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Affirmations and Declaration
As the authorized lead petitioners, we, Alfredo Cuellar and Harmit Singh Juneja, hereby certify that
the information submitted in this petition for a California public charter school to be named Clovis
Global Academy (“CGA” or the “Charter School”), and to be located within the boundaries of the
Clovis Unified School District (“CUSD” or the “District”) is true to the best of our knowledge and
belief; We also certify that this petition does not constitute the conversion of a private school to the
status of a public charter school; and further, we understand that if awarded a charter, the Charter
School will follow any and all federal, state, and local laws and regulations that apply to the Charter
School, including but not limited to:
•

The Charter School shall meet all statewide standards and conduct the student assessments
required, pursuant to Education Code Sections 60605, and any other statewide standards
authorized in statute, or student assessments applicable to students in non-charter public
schools. [Ref. Education Code Section 47605(c)(1)]

•

The Charter School declares that it shall be deemed the exclusive public school employer of
the employees of Clovis Global Academy for purposes of the Educational Employment
Relations Act, Chapter 10.7 (commencing with Section 3540) of Division 4 of Title 1 of the
Government Code. [Ref. Education Code Section 47605(b)(6)]

•

The Charter School shall be non-sectarian in its programs, admissions policies, employment
practices, and all other operations. [Ref. Education Code Section 47605(d)(1)]

•

The Charter School shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]

•

The Charter School shall admit all students who wish to attend the Charter School, unless
the Charter School receives a greater number of applications than there are spaces for
students, in which case it will hold a public random drawing to determine admission. Except
as required by Education Code Section 47605(d)(2), admission to the Charter School shall
not be determined according to the place of residence of the student or his or her parents
within the State. Preference in the public random drawing shall be given as required by
Education Code Section 47605(d)(2)(B)(i)-(iv). In the event of a drawing, the chartering
authority shall make reasonable efforts to accommodate the growth of the Charter School
in accordance with Education Code Section 47605(d)(2)(C). [Ref. Education Code Section
47605(d)(2)(A)-(C)]

•

The Charter School shall not discriminate on the basis of the characteristics listed in
Education Code Section 220 (actual or perceived disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of
the Penal Code, including immigration status, or association with an individual who has any
of the aforementioned characteristics). [Ref. Education Code Section 47605(d)(1)]

•

The Charter School shall adhere to all provisions of federal law related to students with
disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 1973, Title
6

II of the Americans with Disabilities Act of 1990 and the Individuals with Disabilities
Education Improvement Act of 2004.
•

The Charter School shall meet all requirements for employment set forth in applicable
provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5
California Code of Regulations Section 11967.5.1(f)(5)(C)]

•

The Charter School shall ensure that teachers in the Charter School hold a Commission on
Teacher Credentialing certificate, permit, or other document in accordance with Education
Code section 47605(l), as may be amended from time to time. [Ref. Education Code Section
47605(l)]

•

The Charter School shall at all times maintain all necessary and appropriate insurance
coverage.

•

The Charter School shall, for each fiscal year, offer at a minimum, the number of minutes of
instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D).

•

If a pupil is expelled or leaves the Charter School without graduating or completing the
school year for any reason, the Charter School shall notify the superintendent of the school
district of the pupil’s last known address within 30 days, and shall, upon request, provide
that school district with a copy of the cumulative record of the pupil, including report cards
or a transcript of grades, and health information. If the pupil is subsequently expelled or
leaves the school district without graduating or completing the school year for any reason,
the school district shall provide this information to the Charter School within 30 days if the
Charter School demonstrates that the pupil had been enrolled in the Charter School. [Ref.
Education Code Section 47605(d)(3)]

•

The Charter School shall not discourage a pupil from enrolling or seeking to enroll in the
Charter School for any reason, including, but not limited to, academic performance of the
pupil or because the pupil exhibits any of the characteristics described in Education Code
Section 47605(d)(2)(B)(iii). [Ref. Education Code Section 47605(d)(4)(A)]

•

The Charter School shall not request a pupil’s records or require a parent, guardian, or pupil
to submit the pupil’s records to the Charter School before enrollment. [Ref. Education Code
Section 47605(d)(4)(B)]

•

The Charter School shall not encourage a pupil currently attending the Charter School to
disenroll from the Charter School or transfer to another school for any reason, including, but
not limited to, academic performance of the pupil or because the pupil exhibits any of the
characteristics described in Education Code Section 47605(d)(2)(B)(iii). This subparagraph
shall not apply to actions taken by the Charter School pursuant to the procedures by which
pupils can be suspended or expelled from the Charter School for disciplinary reasons or
otherwise involuntarily removed from the Charter School for any reason. [Ref. Education
Code Section 47605(d)(4)(C)]
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•

The Charter School shall comply with Education Code Section 47605(d)(4)(D) by posting the
appropriate notice on the Charter School’s website and providing a copy to a parent or
guardian as required. [Ref. Education Code Section 47605(d)(4)(D)]

•

The Charter School may encourage parental involvement, but shall notify the parents and
guardians of applicant pupils and currently enrolled pupils that parental involvement is not
a requirement for acceptance to, or continued enrollment at, the Charter School. [Ref.
Education Code Section 47605(n)]

•

The Charter School shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and inspection.
[Ref. Education Code Section 47612.5(a)(2)]

•

The Charter School shall, on a regular basis, consult with its parents and teachers regarding
the Charter School's educational programs. [Ref. Education Code Section 47605(c)]

•

The Charter School shall comply with any applicable jurisdictional limitations to the locations
of its facilities. [Ref. Education Code Sections 47605 and 47605.1]

•

The Charter School shall comply with all laws establishing the minimum and maximum age
for public school enrollment. [Ref. Education Code Sections 47612(b) and 47610]

•

The Charter School shall comply with all applicable portions of the Elementary and
Secondary Education Act (“ESEA”), as reauthorized and amended by the Every Student
Succeeds Act (“ESSA”).

•

The Charter School shall comply with the Public Records Act.

•

The Charter School shall comply with the Family Educational Rights and Privacy Act.

•

The Charter School shall comply with the Ralph M. Brown Act and any other requirements
for the location of governing board meetings of the Charter School, including Education Code
Section 47604.1, as added by SB 126 (2019).

•

The Charter School shall comply with the Political Reform Act and Government Code Section
1090 et seq.

•

The Charter School shall meet or exceed the legally required minimum number of school
days. [Ref. Title 5 California Code of Regulations Section 11960]
__________________________
Alfredo Cuellar

________________________
Date

__________________________
Harmit Singh Juneja

________________________
Date
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Introduction
Fulfilling the Intent of California’s Charter Schools Act of 1992
Petitioners for Clovis Global Academy (CGA) respectfully request the approval of a charter for the
term of July 1, 2020 to June 30, 2025, so that we may offer a unique public school option to our
community and implement our Mission while pursuing our Vision and Learner Outcomes. This
founding team was motivated to build a unique charter school program, where our Core Values
would be continually evident in the Clovis community, to fulfill the Intent of the Charter Schools Act
of 1992 and offer our community options within the public school system.
It is the intent of the Legislature... to provide opportunities for teachers, parents, pupils, and
community members to establish and maintain schools... as a method to accomplish all of the
following:
a. Improve pupil learning.
b. Increase learning opportunities for all pupils, with special emphasis on expanded learning
experiences for pupils who are identified as academically low achieving.
c. Encourage the use of different and innovative teaching methods.
d. Create new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site.
e. Provide parents and pupils with expanded choices in the types of educational opportunities
that are available within the public school system.
f. Hold the schools established under this part accountable for meeting measurable pupil
outcomes, and provide the schools with a method to change from rule-based to performancebased accountability systems.
g. Provide vigorous competition within the public school system to stimulate continual
improvements in all public schools.
California Education Code Section 47601
Clovis Global Academy embraces the Legislative Intent of the Charter Schools Act and its mandate.
Our school has been formed by teachers, parents, and community members in response to the
needs of local pupils, and will provide all of the benefits listed above. As a Charter School, CGA
seeks to accomplish the following:
1. Increase student achievement for all students through the enriched, dual language
immersion (English-Spanish). Students from low-income backgrounds, Hispanic students,
and English Learners persistently under-achieve when compared with students from middle
and upper class backgrounds, Asian/White students, and English only students. [Ed. Code
47601, a, b, c, d, e, f, g]
2. Use world language immersion (Spanish), culturally-sustaining, transdisciplinary and
student-responsive instructional model and a rigorous, standards-based curriculum to “close
the achievement gap” in our students. [Ed Code 47601, a, b, c, d, e, f, g]
3. Provide an in-depth enrichment program, giving TK-8 students the opportunity to be
meaningfully challenged and enriched in world language, history/social studies, science, and
through service-learning opportunities. [Ed Code 47601, a, b, c, e, g]
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4. Offer an extended day for kindergarten and more instructional minutes for students in
grades 1-8. [Ed Code 47601, e]
5. Thoughtfully use performance data from multiple measures and authentic assessments to
guide and improve our instruction and student achievement. [Ed. Code 47601, a, b, d, f]
6. Create and maintain a collaborative school culture and climate where students, teachers,
and parents are valued as responsible partners in the educational process. [Ed Code 47601,
b, c, d, e]
7. Create new professional opportunities for teachers to be leaders, including the school-wide
emphasis on constructivist teaching practices, collaboration among staff, and significant
autonomy to respond to student needs to improve student learning. [Ed Code 47601, c, d]
8. Expand the range of educational choices for parents and students. [Ed Code 47601, c, e, g]
9. Offer a TK-8 option to students and families who desire a more intimate setting for their
child, particularly at the seventh and eighth grade levels. [Ed Code 47601, e, g]
10. Draw students back into our attendance area from private, online, and home school settings.
[Ed Code 47601, e]
11. Achieve our mission (see further discussion below) by always keeping our students at the
forefront of our decision-making. [Ed Code 47601, a, b, c, d, e, f, g]
The Charter Schools Act of 1992 provides that a petition must contain reasonably comprehensive
descriptions of the elements described in California Education Code Section 47605.6(b)(5)(A)-(P).
These subsections of law and the required descriptions are discussed below.
In addition, CGA petitioners trust that the District is guided in their review of this petition by CA Ed
Code, which states, “In reviewing petitions for the establishment of charter schools, ...the chartering
authority shall be guided by the intent of the Legislature that charter schools are and should become
an integral part of the California educational system and that establishment of charter schools
should be encouraged.” (CA Ed Code 47605 (b)). (Emphasis added.)

Support from Charter Leaders
In addition to the petitioning Founding Team members introduced below, Clovis Global Academy
enjoys support from the leadership of established and successful charter schools, including The
Academies Charter Management Organization (Visalia, CA) and the Intellectual Virtues Academies
(Long Beach, CA). Each of these charter schools/ charter management organizations are nonprofitoperated, autonomous, innovative programs, designed to respond to local community need. These
schools serve as a model for Clovis Global Academy, and their leadership support indicates CGA
leadership will have the benefit of access to their expertise. CGA leadership will enjoy having
colleagues with charter school administrators who possess the knowledge, skill, and wisdom to
operate diverse public charter schools successfully and who each run schools with shared
instructional practices. For more information regarding the practices Clovis Global Academy will
use in common with these established schools, see the “Transformative Teaching” section of this
charter. See also Appendix A, “Letters of Support from Charter Leaders.”

10

Founding Members
Our founding team consists of community leaders, educators, and parents with significant depth
and breadth of experience. A review of the founding team’s areas of expertise and contributions to
their respective fields provides clear evidence of the team’s capacity to establish and maintain an
excellent school as well as manage public funds effectively and responsibly.
Our founding members are both parents and community members who are dedicated to creating a
strong educational experience for children of all backgrounds. The founding members who will also
serve as the initial Board of Directors, following charter approval, are indicated with an asterisk (*).

