teachers,
students, citizens, or parents.
ARTICLE IV
Membership
Section I - Composition
The needs and resources of the School require that staff membership include broad
representation of parents and school personnel.
A. The School Advisory Council shall be comprised as follows:

1.
2.
3.
4.
5.

The Principal/Superintendent;
Two (2) classroom teachers elected by classroom teachers;
One (1) classified staff member selected by the Principal/Superintendent;
Four (4) parents elected by parents of children who attend CGA;
One (1) parent selected by the English Learner Advisory Committee (ELAC),
if applicable.

B. Elections
1. Elections for parent membership on the School Advisory Council shall be
held in December of each school year, with new terms beginning in January of
that school year.
2. Elections for teachers will be held during the fall semester, with new terms
beginning in January of that school year.
Section 2 - Term of Office
All elected members of the council shall serve for a two-year term with no limit on number
of consecutive terms.
Section 3 - Voting Rights
The voting membership shall not exceed nine (9).
Each member shall be entitled to one vote and may cast that vote on each matter submitted to
a vote of the Council. Absentee ballots shall not be permitted.
Section 4 - Termination of Membership
A member shall no longer hold membership should he or she no longer meet the membership
requirements under which he or she was selected.
Any voting member who fails to attend three consecutive meetings without arranging for a
substitute may be dropped from the Council by a simple majority vote of the members
present at a regularly scheduled meeting. Each group (parent, staff) will be responsible for
selecting a new member for the duration of the school year using an election process.
Voting of such action will occur at the third consecutive meeting missed.
Section 5 - Transfer of Membership
Elected membership in the School Advisory Council is not transferable or assignable.

Section 6 - Resignation
Resignations will be accepted upon written notice to the Chairperson. Each group (parent,
teachers) will be responsible for selecting a new member for the duration of the school year
using an election process.
ARTICLE V
Officers
Section 1 - Officers
The officers of the School Advisory Council shall be a Chairperson, Vice-Chairperson,
Secretary, and such other officers as the Council may deem desirable.
Section 2 - Election of Officers
All parent/guardian officers shall be elected by ballot distributed to parents/guardians of
CGA students. Teacher officers shall be elected by CGA staff and faculty through a ballot
process.
Should an officer resign before new elections are held, the chairperson shall appoint a
member in good standing to assume the office until the next regular meeting when the
vacancy could be filled.
Section 3 - Removal
Any officer may be removed by a two-thirds vote of all members sitting on the Council
whenever, in the judgment of the Council, the best interests of the Council would be served.
Section 4 - Vacancy
A vacancy in any office because of death, removal, disqualification, or otherwise shall, be
filled by a special election at the next School Advisory Council meeting for the unexpired
portion of the term.
Section 5 - Chairperson
The Chairperson shall preside at all meetings of the School Advisory Council and may sign
all letters, reports, and other communications of the School Advisory Council. In addition,
the chairperson shall perform all duties incident to the office of chairperson and such other
duties as may be prescribed by the School Advisory Council from time to time.
Section 6 - Vice-Chairperson
The duties of the vice-chairperson shall be to represent the chairperson in assigned duties and
to substitute for the chairperson during his or her absence, and the vice-chairperson shall

perform such other duties as from time to time may be assigned by the chairperson or by the
School Advisory Council.
Section 7 - Secretary
The secretary shall see to the keeping of the minutes of the meetings, both regular and
special, and shall promptly transmit to each of the members, to the Board of Directors, and to
such other persons as the School Advisory Council may deem, true and correct copies of the
minutes of such meetings; see that all notices are duly given in accordance with the
provisions of these bylaws; be custodian of the Council records; keep a register of the
address and telephone number of each member of the Council which shall be furnished to the
secretary by such member; and, in general, perform all duties incident to the office of
secretary and such other duties as from time to time may be assigned to the office by the
chairperson or by the Council.
ARTICLE VI
Meetings of the School Advisory Council
Section 1 - Regular Meetings
School Advisory Council shall meet regularly at least once every other month while school is
in session.
Section 2 - Special Meetings
Special meetings may be called by the chairperson or by majority vote of the School
Advisory Council.
Section 3 - Place of Meetings
The School Advisory Council shall hold its regular meetings and its special meetings in a
facility provided by the school and readily accessible by all members of the public, including
handicapped persons.
Section 4 - Notice of Meetings
Appropriate public notice shall be given of regular meetings at least forty-eight hours in
advance of the meeting. Any change in the established date, time, or locations must be given
special notice. All special meetings shall be publicized. Any required notice shall be in
writing; shall state the day, hour, and location of the meeting; and shall be delivered either
personally or by e-mail to each member not less than forty-eight hours prior to the date of
such meeting.
Section 5 - Recommendation of the School Advisory Council
All recommendations of the School Advisory Council shall be made only after an affirmative
vote of a majority of its members in attendance, provided a quorum is in attendance.

Section 6 - Quorum
The presence of a majority of the community parent members and a majority of school staff
members shall constitute a quorum necessary for the transaction of the business of the School
Advisory Council.
Section 7 - Conduct of Meetings
All regular and special meetings of the Council shall be conducted in accordance with
Robert’s Rules of Order or in accordance with an appropriate adaptation thereof.
Section 8 - Public Participation
All regular and special meetings of the Council and of its standing or special committees
shall be open to the public.
ARTICLE VII
Amendments
These Bylaws may be amended by a majority vote of the Board of Directors at any official
meeting.
Definitions - Parents and/or legal guardians are defined as those who have a currently
enrolled student at the time of the election. They are therefore eligible for election and
duration of their term.

Appendix S
ELAC Bylaws

Clovis Global Academy
English Learner Advisory Committee Bylaws
ARTICLE I
Name
The name of this Committee shall be the CGA English Learner Advisory Committee
(ELAC). Hereafter also referred to as "ELAC."
ARTICLE II
Purpose
The English Learner Advisory Committee shall serve as an advisory body to the School
Advisory Committee and provide recommendations in the following areas:
A. Development of a detailed plan for English Learners submitted to the governing board;
B. Development of the school’s needs assessment of students, parents/guardians, and
teachers;
C. Development of activities or programs that generate greater support and achievement for
English Learners;
D. Development of additional resources for parents and/or guardians of English Learners and
strategies to further involve these parents/guardians;
E. Other activities and objectives as recommended by the Committee and/or the School
Advisory Council.
ARTICLE III
Responsibilities
The English Learner Advisory Committee is a resource to the school. The English Learner
Advisory Committee, since it is advisory only, has some limitations. The Committee may
not dictate Board of Directors’ policy. The Committee must address issues rather than a
particular person, whether they are administrators, teachers, students, citizens, or parents.
ARTICLE IV
Membership
Section I - Composition
The needs and resources of the School require that membership include broad representation
of English Learner parents and school personnel.

A. The English Learner Advisory Committee shall be comprised as follows:
1. A representative ratio of parents and/or guardians of children participating in
the English language development program shall be represented by the
committee.
2. At least 50% of the committee shall include parents/guardians of currently
enrolled students.
3. At least one representative of school administration or English Learner
program leadership shall participate.
4. At least one teacher representative shall participate.
Section 2 - Term of Office
Members shall serve for a two-year term. Officers may participate for a second term of
office. Officers may not participate for a third term unless it’s for a different position.
Section 3 - Voting Rights
The voting membership shall not exceed ten (10).
Each member shall be entitled to one vote and may cast that vote on each matter submitted to
a vote of the Committee. Absentee ballots shall not be permitted.
Section 4 - Termination of Membership
A member shall no longer hold membership should he or she no longer meet the membership
requirements under which he or she was selected.
Any voting member who fails to attend three consecutive meetings without arranging for a
substitute may be dropped from the Committee by a simple majority vote of the members
present at a regularly scheduled meeting. Each group (parent, staff) will be responsible for
selecting a new member for the duration of the school year.
Section 5 - Transfer of Membership
Appointed membership in the English Learner Advisory Committee is not transferable or
assignable.
Section 6 - Resignation
Resignations will be accepted upon written notice to the Chairperson. When possible, the
CGA Administration will be responsible for selecting a new member for the duration of the
school year.

ARTICLE V
Officers
Section 1 - Officers
The officers of the English Learner Advisory Committee shall be a Chairperson, ViceChairperson, Secretary, and such other officers as the Committee may deem desirable.
Section 2 - Selection of Officers
All parent/guardian officers shall be voted upon by the Committee.
Should an officer resign before the end of a term, the Committee shall vote to appoint
member in good standing to assume the office until the next regular meeting when the
vacancy could be filled.
Section 3 - Removal
Any officer may be removed by a majority vote of all members sitting on the Committee
whenever, in the judgment of the Committee, the best interests of the Committee would be
served.
Section 4 - Vacancy
Should a vacancy arise in any office because of death, removal, disqualification, or otherwise
the Committee shall vote to appoint member in good standing to assume the office until the
next regular meeting when the vacancy could be filled.
Section 5 - Chairperson
The chairperson shall:
1.
2.
3.
4.
5.

Develop agendas with the school leadership.
Facilitate regular meetings.
Read the minutes of the previous meeting.
Solicit input from the members and listens to concerns.
Perform other duties as assigned by the Committee.

Section 6 - Vice-Chairperson
The vice-chairperson shall:
1. Assists the chairperson in facilitating the meetings.
2. Facilitates meetings in the absence of the chairperson.
3. Other duties as assigned by the Committee.

Section 7 - Secretary
The secretary shall:
1.
2.
3.
4.
5.

Records detailed minutes of the meetings.
Ensures comments and advice from members are included in the minutes.
Informs members of all meeting dates/times/locations.
Informs the office of the meetings and posts the agenda in the school office(s).
Works with school administrative staff to ensure agendas, minutes, and calendared
dates are regularly posted on school website(s).
ARTICLE VI
Meetings of the English Learner Advisory Committee

Section 1 - Regular Meetings
English Learner Advisory Committee shall meet regularly at least once every other month
while school is in session.
Section 2 - Special Meetings
Special meetings may be called by the chairperson or by majority vote of the English Learner
Advisory Committee.
Section 3 - Place of Meetings
The English Learner Advisory Committee shall hold its regular meetings and its special
meetings in a facility provided by the school and readily accessible by all members of the
public, including handicapped persons.
Section 4 - Notice of Meetings
Appropriate public notice shall be given of regular meetings at least forty-eight hours in
advance of the meeting. Any change in the established date, time, or locations must be given
special notice. All special meetings shall be publicized. Any required notice shall be in
writing; shall state the day, hour, and location of the meeting; and shall be delivered either
personally or by e-mail to each member not less than forty-eight hours prior to the date of
such meeting.
Section 5 - Recommendation of the English Learner Advisory Committee
All recommendations of the English Learner Advisory Committee shall be made only after
an affirmative vote of a majority of its members in attendance, provided a quorum is in
attendance.

Section 6 - Quorum
The presence of a majority of the community parent members and a majority of school staff
members shall constitute a quorum necessary for the transaction of the business of the
English Learner Advisory Committee.
Section 7 - Conduct of Meetings
All regular and special meetings of the Committee shall be conducted in accordance with
Robert’s Rules of Order or in accordance with an appropriate adaptation thereof.
Section 8 - Public Participation
All regular and special meetings of the Committee and of its standing or special committees
shall be open to the public.
ARTICLE VII
Amendments
Amendments to these Bylaws may be recommended by the Committee and approved by a
majority vote of the Board of Directors at any official meeting.
Definitions - Parents and/or legal guardians are defined as those who have a currently
enrolled student at the time of the election. They are therefore eligible for appointment and
duration of their term.

Appendix T
Proposed Job Descriptions for
Key Roles in Year 1

Principal/Superintendent
Job Title: Principal/Superintendent
Job Purpose:
The Principal/Superintendent supervises the instructional and non-instructional staff and shall operate as
the chief executive officer, managing CGA’s day-to-day functions. The Principal/Superintendent shall act as
the instructional leader at the Charter School and shall be responsible for facilitating the instructional
program as outlined in the “Educational Philosophy and Instructional Program” sections of the CGA
charter.
Team Relationship:
The Principal/Superintendent is directly responsible to the Board of Directors.
Essential Job Functions:
• Ensures the Charter School enacts its mission.
• Supervises and evaluates teachers and staff.
• Communicates and reports to the Charter School Board of Directors.
• Oversees school finances and maintains up-to-date financial records to ensure financial
stability.
• Administers school site contracts (i.e. copier, telephone, Internet, etc.).
• Coordinates insurance (Worker’s Compensation and personnel benefits program).
• Initiates and participates in fundraising for the Charter School.
• Participates in professional development workshops and training as needed.
• Identifies the staffing needs of the school and implements staff development or training as
needed.
• Serves or appoints a designee to serve on any committees of the Charter School.
• Interviews and recommends employee hiring, promotion, discipline, and/or dismissal.
• Ensures compliance with all applicable state and federal laws and helps secure local
grants.
• Communicates with parents, recruits new families and students, and assures families of
academic growth.
• Takes responsible steps to secure full and regular attendance at school of the students
enrolled in accordance with policies established by the Board of Directors.
• Completes and submits required documents as requested or required by the charter
and/or Charter School Board of Directors and/or the chartering District.
• Ensures that appropriate evaluation techniques are used for both students and staff.
• Establishes and maintains a system to handle organizational tasks such as student
records, teacher records, teacher credentialing information, contemporaneous attendance
logs, purchasing, budgets, and timetables.
• Hires qualified substitute teachers as needed.
• Ensures the security of the school building.
• Promotes and publishes the Charter School in the community and promotes positive
public relations and interacts effectively with media.
• Encourages and supports teacher professional development.
• Prepares CGA board materials, attends monthly CGA board meetings, and makes reports
to the board.
• Attends District Administrative meetings as requested by the District/County Office and
stays in direct contact with the District/County Office regarding changes, progress, etc.