Dr. Alfredo Cuellar*

✓

✓

✓

✓

✓

Ruth Dutton

✓

✓

✓

✓

✓

Dr. Teresa Huerta

✓

✓

✓

✓

✓

✓

✓

✓

✓

Curriculum and Teacher
Development

✓

Project Management and
Strategic Planning

✓

Special Education

Business/Nonprofit Mmgt
Finance and Human Resources

Constructivist
Pedagogical Methods

✓

Josie Bustos

Dual Language Immersion

Community Outreach and
Marketing

Student Achievement and
School Accountability

Governance and Law

Finance and Fundraising

Lead
Petitioners/
Founders

School Leadership and
Educational Program

Areas of Expertise Represented in Our Founders

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

Kiranjot Hundal*

✓

✓

Dr. Patricia López*

✓

✓

Stanley Lucero

✓

✓

✓

✓

✓

✓

✓

Yolanda Lucero

✓

✓

✓

✓

✓

✓

✓

Harmit Juneja*

✓

✓

✓

✓

✓
✓
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✓

✓
✓

Virna Santos*
Guadalupe Solis

✓

✓
✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓

✓
✓

✓

Special Education

✓

✓
✓

Business/Nonprofit Mmgt
Finance and Human Resources

Curriculum and Teacher
Development

Dr. Nathan Pope

Project Management and
Strategic Planning

✓

Constructivist
Pedagogical Methods

✓

Dual Language Immersion

Dr. Charles Merritt

Community Outreach and
Marketing

Student Achievement and
School Accountability

Governance and Law

Finance and Fundraising

School Leadership and
Educational Program

Lead
Petitioners/
Founders

✓
✓

Biographies of Founding Members, Advisors, and Consultants
Josie Bustos: Josefa Bustos Pelayo was born in Acapulco, Mexico and was mostly raised in the
Central Valley, attending Fresno schools. She has three children, ages 22, 17, and 14. She earned a
BA in Spanish Literature, with a minor in Education at University of California, Santa Cruz, and a
Multiple Subject Teaching credential at California State University, Fresno.
Josie began her teaching career in Los Angeles Unified School District as a bilingual teacher in 1998.
In 1999, she relocated to the Central Valley and has been serving as a teacher for Hanford
Elementary School District since. Josie is currently a teacher in a Dual-Immersion (Spanish/English)
STEM school with K-8th grade experience. In 2015, she earned a Master's in MultilingualMulticultural Education at California State University Fresno. Upon completing this program, she
was able to gain deeper insight into pedagogical practices and research. Since fall of 2016, Josie
joined Adjunct Faculty of Fresno State as a (part-time) lecturer for the Department of Literacy, Early,
Bilingual and Special Education (LEBSE).
Josie recently served on the 2019 Pura Belpre Award Selection Committee, and was recently
selected to serve on the next Jane Addams Children's Book Award Selection Committee. She is the
current Vice President for Reforma de Valle Central, The National Association to Promote Library
and Information Services to Latinos and the Spanish-Speaking. Josie has been a presenter multiple
times for California Association of Bilingual Educators (CABE), The Cesar Chavez Conference at
Fresno State, Annual Two-Way Bilingual Immersion Conference (ATDLE), a workshop presenter for
California Reading and Literacy Project (CRLP) and Central California World Languages Program
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(CCWLP). Josie’s career goals are to affect students' academic success, inspire a love for
multicultural/multilingual literacy, learning, and culture.

Dr. Alfredo Cuellar was born in the border city of Matamoros, Mexico. Since his early education he
became bicultural and bilingual, by attending American schools in Brownsville, Texas in the morning,
and Mexican schools, in the same level, in the afternoon.
He distinguished himself not only as a student but as an athlete. He was All State in Texas during his
High School years and played at College level in Mexico City. Later, in Europe, while studying at
Sporthohchule, (School of Sports) in Cologne, Germany, he played professional basketball with the
renowned team Bayer of Leverkusen.
He obtained a Bachelors, a Masters, and a Ph. D at the University of Alabama.
He has worked in more than 20 universities, and became the first Mexican Professor teaching at the
Harvard Graduate School of Education and Human Development; some of the seminars, which he
established then, are still taught at Harvard.
He is the author of numerous scholar publications in the United States, Mexico and other countries
on topics related to Mexican culture, Mexican immigration, education, social science, higher
education, educational policies, organizational cultural change, human resources, and social
research. He was the Director for Education and Social Policy for the State of Tamaulipas in Mexico,
Senior Instructor and former Chair of Educational Leadership at the Graduate program of
Educational Administration at California State University, Fresno; Dean of Social and Behavioral
Science at Imperial Valley College; and Human Resources Officer at Fresno Economic and
Opportunities Commission.
He appears regularly as a political and social issues commentator on Univision, other local TV
channels in English and Spanish, and radio stations.
Dr. Cuellar has created research centers and educational institutes in Mexico and the United States.
He is also an active consultant for innumerable organizations in Mexico and the United States.
Currently he is a consultant for Migrant Education, and Board Member of the Educational and
Leadership Foundation, in addition to a founding member of the Latino Rotary Club in Fresno.
Dr. Cuellar is an ardent proponent of Clovis Global Academy as it fulfills the need in our community
to create bilingual and biliterate students through a dual immersion education. He believes these
students will have the knowledge and skills to transform their local communities and play a role in
making the world a better place.

Ruth Dutton is an accomplished charter school leader, public education reformer, and gifted
education advocate, with a proven ability to make change and ambition to do more of the same.
Ruth is the Principal Consultant of Ruth Dutton Consulting, where she assists fellow change-makers
and social entrepreneurs in three ways: through teacher and administrator professional
13

development and leadership coaching; facilitation of strategic planning and implementation of
systems thinking for continuous improvement; and digital marketing services.
Ruth is excited to be a part of this founding team because she believes communities are best served
by a diverse educational landscape, including traditional public schools and public charter schools,
created by local citizens in response to local needs and governed by transparent and accountable
nonprofit organizations. Ruth further believes a truly empowering education for the 21st century
includes world language and develops bilingualism, and that constructivist teaching methods
transform lives and uplift communities, breaking cycles of poverty with the power of education.
Finally, Ruth supports CGA as a founder because she sees that Clovis Global Academy is an authentic
upstart charter school, created by locals who love their community, who hold a vision for a “brighter
tomorrow,” and who are able and willing to do the hard work to realize their shared dream.
Prior to the launch of her consulting firm, for nine years, Ruth served her community as initiating
Founder, Principal/Superintendent, and then Superintendent of The Academies Charter
Management Organization (“TACMO”), a nonprofit established in 2010 to improve public education
in the Central Valley of California by offering “gifted education for all students.” During her nine
years of executive experience, Ruth started a nonprofit from scratch, led the organization from
infancy through growth and replication, and built it with the help of her team into an organization
with $6.5m in annual revenue, 88 staff, 2 K-8 public charter schools, an after-school and summer
enrichment program, and through a successful leadership succession plan. TACMO established and
operates two K-8 public charter schools in Visalia, California. Sycamore Valley Academy opened in
2012 and was renewed in 2016, and Blue Oak Academy opened as a replication of that model in
2017.
Ruth’s years in charter school pioneering strengthened her entrepreneurial systems thinking and
reinforced her belief in a talent-development approach to working with others. Before charter
leadership, Ruth taught high school level English for seven years in traditional and charter public
schools. She holds a BA in Philosophy from New York University and an MA in Education: Curriculum
and Instruction from Chapman University.
Dr. Teresa Huerta is the Coordinator of the Multilingual Multicultural Education Graduate Program
at Fresno State University. A first-generation graduate and the only member of her family to earn a
doctorate, Teresa was born in Fresno and raised in Visalia. She earned her bachelor’s degree and
teaching credential at Fresno State, then taught in Fresno Unified School District for a couple years
before earning her master’s at San Diego State.
Her interest at the time was in bilingual education and the instruction of linguistically and culturally
diverse students, which led her to be a researcher. A friend encouraged Teresa to apply for
doctorate studies at Harvard University so they could study there together, an event that changed
her life.
From the Valley, she moved to San Diego and then to Harvard, she has been a trailblazer in many
ways. Determined to meet her goals, Teresa received her doctoral degree. She completed postdoctoral work at Arizona State and joined the faculty at Fresno State ten years ago.
14

She was nominated for the recognition from the Association of Mexican American Educators by her
Fresno State colleagues Dr. Susan Tracz, professor of educational research and administration, and
Dr. Berta Gonzalez, emerita professor of curriculum and instruction. Working with Gonzaelz and
Tracz, Teresa wrote a proposal for a master’s in education with an option for
multilingual/multicultural education, which is now offered at Fresno State. She is also part of the
Bilingual Authorization Program, which provides future teachers with skills to teach in bilingual and
dual language programs.
“I try to get folks excited about teaching and looking at what other successful teachers have done in
working with linguistically and culturally diverse students,” she said. “This is a way to help build the
Valley.” Teresa’s vision is reflected in the goals of Clovis Global Academy. Her expertise in the field
of dual language education has brought together many of the founding members on this team.
Kiranjot Hundal was born in India and came to the United States at the age of 12. She is an energetic
software engineer experienced in developing robust applications for high-volume healthcare,
networking and cloud computing companies. Kiran has contributed to the developments that enable
faster cancer cure by designing hi-tech software applications that count cancer cells. Most recently,
Kiran has been developing cloud-based software solutions for security devices at Pelco Inc. in
Fresno.
Kiran organizes free summer coding camps for kids where they learn to make websites and small
apps. She has also been invited to speak and address about 500 developers in Angular Conference
being held in February of 2020 in India.
Kiran is a systems thinker with a strong analytical mindset. Her approach to making decisions driven
by data is a strong asset for CGA. Kiran also sees CGA as an expression of her values to enrich and
serve the community and share her gifts with others.
Harmit Juneja lives in Clovis with his wife and three young daughters, ages 9, 4, and 3. He brings to
the team a unique combination of project management, data analysis, entrepreneurial ventures,
and education. Born and brought up in India, Harmit moved to the United States in 2001, to pursue
a Masters in Mechanical Engineering at the University of Wisconsin, Madison where he was guided
by pioneers in computational analysis of engines. Harmit spent almost 13 years working on projects
at the cutting edge of automotive engine technology. As an entrepreneur, he worked closely with
government, industry, and academia partners to secure research grants, manage and execute
projects. Some of his customers include General Motors, Cummins, Delphi, and the Department of
Energy.
Harmit moved to Fresno in 2014 to be closer to his family. Lack of automotive engineering
opportunities in the area brought about a shift in Harmit’s career, leading him to the realm of K-12
education. Harmit also volunteers at a local temple school, where he teaches Punjabi language and
supports the youth in community service projects. Growing up, he watched his mother work hard
as a teacher, studying for her credentials, preparing lesson plans, and grading student work
sometimes in the middle of the night. He views teaching as a powerful practice in self-awareness
and a wonderful opportunity to cultivate relationships with students and encourage their love for
learning. He teaches Agriculture Engineering at Sunnyside High School and enjoys designing and
15

building solutions with his students in an environment that calls for critical thinking, collaboration,
creativity, and communication – all essential 21st century skills.
Harmit is trilingual and speaks English, Hindi, and Punjabi fluently. Harmit is a founding member of
Clovis Global Academy because he believes strongly that educational models that develop
multilingualism and multiliteracy empower young people with global competencies which are
necessary for success in the 21st century.

Dr. Patricia D. López is a first-generation college student born and raised in Visalia, CA. She holds a
doctorate in Education Policy and Planning with a portfolio in Mexican American and Latinx Studies
from the University of Texas at Austin. Her research explores the sociocultural and sociopolitical
context of K12 and higher education policy and practice with a central focus on Latinx communities
and issues of race/ethnicity, class, and language. Currently, Patricia is Assistant Professor of
Curriculum and Instruction at Fresno State’s Kremen School of Education and Human Development
where she teaches single and multiple subject credential courses and directs the Enseñamos en el
Valle Central Initiative, focused on expanding institutional pathways for future bilingual Latinx
teachers in the Central Valley. Patricia believes Central Valley youth deserve to have access to the
richness of language and culture for the betterment of our shared society. In her free time, Patricia
enjoys the arts, traveling, and spending time outdoors with her family.