•
•
•
•

•
•
•
•
•

Attends meetings with the Chief Financial Officer of the District/County Office on fiscal
oversight issues as requested by the District/County Office.
Provides all necessary financial reports as required for proper attendance reporting.
Develops the School annual performance report and the SARC.
Presents independent fiscal audit to the Board of Directors and after review by the Board
of Directors, presents audit to the District Board of Education and the County
Superintendent of Schools, the State Controller and the California Department of
Education.
Manages student discipline and, as necessary, implements the suspension and expulsion
process.
Participates in IEP meetings as necessary.
Is a staff liaison to the CGA Parent-Teacher Organization.
Serves as President of the nonprofit Corporation.
Performs other related duties as assigned.

The above duties, with the exception of personnel matters, may be delegated or contracted as approved by
the Board of Directors to a business administrator of the Charter School, other appropriate employee, or a
third party provider.
Job Qualifications:
Education/Certifications
• Bachelor’s degree. (required)
• MA or equivalent. (desirable)
• California Administrative and Teaching Credential. (desirable)
Experience
• Teaching experience. (desirable)
• Administrative experience. (desirable)
• Charter school experience. (desirable)
Skills, Knowledge, and/or Abilities Required
• Excellent communication and community-building skills.
• Extensive knowledge of and experience with curriculum development.
• Belief in CGA’s educational philosophy and program elements, including commitment to the Mission of Clovis
Global Academy and charter school advocacy.
• A thorough knowledge of special education needs and issues.
• Strong leadership capabilities, including entrepreneurial and strategic vision.
• Caring for students and their success in learning: a deep commitment to student achievement.
• Strong instructional leadership and a positive role model for staff and students.
• Knowledge of educational psychology, learning theories, developmentally appropriate practices, and
curriculum development.
• Commitment to excellence and ongoing professional growth.
• Effective conflict resolution skills.
• Integrity in all dealings with the school community; is respectful, thoughtful, decisive, principled,
honest, and fair.
• Recognition and acceptance of his/her responsibility for the success of CGA as an entity, as well as
the success of individual students, and flexibility, resourcefulness, and commitment to both.
• Ability to follow established procedures in an emergency situation.
The CGA Board will consider candidates for the Principal/Superintendent position based upon a
combination of education/certifications, experience, skills, knowledge and/or abilities, and mission fit.

Core Academic Teacher
Job Title: Core Academic Teacher
Job Purpose:
The Core Academic Teacher is a highly valued resource of the Charter School. This professional manages,
instructs, and guides students toward growth in core academic subject areas, designs, paces, and provides
meaningful learning experiences for students, enacts and embodies the Mission of Clovis Global Academy,
and contributes his/her talents to create an excellent program and positive school culture at the Charter
School.
Team Relationship:
The Core Academic Teacher is directly responsible to the Principal/Superintendent.
Essential Job Functions:
• Provides core subject instruction in mathematics, language arts, history/social studies,
and/or science in a manner consistent with the charter and educational philosophy of the
school.
• Provides academic, creative, and service-learning enrichment opportunities and
incorporates these to complement core academics whenever possible.
• Assesses students, monitors student progress, and maintains grades and scores.
• Sets goals and standards for student achievement.
• Plans and paces curriculum to ensure continuous learning.
• Communicates with administration to implement feedback for continuous professional
improvement.
• Monitors the safety and security of students.
• Serves on committees and task forces to support the school’s success.
• Contributes to extra-curricular activities such as sports, clubs, etc.
• Participates in professional development workshops and training as needed.
• Participates in IEP meetings as necessary.
• Works a flexible schedule in order to accommodate the varying needs and schedules of
enrolled students, parents and community.
• Collaborates with fellow faculty and administrators to advance proven learning practices,
develop/ pace curriculum, and share strategies for student success as a member of a team.
• Communicates with parents and sees parents as a resource.
• Meets deadlines and is well organized.
• Maintains a respectful, safe, and nurturing learning environment.
• Performs other related duties as assigned.
Job Qualifications:
Education/Certifications
• Bachelor’s Degree. (required)
• Valid California Teaching Credential(s), certificate, permit, or other document equivalent to that
which a teacher in other public schools would be required to hold as required for the relevant
grade(s). (required)
• Appropriate EL Authorization (CLAD, BCLAD, or CTEL Certificate) (required)
• Appropriate supplemental or multi-subject credential(s), as applicable. (required)

Experience
• Two or more years teaching experience. (desired)
Skills, Knowledge and/or Abilities Required
• A love for students and learning and a positive role model for students.
• A commitment to the mission/vision of Clovis Global Academy.
• A proven track record of/ eagerness to be innovative and dynamic in instructional methods.
• Demonstrable effectiveness in teaching, mentoring, and writing.
• Strong instructional leadership.
• Caring for students and their success in learning: a deep commitment to student achievement.
• Knowledge of educational psychology, learning theories, developmentally appropriate practices, and
curriculum development.
• Experience implementing differentiated instruction, thematic learning, constructivist or
developmental methods, and/or an enthusiastic willingness to support these features of our
program.
•
•
•
•
•
•

•
•

Familiarity with or willingness to be trained in instructional methodology and procedural compliance.
Ability to modify the curriculum and materials for all students.
Strong classroom management skills and a proactive approach to student discipline.
Effective conflict resolution skills.
Integrity in all dealings with the school community; is respectful, thoughtful, decisive, principled,
honest, and fair.
Recognition and acceptance of his/her responsibility for the success of Clovis Global Academy, the
charter school as a whole, as well as the success of individual students, and flexibility,
resourcefulness, and commitment to these.
Commitment to excellence and ongoing professional growth.
Ability to follow established procedures in an emergency situation.

Board of Clovis Global Academy will consider candidates for a Core Academic Teacher position based
upon a combination of education/certifications, experience, skills, knowledge and/or abilities, and
mission fit.

Education Specialist Teacher
Job Title: Education Specialist Teacher
Job Purpose:
The job of Education Specialist was established for the purpose/s of providing support for the
instructional program for students with special needs; providing pertinent information and consultant
services to staff members and parents on student assessments and progress monitoring; providing
ongoing planning with regular classroom teachers; and promoting and supporting the school Student
Success Team (SST) and Intervention resources.
Team Relationship:
The Education Specialist Teacher is directly responsible to the Principal/Superintendent. He/she
coordinates, provides information, and/or advises others who are members of the students' individualized
educational plan (IEP) team. The Education Specialist has supervisory duties as indicated in Clovis
Global Academy Organizational Chart.
Essential Job Functions:
• Demonstrates knowledge of articulated core curriculum for the purpose of designating
and presenting instruction with clear and logical structure.
• Demonstrates knowledge of special education laws, as well as SELPA and district
policies and procedures for the purpose of maintaining compliance with federal and state
laws.
• Develops reasonably calculated, legally defensible IEPs including individual goals
aligned to state content standards for the purpose of providing educational benefit to the
students.
• Implements student IEPs as written in accordance to the law for the purpose of providing
education benefit to the students.
• Monitors students’ progress utilizing data that reflects student performance and adjusts
instruction as needed based on analysis of the data for the purpose of coordinating
services to individual students.
• Provides students with specialized instruction for the purpose of meeting their unique
needs.
• Interfaces with other teachers, psychologists, specialists, and others for the purpose of
monitoring student progress.
• Provides timely feedback to students, parents and general education teachers based on
data for the purpose of coordinating services to individual students.
• Schedules IEP meetings with parents, general education teachers, administrators, and
any members of the IEP team required by law for the purpose of maintaining compliance
with federal and state laws.
• Uses peer-reviewed, research-based instructional strategies for the purpose of
facilitating student learning in core academic subjects.
• Utilizes assessment results for the purpose of providing educational benefit to the
students.
• Trains and provides work direction and guidance to assigned Instructional Aides for the
purpose of meeting unique needs of students.
• Performs other duties as needed for the purpose of facilitating student learning.
The above duties, with the exception of personnel matters, may be delegated or contracted as approved by
the Board of Directors to a business administrator of the Charter School, other appropriate employee, or a
third party provider.

Job Qualifications:
Education/Certifications
• High school graduate (required)
• Bachelor’s degree in job-related area (required)
• Master’s degree (desired)
• Basic first aid certificate (required before start date)
• Spanish language fluency (desired)
• Minimum of two years of providing specialized academic instruction to students with
disabilities in multiple grade levels (preferred)
• Special Education Credential (or be eligible for an Intern Program)
• EL Authorization
Experience
•
•
•
•
•
•
•
•

Knowledge of CCSS, NGSS, and core curriculum/materials content
All areas of special education including: behavior management techniques, learning
theories, curriculum
development and vocational development
Current laws and regulations pertaining to students with disabilities
A variety of appropriate assessment tools
Policies and procedures pertaining to the development and implementation of IEPs
Assessment practices and statistics relevant to the behavioral sciences
Special Education Laws and SELPA or District/County policies and procedures

Skills, Knowledge, and/or Abilities Required
• Work with administrators, teachers, classified personnel, parents and students.
• Plan, organize and prepare IEPs, behavior plans and transition plans as appropriate.
• Coordinate services with the general education teacher & make suggestions for
modifications/
• accommodations of core curriculum that targets students’ needs.
• Administer a variety of assessments
• Utilize peer-reviewed, research-based instructional strategies to plan educational
programs.
• Write legally defensible IEPs aligned to state content standards.
• Implement each student's IEP as it is written in accordance with the law.
• Provide students with specialized instruction based on their unique needs.
• Adhere to federal and state laws pertaining to students with special needs.
• Communicate effectively with general education teachers, administrators and parents.
• Maintain student confidentiality.
• Exercise initiative.
• Possess good judgment.
The Clovis Global Academy Board will consider candidates for the Education Specialist position based
upon a combination of education/certifications, experience, skills, knowledge and/or abilities, and mission
fit.

Instructional Aide
Job Title: Instructional Aide

Job Purpose:
The Instructional Aide assists the Teachers and/or Administration in maintaining appropriate activities and an
environment to enable children to learn, and contributes his/her talents to create an excellent program and
positive school culture at Clovis Global Academy.
Team Relationship:
The Instructional Aide is directly responsible to the Teacher to whom s/he is assigned, and to the Vice Principal.
Essential Job Functions:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Assists students in completing classroom assignments or in meeting learning objectives in a manner
consistent with the Charter School and educational philosophy of the Charter School.
Assists in preparing instructional materials for classrooms and school in general.
Monitors the safety and security of students.
Supervises students in classrooms, playgrounds, cafeteria, hallways, and study halls, which may
include during class, lunch, recesses, before school, and/or after school supervision.
Scores non-confidential tests and other exercises.
Checks out materials and corrects daily work.
Communicates effectively with Teacher(s) and/or Administration regarding observed student
behavior/progress/needs.
May participate in daily and long range planning with a Teacher.
Serves on committees and task forces to support the school’s success as invited.
Contributes to extra-curricular activities such as sports, clubs, etc.
Participates in professional development workshops and training as needed.
Participates in IEP meetings as necessary.
Helps the Charter School staff maintain a respectful, safe, and nurturing learning environment.
Performs other related duties as assigned.

Job Qualifications:
Education/Certifications
•
•
•
•

High school graduate. (required)
12 units or more of college level coursework completed. (desired)
Basic first aid certificate. (required before start date)
Spanish language fluency. (desired)

Experience
•
•

Two or more years experience working with children and adults in a school setting. (desired)
Past participation in school events. (desired)

Skills, Knowledge and/or Abilities Required
•
•
•
•

A love for students and learning.
A commitment to the mission of Clovis Global Academy.
Working knowledge of school operations and procedures.
Appropriate use of standard English language, in writing and in speech.

•
•
•
•
•
•
•
•
•
•
•
•
•

Ability to perform non-teaching classroom tasks.
A positive role model for students.
Caring about students and their success in learning.
Ability to establish and maintain positive and effective working relationships with students, teachers,
co-workers, and the public.
Ability to word-process and use suitable computer software applications.
Ability to operate a copier, laminator, and similar school machines.
Ability to understand and effectively carry-out verbal and/or written instructions from the Teachers and
Administration.
An enthusiastic willingness to support the educational philosophy of Clovis Global Academy.
Familiarity with or willingness to be trained in instructional methodology and procedural compliance.
A proactive and effective approach to student discipline aligned with the school’s discipline policies.
Effective conflict resolution skills.
Integrity in all his/her dealings with the school community; is respectful, thoughtful, honest, and fair.
Ability to follow established procedures in an emergency situation.

The Clovis Global Academy Board will consider candidates for the Instructional Aide position based upon a
combination of education/certifications, experience, skills, knowledge and/or abilities, and mission fit.

Office Assistant
Job Title: Office Assistant
Job Purpose:
The Office Assistant supports the duties of School Administration and contributes to the effective, organized,
day-to-day functioning of the School by providing a wide variety of secretarial and clerical duties. This
individual interacts with parents/guardians, students, and the public frequently, and must reflect the values
and the mission of the School at all times. The Office Assistant contributes his/her talents to support an
excellent school program and positive school culture at Clovis Global Academy.
Team Relationship:
The Office Assistant is directly responsible to the Principal/Superintendent.

Essential Job Functions:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Screens office visitors and telephone calls for routing to the proper areas.
Answers questions regarding classes, activities, or programs; refers people to other sources of
information.
Responsible for the student admissions process of new and exiting students.
Operates office machines and computer software used at the Charter School, including management of
the attendance software, and prepares attendance reports.
Types materials of a confidential nature such as letters, reports, bulletins, announcements,
memorandums, and other documents.
Maintains the security of student records.
Greets and directs substitute teachers to their assignments.
Composes letters dealing with routine school activities independently or from oral or written instruction,
such as save-the-date reminders, directions for parents, or invitations to school events.
Receives, opens non-confidential mail, and routes mail.
Prepares, compiles, and maintains accurate and complete records and reports, including student
attendance, cumulative files, parent involvement records, and other files.
Ensures proper documentation of all Independent Study work.
May assign work to office volunteers and student aides.
Collects invoices and prepares invoice batches correctly coding items for accurate accounting.
Collects incoming cash and checks correctly noting and coding each one for deposit.
Assists students who are ill or injured, providing first aid if required, and administers medication.
Monitors the safety and security of students.
Communicates effectively with Students, Parents/Guardians, Visitors, Teachers and Administrative
Staff.
Helps the Charter School staff maintain a respectful, safe, and nurturing learning environment.
Performs other related duties as assigned.

Job Qualifications:
Education/Certifications
• High school graduate. (required)
• 12 units or more of college level coursework completed. (desired)
• Basic first aid certificate. (required before start date)
• Spanish language fluency. (required)
Experience
• Two or more years’ experience in nonprofit administration or office management, preferably in a school
setting. (desired)

Skills, Knowledge and/or Abilities Required
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Friendly and courteous demeanor.
Knowledge of school operations and procedures.
A love for students and learning.
A commitment to the mission of the Charter School, and an enthusiastic support for the Charter
School’s educational philosophy.
Appropriate use of standard English language, in writing and in speech.
Appropriate use of standard Spanish language, in writing and in speech.
Ability to take initiative and follow through on assignments.
A positive role model for students.
Strong organizational skills and detail-oriented personality.
Ability to establish and maintain positive and effective working relationships with students, teachers, coworkers, and the public.
Ability to word-process and use suitable computer software applications.
Ability to operate a copier, laminator, and similar school machines.
Ability to understand and effectively carry-out verbal and/or written instructions from school leadership.
Familiarity with or willingness to be trained in procedural compliance.
A proactive and effective approach to student discipline aligned with the school’s discipline policies.
Effective conflict resolution skills.
Integrity in all his/her dealings with the school community; is respectful, thoughtful, honest, and fair.
Ability to follow established procedures in an emergency situation.

The Clovis Global Academy Board will consider candidates for the Office Assistant position based upon a
combination of education/certifications, experience, skills, knowledge and/or abilities, and mission fit.

Appendix U
Proposed Job Descriptions for
Key Roles in Year 2

Vice Principal
Job Title: Vice Principal
Job Purpose:
The Vice Principal is a supervisor to the instructional and non-instructional staff in the Charter School’s day-today functions. The Vice Principal is an instructional leader at the Charter School and shall assist in the
facilitation of the instructional program as outlined in the “Educational Philosophy and Instructional Program”
sections of the School’s charter. This individual interacts with parents/guardians, students, and the public
frequently, and must reflect the values and the mission of the school at all times. The Vice Principal contributes
his/her talents to support an excellent school program and positive school culture at Clovis Global Academy.
Team Relationship:
The Vice Principal is directly responsible to the Principal and works closely with Clovis Global Academy
administrative staff and school site staff. The Vice Principal has supervisory duties as indicated in the Clovis
Global Academy Organizational Chart.
Essential Job Functions:
• Supervises, counsels, and disciplines students; intervenes in occurrences of inappropriate behavior
of students for the purpose of assisting students in modifying such behavior and developing
successful interpersonal skills.
• Enforces school rules and policies and implements the suspension and expulsion process as
necessary.
• Monitors the safety and security of the campus and/or directs and coordinates teacher or support staff
to ensure supervision of all coverage areas.
• Analyzes trends in student performance data for the purposes of planning staff development,
evaluation of program and teacher effectiveness, and selection of instructional materials or resources
needed.
• Engages in strategic planning of the school, including plans for staffing and facility needs, and
enrollment growth.
• Contributes to effective organizational management so that Charter School maintains legal
compliance and an effective academic program, including maintenance of important school records,
as well as evaluation and improvement of school-wide systems for maximum programmatic benefit.
• Aides in fundraising efforts of the Charter School.
• Develops schedules to meet program goals with financial efficiency and maximal use of staff talent.
• Helps the school select highly qualified individuals for hire via participation in the hiring process.
• Observes and evaluates teacher performance.
• Supports teacher professional development and locates resources for staff development or training
as needed.
• Maintains school compliance with all applicable state and federal laws, Clovis Global Academy Board
policies, and authorizer reporting via review, record-keeping, and timely communication with staff.
• Assists in the development and facilitation of student recruitment and marketing plans to ensure
viability of the school and to achieve demographic diversity as described in our charter.
• Communicates effectively with members of the community, and with all stakeholders at the Charter
School: the staff, the students, the parents, Clovis Global Academy Board, and CUSD/FCOE
staff and/or CUSD/FCOE Board members.
• Takes responsible steps to secure full and regular attendance at school of the students enrolled in
accordance with policies established by the Board of Directors.

•
•
•
•
•
•
•
•

Makes arrangements for the use of qualified substitute teachers, as needed.
Promotes and publishes the Charter School in the community, promotes positive public relations, and
interacts effectively with media.
Contributes to the preparation of the Charter School board materials, attends monthly board
meetings, and makes reports to the board as needed.
Maintains positive relations with the charter authorizer and other agencies.
Participates in IEP meetings as necessary.
Participates in professional development workshops and training as needed.
Acts as Principal/Superintendent in the absence of the Principal/Superintendent.
Performs other related duties as assigned.

Job Qualifications:
Education/Certifications
• Bachelor’s degree. (required)
• MA or equivalent. (desirable)
• California Administrative and Teaching Credential. (desirable)
Experience
• Teaching experience. (desirable)
• Administrative experience. (desirable)
• Charter school experience. (desirable)
Skills, Knowledge, and/or Abilities Required
• Excellent communication and community-building skills.
• A proactive and effective approach to student discipline aligned with the school’s discipline policies.
• Extensive knowledge of and experience with curriculum and teacher development.
• Belief in Clovis Global Academy’s educational philosophy and program elements, including commitment to
the Mission of Clovis Global Academy and charter school advocacy.
• A thorough knowledge of special education needs and issues.
• Strong leadership capabilities, including entrepreneurial and strategic vision.
• Caring for students and their success in learning: a deep commitment to student achievement.
• Strong instructional leadership and a positive role model for staff and students.
• Knowledge of educational psychology, learning theories, and developmentally appropriate practices.
• Creative-thinking and ability to prioritize and understand the “big picture” while moving the school/staff
forward incrementally.
• Commitment to excellence and ongoing professional growth.
• Effective conflict resolution skills: ability to diffuse strong emotions with empathetic and measured
responses or actions that are grounded in school policy and philosophy.
• Integrity in all dealings with the school community; is respectful, thoughtful, decisive, principled, honest,
and consistent/fair.
• Recognition and acceptance of his/her responsibility for the success of Clovis Global Academy as an
entity, as well as the success of individual students, and flexibility, resourcefulness, and commitment to
both.
• Ability to follow established procedures in an emergency situation.
The Clovis Global Academy Board will consider candidates for the Vice Principal position based upon a
combination of education/certifications, experience, skills, knowledge and/or abilities, and mission fit.

Academic Learning Director
Job Title: Academic Learning Director
Job Purpose:
The Academic Learning Director supports the implementation of the educational program indicated in the
CGA charter, and assists the Principal/Superintendent and Vice Principal with the administrative duties at
the Charter School. The Academic Learning Director shall act as an instructional leader at the Charter
School and shall be responsible for ensuring CGA is data-driven and responsive to individual student
needs.
Team Relationship:
The Academic Learning Director is directly responsible to the Principal/Superintendent.
Essential Job Functions:
• Ensures the Charter School enacts its mission by overseeing the curriculum articulation
and construction of thematic instructional learning units in accordance with the 50/50 Dual
Language Immersion model and the Spanish Language Enrichment program.
• Analyzes trends in student performance data for the purposes of planning staff
development, evaluation of program and teacher effectiveness, and selection of
instructional materials or resources needed.
• Communicates and reports to the Charter School Board of Directors, as needed.
• Encourages and supports teacher professional development; facilitates or implements
staff development or training as needed.
• Serves or appoints a designee to serve on any committees of the Charter School.
• Interviews and recommends employee hiring, promotion, discipline, and/or dismissal.
• Ensures compliance with all applicable state and federal laws.
• Helps the school select highly qualified individuals for hire via participation in the hiring
process.
• Observes and evaluates teacher performance.
• Communicates with parents, recruits new families and students, and assures families of
academic growth.
• Takes responsible steps to secure full and regular attendance at school of the students
enrolled in accordance with policies established by the Board of Directors.
• Ensures that appropriate evaluation techniques are used for both students and staff.
• Oversees and supports systems for organizational tasks such as student records, teacher
records, teacher credentialing information, contemporaneous attendance logs, purchasing,
and Master Calendar.
• Maintains school compliance with all applicable state and federal laws, Clovis Global
Academy Board policies, and authorizer reporting via review, record-keeping, and timely
communication with staff.
• Assists in the development and facilitation of student recruitment and marketing plans to
ensure viability of the school and to achieve demographic diversity as described in our
charter.
• Communicates effectively with members of the community, and with all stakeholders at
the Charter School: the staff, the students, the parents, Clovis Global Academy Board,
and CUSD/FCOE staff and/or CUSD/FCOE Board members.
• Takes responsible steps to secure full and regular attendance at school of the students
enrolled in accordance with policies established by the Board of Directors.
• Makes arrangements for the use of qualified substitute teachers, as needed.
• Promotes and publishes the Charter School in the community, promotes positive public
relations, and interacts effectively with media.

•
•
•
•
•
•
•

Contributes to the preparation of the Charter School board materials, attends monthly
board meetings, and makes reports to the board as needed.
Maintains positive relations with the charter authorizer and other agencies.
Attends Administrative meetings and contributes to operational efficiency and advises
Principal/Superintendent regarding effectiveness of the educational program
Manages student discipline and, as necessary, implements the suspension and expulsion
process.
Participates in professional development workshops and training as needed.
Participates in IEP meetings as necessary.
Performs other related duties as assigned.

The above duties, with the exception of personnel matters, may be delegated or contracted as approved by
the Board of Directors to a business administrator of the Charter School, other appropriate employee, or a
third party provider.
Job Qualifications:
Education/Certifications
• Bachelor’s degree. (required)
• MA or equivalent. (desirable)
• California Administrative and Teaching Credential. (desirable)
Experience
• Teaching experience. (desirable)
• Administrative experience. (desirable)
• Charter school experience. (desirable)
Skills, Knowledge, and/or Abilities Required
• Excellent communication and community-building skills.
• Extensive knowledge of and experience with curriculum development.
• Belief in CGA’s educational philosophy and program elements, including commitment to the Mission of Clovis
Global Academy, dual language immersion, and charter school advocacy.
• A thorough knowledge of special education needs and issues.
• Strong leadership capabilities, including entrepreneurial and strategic vision.
• Caring for students and their success in learning: a deep commitment to student achievement.
• Strong instructional leadership and a positive role model for staff and students.
• Knowledge of best practices in dual language immersion, educational psychology, learning theories,
developmentally appropriate practices, and curriculum development.
• Commitment to excellence and ongoing professional growth.
• Effective conflict resolution skills.
• Integrity in all dealings with the school community; is respectful, thoughtful, decisive, principled,
honest, and fair.
• Recognition and acceptance of his/her responsibility for the success of CGA as an entity, as well as
the success of individual students, and flexibility, resourcefulness, and commitment to both.
• Ability to follow established procedures in an emergency situation.
The CGA Board will consider candidates for the Academic Learning Director position based upon a
combination of education/certifications, experience, skills, knowledge and/or abilities, and mission fit.