Stanley A. Lucero, a Manito from New Mexico, was born in Leadville, Colorado and attended more
than twenty-five schools in Colorado and New Mexico as a child. Mr. Lucero began teaching in 1974
in the San Joaquin Valley in California. He has an Elementary Teaching Credential in Music and
Spanish, a Bilingual Certificate of Competence in Spanish, a Learning Handicapped Credential, a
Liberal Arts Bachelor’s Degree with a triple minor (Music, Spanish, and History), and a Master of Arts
in Teaching in three areas: Bilingual Education, Elementary Education, and Early Childhood
Education. He is well known for his soft voice and artistic musical presentations. As of June 12, 2007,
Mr. Lucero is retired after working thirty and a half years as a bilingual teacher.
Mr. Lucero learned how to play guitar from his friend, college roommate and co-musician, Ronnie
Vigil, from San Cristobal, New Mexico. Mr. Lucero and his wife Yolanda perform concerts for parents
with their children, sings with children in their classrooms and conduct Children's Music in Spanish
workshops for school staff.
Stanley is a devoted husband, father, and grandfather who loves nothing more than to be with his
family and make music. He is a Sci-Fi fan and an avid reader. He loves working with parents teaching
English Language Development [ELD] and has written music and songs to promote biliteracy.
Stanley is also a genealogist who loves to do family research and has traced his ancestry back to the
original first settlers of New Mexico in 1598. He has been published and recognized in the “Nuevas
Raices“ publication vol. 21 2009 for his work entitled, Tlaxcalan Indians in New Mexico. Stanley also
works with the Ballet Folklorico y Marimba de Fresno and loves working with young musicians
sharing cultural songs and melodies from their cultural history.
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Yolanda M. Lucero, a Tejana, was born in Donna, Texas to Beatríz and Casimiro López. Yolanda is
one of 10 children. Raised in the small agricultural town of Parlier, CA where her parents migrated
in 1952. In 1971, while attending college at California State University Fresno and as a member of
Teatro Campesino, she met and married Stanley Lucero and together they have 5 children and 3
grandsons.
Mrs. Lucero has been teaching with a credential since 1986 in the San Joaquin Valley School in
California. Prior to that she taught preschool with Fresno, Tulare and Kings Counties for 18 years.
She has a Bilingual Cross-Cultural Specialist Credential with a Spanish Emphasis, a Bachelor's in
Liberal Arts, and a Masters in Reading and Language Arts with a Specialist Credential focusing on
critical literacy. She loves to share read-a-louds and has written many of the songs found in one of
the 4 CD’s created by her and her husband Stanley including; Gallinita Roja, and Hombrecito de
Jengibre. She and Stanley have also created the melodies for all 32 songs in the Estrellita Accelerated
Reading Program CD and 10 original songs and music for Ladybug Magazine.
Yolanda retired after 38 years of teaching in 2010 after having fought two battles with cancer and is
currently working as a consultant to support parent and community education through CABE’s
Project 2 Inspire. She has also worked as a consultant for Estrellita and the California Reading and
Literature Project out of C.S.U. Fresno as a Professional Development Specialist focusing on Spanish
Reading and Writing Skills.
Yolanda does workshops for teachers in Read Aloud Strategies and Parent Involvement as well as
classroom management and theme activities. She enjoyed working with her colleagues at Ann
Leavenworth School in Fresno Unified School District where she has been a part of many special
projects and programs for the Two-Way Program. She was the first kindergarten teacher in FUSD
to open the Dual Language Instruction [DLI] Program. She also loves teaching her Sunday School
Class, leading the church choir, cooking and reading.
She is a member of many social justice and community and cultural education organizations
including Latinas Unidas, AMAE, CABE Madera Chapter.
Dr. Charles Merritt: Chuck (Charles) Merritt Ed.D. is a long-time public-school educator and
currently is faculty. at Fresno Pacific University serving as a clinical associate professor and the
coordinator of the Bilingual Authorization for FPU. Dr. Merritt has degrees from George Fox
University (Ed.D.) and San Francisco State University (MA.Ed.) as well as a BA in Spanish Language
and Literature from the University of the Pacific in Stockton, CA.
Dr. Merritt has taught Spanish for Mission San José High School in Fremont, CA and for Palo Alto
High School. He also served as a school administrator for a total of 17 years, most recently as
principal of Escondido Elementary School, a dual language school in Stanford, CA. Chuck worked in
education in the Bay Area for over 30 years before moving to Fresno to work with FPU. He is an
active participant in the California Association for Bilingual Education (CABE), and the Association of
Two-way, Dual Language Education (ATDLE). Through the preparation of bilingual teachers in the
Central Valley and through dual language advocacy, he hopes to support the growth and
development of dual language schools in the region.
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Dr. Nathan Pope is a well-known consultant and expert in bilingual and international education. He
has spent his career in the development of International Baccalaureate schools all over the world.
Nathan graduated from the College of Charleston in the USA with a Bachelor of Arts in History, and
went on to get a Post Graduate Certificate of Education from the University of Sunderland in the
UK, a Master of Arts in Education from Clayton State University in the USA, and a Master of Arts in
Education and a Doctorate of Education from Mills College in the USA. Nathan has worked in schools
in the USA and in China. Nathan was researching and teaching in his hometown of Fresno, California
up until the summer of 2019 when he moved to San Jose. Nathan previously worked as Head of
Primary at ISA International School Guangzhou. Previous to this he was the Head of School of
ShuRen International School, a K-8 IB School in San Francisco California. Nathan is bilingual and
bicultural being fluent in both English and Chinese. Nathan works for the International
Baccalaureate, a global education organization with over 4,000 schools in over 170 countries, as a
consultant, accreditation visitor and workshop leader. He has led visits at schools in the USA and
has led workshops in the USA as well as India, China, Korea, Singapore, Hong Kong, Indonesia,
Pakistan, Japan, and Australia.

Virna L. Santos, Esq. is a solo practitioner in Santos Law Group in Fresno, California, a firm she
founded after serving in the U.S. Department of Justice for nearly 20 years, first as Assistant United
States Attorney for the Eastern District of California in Fresno and until 2014 in the Criminal Division
in Washington, D.C. In Washington, she led a team that provided criminal justice training to judges
and prosecutors throughout Latin America, including Colombia, El Salvador and Mexico. Ms. Santos
also worked closely with Associate Justice Sonia Sotomayor to establish the first ever Judicial Studies
Institute in Puerto Rico, which has served many Latin American jurists in mastering criminal justice
issues. As Assistant United States Attorney, Ms. Santos prosecuted many complex white collar and
drug cases in the District Court for the Eastern District of California. Ms. Santos’ public service has
transcended the courtroom. She served on the Boards of Directors of Girls Scouts of Central
California South and the Fresno Housing Authority and as coach to the Fresno High School Mock
Trial Team. Raised in Puerto Rico until age 15, Ms. Santos received a fully bilingual education that
she credits with her academic success once her family moved to California. Ms. Santos is a 1990
graduate of Harvard Law School. She earned her Bachelor of Arts degree from the University of
California at Los Angeles in 1987.
Guadalupe Solis is an associate professor at Brandman University for the online Master’s degree in
Education Leadership and Administration, and he also serves as the Board President of the Lemoore
Union High School District. He recently retired from 40 years in K-12 education, where he served as
a teacher and in various administrative leadership capacities. Throughout his career, he has
advocated for students of greatest need specifically, English learners and children in poverty. Dr.
Solis is a former teacher, high school principal, Deputy Superintendent of Tulare County Office of
Education and Superintendent of Reef-Sunset Unified School District. His work has been in the South
San Joaquin Valley where he led to establish policies and practices to address the educational
challenges of poverty. He attended Bakersfield Community College and Fresno Pacific University,
where he majored in Physical Education and minored in Spanish and Sociology. He earned an M.A.
in Reading and Leadership, and his doctorate from the University of San Francisco in International
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Multicultural Education. Dr. Solis supports CGA because its instructional model prepares students
for the 21st century by developing multilingualism and socio-cultural competence.
See Appendix B, “Founders’ Resumes.”

Consultants/Advisors
Rosa Molina
Rosa Molina is the Executive Director of the national Association of Two-Way & Dual Language
Education (ATDLE). Rosa worked in a consultancy with Clovis Global Academy to review the charter
document to carefully define the elements of Dual Language Education included in this document.
She comes into this work as a 35+ year educator: bilingual teacher, reading specialist, principal,
director and assistant superintendent in two Bay Area school districts. She retired from K-12
education in 2011 to lead the national dual language program organization’s newly formed nonprofit assisting Dual Language programs throughout the State of CA and the Western regions of the
U.S. She and her team have trained thousands of Dual Language teachers and administrators
throughout the country on the foundational elements of Two-Way and Dual Language Education,
worked closely with researchers in Dual Language and is a co-founder of the National Dual Language
Consortium (NDLC) in collaboration with the Center for Applied Linguistics, Dual Language of New
Mexico, Paridad in the Midwest.
Dorothy Lee, EdTec
Dorothy Lee joined EdTec in 2008 and is the Vice President for client management and GM for the
Southern California region. She has worked with a range of schools, from charter developers as they
get authorized to established networks like Environmental Charter Schools and Synergy Academies.
Dorothy has presented at conferences on a wide variety of topics including replication, renewals,
facilities, start-up, budgeting, governance and benchmarking. Dorothy holds an MBA from the UCLA
Anderson School of Management and a BBA from the University of Michigan Ross School of
Business.
CGA engaged EdTec to advise and consult in the development of accurately projected revenues,
expenses, and cash flow. EdTec was founded to develop, support, and advance quality charter
schools by delivering high-value support services and expertise. EdTec currently works with over
300 charter schools, offering support in charter school development, finance, operations,
governance, and software. Back-office clients receive a CFO-level resource to advise school
leadership and specialists in Payroll, Accounts Payable, Accounting, and Data, and EdTec offers a
wide range of financial services, including but not limited to building annual projected budgets,
managing monthly financial statements, managing payroll, identifying grant and funding
opportunities beyond federal and state dollars, and other fiduciary services.
Procopio, Cory, Hargreaves & Savitch, LLP
Growing out of extensive work for public schools, including school districts and universities,
Procopio has developed a deep understanding of charter and private schools and other innovations
in education. Procopio understands that charter schools are not only part of the fastest-growing
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component of our public education system, but are also businesses that must achieve their
operational and educational objectives in a cost-effective manner.
Procopio attorneys have a genuine passion for charter schools and their approach to education flexible, tailored, dynamic, and often inspiring. The firm actively participates in charter school legal
advocacy organizations, both at the state and national levels, and stays ahead of the curve by
constantly monitoring the broader policy areas that impact charter school and other non-public
school legislation.
Self-Help Credit Union (“SHCU”)
Self-Help is a nonprofit community development lender, real estate developer and credit union that
serves communities traditionally underserved by conventional markets. Their mission is creating
and protecting ownership and economic opportunity for all. They do this by providing responsible
financial services, lending to small businesses and nonprofits, developing real estate and promoting
fair financial practices. While their work benefits communities of all kinds, their focus is on those
who may be underserved by conventional lenders, including people of color, women, rural residents
and low-wealth families and communities. SHCU has over 22 years of experience lending to charter
schools. In addition to financial lending, SHCU also provides free technical assistance to guide
charter schools for strong financial health. The alignment of Clovis Global Academy’s program with
the mission of Self-Help Credit Union has created an opportunity for CGA to receive guidance from
SHCU through this technical assistance program.
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Formal Application for Approval
With this charter petition, we formally apply1 to the Clovis Unified School District for authorization
to operate Clovis Global Academy as a charter school. Our signatures below signify this formal
application.

___________________________________
Dr. Alfredo Cuellar
8865 N Sierra Vista Ave.
Fresno, CA 93720
559-940-3565

___________________________________
Harmit Juneja
1998 Maine Ave.
Clovis, CA 93619
559-997-6659

___________________________________
Ruth Dutton
5120 W. Reese Ct.
Visalia, CA 93277
559-906-2131

1

CUSD Administrative Regulation No. 1303.
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Element 1: Description of Education Program
Governing Law: The educational program of the charter school, designed, among other things, to
identify those whom the charter school is attempting to educate, what it means to be an ‘educated
person’ in the 21st century, and how learning best occurs. The goals identified in that program shall
include the objective of enabling students to become self-motivated, competent, and lifelong
learners. Education Code 47605(b)(5)(A)(i).

General Information
Contact Information for Clovis Global Academy:
o The contact person for this Charter School is Harmit Juneja.
o The contact address (pre-opening) is: 1998 Main Ave. Clovis, CA 93619.
o The contact phone number is: 559-997-6659.
o The e-mail address is: harmit.juneja@gmail.com.
o The proposed address of the school site facility is: 44 Shaw Ave. Clovis, CA 93612.
o The grade configuration of Charter School is: TK-8.
o The number of students in the first year will be: 239.
o The grade levels for the students in the first year will be: TK-5.
o The Charter School’s scheduled first day of instruction in 2020-2021 is: August 17, 2020.
o The type of instructional calendar will be: Traditional.
o The instructional program for Charter School will be: Site-based.
o The term of this Charter shall be from: July 1, 2020 through June 30, 2025.
CGA will partner with Clovis Unified and the Fresno County Office of Education to create a more
diverse public education system in Clovis, complementing the District’s portfolio of schools by
offering a program that is unique and desired by parents. Petitioners for Clovis Global Academy
(CGA) respectfully request the approval of this charter, so that we may offer a unique public school
option to our community and implement our Mission while pursuing our Vision:
The founding team of Clovis Global Academy shares these common beliefs:
●
●
●
●
●
●
●
●
●
●

Education is fundamental to bringing people together and improving society;
Learning is an innate capacity, abundantly available to everyone;
Every culture is unique and shall be appreciated and affirmed;
Children have unique and diverse ways of learning;
All students deserve equality and equity of access;
Every child needs a minimum of dual language fluency in order to be properly prepared,
equipped, and empowered for a successful adult life in today’s world;
Language immersion promotes cultural intelligence, curiosity, and a world perspective;
Social emotional learning, including self-awareness, internal moral motivation, and
empathy, is critical to student success;
Teachers should build and model empathy by listening actively and deeply, and by
communicating respectfully and authentically;
Students should develop strong relationships and a sense of belonging in the community;
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●
●

●
●

●

Each student should be valued for their gifts while encouraging a growth mindset,
emphasizing celebrations and strengths, as well as addressing challenges;
Individuals develop habits of mind during their formal education, which can be either
helpful, self-promoting and pro-social, or harmful, self-demoting and anti-social. The time
spent at school has great effect in shaping these habits, and CGA’s Instructional Framework
is conducive to the development of helpful, self-promoting and pro-social attitudes and
behaviors.
Learning should be a joyful experience.
Diversity makes a system healthier. A new public charter school serving grades TK-8 in the
Clovis Unified School District boundaries and operated autonomously, implementing a
distinct philosophy of education and instructional model, offers the community a more
diverse educational landscape, thus contributing to a healthier local public education system
overall.
Parents appreciate having an option within public education, accessible to all, that aligns
with their priorities for their child’s development while being inclusive and welcoming to
culturally diverse populations.

To support these beliefs, Clovis Global Academy has developed this charter in order to:
● Ensure students are provided with a rigorous, standards-based academic curriculum;
● Provide varying avenues for multi-lingual and multi-ethnic perspectives and understanding;
● Create opportunities for students to demonstrate knowledge;
● Build a positive culture which fosters responsible student agency;
● Require high level thinking and communication skills in both languages;
● Welcome diversity and learn about students’ unique experiences and backgrounds;
● Teach about different cultures and perspectives;
● Foster tolerance, empathy, and acceptance;
● Model continued learning, interest and academic enthusiasm;
● Develop learning opportunities which foster resilience through productive struggle and
reflection and encourages questioning;
● Provide opportunities for students to solve problems collaboratively, peacefully and safely;
● Teach self-awareness, how to manage feelings, motivation, empathy and social skills;
● Cultivate opportunities for students to meaningfully interact with and contribute to our
school and the surrounding community;
● Prepare students for college and careers;
● Closely monitor each student’s progress and provide differentiated opportunities for each
student to progress academically and socially;
● Create a culture of accountability and measurable goals;
● Encourage interdisciplinary/ transdisciplinary study;
● Involve strong parent engagement and participation; and
● Incorporate technology within the academic program structures.
Our Mission and Vision statements capture these beliefs, intentions, and goals, and the CGA
community will orient their work toward their realization.
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Mission
The Mission of Clovis Global Academy is to sustain a safe, inclusive school ecology where our
students achieve academic excellence and we incite a lifelong love of learning. We empower our
students with productive skills and values so they develop and express their talents and grow into
conscientious, bilingual individuals, eager to uplift others.