Operations Director
Job Title: Operations Director
Job Purpose:
The Operations Director supports the duties of the Principal/Superintendent and the effective, organized, dayto-day functioning of the Charter School by fulfilling a wide variety of non-academic strategic and
administrative duties. The Operations Director helps CGA meet high standards of operational excellence,
enabling instructional leaders and staff to focus on driving strong student achievement outcomes. This
individual interacts with parents/guardians, students, and the public frequently, and must reflect the values and
the mission of the school at all times. The Operations Director plays a key role in Clovis Global Academy's
non-instructional school operations and contributes his/her talents to support an excellent school program and
positive school culture.
Team Relationship:
The Operations Director is directly responsible to the Principal/Superintendent and works closely with
administrative support staff and school site administration. The Operations Director has supervisory duties as
indicated in the Clovis Global Academy Organizational Chart.
Essential Job Functions:
Operations
• Oversees facilities matters, including maintenance, aesthetics, and school site safety.
• Leads procurement of and oversees operational services including but not limited to information
technology services, facilities maintenance, food service, student transportation, and after school
programs.
• Manages purchasing of durable goods and technology.
• Assists in the development and facilitation of technology plans.
• Assists in the development of the annual operational budget, including after school program, facilities,
maintenance, and technology.
• Ensures maintenance and tracking of technology equipment and serves as first level of response for
technology and troubleshooting.
• Manages web domains for Clovis Global Academy, maintaining up to date user accounts within
domains.
• Supports site administration in school closing/ opening each year.
Student Recruitment and Public Relations
• Assists with the annual student recruitment and admissions process.
• Assists in the development and facilitation of student recruitment and marketing plans to ensure viability
of the school and to achieve demographic diversity as described in our charter.
• Designs and coordinates production of a variety of marketing materials for the School, including print,
web, and school spirit merchandise.
• Develops and maintains positive public relations for the school within the community (with the press,
with local leaders, etc.) through marketing and effective communication of the mission and program of
the Charter Schools.
• Helps plan and coordinate school events and activities.
• Communicates effectively with members of the community, and with all stakeholders: the staff, the
students, the parents, the Board, and CUSD/County staff and/or CUSD/County Board members.
• Uses website, newsletter, social media, and print means to communicate with external and internal
audiences.
• Promotes and publishes the Charter School in the community, promotes positive public relations, and
interacts effectively with media.
• Manages webpage content.

Resource Development
• Assists with the development and execution of the Clovis Global Academy annual fundraising plan within
the strategic plan.
• Secures financial support from individuals, foundations, corporations, and/or state or federal sources.
• Prepares donor receipts in a timely manner and facilitates donation reporting to the Board.
• Prepares and distributes annual reports to donors and the Clovis Global Academy Board of Directors.
Administration
• Provide administrative support to the Principal/Superintendent and other administrators.
• Contributes to the strategic thinking of the School leadership and collaborates with administrative team.
• Contributes to the preparation of Board materials, attends monthly board meetings, makes reports to
the board, and prepares draft minutes of such meetings.
• Advises on processes and systems for efficient, scalable management of the organization.
• Maintains materials of a confidential nature such as letters, reports, bulletins, announcements,
memorandums, and other documents.
• Helps the school site staff maintain a respectful, safe, and nurturing learning environment.
• Performs other related duties as assigned.
Job Qualifications:
Education/Certifications
• High school graduate. (required)
• Bachelor’s degree. (desired)
• Master’s degree. (desired)
• Basic first aid certificate. (required before start date)
• Spanish language fluency. (desired)
Experience
• Five or more years’ experience as a nonprofit administrator, office manager, or public
relations/marketing experience, preferably in a school setting. (desired)
• Past participation in school events. (desired)
Skills, Knowledge and/or Abilities
• Ability to successfully carry out job description duties, effective and strategic communicator.
• Friendly and courteous demeanor; a positive role model for students.
• Knowledge of school operations and procedures.
• A love for students and learning.
• A commitment to the mission of Clovis Global Academy, and an enthusiastic support for the CGA
educational philosophy.
• Appropriate use of standard English language, in writing and in speech.
• Ability to take initiative and follow through on assignments.
• Strong organizational skills and detail-oriented personality.
• Ability to establish and maintain positive and effective working relationships with students, teachers, coworkers, and the public.
• Ability to word-process and use suitable computer software applications.
• Ability to operate a copier, laminator, and similar school machines.
• Strong leadership and effective staff management skills.
• Ability to understand and effectively carry-out verbal and/or written instructions from the Principal/
Superintendent and to work cooperatively with other staff.
• Familiarity with or willingness to be trained in procedural compliance.
• Effective conflict resolution skills.
• Integrity in all his/her dealings with the school community; is respectful, thoughtful, honest, and fair.
• Ability to follow established procedures in an emergency situation.
The Clovis Global Academy Board will consider candidates for the Operations Director position based
upon a combination of education/certifications, experience, skills, knowledge and/or abilities, and
mission fit.

Administrative Assistant
Job Title: Administrative Assistant
Job Purpose:
The Administrative Assistant supports the duties of the Principal/Superintendent and School Administration and
contributes to the effective, organized, day-to-day functioning of the School by providing a wide variety of
secretarial and clerical duties. This individual interacts with parents/guardians, students, and the public
frequently, and must reflect the values and the mission of the school at all times. The Administrative Assistant
contributes his/her talents to support an excellent school program and positive school culture.
Team Relationship:
The Administrative Assistant is directly responsible to the Principal/Superintendent and works closely with
School Administration.
Essential Job Functions:
• Ensures employee leave requests and time sheets are completed accurately and delivered to Principal/
Superintendent on a monthly basis.
• Maintains CGA master calendar.
• Schedules appointments/meetings for administrators.
• Assists with Accounts Payable- prepares purchase orders and invoice batches, correctly coding items for
accurate accounting.
• Prepares deposit logs, correctly coding items for accurate accounting, and delivers deposits to the local
bank.
• Accurately tracks and reports to Principal/Superintendent any donations received.
• Reviews Field Trip plans and paperwork for completion and arranges for bus transportation as needed and
approved maintaining accurate records.
• Maintains bus transportation user list and waitlist for school site.
• Places orders for school / office supplies and materials, following protocols for approval.
• Supports annual admissions process by preparing enrollment and lottery spreadsheets.
• Greets and directs substitute teachers and aides.
• Assists with screening office visitors and telephone calls for routing to the proper areas.
• Assists with answers questions regarding classes, activities, or programs; refers people to other sources of
information.
• Operates office machines and computer software used at the Charter School.
• Types materials of a confidential nature such as letters, reports, bulletins, announcements, memorandums,
and other documents.
• Maintains the security of school records for staff.
• Composes letters dealing with routine school activities independently or from oral or written instruction, such
as save-the-date reminders, directions for parents, or invitations to school events.
• Helps make arrangements for and coordinate school and community activities.
• Ensures lost and found items are processed on a regular scheduled basis.
• Assists students who are ill or injured, as needed.
• Monitors the safety and security of students.
• Communicates effectively with Students, Parents/Guardians, Visitors, Teachers and Administrative Staff.
• Helps maintain a respectful, safe, and nurturing learning environment.
• Performs other related duties as assigned.

Job Qualifications:
Education/Certifications
• High school graduate. (required)
• 12 units or more of college level coursework completed. (desired)
• Basic first aid certificate. (required before start date)
• Spanish language fluency. (desired)
Experience
• Two or more years’ experience in secretarial or administrative work or office management, preferably in a
school setting or nonprofit. (desired)
• Past participation in school events. (desired)
Skills, Knowledge and/or Abilities Required
• Appropriate use of standard English language, in writing and in speech.
• Ability to understand and effectively carry-out verbal and/or written instructions from school leadership.
• Ability to take initiative and follow through on assignments in a timely manner.
• Ability to maintain confidentiality of staff and student information.
• A commitment to the mission of Clovis Global Academy, and an enthusiastic support for the CGA
educational philosophy.
• Friendly and courteous demeanor.
• Knowledge of school operations and procedures.
• A love for students and learning.
• A positive role model for students.
• Strong organizational skills and detail-oriented personality.
• Ability to establish and maintain positive and effective working relationships with students, teachers, coworkers, and the public.
• Ability to word-process and use suitable computer software applications (Microsoft Office: Word, Excel,
Google Suite, Adobe).
• Ability to operate a copier, laminator, and similar school machines.
• Familiarity with or willingness to be trained in procedural compliance.
• Effective conflict resolution skills.
• Integrity in all his/her dealings with the school community; is respectful, thoughtful, honest, and fair.
• Ability to follow established procedures in an emergency situation.

The Clovis Global Academy Board will consider candidates for the Administrative Assistant position based
upon a combination of education/certifications, experience, skills, knowledge and/or abilities, and mission fit.

Appendix V
Community Outreach

Community Outreach Resources for Student Recruitment

CGA intends to cultivate a diverse collection of community partnerships to encourage community
support, obtain enrollment goals, and support CGA’s goal to maintain a racially, ethnically, and
economically diverse student population reflective of the Clovis Unified School District. We will
meet with leaders, attend events, and give presentations on CGA to inform the community about
the school. We intend to use local media, social media, and other press for student recruitment
efforts. CGA’s initial community partnerships, events, and press include the following. This list
will be updated annually during student recruitment efforts prior to the lottery.

PRESCHOOLS AND KINDERCARE CENTERS
Brighten Academy
1825 Austin Ave
Clovis, CA 93611
(559) 294-1310

Brighten Academy Preschool
290 N Villa Ave
Clovis, CA 93612
(559) 298-7880

Clovis Kindercare
1785 Villa Ave
Clovis, CA 93612
(559) 297-1888

Kids Kare Sierra Vista
1321 Hoblitt Ave
Clovis, CA 93612
559-123-4567

New Life Discovery Schools
1675 Minnewawa Ave
Clovis, CA 93612
(559) 322-4453

Nicole Cares Family Daycare
1624 San Gabriel Ave
Clovis, CA 93611
(559) 813-6502

Fresno EOC Head Start Clovis
510 Barstow Ave #2248
Clovis, CA 93612
(559) 323-9678

Children’s Learning Center
750 Sierra Ave,
Clovis, CA 93612
(559) 298-7800

RELIGIOUS INSTITUTIONS
Celebration Church Clovis Campus

www.celebrationchurch.cc

Clovis First Assembly of God

www.clovisfirst.org

Clovis Church of Christ

2123 Bullard Ave, Clovis, CA 93611

Clovis Evangelical Free Church

2377 Armstrong Ave, Clovis, CA 93611

Clovis Seventh Day Adventist Church

2370 Helm Ave, Clovis, CA 93612

Darbar Sri Guru Granth Sahib Ji

2630 N Locan Ave. Fresno, CA 93737

Divine Mercy Catholic Church

2525 Alluvial Ave #271, Clovis, CA 93611

First Baptist Church of Clovis

2080 Tollhouse Rd, Clovis, CA 93611

Fresno Buddhist Temple

2690 E Alluvial Ave, Fresno, CA 93720

Hindu Temple of Fresno

7699 E Alluvial Ave, Clovis, CA 93619

God’s Way Community Church

2559 Minnewawa Ave, Clovis, CA 93612

Grace Clovis Presbyterian Church

1486 Tollhouse Rd #109, Clovis, CA 93611

Islamic Cultural Center of Fresno

www.icfresno.org

Memorial United Methodist Church

1726 Pollasky Ave, Clovis, CA 93612

Sikh Temple

820 N Sunnyside Ave, Clovis, CA 93611

Sacred Heart Church

2140 N Cedar Ave, Fresno, CA 93703

The Church of Jesus Christ of Latter-Day
Saints

524 W Gettysburg Ave, Clovis, CA 93612

The Legacy Christian Church

2171 Villa Ave, Clovis, CA 93612

Unitarian Universalist Church of Fresno

123 Main Street Fresno, CA 93727

Valley Friends Church

980 Gettysburg Ave, Clovis, CA 93612

Via Church

www.viafresno.com

Willow Avenue Mennonite Church

2529 Willow Ave, Clovis, CA 93612

YOUTH/ COMMUNITY ORGANIZATIONS
Fresno Compact

1111 Van Ness Ave, Fresno, CA 93721

United Way of Fresno and Madera
Counties

4949 E Kings Canyon Rd, Fresno, CA 93727

American Red Cross Fresno/Madera

1300 W Shaw Ave #4b, Fresno, CA 93711

The Fresno Center for New Americans

4879 E Kings Canyon Rd, Fresno, CA 93727

Fresno Economic Opportunities
Commission

1920 Mariposa Mall #300, Fresno, CA 93721

The Children's Movement - Fresno

4270 N Blackstone Ave, Fresno, CA 93726

First 5 Fresno County

2405 Tulare St, Fresno, CA 93721

Reading and Beyond

4670 E Butler Ave, Fresno, CA 93702

NAACP Fresno

1920 Mariposa Mall #310, Fresno, CA 93721

La Raza Lawyers Association, Central
Valley Chapter

PO Box 748, Fresno, CA 93712

California Health Collaborative

1680 W Shaw Ave, Fresno, CA 93711

California Partnership for the San
Joaquin Valley (Welty Center)

California State University, Fresno
5005 N Maple Avenue M/S ED303
Fresno CA 93740

Boys and Girls Club of Fresno County

2833 Helm Ave, Clovis, CA 93612

Californians for Justice

1252 Fulton Street Fresno, CA 93721

Clovis Veterans Association

https://www.cvmdistrict.org/

Central California Legal Services

2115 Kern St #1, Fresno, CA 93721

Education and Leadership Foundation

4290 E Ashlan Ave, Fresno, CA 93726

PRESS
Fresno Bee

KSEE 24

GV Wire

CBS 47

Clovis Roundup
Univision
Telemundo

ABC 30
FOX 26
Other local radio and TV media

COMMUNITY EVENTS
Farmer’s Markets (Riverpark, Old Town
Clovis, Vineyard, Kaiser Permanente)

Festival de los Niños

Tot Times

Fresno Chaffee Zoo Events

Kids Fest

Clovis Veterans Day Parade

Fresno Grizzlies Games

Fresno Greek Fest

Fresno City College Asian Fest

Hmong New Year

Local Swap Meets

Maya Cinema’s Outreach Events (Trunk or
Treat, etc.)