Vision
Clovis Global Academy’s bilingual scholars are equipped to achieve their goals, compassionately
relate to others, contribute creative solutions within the international workforce, and lead a life of
freedom, harmony, effectiveness, and happiness.

Our Motto: Bridging to a Brighter Tomorrow

Students to be Served
The thoughtfully constructed school design described in this charter petition has been prepared
with the needs of the Clovis community in mind, and the founders of Clovis Global Academy believe
the Charter School offers a model that will serve our community well. The needs and opportunities
of this place, and how Clovis Global Academy addresses these, are addressed in this section, while
the needs and opportunities of this time, and how Clovis Global Academy addresses these, are
addressed in the section, “What it Means to be an ‘Educated Person’ in the 21 st Century.”
Taken together, it is evident that Clovis Global Academy offers a school model that is truly
responsive to the time and place from which it originates, is true to the Intent of the Charter Schools
Act of 1992, and is therefore poised for success.
Clovis Global Academy will serve an academically, ethnically, and socio-economically diverse
student population, similar to the student population of the District in which it is situated. The
following tables (Figure 1.1 and 1.2) provide an overview of student demographics in Clovis Unified.
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Figure 1.1: Race/Ethnicity Within CUSD Student Demographic Data
Students by Race/Ethnicity – Clovis Unified, 2017-18
(Source: Ed-Data)
Percent of
8 Ethnicity/Race Categories
Enrollment
Total
American Indian or Alaska Native
311
< 1%
Asian
6,122
14%
Native Hawaiian or Pacific Islander
122
< 1%
Filipino
965
2%
Hispanic or Latino
16,992
39%
Black or African American
1,552
4%
White
17,433
40%
Two or more races
1,402
3%
TOTAL
43,106
100%

Figure 1.2: Special Populations Within CUSD Student Demographic Data
Special Populations – Clovis Unified, 2017-18
(Source: Ed-Data)
Percent of
Enrollment
Total
English Learners (EL)
2,609
6%
Fluent English Proficient
4,902
11.4%
(either IFEP or RFEP)
TOTAL student population with a different
home language than English. The state calls
7,511
17.4%
this group, “Ever EL’s” (EL + IFEP + RFEP)
Free/Reduced Price Meals (FRPM)
18,176
42%
Foster Youth (FY)
192
0.004%
Unduplicated Pupil Percentage (UPP= FRPM+
18,737
43%
EL+ FY)
Students with Disabilities/
4,049
9%
Special Needs (SpEd)
TOTAL
43,106
100%
Clovis Global Academy anticipates a student population similar to the District’s demographic figures,
shown above. Academically, our Charter School will include a range of TK-8 students, including
learners not yet proficient with grade level standards, in need of intervention strategies and
support, as well as high achievers, in need of additional academic challenges. Clovis Global Academy
embraces and plans to maximize the wonderful learning opportunities inherent in a diverse student
population. (For further discussion of how the Charter School will attempt to achieve a racial/ethnic
balance similar to the District, see Element 7, “Racial and Ethnic Balance.”)
In accordance with charter law, Clovis Global Academy will not discriminate to exclude pupils from
attendance at our public school. Families will enroll their student by free choice, after deciding that
unique environment of our program is right for their learner.
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In order to create a local response to a local need, as is reflected in the “Intent of the Charter Schools
Act of 1992” (Ed Code 47601), CGA has recognized the full range of diverse students who will attend
its program, and the attributes, strengths, vulnerabilities, and needs of our anticipated population
have served as the basis for the research and formulation of our educational program. CGA’s
Instructional Model, typified by its Three Pillars and described by the CGA Instructional Framework
and throughout this petition, is an appropriate match to the needs of the students we will serve,
and we expect our program will benefit all subpopulations as well as the Clovis community.
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Why This School in This Community?
Answering the Call to Increase Bilingualism in California
Following a ten-year period in which English Learners grew by more than 10% to constitute one
quarter of the state’s K-12 student population, in 1998, 61% of California voters passed Proposition
227, requiring that English Learners be taught “overwhelmingly in English” through sheltered
English immersion programs. After the passage of the proposition, English Learners receiving
bilingual education dropped from 30 to 8 percent, while the proportion receiving Specially Designed
Academic Instruction in English (SDAIE) increased. During this time, teachers supported English
Learners by scaffolding (or “sheltering”) English language acquisition while pursuing fluency in the
“target language” of English for a “temporary transition period not normally intended to exceed one
year,” before transferring English Learners into mainstream English language classrooms (Parrish et
al., 2006).
In order to determine the impact of this major instructional shift and new requirement for language
acquisition methodology in our schools, the California Department of Education (“CDE”) hired
researchers to evaluate the results after five years of state-wide implementation of Prop 227. In
2006, researchers from American Institutes for Research and WestEd produced “Findings from a
Five-Year Evaluation” of Prop 227 for the CDE (Parrish et al., 2006), summarizing results and
answering key questions after analyzing what the data was revealing about how this shift was
affecting English Learners’ academic success. This report indicated, “across all analyses, little to no
evidence of differences in EL performance by [bilingual or English-only] model of instruction was
found.” Lacking proof that the SDAIE/ELD English Immersion model produced an improvement in
English Learner achievement, many parents, educators, and lawmakers began to disfavor the state’s
limits on bilingual education and favor replacing the English-only model with a bilingual education
approach, noting that, overall long-term achievement outcomes being equal, the latter offered the
additional benefit of fluency in two languages, while a SDAIE/ELD English Immersion model could
not produce the same.
By November 2016, the public sentiment had dramatically shifted toward widespread community
support and significant demand for increased access to bilingual programming. That year, 73.5% of
California voters approved Proposition 58, also known as the California Education for a Global
Economy (CA Ed.G.E.) Initiative, repealing the English-only requirements of Prop 227 and allowing
public schools and districts to provide multilingual instruction for both native and non-native English
speakers in response to the community’s interests and needs.
In just under 20 years (during which time the English-only methods were attempted and studied,
only to indicate no measurable benefit), public sentiment dramatically shifted to support a return
of bilingual education in our public schools. The public has demanded a policy change to make it
easier for local school districts and charter schools to meet their interest/demand for greater access
to world language instruction. Many California voters and parents note that bilingual programming
is a win-win: an enriched education for both English Learners and native English speakers. For the
former, bilingual programs, when matched with students’ primary, home language) preserved
English Learners’ linguistic heritage in a manner that was inclusive and supportive. For the latter,
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bilingual programming could offer native English speakers’ access to world language learning,
providing them with invaluable skills and opening doors for a more impactful future.
“In addition to the whole education community, the California Business Roundtable, the California
Chamber of Commerce, and the California Medical Association among many more supported
Proposition 58 as essential for equipping students with the skills and abilities to meet the demands
of our local communities, state and nation. California’s graduates will be our next doctors, teachers,
service providers, and business leaders who can build bridges with the use of their bilingualism and
confidence to move across California’s diverse ethnic and linguistic communities.” (Ou, 2016). The
nearly universal support of this initiative indicated a true paradigm shift since 1998, with voices from
across all sectors calling for our schools to differently prepare our students for the benefit of the
individual pupil (to expand his/her range of opportunities), and also for the benefit of our
multilingual community in the future, imagining resources and community services able to flow
more equitably and easily across language barriers in time.
The 2016 CA Ed.G.E. Initiative, “authorizes school districts and county offices of education to
establish language acquisition programs for both native and non-native English speakers, and
requires school districts and county offices of education to solicit parent and community input in
developing language acquisition programs” (California Department of Education [CDE], 2018a) The
purpose of the CA Ed.G.E. Initiative is to ensure that all children in California public schools “receive
the highest quality education, master the English language, and access high-quality, innovative, and
research-based language programs that prepare them to fully participate in a global economy”
(CDE, 2018a). In the post-Prop 58 era, the CDE recognizes that language fluency is a key factor to
success within the international workforce. The state department of education encourages
expansion of bilingual programming, while all schools continue to emphasize English proficiency and
remain accountable for achievement outcomes in English/Language Arts and other core content
standards.
Then, in 2017, the CDE issued the California English Learner Roadmap: Strengthening
Comprehensive Educational Policies, Programs, and Practices for English Learners (“CA EL
Roadmap”)(Hakuta, 2018), to articulate a common vision and mission for educating English learners
and to support local education agencies (LEA’s) as they implement the new State Board policy. With
four Principles framing the CA EL Roadmap, the guidance reinforced the shift in mindset within
public education toward English Learners and language learning, starting with Principle One, which
directs districts and schools to view language and culture as an important asset that should be
fostered and encouraged in “safe and affirming school climates.” Principle One states public
education programs should “value and build upon the cultural and linguistic assets students bring
to their education” and that educators should seek to “build strong family, community, and school
partnerships.”
Principle Two of the CA EL Roadmap asserts English Learners should engage in “intellectually rich,
developmentally appropriate learning experiences,” and have experiences that “integrate language
development, literacy, and content learning… through native language instruction and scaffolding,”
giving English Learners “meaningful access to a standards-based and relevant curriculum and the
opportunity to develop proficiency in English and other languages.” This principle affirms the
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opportunity to develop multilingual instructional programs, even while all schools remain
accountable for English proficiency outcomes within the California State Dashboard.
Principle Three describes the state’s intention to ensure varied levels of the public school system
(preschool, county, district, schools, state agencies) have “leaders and educators who are
knowledgeable of the strengths and needs of English Learners” and who can “utilize valid
assessment… to inform instruction and continuous improvement” in order to build teacher capacity
to “leverage the strengths and meet the needs of English Learners,” reiterating that bilingualism is
an asset, from which further learning can be built.
Finally, Principle Four directs our system to ensure coherent, articulated and aligned pathways to
success for our diverse English Learners, in order to foster “the skills, language(s), literacy, and
knowledge students need for college- and career-readiness and participation in a global, diverse,
multilingual, twenty-first century world.” This guidance provides a glimpse into the future that the
California Department of Education envisions our children will inherit, and it is one in which being
bilingual or multilingual is an advantage.
The overall message of the 2017 CA EL Roadmap is that languages are assets, opening doors of
opportunity, and that our students’ lives are enriched when they possess more than one language.
Educators have begun to understand that those pupils from English-only households as well as
homes in which other languages are spoken—indeed, all pupils—benefit from bilingual public
education programs. English-only and bilingual models (including Dual Language Immersion) are
shown to produce similar levels of student achievement in the long term, while the students
accessing bilingual, dual language immersion programming also possess the additional value of
bilingualism and biliteracy after completing their education.
Building on our new understandings and this momentum for change, just last year, in 2018, State
Superintendent of Public Instruction Tom Torlakson issued the Global California 2030 Initiative from
the California Department of Education, a report which was a “call to action” for “educators,
parents, legislators, and community and business leaders to join [the CDE] on the road to a multilingual California.” Torlakson’s initiative is guided by a Mission to “equip students with world
language skills to better appreciate and more fully engage with the rich and diverse mixture of
cultures, heritages, and languages found in California and the world, while also preparing them to
succeed in a global economy” (CDE, 2018b).
The goals of the initiative are bold: “by 2030, we want half of all K-12 students to participate in
programs leading to proficiency in two or more languages” and “by 2040, we want three out of four
students to be proficient in two or more languages, earning them the State Seal of Biliteracy.” Such
targets established by the State Superintendent and the state department of education underscore
the prevalent sentiment of the public: our schools are not currently structured to produce
bilingualism as an outcome, but in order to prepare our students well, our schools should quickly
become aligned toward this imperative. The Global California 2030 Initiative calls upon us all to take
the necessary steps to create programs and school systems that can produce empowered and
equipped, bilingual adults.
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This charter represents our local response to this call to action and growing momentum for change.
The petitioners are “a small group of thoughtful, committed citizens” attempting to open doors of
opportunity in our community: for parents, students, and local educators (Margaret Mead).