Appendix W
CGA Budget/ Multi-Year
Projection

Clovis Global Academy
Multi-year Projection
As of Pet FY2020
Start-Up Year

Year 1
2019-20
SUMMARY
Revenue
LCFF Entitlement
Federal Revenue
Other State Revenues
Local Revenues
Fundraising and Grants
Total Revenue
Expenses
Compensation and Benefits
Books and Supplies
Services and Other Operating Expenditures
Depreciation
Other Outflows
Total Expenses
Operating Income

Year 2
2020-21

Year 3
2021-22

Year 4
2022-23

Year 5
2023-24

Year 6
2024-25

-

2,186,094
156,019
409,488
2,751,601

2,762,543
225,136
476,663
3,464,342

3,389,190
273,508
527,125
4,189,823

4,031,198
322,783
576,177
4,930,158

4,294,248
359,609
604,482
5,258,339

41,600
57,600
99,200

1,312,878
391,470
780,912
2,485,261

1,872,368
372,656
827,289
3,072,313

2,523,714
449,362
924,662
3,897,738

3,009,894
510,891
1,019,872
4,540,657

3,389,001
532,400
1,095,267
5,016,667

266,340

392,029

292,085

389,501

241,672

(99,200)

167,140

559,169

851,254

1,240,755

(99,200)

Fund Balance
Beginning Balance (Unaudited)
Audit Adjustment
Beginning Balance (Audited)
Operating Income

(99,200)

(99,200)
266,340

167,140
392,029

559,169
292,085

851,254
389,501

1,240,755
241,672

Ending Fund Balance

(99,200)

167,140

559,169

851,254

1,240,755

1,482,427

Total Revenue Per ADA
Total Expenses Per ADA
Operating Income Per ADA
Fund Balance as a % of Expenses

-100%

12,119
10,946
1,173
7%

12,362
10,963
1,399
18%

12,565
11,689
876
22%

12,751
11,744
1,007
27%

12,724
12,140
585
30%

Assumptions

Clovis Global Academy
Multi-year Projection
As of Pet FY2020
Start-Up Year

Year 1
2019-20

Year 2
2020-21

Year 3
2021-22

Year 4
2022-23

Year 5
2023-24

Year 6
2024-25

Key Assumptions
Enrollment Breakdown
TK
K
1
2
3
4
5
6
7
8
Total Enrolled

15
56
56
28
28
28
28

15
56
56
56
28
28
28
28

15
56
56
56
56
28
28
28
28
351

15
56
56
56
56
56
28
28
28
28
407

15
56
56
56
56
56
56
28
28
28
435

95.0%
95.0%
95.0%
95.0%

95.0%
95.0%
95.0%
95.0%

239

295

95.0%
95.0%

95.0%
95.0%

95.0%

95.0%

95.0%
95.0%
95.0%
95.0%

-

174
53
227

200
80
280

227
80
27
333

227
106
53
387

227
133
53
413

-

239
144
143
12
239

295
178
177
15
56

351
212
211
18
56

407
246
245
21
56

435
263
262
22
28

2.0
-

19.0
11
2%
2%
2%

26.6
13
2%
2%
2%

35.9
17
2%
2%
2%

43.8
19
2%
2%
2%

48.4
22
2%
2%
2%

-

ADA %

K-3
4-6
7-8
Average ADA %
ADA

K-3
4-6
7-8
Total ADA
Demographic Information
CALPADS Enrollment (for unduplicated % calc)
# Unduplicated (CALPADS)
# Free & Reduced Lunch (CALPADS)
# ELL (CALPADS)
New Students
School Information
FTE's
Teachers
Certificated Pay Increases
Classified Pay Increases
# of school days
Default Expense Inflation Rate

-

Assumptions

Clovis Global Academy
Multi-year Projection
As of Pet FY2020
Start-Up Year

Year 1
2019-20

Year 2
2020-21

Year 3
2021-22

Year 4
2022-23

Year 5
2023-24

Year 6
2024-25

3,441,540 FCMAT Calculator v20.2c 8-28-19
82,650 $200/ADA
770,058 $1893.42/ADA per 2018-19 P-2
4,294,248

Assumptions

REVENUE
LCFF Entitlement
8011 Charter Schools General Purpose Entitlement - State Aid
8012 Education Protection Account Entitlement
8096 Charter Schools in Lieu of Property Taxes
SUBTOTAL - LCFF Entitlement

-

1,717,594
45,410
423,090
2,186,094

2,184,270
56,050
522,223
2,762,543

2,701,143
66,690
621,357
3,389,190

3,233,377
77,330
720,491
4,031,198

Federal Revenue
8181 Special Education - Entitlement
8220 Child Nutrition Programs
8291 Title I
8292 Title II
8294 Title IV
SUBTOTAL - Federal Revenue

-

105,829
43,020
7,170
156,019

31,708
133,239
43,020
7,170
10,000
225,136

39,549
162,009
53,100
8,850
10,000
273,508

47,056
191,877
63,300
10,550
10,000
322,783

54,564
209,295
73,500
12,250
10,000
359,609

Fresno County SELPA $147/PY ADA with admin fee applied
82% of food expense
$300 per FRL student
$50 per FRL student
Minimum $10k entitlement in second year

Other State Revenue
8381 Special Education - Entitlement (State
8520 Child Nutrition - State
8545 School Facilities Apportionments
8550 Mandated Cost Reimbursements
8560 State Lottery Revenue
SUBTOTAL - Other State Revenue

-

118,665
10,325
233,498
46,999
409,488

148,028
12,999
253,569
4,055
58,012
476,663

177,982
15,806
259,151
5,162
69,024
527,125

206,378
18,720
264,903
6,139
80,037
576,177

220,576
20,419
270,826
7,118
85,543
604,482

Fresno County SELPA $556/CY ADA with admin fee applied
8% of food expense
75% of rent of $1187/ADA, lesser of two calculations
$18/PY ADA
$207/ADA

Local Revenue
SUBTOTAL - Local Revenue

-

-

-

-

-

-

Fundraising and Grants
SUBTOTAL - Fundraising and Grants

-

-

-

-

-

-

TOTAL REVENUE

-

2,751,601

3,464,342

4,189,823

4,930,158

5,258,339

Clovis Global Academy
Multi-year Projection
As of Pet FY2020
Start-Up Year

Year 1
2019-20

Year 2
2020-21

Year 3
2021-22

Year 4
2022-23

Year 5
2023-24

Year 6
2024-25

Assumptions

EXPENSES
Compensation & Benefits
Certificated Salaries
1100 Teachers Salaries
1101 Teacher - Stipends
1111 Teacher - Elective
1148 Teacher - Special Ed
1200 Certificated Pupil Support Salaries
1300 Certificated Supervisor & Administrator Salaries
SUBTOTAL - Certificated Salaries

25,000
25,000

540,000
12,000
30,000
60,000
33,250
107,000
782,250

703,200
15,000
30,600
61,200
37,485
194,140
1,041,625

842,112
18,000
93,636
124,848
53,529
283,023
1,415,147

986,298
21,000
95,509
127,345
77,999
288,683
1,596,834

1,167,750 2% COLA, see payroll tab for FTEs and salaries
25,000
97,419
129,892
79,559
294,457
1,794,077

Classified Salaries
2100 Classified Instructional Aide Salaries
2103 Classified SPED Aides
2400 Classified Clerical & Office Salaries
2928 Other Classified - Food
2930 Other Classified - Maintenance/grounds
SUBTOTAL - Classified Salaries

12,500
12,500

51,504
34,336
75,200
16,095
16,095
193,230

105,068
41,061
127,704
25,475
19,814
319,121

178,631
48,042
130,258
37,535
31,760
426,226

255,082
72,876
185,923
46,533
40,643
601,058

315,937 2% COLA, see payroll tab for FTEs and salaries
74,334
189,642
47,464
41,456
668,832

2,869
294
938
4,100

143,934
26,125
140,940
2,013
24,387
337,398

188,534
39,516
246,694
2,859
34,019
511,621

256,142
53,126
323,116
3,922
46,034
682,340

289,027
69,135
394,270
4,624
54,947
812,003

324,728
77,180
457,549
5,063
61,573
926,092

-

71,700
9,560
35,850
145,300

90,270
12,036
45,135
62,729

90,300
33,607
54,777
73,106

92,106
36,656
64,787
83,345

-

129,060
391,470

162,486
372,656

197,572
449,362

233,996
510,891

$300/student until 2022-23
$40/student, begin building classroom & school libraries in 2022-23
$150/student
$425/new student plus replacement items, staff computers, student
computers (3:1 ratio in grades TK-3, 2:1 ratio in grades 4-8)
255,238 $5 per day per FRL student
532,400

37,500
-

7,350
1,195
23,900
45,410
12,000
311,331
9,560
10,000
102,352

9,282
1,505
30,090
57,171
12,240
338,092
12,036
10,200
116,807

12,381
1,826
36,518
69,384
24,000
345,535
14,607
10,404
128,890

19,000
2,160
43,191
82,063
24,480
353,204
17,276
10,612
139,127

24,725
2,354
47,086
89,463
24,970
361,101
18,834
10,824
142,678

-

20,000
21,861
1,277

27,625
576

33,892
730

40,312
625

Employee Benefits
3100 STRS
3300 OASDI-Medicare-Alternative
3400 Health & Welfare Benefits
3500 Unemployment Insurance
3600 Workers Comp Insurance
SUBTOTAL - Employee Benefits
Books & Supplies
4100 Approved Textbooks & Core Curricula Materials
4200 Books & Other Reference Materials
4300 Materials & Supplies
4400 Noncapitalized Equipment

4710

Student Food Services
SUBTOTAL - Books and Supplies

Services & Other Operating Expenses
5200 Travel & Conferences
5300 Dues & Memberships
5400 Insurance
5500 Operations & Housekeeping
5605 Equipment Leases
5610 Rent
5615 Repairs and Maintenance - Building
5803 Accounting Fees
5812 Business Services

5820
5824
5836

Consultants - Non Instructional - Custom 1
District Oversight Fees
Fingerprinting

Per School Services of CA Schedule
$10,800 per eligible FTE, increasing at 8%
3.6% per first $7k of pay per person
2.5% of payroll

93,948
38,602
70,629
73,983

$700/teacher FTE, growing in out years
$5/student
$100/student
$190/student
Copier lease
Per draft lease on Shaw Ave
$40/student
Auditor fee
Backoffice services including Accounts Payable, Payroll, Attendance
Reporting, Budgeting, Forecasting, Grant Compliance, Cash Flow
Monitoring
Support for Principal/Superintendent until VP starts in 2021-22
42,942 1% of LCFF
380 $75/new FTE

Clovis Global Academy
Multi-year Projection
As of Pet FY2020
Start-Up Year

5843
5845
5846
5851
5854
5857
5863
5869
5874
5877
5878
5880
5881
5884
5887
5899
5900

Interest - Loans Less than 1 Year
Legal Fees
Loan and Financing Fees
Marketing and Student Recruiting
Other Consultants
Payroll Fees
Professional Development
Special Education Contract Instructors
Sports
Student Activities
Student Assessment
Student Health Services
Student Information System
Substitutes
Technology Services
Miscellaneous Operating Expenses
Communications
SUBTOTAL - Services & Other Operating Exp.

Year 1
2019-20
7,500
7,600
5,000
57,600

Year 2
2020-21
11,950
33,842
5,000
9,500
6,000
19,025
35,000
11,950
11,950
3,585
3,585
13,585
22,000
4,780
5,000
17,925
780,912

Year 3
2021-22
2,500
15,045
7,200
5,100
5,610
7,554
27,081
35,700
15,045
15,045
4,514
4,514
4,514
28,560
6,018
5,100
22,568
827,289

Year 4
2022-23
2,000
18,259
5,202
5,722
9,168
37,350
36,414
18,259
18,259
5,478
5,478
5,478
39,535
7,304
5,202
27,389
924,662

Year 5
2023-24
1,500
21,596
5,306
5,837
10,843
52,063
37,142
21,596
21,596
6,479
6,479
6,479
44,571
8,638
5,306
32,393
1,019,872

Year 6
2024-25
1,000
23,543
5,412
5,953
11,821
60,531
37,885
31,320
31,320
7,063
7,063
7,063
49,792
9,417
5,412
35,314
1,095,267

Depreciation Expense
SUBTOTAL - Depreciation Expense

-

-

-

-

-

-

Other Outflows
SUBTOTAL - Other Outflows

-

-

-

-

-

-

TOTAL EXPENSES

99,200

2,485,261

3,072,313

3,897,738

4,540,657

5,016,667

Assumptions
CSFA Loan at 1% interest
$50/student
Factoring fees
Student outreach, materials, printing, collateral
Facility appraisal for SB740 Grant, CALPADS consultant
$500/month increases with FTEs
$1000/FTE
$230/student
$50/student
$50/student
$15/student
$15/student
Implementation fee of $10k, $15/student ongoing
$2k/teacher
$20/student
$75/student

Appendix X
Budget Narrative

Budget Narrative
The attached budget and cash flow projection are based on conservative estimates of the actual costs to
implement Clovis Global Academy’s (CGA) program as described in the charter petition. Assumptions that
are being used to create the analysis are based on historical financial data from similar charter schools.
I.