Providing the Benefits of Bilingualism
In addition to the consensus and momentum for system change within the field of education, the
many of benefits of bilingualism/ multilingualism are consistently supported in a plethora of
research, such as Bialystok (2011), Callahan & Gándara (2014), Mushi (2012), and Pope (2016), and
these important benefits include:
●

●

●

●

●

Career Readiness: A survey of 1200 U.S. employers reported in 2019 indicates an urgent
and growing demand for language skills in the workplace (ACTFL, 2019). Some of the key
findings are:
○ 9 out of 10 U.S. employers rely on employees with language skills other than English.
○ 56% say their foreign language demand will increase in the next 5 years.
○ 47% state a need for language skills exclusively for the domestic market.
○ 1 in 3 language-dependent U.S. employers report a language skills gap.
○ 1 in 4 U.S. employers lost business due to a lack of language skills.
○ The most in-demand language for the 1200 surveyed U.S. employers was Spanish.
Higher Executive Functioning: Bilinguals demonstrate better cognitive executive
functioning. According to Bialystok (2011), bilingual children and adults at every age level
demonstrate higher levels of cognitive control of behavior, the ability to select and
successfully monitor behaviors to facilitate the attainment of chosen goals. The mental
discipline of learning a second language system increases intellectual flexibility. The
longer the exposure to the second language, the more significant the cognitive
advantages to the student (Genesee and Lindholm-Leary, 2009).
Better Academic Performance: Mushi (2012), Seadatee-Shamir (2011), and Umansky,
Valentino and Reardon (2015) link multilingual abilities to higher cognitive function and
increased academic achievement. Second language learning enhances comprehension
in the native language. Second language learners apply these reading and language
analysis skills to their native language (Thomas and Collier, 2002).
Social Development/Identity: Tokuhama-Espinosa (2003) concludes that bilinguals have
a greater sense of being at home in the world and a higher ability to adapt from one
place to another in an increasingly mobile and interconnected global economy.
Knowledge of more than one language enables people to communicate in a variety of
cultures and settings. A heightened level of multicultural awareness and communication
skills foster intergroup contact and appreciation (Cummins, 1986; Ager 2005).
Preservation of Language Heritage: Second generation immigrants to the United States
often experience heritage language loss, but rarely fail to gain proficiency in the
dominant language (Portes, 1994). Zhang (2009) and Portes (1994) posit that
bilingualism or bilingual programs in schools are essential for preventing heritage
language loss.

Students in California public schools speak over 60 languages at home. Similarly, a variety of home
languages are spoken among the CUSD student population, including Spanish, Hmong, Punjabi,
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Vietnamese, and Arabic, among others. An “additive bilingual” immersion setting allows all students
to learn two languages simultaneously without losing one language to learn another (Hamayan,
Genesee & Cloud, 2013). As Figure 1.2 illustrates, about 17% of CUSD students come to school with
knowledge and experience in at least two languages. With this population of students, who are a
cultural and linguistic asset to any school, there are currently no other schools in the area offering
Dual Language Immersion programs or offering a focus on global cultures or preservation of heritage
language starting in elementary grades.
The goals of our dual language program are to develop high levels of language proficiency and
literacy in Spanish and English, to demonstrate high levels of academic achievement in all subjects,
and to develop an appreciation for and an understanding of diverse cultures. CGA’s Dual Language
Immersion program is designed to maximize the benefits of second language learning for student
participants based on the premise that the earlier a child is introduced to a language, the greater
the likelihood that the child will become truly proficient. The program design is evidence-based.
Since the research shows that bilingual education benefits English Learners as well as native English
speakers with the skill of a second language, the California Department of Education urges us to act,
and there are multiple cognitive and competitive career advantages gained by individuals who
receive a bilingual education, the founders of Clovis Global Academy are excited and eager to offer
this much-needed program for our community.

Providing Diversity in Clovis Education Options
Clovis Unified families of elementary-aged children (TK-6) have unusually limited access to public
schools of choice within Clovis Unified’s schools. Aside from its two alternative schools (tailored to
specific student needs), only families of 7-12 grade students have access to an option outside of
Clovis Unified’s portfolio of thirty-four site-based K-6 grade Elementary schools, five site-based 7-8
grade Intermediate schools, and five site-based 9-12 grade High schools: Clovis Online School,
where an independent study format is offered. All of these traditional neighborhood public schools
are under the jurisdiction of the Clovis Unified School District, experiencing a similar model of
instruction, and similar professional development training of their educators and curriculum
materials used.
By contrast, other California school districts of a similar size typically offer the public site-based
public charter school options for families of elementary aged children, with some communities
offering several public charter options within a diverse educational landscape. Figure 1.3 shows
Clovis Unified alongside five other California school districts of similar size, and the number of public
charter school options authorized by that District and format available (site-based or independent
study) is indicated. In addition, the governance model of these charter options is also indicated
(autonomous or dependent), since this is an indicator of variety in instructional methods and
materials used with students. Autonomous charter schools are those operated and governed by a
nonprofit Board of Directors, as Clovis Global Academy is designed, while a “dependent” charter
school is one in which the school is operated and governed by the local school district (also known
as “non-autonomous”).
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Figure 1.3: Public Charter School Options Authorized by California Unified School Districts of
Similar Size to Clovis Unified by Format of Instruction and Governance Model
(Source:
https://www.cde.ca.gov/ds/sd/cb/ceflargesmalldist.asp and CDE Charter School
Locator, https://www.cde.ca.gov/ds/si/cs/ap1/imagemap.aspx)

CA School District

2018-19
enrollment

Total # of public
charter schools
authorized by this
District

Oakland Unified

50,202

Format

Governance

(site-based or
independent study)

(autonomous or
dependent)

33

Site-based &
independent study

33-Autonomous

46,933

16

Site-based &
independent study

11- Autonomous
5- Dependent

43,264

1

Independent study

1- Dependent

Riverside Unified

42,153

2

Site-based

2- Autonomous

Stockton Unified

41,634

14

Site-based

Sacramento City
Unified
Clovis Unified

9- Autonomous
5- Dependent

Public school districts are not the only authorizers of California public charter schools. Additionally,
County Offices of Education and the State Board of Education may grant charters. Thus within the
same communities (above) of comparable school district size, there are additional charter options
available to the public beyond those authorized by the Unified School District indicated in Figure 1.3
above.
Figure 1.4, below, indicates the total number of public charter school options available within these
same cities (counting all charter schools with addresses indicating the same city name), including
those authorized by a School District, County Office, or the State Board of Education. Figure 1.4 also
shows the number of public charter options available to families by grade levels served. For
example, if you had a third grade student to enroll after moving to one of these cities, this chart
would show you how many public charter options would be available for your consideration in each
city. The data illustrates that the Clovis Community is not afforded the same access to public charter
school options as other California communities served by comparably sized, Unified School Districts.
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Figure 1.4: Number of Public Charter School Options Available by Grade Levels Served Within
Cities Served by School Districts of Similar Size to Clovis Unified
(Source:
https://www.cde.ca.gov/ds/sd/cb/ceflargesmalldist.asp and CDE Charter School
Locator, https://www.cde.ca.gov/ds/si/cs/ap1/imagemap.aspx)

CA School District

2018-19
enrollment

Total # of
public charter
schools
operating
within the city
of the District

# of public
charter
options

# of public
charter
options

# of public
charter
options

available to
grades

available to
grades

available to
grades

K-6

7-8

9-12

in that city

in that city

in that city

Oakland Unified

50,202

43

34

26

17

Sacramento City
Unified

46,933

34

26

21

18

Clovis Unified

43,264

2*

1*

2*

1

Riverside
Unified

42,153

3

1

1

2

Stockton Unified

41,634

24

19

14

9

*Count includes Quail Lake Environmental Charter School, a K-8 public charter option authorized by Sanger Unified but located in Clovis.

Also, for the benefits described in, “The TK-8 Learning Environment,” section of this charter, many
local families would prefer a TK-8 option for their children, and would elect to eliminate the
transition into Intermediate/Middle School following sixth grade, as well as the two years of
experience where the learning community is a concentration of only-adolescent students on a
campus, however Clovis Unified does not presently offer a TK-8 grade level configuration, so
presently, all adolescents not electing to attend Clovis Online School or not able to access Quail Lake
Environmental Charter School (authorized by Sanger but operating within Clovis city limits) in our
community must experience their education in an Intermediate School (7th-8th grade only) format.
The Clovis Unified School District served a 2018-19 enrollment of 43,264 students, making it the
fourteenth largest California school district. The data indicated in Figures 1.3 and 1.4 above
indicates this large student population was served by a network of district neighborhood schools in
which methods and materials of instruction were relatively uniform. The Clovis community would
appreciate having access to similar public charter school options as other California communities
where Districts serve a similar enrollment.

A Local Response to a Local Need
We have found a clear demand from parents and community members for Clovis Global Academy:
an innovative, culturally diverse, high quality site-based charter school in Clovis that celebrates
linguistic assets, provides transformative teaching with constructivist pedagogical methods, and
nurtures its scholars within a small, safe school culture, preparing them for success in college and
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career, and offering the next generation access to a broader range of personal and professional
opportunities in their lifetime.

How a Dual Language Program Supports Our Target Student Population
Clovis Global Academy’s target population is the diverse community in which it is located. Figure
1.1 and 1.2 indicate the student demographics that the Charter School seeks to serve. The Charter
School’s unique programmatic offering is likely to have broad appeal, attracting students from inside
and outside of Clovis Unified, including those currently traveling to access dual language immersion
programs in nearby districts and also drawing students back into our local public school system who
are currently being educated in homeschool or private school options.
CGA will seek to serve a racially/ethnically balanced student population similar to the District in
which it is located, and the Charter School staff will employ outreach methods and student
marketing toward that end, as further described in “Element 7: Racial and Ethnic Balance” of this
petition, and required by law.
At the same time, the founding team of CGA recognizes that the student demographic and
achievement results data of the schools nearest to CGA’s proposed location may provide a more
accurate prediction of its student population and their needs. Many parents find proximity to be a
factor when they exercise their right to public school choice.
There are six elementary schools within 2 miles of CGA’s proposed location, and these serve a higher
average of English Learner students compared to CUSD on the whole (12.1% compared with 6.1%)
and a slightly higher average of students with a home language other than English (17.5% of their
students are IFEP, EL, or RFEP, compared with Clovis Unified’s overall average of 16.9%).
Figure 1.5 (below) demonstrates that Clovis Global Academy seeks to locate in a more linguistically
diverse region of our city and shows this distribution, with the two schools most near to CGA’s
location, Tarpey Elementary and Sierra Vista Elementary, indicated with an asterisk (*).
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Figure 1.5: 2018-19 English Only (EO), Initial Fluent-English-Proficient (IFEP), English Learners (EL),
or Redesignated Fluent-English-Proficient (RFEP) Students as a Percentage of Total Enrollment;
“Ever EL’s” includes IFEP + EL + RFEP.
English Language Acquisition Status
CUSD Schools within 2 Miles of CGA
EO
IFEP
EL
RFEP
Cole Elementary
90.7%
2.1%
5.6%
1.6%
Ever EL’s= 9.3%
Jefferson Elementary
Miramonte Elementary

82.2%

2.8%

12.5%

2.5%

78.6%

Ever EL’s= 17.8%
2.8%
16%
2.6%
Ever EL’s= 21.4%

Sierra Vista Elementary*

83.5%

1.7%

11.4%
3.4%
Ever EL’s= 16.5%

Tarpey Elementary*

73.9%

2.7%

Weldon Elementary

86.4%

Ever EL’s= 26.1%
2.1%
6.8%
4.7%
Ever EL’s= 13.6%

Average of the 6 nearest schools

83.4%

2.4%

Average of entire Clovis Unified
(CUSD)

83.1%

4.3%

20.5%

2.9%

12.1%
3.0%
Ever EL’s= 17.5%
6.1%

6.5%

Ever EL’s= 16.9%
Average of Fresno County

60.7%

2.6%

19.9%
16.7%
Ever EL’s= 39.2%

Average of California

57.4%

4.2%

20.4%
17.8%
Ever EL’s= 42.4%

CGA anticipates serving a population of English Learners comparable to CUSD, or potentially higher,
given these figures of the most proximal schools. This means CGA is conservatively projected to
serve between 6 and 12% English Learners.
The founders look forward to welcoming English Learner students with optimism, since this
particular subpopulation receives special benefits from CGA’s program (particularly those with
Spanish as a heritage language). The dual language program itself is enhanced when there is a mix
of students including native English speakers, native Spanish speakers, and learners from other
linguistic backgrounds (Collier & Thomas, 2009, pp. 82-83; Thomas & Collier, 2002).
Figure 1.5 above shows that approximately 17% of the local student population comes to school
with experience in at least two languages. These pupils possess a rich cultural and linguistic heritage
which can be used as an asset in CGA’s carefully designed Dual Language program. For example,
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English-only students serve as English models, Spanish-only students serve as Spanish models, and
students who speak both Spanish and English serve as a bridge between English-only speakers and
Spanish-only speakers in the Dual Immersion program. Students who speak languages other than
English and Spanish also serve as ambassadors for the variety of languages and cultures across the
world. The “Global Cultures” time in the weekly schedule allows for a rich interaction between the
students and gives them an opportunity to share their unique heritage and stories with each other.
Native English Speakers
We are in a globally connected era because technology has brought the world together and our
economies toward greater interconnectedness over the last thirty years. To be a global citizen, these
times call for learning at least two world languages. All aspects of life are influenced by this global,
multilingual perspective: politics, professions, technology, the arts, volunteer services, ecological
awareness, and more. Bilingual/biliterate graduates who are proficient in at least two world
languages will have greatly increased their job opportunities and their credentials for additional
education. Native English speakers will enroll in CGA’s dual language immersion program for the
following reasons:
• To become proficient bilinguals in both first language and second language
• To acquire the second language at an early age and develop the language to a sustained level
of bilingualism and biliteracy into adulthood.
• To enhance cognitive development
• To increase student engagement
• To access a challenging course of study that research has proven effective for all subgroups
• To access a school that helps students “learn how to learn” so they can cope with faster rates
of new available knowledge in the next decades
• To provide a way for their child to earn the California State Seal of Biliteracy on their high
school diplomas
• To improve their students’ chances of receiving scholarships for post-high school study
• To prepare students for highly diverse workplaces and for 21 st century global
interconnections in all fields of study and work
Native English speakers attending Dual Language Immersion programs have a gap to close in their
second language. They take an average of 6 or more years to reach on-grade-level achievement in
all curricular subjects in their second language. If some native English speakers enter the DLI classes
below grade level in English, within 1 or 2 years these students also typically close the gap in English,
and by middle school years they are dramatically above their peers not in dual language (Collier &
Thomas, 2014).
English Learners
Research shows that English Learners attending Dual Language Immersion schooling for 6 years
(Grades K-5) are able to completely close the achievement gap, reaching grade-level achievement
in English and continuing at or above grade level with each succeeding year when they participate
in programs that are well-designed and have strong leadership from all levels of the organization.
Figure 1.6, below, illustrates closing the achievement gap in Woodburn School District on the
Oregon State Test (Thomas and Collier, 2017, Chapter 2).
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Figure 1.6 Comparing Achievement of Three Disaggregated Student Groups - Native English
Speakers not Attending a Dual Language Program (red line), Hispanic Students Fluent in English
(green line), English Learners (blue line). Source: Thomas & Collier, 2017.