Revenues

A. Enrollment and ADA

TK
K
1st
2nd
3rd
4th
5th
6th
7th
8th
Enrollment
ADA
Percentage

2020-21

2021-22

2022-23

2023-24

2024-25

15
56
56
28
28
28
28

15
56
56
56
28
28
28
28

15
56
56
56
56
28
28
28
28

239
227.05
95.0%

295
280.25
95.0%

351
333.45
95.0%

15
56
56
56
56
56
28
28
28
28
407
386.65
95.0%

15
56
56
56
56
56
56
28
28
28
435
413.25
95.0%

B. Government Funding
The Local Control Funding Formula (LCFF) was signed by the Governor on June 27, 2013. Using the Fiscal
Crisis and Management Assistance Team (FCMAT) calculator version 20.2c, dated August 28, 2019. The
LCFF rates used are as follows:

LCFF Rate

2020-21

2021-22

2022-23

2023-24

2024-25

$9,628

$9,857

$10,164

$10,426

$10,391

This budget reflects an unduplicated pupil percentage (UPP) of 60% for Free and Reduced (FRL), English
Language Learners (ELL), Foster and Homeless students for CGA. While this percentage is higher than Clovis
Unified District’s own UPP of 43.67% using the 2018-19 P-2 LCFF Funding Snapshot, CGA plans to locate
near Sierra Vista Elementary, which has a Free & Reduced Meal population percentage of 85% per
Dataquest.
If in fact the school has a higher UPP, the LCFF rate will increase due to a higher Supplemental Grant, which
will result in higher revenues. The allocation of Property tax is based on Clovis Unified’s 2018-19 P-2 rate of
$1,893.42 per ADA. The Education Protection Account (EPA) is assumed to be $200 per ADA.
CGA has budgeted for Federal Child Nutrition assuming 82% of food expenses are reimbursed. Further, the
school expects to receive Title funding, estimated at $300 per eligible student for Title I and $50 per eligible
student for Title II. Title IV is included starting in Y2; the minimum entitlement is $10,000.

Starting in CGA’s first year of operation, Special Education is included at estimated Fresno County SELPA
rates. Per SELPA setup, no federal revenue is assumed in the school’s first year in the SELPA; federal
funding starts in CGA’s Year 2. The federal rate is assumed to be $147/PY ADA minus admin fees. SPED
State revenues start in Year 1 at $556/ADA with an administrative discount applied for SELPA fees.
The school has budgeted for state lottery revenue, which is accrued in year one and paid in year two. The
expected rate is $207/ADA per the CDE’s estimate. The Mandate Block Grant is also included at $18/PY
ADA starting in Y2. State Child Nutrition is assumed to be 8% of food expenses.
SB740 Charter School Facilities Grant Program has been included and this will partially offset rent expense.
Funding will be either $1,187/ADA or 75% of lease and maintenance costs, whichever is the lesser of the
two. CGA qualifies for this funding based on its FRL percentage of 60% as well as its location in the
attendance area of Sierra Vista Elementary; the minimum FRL percentage to qualify is 55%. CGA also
provides an admissions preference for students living in the Sierra Vista Elementary attendance area.

II. EXPENSES
Expenses have been conservatively estimated by the petitioners and EdTec based on current market
conditions in Fresno County. Expense assumptions have been increased 2.0% per year. Below is a summary
of the major expense categories and their underlying assumptions.
A. Staffing and Benefits
The staffing plan is as follows and can be accessed on the Payroll tab in the Excel workbook:

CGA estimates spending $10,800 per year per employee in year one on health insurance, which increases at
8% in out years. Wages are grown by 2% each year. STRS is included based on School Services of
California’s Dartboard. STRS rates are 18.4% in 2020-21 and 18.1% in out years. CGA’s compensation and
benefits as a percentage of budget are on par with existing charters.
B. Books and Supplies
CGA plans to spend $391k in its first year based upon current expectations, increasing by inflation in out
years. CGA will spend $300 per student on textbooks, $40/student on books and $150 per student on
instructional materials. In out years, CGA will increase spending on Books to build up classroom and school
libraries. Classroom furniture is budgeted at $425 per new student for furniture, fixtures and equipment as
well as staff and student computers with replacement costs in out years. Computers are budgeted at $300
per student computer and $1000 per employee with replacement costs. Students in TK-3 rd grade will have
a 3:1 student to computer ratio and grades 4 th-8th will have a 2:1 ratio. Student Food Services are assumed
to be $5 per day per FRL student.

C. Services and Operating
Travel and conferences assume $700 per Teacher FTE to attend. Dues and memberships assume the
annual California Charter School Association membership at $5 per student. The liability insurance
premium is assumed to be $100 per student.
Operations and Housekeeping are budgeted at $190 per ADA for janitorial services and utilities. Equipment
leases are assumed to be $1000 per month for a copier lease with an additional copier in 2022-23. Rent is
based on the draft lease. Repairs and maintenance are budgeted at $40 per student.
The school has budgeted to contract with a back office business provider to provide the following services:
accounting, accounts payable, budgeting, forecasting, attendance reporting, grant compliance reporting,
payroll services and board support. District oversight at 1% of LCFF has been included.
Special Education contractors are included at $230 per student. The school also budgeted for
fingerprinting, legal, marketing and student recruiting, interest, loan and financing fees, professional
development, payroll and audit fees, technology, student activities, sports, health services, substitutes and
student assessment and information systems. All of these assumptions are in line with charter school
expenditures.
CGA expects to spend roughly $18k in its first year on its communication expenses, including telephone, cell
phones, internet, and postage.
D. Cash Flow
CGA has included California School Finance Authority’s (CSFA) Revolving Loan Program in the cash flow
projection. CSFA provides low cost start-up loans of $250,000 for new charters. Loan payments are
deducted from apportionments starting in the fiscal year after the proceeds are received. If the revolving
loan becomes unavailable, CGA can utilize additional cash flow financing to fund start-up needs. There are
several companies, such as Charter Asset Management or Charter School Capital, that provide receivable
sale financing and are available when startup purchases need to be made. The cash flow and budget do
assume the school will need receivable sale financing in its first two years of operation. The factoring is
necessary due to the timing of employee hiring and purchasing of instructional materials before
government funding catches up for the new and additional students.
CGA has been in contact with a bank and may utilize a line of credit if it becomes available. The school will
choose the option that is less expensive to minimize fees.
No deferrals of state aid apportionments are included in the budget, however these revenues are usually
received in the month following the apportionment as it takes county offices several business days to wire
funds to the schools. The Special Advance Apportionment for new and growing schools has been included
with funds arriving in October and January. Education Protection Account payments are quarterly.
The current cash flow shows payments made in 2019-20 for the facility. These payments are based on the
draft lease, however, the amount, timing and payment schedule are still being negotiated and no lease will
be signed until the charter is approved.

Once operating, the school will manage cash and purchasing in real time to maintain a comfortable positive
cash balance higher than what the cash flow may project.
E. Contingencies and Reserves
Starting in Y1, the school plans to exceed the CDE recommended budget reserve of 3% of total annual
expenses.
CGA has a built-in SPED encroachment as the school’s expenses exceed the annual SELPA revenue.
However, if actual students served require more expensive services, CGA will cut or delay spending in
nonessential line items in order to appropriately deliver on the indicated services required by the IEPs.

The following Exhibits are attached to this Budget Narrative for further substantiation of its content:
1- Letter from CharterSAFE indicating our insurance budget assumptions are conservative
2- Letter of intent and MOU from Charter Asset Management indicating their willingness to provide
financing to Clovis Global Academy
3- Draft CGA Teacher Salary Matrix

Exhibit 1

September 17, 2019
Harmit Junjeja
Clovis Global Academy, Inc.
1998 Maine Ave.
Clovis, CA 93619
Dear Harmit
Thank you for submitting your application to CharterSAFE. Based on the exposure information;
the number of students, payroll and property values, etc., the amounts that you have budgeted for
Clovis Global Academy’s Casualty and Workers’ Compensation expenses are conservative.
Your budget, as presented is approximately 10% above the rates currently paid by CharterSAFE
member agencies with similar demographics and exposures.
We are unable to provide an exact quote at this time as your school operations are not scheduled
until the 2020-2021 school year, and we do not establish our July 2020 renewal rates until May
of 2020.
Once your charter application is approved, CharterSAFE can provide coverage for your board
and personnel for General Liability, Errors & Omissions, and other coverages that are essential
as your school develops. You will only pay for the coverage you need as you add operations.
CharterSAFE is able to meet all of the insurance requirements and limits that your authorizer
will require. CharterSAFE is an exclusive program for California charter schools that is owned
and directed by its members.
CharterSAFE provides coverage and support throughout a new school’s development to put you
in the best position possible to succeed. CharterSAFE members receive expert support and
guidance for their human resources, safety, compliance, and risk management functions.
Please do not hesitate to contact me with any questions or requests.
Best regards,

Dan Berry
Director, Insurance and Member Services
CharterSAFE

P.O. Box 969 • Weimar, CA 95736 • Fax: 888.901.0004

DocuSign Envelope ID: 4C022F92-9DF2-495F-91B0-313E88C53E48

Exhibit 2

Mr. Harmit Juneja
Founder & Lead Petitioner
Clovis Global Academy
1998 Maine Ave, Clovis, CA 93619

October 9, 2019
To Mr. Harmit Juneja and Clovis Global Academy Board of Directors:
Charter Asset Management (CAM) is the national leader in charter school lending. Since 2013, CAM has funded over
$500 million to more than 300 charter schools nationwide. We are pleased to present this letter of intent for Clovis Global
Academy. This letter of intent is not a commitment on the part of CAM to provide funding and it is not an offer, nor a
binding agreement on the parties. A legally binding obligation will only be made pursuant to definitive written agreements
to be negotiated, executed and delivered by the parties.
CAM offers up to $1,190,000.00 in working capital for Clovis Global Academy for the 2020-2021 school year. Please
refer to the Memorandum of Understanding accompanying this letter for details on the proposed financial terms and
structure.
CAM reviews all financial, governance, and all other relevant information for the schools we fund. The availability of
funding for each draw request is subject to and conditioned upon CAM’s prior approval, satisfactory completion of due
diligence, and the parties agreeing upon and reducing to writing all terms and conditions necessary and incidental to the
validity of a separate contract. CAM has no obligation to provide funding until the parties have executed a formal written
agreement covering each specific transaction.

Sincerely,

Paul N. Im
Managing Partner

DISCLAIMER: Nothing in this letter is intended to create nor does it constitute legally binding obligations of any party or an agreement by CAM of funding or the
availability of funding. Neither party is relying on, or is entitled to rely on, this letter for any purpose. This letter is only for negotiation purposes and contains only
proposed terms and/or other information to assist the parties in framing and negotiating the definitive terms of financing transactions through separate financing
contracts. The availability of funding and any funding itself are subject to and conditioned upon satisfactory completion of due diligence and the parties agreeing
upon and reducing to writing all terms and conditions necessary and incidental to the validity of separate financing contracts. Either party may, at any time prior to
the execution of a definitive financing agreement, unilaterally terminate all negotiations pursuant to this letter, for any reason or for no reason, without any liability
whatsoever to the other party.
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Exhibit 2
Memorandum of Understanding
This Memorandum of Understanding (this “MOU”) is intended to commemorate the current
status and content of the discussions between Charter Asset Management Fund, L.P. (“CAM”)
and Global Academy Inc. DBA Clovis Global Academy, acting through its Founder & Lead
Petitioner, Mr. Harmit Juneja, and outline the details and understandings of the parties as they
move toward developing the financing relationship addressed in CAM’s October 9, 2019 letter.
This MOU is non-binding against the parties and there is no obligation on the part of any party
until definitive agreements are signed by each of the parties.
I.

Background

Global Academy Inc., through its Founder & Lead Petitioner, is in the process of seeking a
charter from the Clovis Unified School District (“CUSD”) to open and operate a charter school
within that district during the 2020-2021 school year. As part of the process for issuance of the
charter, the CUSD has requested Global Academy Inc. demonstrate an ability to obtain financing
needed for the startup and operation of the charter school.
CAM and Global Academy Inc. have discussed, in broad terms, the school’s
financing needs for the 2020-2021 year. Based on those discussions, and as stated in its October
9, 2019 letter, CAM is willing to commit a minimum of $155,000.00, the amount projected
needed in the school’s budget, and up to $1,190,000.00 in working capital for Global Academy
Inc. during, and leading up to, the 2020-2021 school year through its state-aid funding program
pursuant to the school’s budget dated October 8, 2019. The actual funding provided under
CAM’s program will vary based on the amount and availability of accounts receivable for CAM
to purchase from Global Academy Inc. under the program.
II.

Conditions and Limitations

All parties understand and agree that any funding CAM may provide to Global Academy Inc.,
each funding request submitted to CAM and the specific amount of the funding CAM will
provide are subject to and conditioned upon CAM’s prior approval (which may be withheld for
any reason in its sole and absolute discretion), satisfactory completion of CAM’s due diligence
process, and the parties agreeing upon and reducing to writing all terms and conditions necessary
and incidental to the validity of a separate written purchase agreement for each transaction.
CAM has no obligation to contract or provide any funding whatsoever to Global Academy Inc.
until the parties have agreed upon and executed a formal written Factoring Agreement setting for
the specific and final terms and conditions of each purchase and sale transaction.
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Exhibit 2
III.