In third grade, the English learners (blue line) and Hispanic students who are fluent in English (green
line) are achieving at lower levels than native English speakers, not attending a dual immersion
school (red line). But after 4 academic years of dual language schooling, the English learners and
Hispanic students have made more progress each year in English, at a faster rate than the native
English speakers not in dual language immersion programming, and by seventh grade the Hispanic
students and English learners have closed the achievement gap and are on grade level in English
(Thomas & Collier, 2017).
Being schooled with native English-speaking peers and continuing the program throughout the
elementary school years are two factors that make a very significant difference in English learners’
success in school in the Dual Language Immersion program (Thomas & Collier, 2012, pp. 15-18, 4952).
EL Students of Other Language Backgrounds
Students that speak languages other than English and Spanish (e.g. Hmong, Punjabi, Arabic,
Vietnamese, etc.) also benefit from a DLI program. Many times, these families are already convinced
of the value of multilingualism, having experienced bilingual language skills as a benefit and
requirement in their own lives while living in an English-dominant culture and speaking a differing
heritage language at home, or with their extended family. Many of these families would appreciate
the opportunity to foster their child toward becoming a trilingual, and since our program features
English-Spanish dual language immersion (supporting the acquisition of the first and second- most
spoken languages on the Earth), families will find this program very desirable for their learner. CGA
will open up doors for these students, giving them access to the two most prevalent languages
internationally while also providing a school culture that celebrates and encourages their third
(home) language by appreciating the assets of language and cultural diversity. EL students who are
determined to be Initial Fluent-English-Proficient (IFEP) or reclassified as Fluent-English-Proficient
(RFEP) serve as English models in the dual immersion classroom.
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For all three linguistic groups, Dual Language Immersion (DLI) is an inclusive approach, with the
following advantages:
• All language groups are equally challenged in their second languages and can identify with
each other academically, linguistically, and socially.
• English learners are included in the mainstream instruction and not socially isolated from
their classroom peers.
• Dual language teachers use innovative and effective second language teaching strategies
(e.g. lots of extra clues to meaning, in order to provide “comprehensible input”) to better
meet the instructional needs of both English learners and native English speakers.
• Research-backed instructional strategies such as cooperative learning enable diverse
students to help and learn directly from one another.
The six elementary schools within 2 miles of CGA’s proposed location also have a much higher
average of Economically Disadvantaged students compared to CUSD on the whole (78% compared
with 44%) and approximately the same average of students with disabilities (8.6% of their students
have special needs, compared with Clovis Unified’s overall average of 8.4% of students identified
with disabilities). Figure 1.7, below, demonstrates that Clovis Global Academy seeks to locate in a
region of our city where there is more economic disadvantage, while the population of students
with disabilities is about the same as the district on the whole. Again, the two schools most near to
CGA’s location, Tarpey Elementary and Sierra Vista Elementary, are indicated with an asterisk (*).
Figure 1.7: 2018-19 Percentage of Enrolled Students in Subgroups – Socioeconomically
Disadvantaged and Students with Disabilities (Source: CDE Dataquest)
Economically
Students with
CUSD Schools within 2 Miles of CGA
Disadvantaged
Disabilities
Cole Elementary

58.3%

9.8%

Jefferson Elementary

69.7%

8.0%

Miramonte Elementary

82.7%

8.2%

Sierra Vista Elementary*

89.8%

9.8%

Tarpey Elementary*

85.5%

8.2%

Weldon Elementary

79.6%

7.4%

Average of the 6 nearest schools

77.6%

8.6%

Average of entire Clovis Unified (CUSD)

44.4%

8.4%

Average of Fresno County

75.1%

9.7%

Average of California

60.9%

11.7%

CGA anticipates serving a population of economically disadvantaged students comparable to CUSD,
or potentially higher, given these figures of the most proximal schools, and the admissions
preference indicated in the section, “Element 8: Admission Policies and Procedures.” This means
CGA is conservatively projected to serve a student population with 60% qualifying for Free/Reduced
Price Meals.
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The founders look forward to welcoming these students and fostering their success, since the
research supports the conclusion that dual language programs benefit students who come from
economically disadvantaged backgrounds as well as students with special needs (Thomas & Collier,
2017).
Economically Disadvantaged Students
Based on studies conducted over 30 years in many school districts of all regions of the U.S., Thomas
and Collier have found that dual language classes reduced the negative influence of poverty on
student achievement, from 18% to less than 5%. Poverty is still a powerful variable overall, but dual
language classes can largely overcome the power of this social influence. Schools that provide a
strong bilingual/bicultural, academically rich context for instruction can succeed in helping all
students achieve at high levels, regardless of their socioeconomic background (Collier & Thomas,
2009, pp. 82-83; Thomas & Collier, 2002).
Students with Special Needs
Students with Special Needs who choose to participate in a Dual Language Immersion (DLI) program
score higher than their peers in English-only program settings (Collier & Thomas, 2014). Figure 1.8,
below, compares the end of grade reading and mathematics scores, for students with
exceptionalities in a Dual Language (DL) programs with their peers in non-DL programs.
Figure 1.8: 3rd- 8th Grade Summative Reading Achievement (left) and Mathematics Achievement
(right) of Students with Exceptionalities in Dual Language (DL) Programs (red)
Compared
to
Students with Exceptionalities in Non-Dual Language Programs (blue).
Source: Thomas & Collier, 2017.

The data suggests students with disabilities consistently perform better on both English/Language
Arts and Mathematics assessments when they participate in Dual Language Immersion programs,
even when the proportion of students with disabilities at the studied schools was relatively equal
overall, and the severity of exceptionalities were also comparable, if not more severe, at the Dual
Language schools.

39

Local Student Performance Data and the Achievement Gap
Clovis Unified School District is recognized and respected as a successful public school district,
turning out many impressive graduates and producing student achievement data that many
communities admire. Clovis Global Academy appreciates and celebrates this track record of success,
and seeks to complement the efforts of the Clovis Unified School District by offering a different
model of education, expanding parents’ choices in the community, and by serving our diverse
community with a model based on promising research evidence, which suggests effectiveness with
some of our most vulnerable student populations, those groups comprising “the achievement gap.”
Figure 1.9, below, shows the 2017-18 CAASPP testing results for English/Language Arts and
Mathematics for the Clovis Unified School District and compares these to the Fresno County and
California state-wide average for student performance. The comparison reveals our local CUSD
schools are outperforming both the county and state in these measures.
Figure 1.9: 2017-18 CAASPP Results, % of All Students Who Met or Exceeded Standard (Source:
https://caaspp.cde.ca.gov/)
2017-18 CAASPP Results
English/ Language Arts
Mathematics
Clovis Unified School District
70.89%
57.89%
Fresno County
California (state-wide)

46.41%
48.88%

34.45%
38.65%

Figure 1.10, below, shows the 2017-18 CAASPP testing results for English/Language Arts and
Mathematics for the Clovis Unified School District and compares these to the Fresno County and
California state-wide average for student performance by disaggregated subgroups (Economic
Status, English Language Fluency status, and the numerically significant Ethnicity groups for CUSD).
The comparison below reveals:
• our local CUSD schools are outperforming both the county and state for all subgroups,
• our local CUSD students experience a greatly reduced achievement gap compared with
Fresno County and California overall, and
• an achievement gap exists in Clovis Unified School District, Fresno County, and across
California for Economically Disadvantaged students, students who were “Ever EL’s” (IFEP,
EL, RFEP), and Hispanic students.
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English Fluency
Status

California

Economic Status

Race/
Ethnic

English Fluency
Status

Fresno County

Economic Status

Race/
Ethnic

English Fluency
Status

Economic
Status

Race/
Ethnic

Figure 1.10: 2017-18 CAASPP Results, % of Students Who Met or Exceeded Standard Within
Subgroups; disadvantaged groups comprising “the Achievement Gap” shown in grey
(Source: https://caaspp.cde.ca.gov/)
% of Students who Met or Exceeded
Standard
Entity/
Gap
Subgroup
Region
Issue
English/
Mathematics
Language Arts
White & Asian
76.31%
65.94%
Hispanic
62.25%
46.5%
Not Economically
79.37%
67.72%
Disadvantaged
Clovis Unified
Economically
57.96%
42.83%
School District
Disadvantaged
English only
71.86%
58.83%
English Learners
33.45%
28.97%
Ever EL’s
60.65%
46.81%
(IFEP+ EL + RFEP)
White & Asian
62.67%
51.44%
Hispanic
Not Economically
Disadvantaged
Economically
Disadvantaged
English only
English Learners
Ever EL’s
(IFEP+ EL + RFEP)
White & Asian
Hispanic
Not Economically
Disadvantaged
Economically
Disadvantaged
English only
English Learners
Ever EL’s
(IFEP+ EL + RFEP)

39.89%

27.62%

70.97%

57.62%

38.11%

26.61%

51.13%
11.79%

38.74%
11.02%

37.31%

26.34%

70.63%
39.16%

63.55%
26.65%

69.29%

58.43%

37.69%

26.23%

55.55%
12.62%

43.5%
12.57%

38.93%

29.06%

Mathematical averages can contain widely disparate individual figures, and within Clovis Unified
School District, the student achievement results at individual schools vary. Since there is a high
degree of correlation between a school’s economic base and its student achievement across all of
public education, it is not surprising to find that students in the region within a 2-mile radius of
CGA’s proposed location, attending six schools that together serve about 78% economically
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disadvantaged students compared with CUSD’s overall economically disadvantaged rate of 44%,
have significantly lower CAASPP achievement results than CUSD overall.
Figure 1.11 and 1.12, below, show the CAASPP testing results for English/Language Arts and
Mathematics, respectively, for students at the six public elementary schools closest to CGA’s
proposed location compared with Clovis Unified results on the whole. The data shows “All Students”
results for the whole school, as well as disaggregated, numerically significant subgroup
performance, and lists the percentage of students who met or exceeded the standards. Again, the
two schools most near to CGA’s proposed location, Tarpey Elementary and Sierra Vista Elementary,
are indicated with an asterisk (*).
Figure 1.11: 2017-18 CAASPP Results; % of Students Who Met or Exceeded Standards in
English/Language Arts (Source: https://caaspp.cde.ca.gov/)
% of Students who Met or Exceeded Standard on CAASPP ELA
6 Schools Nearest to CGA Compared to CUSD: Subpopulations and Overall
CUSD

Cole
Elementary

Jefferson
Elementary

Miramonte
Elementary

Sierra Vista
Elementary*

Tarpey
Elementary*

Weldon
Elementary

English Learners
Economically
Disadvantaged
Asian

33.45%

31.25%

54.29%

22.5%

35.71%

30.88%

14.81%

57.95%

41.49%

58.74%

46.09%

47.0%

44.73%

50.59%

75.0%

69.7%

74.19%

62.50%

42.86%

52.31%

55.0%

Hispanic

62.25%

52.1%

57.48%

42.14%

48.08%

40.95%

46.38%

White

77.61%

53.38%

67.32%

62.63%

57.14%

62.19%

68.0%

All Students
Distance from
CUSD average

70.98%

54.39%

63.04%

51.72%

50.20%

46.84%

53.03%

--

-16.5%

-7.94%

-19.26%

-20.78%

-24.14%

-17.94%

Figure 1.12: 2017-18 CAASPP Results; % of Students Who Met or Exceeded Standards in
Mathematics (Source: https://caaspp.cde.ca.gov/)
% of Students who Met or Exceeded Standard on CAASPP Math
6 Schools Nearest to CGA Compared to CUSD: Subpopulations and Overall
CUSD