Financing Relationship

Based on these understandings, and subject to the restrictions and conditions set
forth in Section II above, CAM and Global Academy Inc. are looking to develop a financing
relationship through which CAM would provide roughly $155,000.00 of working capital to
Global Academy Inc. during, and leading up to, the 2020-2021 school year. The total amount of
the funding may vary and would occur through several separate purchase and sale transactions.
Each transaction would be subject to CAM’s due diligence review, approval, and documentation,
and would include both administration and discount fees that will vary based on the final terms
of each separate transaction.
This MOU is not a commitment on the part of CAM to provide funding and it is not an offer to
provide funding, nor is it a binding agreement on the parties. A legally binding obligation will
only be made pursuant to definitive written agreements to be negotiated, executed and delivered
by the parties.
We, the undersigned, have read and agree with this Memorandum of Understanding.
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Exhibit 2
CHARTER ASSET MANAGEMENT
FUND, L.P.
By ________________________________
Print Name: Paul Im
Print Title: Managing Partner
10/10/2019
Date Signed_________________________
By ________________________________
Print Name: David Park
Print Title: Managing Partner
10/10/2019
Date Signed_________________________

Global Academy Inc.
By ________________________________
Print Name: Mr. Harmit Juneja
Print Title: Founder & Lead Petitioner
10/10/2019
Date Signed_________________________

Exhibit 3

2020-21 TEACHER SALARY MATRIX
BA or BS
Degree +
Credential

BA or BS
Degree +
Credential

Years of
Experience

Not Fully
Credentialed

BA or BS
Degree +
Credential
(30-44 post
Bac units)

1

40,000

46,000

48,000

50,000

2

42,000

47,000

49,000

52,000

3

43,000

48,000

50,000

54,000

4

50,000

52,000

56,000

5

52,000

54,000

58,000

6

54,000

56,000

60,000

7

56,000

58,000

62,000

8

60,000

64,000

9

62,000

66,000

(45-59 post
Bac units)

(60+ post Bac
units and/or
Master’s
Degree or
higher)

10

68,000

11

70,000

12

72,000

13

74,000

14

76,000

15

78,000

20

82,000

25

86,000

Leadership &
Extra Duties

Base Salary +
$500-3000
(for ongoing,
year-long
contributions,
dependent on
complexity)

Appendix Y
CGA Payroll Detail

Clovis Global Academy
2019-20
As of Pet FY2020

Payroll
Head
Last Name
Count
8
Teachers 20-21
1
TK/Intervention Teacher 20-21
2
Teachers 21-22
1
Intervention Teacher 21-22
2
Teachers 22-23
2
Teachers 23-24
2
Teachers 24-25
1
Ed Specialist 20-21
1
Ed Specialist 22-23
1
Psychologist 20-21
1
Speech/Language Path 20-21
1
Spanish Teacher 20-21
1
PE Teacher 22-23
1
Art Teacher 22-23
1
Principal/Superintendent 20-21
1
Vice Principal 21-22
1
Learning/Academic Director 22-23
3
Instructional Aides 20-21
3
Instructional Aides 21-22
4
Instructional Aides 22-23
4
Instructional Aides 23-24
2
SPED Aide 20-21
1
SPED Aide 21-22
1
SPED Aide 23-24
3
Instructional Aides 24-25
1
Clerical Staff 20-21
1
Health Aide 20-21
1
Clerical Staff 21-22
1
Clerical Staff 23-24
1
Food Service 20-21
1
Food Service/Other Support 21-22
1
Food Service/Other Support 21-22
1
Maintenance/Grounds/Custodial 20-21
1
Maintenance/Grounds/Custodial 21-22
1
Start-up Year Work
1
Start-up Year Work
Payroll Total

Year 1
2019-20
Budget
Category
1100
1100
1100
1100
1100
1100
1100
1148
1148
1200
1200
1111
1111
1111
1300
1300
1300
2100
2100
2100
2100
2103
2103
2103
2100
2400
2400
2400
2400
2928
2928
2928
2930
2930
1300
2400

Total Paid
25,000
12,500
37,500

Year 2
2020-21
FTE
Count
1.00
1.00
2.00

Total Paid
480,000
60,000
60,000
19,250
14,000
30,000
107,000
51,504
34,336
50,000
25,200
16,095
16,095
963,480

Year 3
2021-22
FTE
Count
8.00
1.00
1.00
0.25
0.20
0.50
1.00
2.18
1.45
1.00
1.00
0.73
0.73
19.03

Total Paid
489,600
61,200
122,400
30,000
61,200
19,635
17,850
30,600
109,140
85,000
52,534
52,534
35,023
6,038
51,000
25,704
51,000
5,661
19,814
19,814
1,345,746

Year 4
2022-23
FTE
Count
8.00
1.00
2.00
0.50
1.00
0.25
0.25
0.50
1.00
1.00
2.18
2.18
1.45
0.25
1.00
1.00
1.00
0.25
0.88
0.88
26.55

Total Paid
499,392
62,424
124,848
30,600
124,848
62,424
62,424
28,039
25,490
31,212
31,212
31,212
111,323
86,700
85,000
53,585
53,585
71,462
35,723
12,318
52,020
26,218
52,020
8,664
5,774
23,097
8,664
23,097
1,823,373

Year 5
2023-24
FTE
Count
8.00
1.00
2.00
0.50
2.00
1.00
1.00
0.35
0.35
0.50
0.50
0.50
1.00
1.00
1.00
2.18
2.18
2.90
1.45
0.50
1.00
1.00
1.00
0.38
0.25
1.00
0.38
1.00
35.90

Total Paid
509,380
63,672
127,345
31,212
127,345
127,344
63,672
63,672
40,857
37,142
31,836
31,836
31,836
113,549
88,434
86,700
54,656
54,656
72,891
72,878
36,438
18,219
18,220
53,060
26,742
53,060
53,060
17,085
5,890
23,559
17,085
23,559
2,176,892

Year 6
2024-25
FTE
Count
8.00
1.00
2.00
0.50
2.00
2.00
1.00
1.00
0.50
0.50
0.50
0.50
0.50
1.00
1.00
1.00
2.18
2.18
2.90
2.90
1.45
0.73
0.73
1.00
1.00
1.00
1.00
0.73
0.25
1.00
0.73
1.00
43.75

Total Paid
519,567
64,946
129,892
63,672
129,892
129,891
129,890
64,946
64,946
41,674
37,885
32,473
32,473
32,473
115,820
90,203
88,434
55,750
55,750
74,349
74,336
37,166
18,583
18,584
55,753
54,122
27,277
54,122
54,121
17,426
6,007
24,030
17,426
24,030
2,437,909

FTE
Count
8.00
1.00
2.00
1.00
2.00
2.00
2.00
1.00
1.00
0.50
0.50
0.50
0.50
0.50
1.00
1.00
1.00
2.18
2.18
2.90
2.90
1.45
0.73
0.73
2.18
1.00
1.00
1.00
1.00
0.73
0.25
1.00
0.73
1.00
48.43

Extra Pay

Description
Stipends
Extra Pay Total
Certificated Summary
1100
Teachers Salaries
1101
Teacher - Stipends
1111
Teacher - Elective
1148
Teacher - Special Ed
1200
Certificated Pupil Support Salaries

Budget
Category
1101

-

-

12,000
12,000

-

540,000
12,000
30,000
60,000
33,250

15,000
15,000

9.00
0.50
1.00
0.45

703,200
15,000
30,600
61,200
37,485

18,000
18,000

11.50
0.50
1.00
0.50

842,112
18,000
93,636
124,848
53,529

21,000
21,000

13.50
1.50
2.00
0.70

986,298
21,000
95,509
127,345
77,999

25,000
25,000

15.50
1.50
2.00
1.00

1,167,750
25,000
97,419
129,892
79,559

18.00
1.50
2.00
1.00

Payroll
Budget
Head
Last Name
Count
Category
1300
Certificated Supervisor & Administrator Salaries
Certificated Total
Classified Summary
2100
Classified Instructional Aide Salaries
2103
Classified SPED Aides
2400
Classified Clerical & Office Salaries
2928
Other Classified - Food
2930
Other Classified - Maintenance/grounds
Classified Total
Total FTE
Teacher FTE
Total Headcount
Teacher Headcount

Year 1
2019-20

Year 2
2020-21

25,000
25,000

FTE
Count
1.00
1.00

12,500
12,500

1.00
1.00

Total Paid

2.00
2.00
-

Year 3
2021-22

107,000
782,250

FTE
Count
1.00
11.95

51,504
34,336
75,200
16,095
16,095
193,230

2.18
1.45
2.00
0.73
0.73
7.08

Total Paid

19.03
10.50
23.00
11.00

Year 4
2022-23

194,140
1,041,625

FTE
Count
2.00
15.50

105,068
41,061
127,704
25,475
19,814
319,121

4.35
1.70
3.00
1.13
0.88
11.05

Total Paid

26.55
13.00
33.00
14.00

Year 5
2023-24

283,023
1,415,147

FTE
Count
3.00
20.70

178,631
48,042
130,258
37,535
31,760
426,226

7.25
1.95
3.00
1.63
1.38
15.20

Total Paid

35.90
17.00
45.00
19.00

Year 6
2024-25

288,683
1,596,834

FTE
Count
3.00
23.00

255,082
72,876
185,923
46,533
40,643
601,058

10.15
2.90
4.00
1.98
1.73
20.75

Total Paid

43.75
19.00
53.00
21.00

294,457
1,794,077

FTE
Count
3.00
25.50

315,937
74,334
189,642
47,464
41,456
668,832

12.33
2.90
4.00
1.98
1.73
22.93

Total Paid

48.43
21.50
58.00
23.00

Appendix Z
Cash Flow

Clovis Global Academy
Monthly Cash Forecast
As of Pet FY2020

Jul
Forecast
Beginning Cash

Aug
Forecast

Sep
Forecast

Oct
Forecast

Nov
Forecast

Dec
Forecast

2019-20
Actuals & Forecast
Jan
Feb
Forecast
Forecast

Mar
Forecast

Apr
Forecast

May
Forecast

Jun
Forecast

Forecast

Remaining
Balance

-

-

-

-

-

-

-

14,142

5,392

11,242

50,442

29,642

LCFF Entitlement
Federal Revenue
Other State Revenue
Other Local Revenue
Fundraising & Grants

-

-

-

-

-

-

-

-

-

-

-

-

-

-

TOTAL REVENUE

-

-

-

-

-

-

-

-

-

-

-

-

-

-

Certificated Salaries
Classified Salaries
Employee Benefits
Books & Supplies
Services & Other Operating Expenses
Capital Outlay & Depreciation
Other Outflows

-

-

-

-

-

-

8,750
-

8,750
-

6,250
3,125
1,025
8,750
-

6,250
3,125
1,025
10,400
-

6,250
3,125
1,025
10,400
-

6,250
3,125
1,025
2,950
-

25,000
12,500
4,100
57,600
-

7,600
-

TOTAL EXPENSES

-

-

-

-

-

-

8,750

8,750

19,150

20,800

20,800

13,350

99,200

7,600

Operating Cash Inflow (Outflow)

-

-

-

-

-

-

(8,750)

(8,750)

(19,150)

(20,800)

(20,800)

(13,350)

(99,200)

(7,600)

-

-

-

-

-

-

(57,108)
80,000
-

-

25,000
-

60,000
-

-

-

-

-

-

-

-

-

14,142

5,392

11,242

50,442

29,642

16,292

REVENUE

EXPENSES

Revenues - Prior Year Accruals
Expenses - Prior Year Accruals
Accounts Payable - Current Year
Facility Deposit & First Month's Prepaid Rent
CSFA Revolving Loan
Factoring
Other Liabilites
Ending Cash

Clovis Global Academy
Monthly Cash Forecast
As of Pet FY2020

Jul
Forecast
Beginning Cash

16,292

Aug
Forecast
185,279

Sep
Forecast

Oct
Forecast

Nov
Forecast

Dec
Forecast

2020-21
Actuals & Forecast
Jan
Feb
Forecast
Forecast

Mar
Forecast

Apr
Forecast

May
Forecast

Jun
Forecast

21,055

22,492

574,898

97,493

50,348

212,468

35,062

48,270

43,988

6,570

Forecast

Remaining
Balance

REVENUE
LCFF Entitlement
Federal Revenue
Other State Revenue
Other Local Revenue
Fundraising & Grants

-

-

-

753,975
-

23,130
1,032
-

10,583
1,032
-

385,323
10,583
117,782
-

23,130
1,032
-

230,740
10,583
24,766
-

226,719
10,583
24,766
-

192,662
23,130
83,140
-

192,662
10,583
24,766
-

2,186,094
156,019
409,488
-

204,014
33,713
131,172
-

TOTAL REVENUE

-

-

-

753,975

24,163

11,615

513,688

24,163

266,088

262,068

298,932

228,010

2,751,601

368,899

EXPENSES
Certificated Salaries
Classified Salaries
Employee Benefits
Books & Supplies
Services & Other Operating Expenses
Capital Outlay & Depreciation
Other Outflows

8,917
4,167
27,779
42,551
-

69,212
17,188
28,998
104,964
63,983
-

69,212
17,188
28,998
117,870
65,295
-

69,212
17,188
28,998
18,737
67,433
-

69,212
17,188
28,998
18,737
67,433
-

75,212
17,188
30,189
18,737
67,433
-

69,212
17,188
28,998
18,737
67,433
-

69,212
17,188
28,998
18,737
67,433
-

69,212
17,188
28,998
18,737
68,745
-

69,212
17,188
28,998
18,737
67,214
-

69,212
17,188
28,998
18,737
67,214
-

75,212
17,188
18,444
18,737
67,214
-

782,250
193,230
337,398
391,470
780,912
-

1,530
-

TOTAL EXPENSES

83,413

284,345

298,563

201,569

201,569

208,760

201,569

201,569

202,880

201,350

201,350

196,796

2,485,261

1,530

Operating Cash Inflow (Outflow)

(83,413)

(284,345)

(298,563)

552,407

(177,406)

(197,144)

312,119

(177,406)

63,208

60,718

97,582

31,214

266,340

367,369

(7,600)
260,000
-

20,121
100,000
-

300,000
-

(300,000)
-

150,000
-

(150,000)
-

-

(50,000)
-

(65,000)
-

(135,000)
-

(25,000)
-

185,279

21,055

22,492

97,493

50,348

212,468

35,062

48,270

43,988

Revenues - Prior Year Accruals
Expenses - Prior Year Accruals
Accounts Payable - Current Year
Facility Deposit & First Month's Prepaid Rent
CSFA Revolving Loan
Factoring
Other Liabilites
Ending Cash

574,898

6,570

12,784

Clovis Global Academy
Monthly Cash Forecast
As of Pet FY2020

Jul
Forecast
Beginning Cash

Aug
Forecast

Sep
Forecast

Oct
Forecast

Nov
Forecast

Dec
Forecast

2021-22
Actuals & Forecast
Jan
Feb
Forecast
Forecast

Mar
Forecast

Apr
Forecast

May
Forecast

Jun
Forecast

Forecast

Remaining
Balance

12,784

97,654

154,726

14,486

56,713

65,045

15,044

44,331

34,372

42,783

95,976

224,172

LCFF Entitlement
Federal Revenue
Other State Revenue
Other Local Revenue
Fundraising & Grants

-

113,867
5,933
-

139,252
5,933
-

295,054
10,680
-

193,114
28,371
11,980
-

193,114
13,324
16,035
-

250,706
13,324
138,764
-

193,114
28,371
23,730
-

304,066
13,324
17,852
-

281,060
29,178
17,852
-

261,728
28,371
92,994
-

261,728
13,324
17,852
-

2,762,543
225,136
476,663
-

275,740
57,549
117,057
-

TOTAL REVENUE

-

119,800

145,185

305,733

233,465

222,472

402,794

245,215

335,243

328,090

383,094

292,904

3,464,342

450,346

16,178
8,500
48,002
61,558
-

91,859
28,238
43,750
84,068
63,819
-

91,859
28,238
43,750
100,316
65,476
-

91,859
28,238
43,750
20,919
70,408
-

91,859
28,238
43,750
20,919
70,408
-

99,359
28,238
45,216
20,919
70,408
-

91,859
28,238
43,750
20,919
70,408
-

91,859
28,238
43,750
20,919
70,408
-

91,859
28,238
43,750
20,919
72,066
-

91,859
28,238
43,750
20,919
70,132
-

91,859
28,238
43,750
20,919
70,132
-

99,359
28,238
24,658
20,919
70,132
-

1,041,625
319,121
511,621
372,656
827,289
-

1,934
-

TOTAL EXPENSES

134,238

311,733

329,640

255,174

255,174

264,140

255,174

255,174

256,831

254,898

254,898

243,306

3,072,313

1,934

Operating Cash Inflow (Outflow)

(134,238)

(191,933)

(184,454)

50,560

(21,709)

(41,668)

147,620

(9,959)

78,411

73,193

128,196

49,598

392,029

448,412

219,108
-

78,869
(1,530)
(8,333)
180,000
-

12,548
(8,333)
40,000
-

(8,333)
-

58,375
(8,333)
(20,000)
-

(8,333)
-

(8,333)
(110,000)
-

-

(70,000)
-

(20,000)
-

97,654

154,726

14,486

56,713

65,045

15,044

44,331

34,372

42,783

95,976

REVENUE

EXPENSES
Certificated Salaries
Classified Salaries
Employee Benefits
Books & Supplies
Services & Other Operating Expenses
Capital Outlay & Depreciation
Other Outflows

Revenues - Prior Year Accruals
Expenses - Prior Year Accruals
Accounts Payable - Current Year
Facility Deposit & First Month's Prepaid Rent
CSFA Revolving Loan
Factoring
Other Liabilites
Ending Cash

224,172

273,770

Clovis Global Academy
Monthly Cash Forecast
As of Pet FY2020

Jul
Forecast
Beginning Cash

273,770

Aug
Forecast

Sep
Forecast

Oct
Forecast

Nov
Forecast

Dec
Forecast

2022-23
Actuals & Forecast
Jan
Feb
Forecast
Forecast

Mar
Forecast

Apr
Forecast

May
Forecast

Jun
Forecast

400,571

230,831

6,390

39,736

64,626

2,539

137,345

121,678

196,745

266,673

392,112

Forecast

Remaining
Balance

REVENUE
LCFF Entitlement
Federal Revenue
Other State Revenue
Other Local Revenue
Fundraising & Grants

-

144,843
7,401
-

176,176
7,401
-

353,712
13,323
-

246,095
34,188
14,903
-

246,095
16,201
20,065
-

307,815
16,201
144,479
-

246,095
34,188
29,406
-

365,361
16,201
20,894
-

338,075
35,975
20,894
-

316,083
34,188
100,185
-

316,083
16,201
20,894
-

3,389,190
273,508
527,125
-

332,755
70,164
127,281
-

TOTAL REVENUE

-

152,244

183,578

367,035

295,187

282,361

468,495

309,690

402,456

394,945

450,456

353,178

4,189,823

530,200

23,585
8,670
63,290
68,336
-

124,869
37,960
58,405
100,716
70,991
-

124,869
37,960
58,405
120,473
73,025
-

124,869
37,960
58,405
25,353
78,769
-

124,869
37,960
58,405
25,353
78,769
-

133,869
37,960
60,165
25,353
78,769
-

124,869
37,960
58,405
25,353
78,769
-

124,869
37,960
58,405
25,353
78,769
-

124,869
37,960
58,405
25,353
80,802
-

124,869
37,960
58,405
25,353
78,430
-

124,869
37,960
58,405
25,353
78,430
-

133,869
37,960
33,238
25,353
78,430
-

1,415,147
426,226
682,340
449,362
924,662
-

2,372
-

TOTAL EXPENSES

163,881

392,942

414,732

325,356

325,356

336,115

325,356

325,356

327,389

325,017

325,017

308,850

3,897,738

2,372

Operating Cash Inflow (Outflow)

(163,881)

(240,697)

(231,154)

41,679

(30,169)

(53,754)

143,139

(15,666)

75,066

69,928

125,439

44,328

292,085

527,827

81,224
(1,934)
(8,333)
-

15,048
(8,333)
-

(8,333)
-

63,392
(8,333)
-

(8,333)
-

-

-

-

6,390

39,736

64,626

2,539

EXPENSES
Certificated Salaries
Classified Salaries
Employee Benefits
Books & Supplies
Services & Other Operating Expenses
Capital Outlay & Depreciation
Other Outflows

Revenues - Prior Year Accruals
Expenses - Prior Year Accruals
Accounts Payable - Current Year
Facility Deposit & First Month's Prepaid Rent
CSFA Revolving Loan
Factoring
Other Liabilites
Ending Cash

290,682
400,571

230,831

(8,333)
137,345

121,678

196,745

266,673

392,112

436,440

Clovis Global Academy
Monthly Cash Forecast
As of Pet FY2020

Jul
Forecast
Beginning Cash

436,440

Aug
Forecast

Sep
Forecast

Oct
Forecast

Nov
Forecast

Dec
Forecast

2023-24
Actuals & Forecast
Jan
Feb
Forecast
Forecast

Mar
Forecast

Apr
Forecast

May
Forecast

Jun
Forecast

599,323

416,395

169,886

210,770

245,609

188,284

335,459

331,100

419,017

501,719

640,685

Forecast

Remaining
Balance

REVENUE
LCFF Entitlement
Federal Revenue
Other State Revenue
Other Local Revenue
Fundraising & Grants

-

176,706
8,899
-

213,987
8,899
-

413,528
16,018
-

300,673
40,150
17,890
-

300,673
19,188
24,029
-

366,307
19,188
150,342
-

300,673
40,150
35,146
-

427,907
19,188
23,570
-

396,342
42,716
23,570
-

371,690
40,150
107,051
-

371,690
19,188
23,570
-

4,031,198
322,783
576,177
-

391,022
82,866
137,192
-

TOTAL REVENUE

-

185,605

222,886

429,546

358,713

343,890

535,837

375,969

470,664

462,628

518,892

414,447

4,930,158

611,080

24,057
13,265
76,394
75,421
-

141,071
53,436
69,487
110,758
78,480
-

141,071
53,436
69,487
134,157
80,899
-

141,071
53,436
69,487
29,553
86,782
-

141,071
53,436
69,487
29,553
86,782
-

151,571
53,436
71,540
29,553
86,782
-

141,071
53,436
69,487
29,553
86,782
-

141,071
53,436
69,487
29,553
86,782
-

141,071
53,436
69,487
29,553
89,201
-

141,071
53,436
69,487
29,553
86,379
-

141,071
53,436
69,487
29,553
86,379
-

151,571
53,436
38,684
29,553
86,379
-

1,596,834
601,058
812,003
510,891
1,019,872
-

2,822
-

TOTAL EXPENSES

189,137

453,232

479,050

380,329

380,329

392,881

380,329

380,329

382,747

379,926

379,926

359,622

4,540,657

2,822

Operating Cash Inflow (Outflow)

(189,137)

(267,627)

(256,164)

49,218

(21,615)

(48,992)

155,508

(4,359)

87,917

82,702

138,966

54,825

389,501

608,259

95,405
(2,372)
(8,333)
-

17,988
(8,333)
-

(8,333)
-

64,788
(8,333)
-

(8,333)
-

-

-

-

EXPENSES
Certificated Salaries
Classified Salaries
Employee Benefits
Books & Supplies
Services & Other Operating Expenses
Capital Outlay & Depreciation
Other Outflows

Revenues - Prior Year Accruals
Expenses - Prior Year Accruals
Accounts Payable - Current Year
Facility Deposit & First Month's Prepaid Rent
CSFA Revolving Loan
Factoring
Other Liabilites
Ending Cash

352,020
599,323

416,395

169,886

210,770

245,609

188,284

(8,333)
335,459

331,100

419,017

501,719

640,685

695,510

Clovis Global Academy
Monthly Cash Forecast
As of Pet FY2020

Jul
Forecast
Beginning Cash

695,510

Aug
Forecast

Sep
Forecast

Oct
Forecast

Nov
Forecast

Dec
Forecast

2024-25
Actuals & Forecast
Jan
Feb
Forecast
Forecast

Mar
Forecast

Apr
Forecast

May
Forecast

Jun
Forecast

902,907

723,416

473,133

427,865

476,398

426,943

540,058

550,708

621,731

687,669

814,656

Forecast

Remaining
Balance

REVENUE
LCFF Entitlement
Federal Revenue
Other State Revenue
Other Local Revenue
Fundraising & Grants

-

204,230
10,319
-

247,460
10,319
-

366,773
18,574
-

347,441
44,867
20,616
-

347,441
20,929
27,734
-

366,773
20,929
156,029
-

347,441
44,867
40,625
-

451,497
20,929
23,456
-

416,124
48,211
23,456
-

392,802
44,867
111,171
-

392,802
20,929
23,456
-

4,294,248
359,609
604,482
-

413,464
93,078
138,728
-

TOTAL REVENUE

-

214,549

257,779

385,347

412,924

396,104

543,731

432,933

495,882

487,791

548,840

437,187

5,258,339

645,271

24,538
13,530
87,643
81,077
-

158,594
59,573
79,245
110,865
84,314
-

158,594
59,573
79,245
136,389
86,890
-

158,594
59,573
79,245
31,683
93,188
-

158,594
59,573
79,245
31,683
93,188
-

171,094
59,573
81,688
31,683
93,188
-

158,594
59,573
79,245
31,683
93,188
-

158,594
59,573
79,245
31,683
93,188
-

158,594
59,573
79,245
31,683
95,764
-

158,594
59,573
79,245
31,683
92,758
-

158,594
59,573
79,245
31,683
92,758
-

171,094
59,573
43,559
31,683
92,758
-

1,794,077
668,832
926,092
532,400
1,095,267
-

3,006
-

TOTAL EXPENSES

206,789

492,590

520,691

422,283

422,283

437,226

422,283

422,283

424,859

421,853

421,853

398,668

5,016,667

3,006

Operating Cash Inflow (Outflow)

(206,789)

(278,041)

(262,912)

(36,935)

(9,359)

(41,122)

121,449

10,650

71,023

65,938

126,987

38,519

241,672

642,265

414,187
-

109,705
(2,822)
(8,333)
-

20,963
(8,333)
-

(8,333)
-

66,226
(8,333)
-

(8,333)
-

-

-

-

902,907

723,416

EXPENSES
Certificated Salaries
Classified Salaries
Employee Benefits
Books & Supplies
Services & Other Operating Expenses
Capital Outlay & Depreciation
Other Outflows

Revenues - Prior Year Accruals
Expenses - Prior Year Accruals
Accounts Payable - Current Year
Facility Deposit & First Month's Prepaid Rent
CSFA Revolving Loan
Factoring
Other Liabilites
Ending Cash

473,133

427,865

476,398

426,943

(8,333)
540,058

550,708

621,731

687,669

814,656

853,175

SIGNATURE PAGES
California Education Code Section 47605 (a) indicates a charter petition may be submitted to the governing board of the
school district for review after the following condition is met:
(A) The petition has been signed by a number of parents or legal guardians of pupils that is equivalent to at least one-half of
the number of pupils that the charter school estimates will enroll in the school for its first year of operation.

The pages that follow demonstrate that CGA has collected signatures of parents, and has far exceeded the number of signatures
required.