Cole
Elementary

Jefferson
Elementary

Miramonte
Elementary

Sierra Vista
Elementary*

Tarpey
Elementary*

Weldon
Elementary

English Learners
Economically
Disadvantaged
Asian

28.97%

18.75%

31.43%

17.5%

21.43%

27.94%

14.81%

42.83%

30.32%

48.79%

39.57%

32.26%

39.42%

38.04%

66.21%

57.57%

67.75%

50.00%

39.29%

58.46%

50.0%

Hispanic

46.5%

40.72%

46.11%

40.45%

30.77%

35.4%

34.3%

White

65.67%

48.76%

61.38%

54.94%

53.06%

48.78%

55.0%

All Students
Distance from
CUSD average

57.86%

45.98%

54.18%

46.08%

36.08%

41.51%

42.27%

--

-11.88%

-3.68%

-11.78%

-21.78%

-16.35%

-15.59%
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The data reveals that, while CUSD scores are relatively strong overall, our community is not an
exception to problem of “the achievement gap.” Not only do we see that English Learners, the
Economically Disadvantaged, and Hispanic students experience an achievement gap in Clovis, but
we see that within certain regions of the Clovis community including where CGA intends to locate,
these same subgroups are experiencing the achievement gap to a far greater extent than students
from these same subgroups attending schools in other regions of Clovis, where the economic base
is higher.
All Dual Language student subgroups outscore their comparison-group peers not in Dual Language
programs– including English Learners, native English speakers, Latinos, Caucasian Americans, Asian
Americans, African Americans, students of low-income background and students with special
education needs of all categories of exceptionality (Thomas and Collier, 2012, Chapters 5 & 6). Clovis
Global Academy is excited to offer our community a local response to a local need, a public charter
school proposed to locate in a region with higher English Learner and Economically Disadvantaged
student proportions, built on a proven model of effectiveness for all learners, including these most
vulnerable, and offering the incredible advantage of bilingualism to our community’s children.
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Our Unique Offering: Overview of the Clovis Global Academy
Three Pillar Model
Clovis Global Academy, with its research-backed and community-responsive Three Pillars model of
Dual Language Immersion (DLI), Transformative Teaching (an emphasis on constructivist methods
and differentiation), and its Small, Safe School Culture, will support a student population with ethnic
and linguistic diversity, students with disabilities, and a significant number of economically
disadvantaged students, while at the same time offering all students the great benefit of
bilingualism in the two most common languages on the planet. Additionally, Clovis Global Academy
will open up options within the Clovis public education landscape. Parents and students will now
have the option of a TK-8 school that enacts a bilingual and constructivist philosophy of education,
and local educators will have an option to work at a public school with these unique features and
values. CGA offers something unique, desired, and needed in this community. This overview of
CGA’s Three Pillars provides a high-level definition of CGA’s unique offering. More detail regarding
each pillar is provided in the section, “A Closer Look at Clovis Global Academy’s Three Pillars.”
Dual Language Immersion
Language immersion is also a more natural way of acquiring fluency in a new language than studying
a language as an isolated topic. CGA will allow a unique opportunity for every student to cultivate
academic and multilingual skills starting in kindergarten, providing an option for families who
consider rigorous academics, multilingualism, cultural proficiency, critical thinking, and socialemotional awareness essential skills for the 21st century (CDE, 2018; Lindsey, Nuri-Robbins, Terrell
& Lindsey, 2018). Our students will excel academically as they work creatively, solve problems,
collaborate, and learn more than one language in a safe, inclusive, and joyful learning environment.
CGA intends to serve grades TK-5 in the first year, adding a grade level each year until it reaches
eighth grade. At the time of school opening, Dual Language Immersion will be available to students
enrolling in transitional kindergarten, kindergarten and first grades only. For students enrolling in
grades two through five in 2020-21, CGA will provide a Spanish Language Enrichment (“SLE”) model,
in which core instruction will take place in English, and three lessons per week of Spanish Language
will be taught as an enrichment course. This course will be provided for these cohorts through 8th
grade. Eventually, beginning in year 8, the Dual Language Immersion model will be followed in all
grades, as Spanish Language Enrichment is phased out. Figure 1.13, below, illustrates the projected
dual language programming across Clovis Global Academy’s first 8 years.
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Figure 1.13: Grade levels served each year with varied color to indicate language programming
provided by CGA (DLI versus SLE).
Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Year 7

Year 8

2020-21

2021-22

2022-23

2023-24

2024-25

2025-26

2026-27

2027-28

TK/K
1
2
3
4
5
6
7
8
Spanish Language Enrichment (SLE)
50/50 Dual Language Immersion (DLI)

For more information about the research behind Dual Language Immersion and its effectiveness,
see the “Why This School in This Community” section of this document.
CGA’s Dual Language Immersion pillar will pursue the three goals of Dual Language education
(Howard et al., 2018):
o

Bilingualism and Biliteracy: Because students are learning content via two languages, they
must be able to speak, write, read, listen, and use each of the two program languages as a
support for the other. This goes beyond what a student might achieve in a traditional foreign
language course: students in dual language programs have a loftier goal – bilingualism and
biliteracy.

o

High Academic Achievement: Students in dual language programs must excel in
mathematics, science, social studies, language arts, physical education, music, and art, in
both languages of instruction.

o

Sociocultural competence: Students in dual language programs should be able to see the
similarities and differences in each other, but rather than identifying the differences as
obstacles to overcome, they should view these as opportunities to connect and inspire
creativity in collaboration. This goes far beyond having one diversity night each school year
when all parents bring a dish representing their native country. Sociocultural competence
is about authentic equity and inclusion.
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Transformative Teaching
Clovis Global Academy teachers will employ constructivist teaching methods, thoughtfully designing
student learning experiences in order to help learners construct knowledge and derive meaning
from the content. Constructivist teachers value prior knowledge and students’ background
experiences in order to help students make meaningful connections to new content and facilitate
the long-term storage of new learning in the brain. The ultimate goal for CGA instructional staff is
that CGA students will be empowered to learn how to learn, and they will be both motivated and
equipped for a lifetime of further inquiry, observation, questioning, and study. As John Dewey said,
“The criterion of the value of school education is the extent in which it creates a desire for
continued growth and supplies the means for making the desire effective in fact.” (emphasis
added) (Dewey, 1916).
CGA is committed to implementing the Instructional Framework indicated in Figure 1.16, which
demonstrates thoughtful alignment between our Mission, Vision, and desired Learner Outcomes
with our foundational instructional philosophy/guiding principles and day-to-day instructional
practices. The CGA Instructional Framework gives a high-level, at-a-glance view of CGA’s
constructivist, “transformative teaching,” and illustrates our premise that best practices in bilingual
education (such as Dual Language Immersion and Language Enrichment offered for the TK-8 grades)
and best practices in constructivist education (such as inquiry-based learning, thematic learning,
and service learning) are most effective for producing our desired Learner Outcomes in our
graduates.
See section, “Instructional Framework” in this charter, Figure 1.16 on Page 52.
CGA’s program emphasizes rigorous academics by offering both a standards-based course of study
while also providing dual language instruction, cultural enrichment, and globally relevant, inquirybased, transdisciplinary learning to create intrinsically motivated, lifelong learners. In order to
facilitate a transformative teaching practice in its staff, CGA teachers will work together in
collaborative teams, both vertically and horizontally, to plan for the effective teaching of essential
concepts embedded in units of study, and to ensure standards progression. Students will move
between teachers and languages, connected by carefully designed thematic teaching units designed
to advance content learning, bilingualism, biliteracy, and cultural awareness.
CGA’s ‘Transformative Teaching’ pillar refers to the body of practices we employ to ignite a passion
for learning within students, as well as the instructional methods we use to establish productive
behaviors and scholarly habits. We aim to transform our students with our bilingual and
constructivist practices into true learners, and to equip our learners to act upon their curiosity,
passion, and drive to learn more. CGA’s “Transformative Teaching” is a crucial component of our
school design, and we anticipate that the quality of our teaching and adherence to our articulated
model described in this petition will greatly contribute to the realization of Clovis Global Academy’s
compelling Vision and Mission statements in time.
For more information about the ‘Transformative Teaching’ of CGA, see the sections, “How Learning
Best Occurs,” “What It Means to be an Educated Person in the 21 st Century,” and “A Closer Look at
Clovis Global Academy’s Three Pillars,” in this charter document.
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Small, Safe School Culture
CGA will work to establish a child-centered school culture that promotes not only the academic and
linguistic development of the child through its program design, but also cares for the socialemotional well-being of the students served by the school. Clovis Global Academy’s DLI program
and Transformative Teaching methods will assist in the development of students’ cognitive/
academic and co-cognitive/nonacademic behaviors and attitudes; these will naturally produce a
positive, affirming culture, which will be felt by the entire school community. The CGA environment
celebrates diversity, both in the curriculum, which includes immersion in two languages, and in the
instruction, which includes a constructivist, highly-engaging and empowering pedagogy. Students
will thrive in a school ecology designed to give our children the asset of bilingualism, where
students’ background cultures and experiences are seen as assets from which further meaning and
learning can be built, and where our Core Values are consistently evident. CGA is committed to
fostering a supportive community where all members (Board, staff, parents/guardians, students)
are supported to achieve their goals.
In the context of CGA’s thoughtful program design which naturally produces a tolerant,
empowering, and inclusive school culture, CGA will additionally attend to the cultivation of its
“Small, Safe School Culture” via the following components of our system:
• Honor Code
• Core Values
• Social-Emotional Learning
• Community & Self Advisory
• Restorative Practices in Student Discipline
For more information on these aspects of our model, see the sections, “What It Means to be an
Educated Person in the 21st Century,” “How Learning Best Occurs,” and “A Closer Look at Clovis
Global Academy’s Three Pillars,” in this charter document.
The culture of our school will also be shaped by the fact that our school exists to realize the goals
articulated in our Mission and Vision statements and Learner Outcomes, and these will be kept at
the forefront of leaders’ decision-making, alongside measurements of student learning (data) and
stakeholder feedback. With a staff, Board, student and parent community together committed to a
common purpose, we will shape a small, safe learning environment, where every student is known
and valued, and where the professional educators are encouraged to see the purpose of their work
beyond the short-term horizon of a semester or a school year. Ultimately, the CGA “Small, Safe
School Culture” will be shaped collectively by the engagement of our stakeholders, guided by the
goals, values, and program articulated in this charter.
In addition, Clovis Global Academy will exist within a larger community culture of Clovis. CGA
recognizes and celebrates the high standard of academic excellence that Clovis Unified School
District values and exemplifies. CGA will complement the high-quality education options in this
District, and will relate to the CUSD, the County, other public schools (charter or traditional) and the
public with transparency, and with a desire to serve and to share. Consistent with the “Intent of the
Charter Schools Act of 1992” (Education Code 47601), Clovis Global Academy will join the
community with the intention to uplift our young people and increase options to the community,
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while working collaboratively with the members of the education community to improve public
education together.

Enrollment Projection
In the school’s first year, 2020-21, CGA intends to serve a target enrollment of 239 students across
grades TK/K-5. CGA anticipates and projects growth as follows in Figure 1.14. These projections
reflect our founding desire to create a small TK-8th grade school community, however the Charter
School reserves the right to adjust these enrollment projections, in accordance with Education Code
Section 47605(d)(2)(C)). CGA is expected to reach its full enrollment in the school’s eighth year,
2027-28, with 519 students as indicated below.
Figure 1.14: Enrollment Projections from 2020-21 to 2027-28
Grade

2020-21

2021-22

2022-23

2023-24

2024-25

2025-26

2026-27

2027-28

TK

15

15

15

15

15

15

15

15

K

56

56

56

56

56

56

56

56

1

56

56

56

56

56

56

56

56

2

28

56

56

56

56

56

56

56

3

28

28

56

56

56

56

56

56

4

28

28

28

56

56

56

56

56

5

28

28

28

28

56

56

56

56

28

28

28

28

56

56

56

28

28

28

28

56

56

28

28

28

28

56

407

435

463

491

519

6
7
8
TOTAL

239

295

351

We believe CGA’s instructional program will have broad appeal. CGA will serve students from
throughout the Clovis Unified School District and the greater Central Valley. As mandated in Ed.
Code §47605(d)(2)(A)-(B), CGA will serve all families that submit an application for their children in
corresponding grades up to our enrollment capacity. A public random drawing will be held should
the number of applications received exceed the number of available spaces. For more information
regarding enrollment, see section, “Element 7: Racial and Ethnic Balance,” and “Element 8:
Admission Policies and Procedures” in this charter.
Clovis Global Academy proposes to open within a community that has experienced steady
population increase and where public school enrollment is increasing, contrary to most of California,
which is experiencing public school enrollment declines. Figure 1.15, below, shows Clovis Unified
School District’s enrollment increases from 2008-2018, during which time the average growth per
year was 601 students. Clovis Global Academy is eager to be a complement and partner with Clovis
Unified School District in meeting the growing enrollment of the community, and for this fact, CGA
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is confident CUSD will face minimal financial impact when CGA is established and serving students
alongside CUSD.
Figure 1.15: CUSD Enrollment Patterns (Source: CUSD 2018-19 Adopted Budget Presentation)

Clovis Global Academy benefits from grassroots support from educators, students and parents from
all walks of life. As an approved charter located within Clovis Unified School District, we believe the
program offers an important and missing option to the parents of this community. CGA will support
its students by offering an individualized, rigorous, multilingual, culturally relevant education in a
safe, nurturing environment where students will be inspired to actively contribute to the
community.
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What it Means to Be an “Educated Person” in the 21st Century
Clovis Global Academy’s Learner Outcomes reflect what we believe to be the skills, abilities,
dispositions, and attitudes our students will need to succeed in our rapidly changing world.
In order to identify CGA’s Learner Outcomes, the founding team started by describing the conditions
of the world and nation our students will inherit:
• Information (both credible and false) is ubiquitous, easily accessible, and growing
exponentially.
• The world is “shrinking” as nations recognize their economic connectedness and technology
brings the world closer together.
• Democracy depends on a thoughtful citizenry and capitalism requires a diversity of talent.
• The world’s problems are increasingly complex and will require divergent and creative
thinking coupled with bilingual language skills and cooperative problem-solving.
• The job market increasingly requires higher levels of skill and intellectual agility in a
“knowledge economy.”
Aware of these 21st century conditions, the founding team next considered what skills, abilities, and
dispositions students would need in order to be prepared and empowered in such a world.
Clovis Global Academy believes that 21st century citizens must have global awareness and a solid
understanding of core competencies across disciplines. Students must be able to transfer
understanding and across disciplines, contexts, cultures, and languages, and keep up with changing
technologies. Students must have keen understanding of language and be adept written and verbal
communicators. Students must be able to work productively and cooperatively in a diverse and
dynamic environment, and they must have a general respect and awareness of self and others to
be able to consider multiple perspectives and develop empathy. In addition, students must have a
keen sense of awareness, focus and attention, and a social and moral awareness to succeed in high
school, college, leadership and life. They must begin to see the interconnectedness of knowledge,
and have a chance to develop the ability to analyze and solve problems using various sources.
Additionally, students must have an opportunity to develop self- and cultural awareness.
Finally, from these considerations, the Clovis Global Academy founders developed the concise list
of seven Learner Outcomes (below) in order to identify the “portrait of CGA graduates,” which
describes the attributes of learners who are appropriately educated for success in the 21st century.

Learner Outcomes
1.
2.
3.
4.
5.
6.
7.

Effective, bilingual communicators
Virtuous, courageous, and intelligent individuals
Inquisitive, open-minded critical-thinkers
Creative and innovative problem-solvers
Altruistic, principled leaders in the 21st century world
Self-motivated, competent, life-long learners
Empowered, engaged citizens in a democratic society
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These Learner Outcomes serve as the long-term aims of our school and describe the intended
impact of the school on each, individual learner. From these, CGA derives its instructional
framework, including its philosophy, program elements (Three Pillars), and instructional principles
and practices. CGA believes the proper role of the school today is to facilitate the development of
these Learner Outcomes in order to help students prepare for the challenges and opportunities of
the 21st century.

Instructional Framework
We believe the carefully constructed CGA Instructional Framework on the following page (Figure
1.16) will make Clovis Global Academy an effective public charter school.
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Figure 1.16: CGA Instructional Framework

Clovis Global Academy
INSTRUCTIONAL FRAMEWORK
Learner Outcomes
Effective, bilingual communicators
Virtuous, courageous, and intelligent individuals
Inquisitive, open-minded critical-thinkers
Creative and innovative problem-solvers
Altruistic, principled leaders in the 21st century world
Self-motivated, competent, life-long learners
Empowered, engaged citizens in a democratic society

3 Pillars of Our Program
Dual Language Immersion

Transformative Teaching

Guiding Principles for Instruction
•
•
•
•
•
•
•
•

Inquiry-based learning
Concept-based thematic learning
Differentiation for learner diversity
Enriched curriculum
Development of scholarly habits of mind
Social and emotional learning (“SEL”) and
Restorative Justice
Authentic assessment and mastery
orientation
Collaboration, cooperation, and social
learning

Small, Safe School Culture

Instructional Practices
•
•
•
•
•
•
•
•
•
•
•
•

Process of inquiry, discovery, application, and
reflection
Questioning, modeling, discussing, collaborative
grouping
Small group and individual differentiated
instruction, variety of lesson types
Essential questions, thinking routines, and
philosophical reasoning
Providing access to learning through
differentiation
Democratic environment
Global cultures, Spanish language, and servicelearning
Social and emotional instruction, restorative
discipline, and support services
Explicit instruction in and encouragement of the
Intellectual Virtues and growth mindset
Portfolios, performance-based assessments
Meaningful involvement of parents/families
Collaboration among teachers

Philosophy of Education
Bilingual Education & Constructivism
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How Learning Best Occurs
In order to be prepared to be successful and compete in the future, our students must acquire
productive habits of mind, including effective critical thinking and problem solving, and meet
rigorous academic expectations. We will prepare our students for success in the 21st century by
providing educational opportunities based on the following research–based pedagogical principles.
Researchers and educational studies demonstrate that learning best occurs over time, with related
experiences building upon each other resulting in both breadth and depth of understanding.
Research and investigations of the learning process done by John Dewey, Margaret Meade, John
Holt, David Elkind, Harvey Daniels and others demonstrate that relevant, authentic experiences with
real questions and problems, in a safe environment that encourages experimentation and requires
useful outcomes, result in durable learning and enthusiasm for the process.
A review of research and published literature on school effectiveness reveals the following
educational best practices foster a maximally conducive environment for learning:
•

Small Learning Community and Parent and Community Involvement: Students are
successful when they are supported by caring adults and when school and home function
as partners to set high expectations for student behavior and achievement (Brandt, 1989;
Gaitan, 1990). CGA intends to create a small school environment that values community
and where every student is known; likewise, CGA will focus on collaboration, relationships,
individualized learning, community, and parent involvement.

•

Focus on Language and Culturally Responsive Practices: The academic achievement of
these students [diverse, racial, ethnic, cultural, linguistic, and social-class groups] will
increase if schools and teachers reflect and draw on their cultural and language strengths.
(Gay, 2000; Delpit 1995, Nieto, 2010). Research demonstrates that virtually all children, are
capable of acquiring multiple languages and benefit from bilingual instruction. (Ovando &
Collier, 1998; Cummins, 1986; Lindholm-Leary, 2001; Snow, 1990). CGA will utilize explicit
language instruction in a dual-language immersion setting in elementary grades and
language enrichment programs throughout the grades to promote biliteracy, high levels of
cognition, awareness and appreciation of cultures, empathy, and acceptance. CGA will also
offer enrichment coursework to facilitate students sharing and learning about each other’s
backgrounds and primary languages, and to deepen their awareness of cultural diversity.

•

High Expectations and a State-Standards Based Curriculum: To adequately prepare
students for academic success as measured by state indicators, our students will be fully
immersed in the articulated Common Core State Standards, including the adopted
instructional materials, and use of aligned assessments (Ainsworth, 2003). We believe that
all students should be expected to meet high standards for achievement. Similarly, all
students should be supported in their learning with an individualized approach. To help all
students meet high expectations, CGA will clearly communicate expectations, provide
appropriate, individualized support for students to achieve goals, and provide meaningful
opportunities for students to demonstrate their successes. Students learn best when faced
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with genuine challenges to think about new interpretations and possibilities, to see
patterns and interpret them (Doll, 1993; Bruner, 1966; Cole & Vygotsky, 1978; Wiggins &
McTighe, 2005). All students will be offered challenging work which requires deep
engagement and critical thinking. For struggling students, teachers will find creative ways
to teach and intervene to scaffold their success. Effective and consistent communication
of high expectation helps students develop a healthy self-concept (Rist, 1971.) and intrinsic
motivation.
•

Conceptual Understanding and Critical Thinking: The most powerful learning comes from
developing sophisticated understanding of concepts and higher order thinking associated
with various fields of inquiry (Bruner, 1966 & 1996; Wiggins & McTighe, 2005). Children
should be taught how to think and be offered questions to think about. Through authentic
dialogue, students develop an awareness of reality and bias which then helps them
examine new possibilities (Burbules, 1993; Cortes, 1986; Freire, 1996; Olson & Astington,
2010; Shor, 1992; Wiggins & McTighe, 2005). Many theorists and practitioners (Wiggins
and McTighe, 2005; Ackerman and Perkins, 1989; Bloom, 1956; Bransford, Brown and
Cocking, 2000; Drake and Burns, 2004; Erikson, 2002) have outlined the need for students
to participate in a “thinking curriculum” (Resnick, 1999) that expects students to ask
questions, problem-solve, think, and reason (Institute of Learning, n.d.). Wiggins and
McTighe (2005) and Bransford, Brown and Cocking (2000) describe the importance of
“transfer” in learning experiences, implying that students learn at a higher level when they
are able to extend their knowledge to new problems, disciplines, and settings.

•

Backward Planning and Recursive Teaching: CGA instruction will begin first with an
understanding of desired essential skills, goals and objectives, including the CGA Learner
Outcomes and the California State Standards, including but not limited to the Common
Core State Standards (CCSS) and Next Generation Science Standards (NGSS). Teachers will
backwards map the lessons and assessments that will achieve and measure success.
Teachers “begin with the question: What would we accept as evidence that students have
attained the desired understandings and proficiencies – before proceeding to plan teaching
and learning experiences.” (Wiggins & McTighe, 1998). With clearly articulated learning
objectives for thematic units and projects, the curriculum can naturally become more
student-centered, allowing students to know the criteria and judge their own work, further
ensuring student success and enhancing metacognitive awareness. Unit and lesson plans
will reflect a recursive, spiraled curriculum across the articulated grade levels. Ideas,
concepts and themes are not just taught once and forgotten. They are revisited throughout
a child’s education, building understandings into more sophisticated levels each time.
(Bruner, 1966; Dewey, 1971; Doll, 1993; Piaget, 1969; Whitehead, 1967; Wiggins and
McTighe, 2005).

•

Collaborative and Social Learning: CGA students will have the opportunity to work
together in a variety of diverse groupings to enhance their learning (Bandura, 1986). Within
the inquiry-based and thematic, transdisciplinary units, students will make connections
across disciplines and real-life contexts in preparation for college and careers. CGA seeks
to engage children’s natural curiosities, integrate subjects in practical and meaningful
ways, and help students define their own inquiries through interaction with one another
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(Freire, 1970.) Cooperative learning activities tap the social power of learning, especially
for children learning a second language. Learning is socially constructed; students working
together collaboratively in a variety of different groupings maximizes learning for all
students regardless of their achievement levels (Cummins, 1986; Lindholm-Leary, 2001;
Slavin, 1983; Vygotsky, 1978).
•

Relevant and Engaging, Developmentally-Appropriate Instruction: Schooling should
match its activities to the developmental level of children and teachers must “hook”
students when core content does not naturally pique student interest (Bruner, 1966 &
1996; Piaget 1969; Wiggins &McTighe, 2005). Ample opportunities for learners to look
back, to reflect, and to debrief about both what they know and don’t yet know must be
provided (Dewey, 2004; Doll, 1993; Freire,1996). Real, rich, complex ideas and materials
are at the heart of the curriculum because active, hands-on, minds-on, concrete
experiences are the most powerful form of learning. Children learn best when they
encounter whole, real ideas, events, and materials in purposeful context and not by only
studying subparts, isolated from actual use. Content is made relevant by making
connections to life outside the classroom (Doll, 1993; Gardner, 1991; Piaget, 1969; Wiggins
& McTighe, 2005). Student engagement is enhanced when students find more relevance
in their work and when they understand the “real world” connections of their learning. If
what students “know and believe is not engaged, learners may fail to grasp the new
concepts and information that are taught, or they may learn for purposes of a test but not
be able to apply them elsewhere, reverting to their preconceptions outside the classroom.
This means that teachers must understand what students are thinking and how to connect
with their prior knowledge if they are to ensure real learning.” (Darling-Hammond, 2008).
CGA teachers will utilize constructivist teaching methods including authentic assessment
practices, and everyday connections to help learning become more relevant for students.
“Education should be child centered; we should begin planning the lesson by looking at
where the child is developmentally” (Dewey, 1938).

•

Self-Awareness and Social-emotional Learning: Children do not just receive knowledge;
they create it within the cognitive systems they encounter; fostering new ways to see and
do things (Doll, 1993; Freire, 1996, Bruner,1966; Shor, 1992). When this natural process of
knowledge construction is fostered and encouraged, the process of education can become
transformational, resulting in learner empowerment for continued, self-directed learning
(Thompson, 2018). The classroom and school are model communities where students
learn the skills and practices they need to live as productive citizens of the greater
community, and where students learn to take full responsibility for themselves and their
own learning. (Komarnick, 2004; Kohn, 1993). CGA will emphasize social-emotional
learning, focus, and personal reflection, to develop students who are principled, openminded, caring, balanced, and reflective. CGA will implement strategies to develop social
and emotional learning competencies to help students hone focus and attention, creating
an optimum foundation for academic learning. Schools should “promote the growth of
students as healthy, competent, moral people [including] the discourse of responsibility,
interdependent sociality, community, and commitment… the topics that arise in common
human experience.” (Noddings, 2005).
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•

Individualized Development: CGA will facilitate individualized learning for all students by
incorporating individual backgrounds and cultural experiences, using differentiated
instructional methodologies, and allowing students to learn at their own pace. Tomlinson
(1999, 2001, 2003, 2008) states that differentiated instruction may be conceptualized as a
teacher’s response to the diverse learning needs of a student. CGA teachers call this
“Differentiation for Learner Diversity,” and will adjust learning experiences to suit the most
effective modalities of students, and will identify students’ strengths and areas for growth
to build from students’ strengths, and provide appropriate interventions. Offering students
a variety and choice in their work motivates students to learn by making them partners in
their own learning. Differentiated instruction is a teaching theory based on the premise
that instructional approaches should vary and be adapted in relation to individual and
diverse students in classrooms (Tomlinson, 2001). “If we can mobilize the spectrum of
human abilities, not only will people feel better about themselves and more competent; it
is even possible that they will also feel more engaged and better able to join the rest of the
world community in working for the broader good.” (Gardner, 2006).

•

Development and Support for Teachers: A comprehensive professional development
program, meaningful collaboration opportunities, and distributive leadership
opportunities will be provided to support CGA teachers as they continuously develop their
teaching practice. Utilizing the Professional Learning Communities model (DuFour &
DuFour, 2008), CGA teachers will collaborate weekly to review achievement data to inform
their teaching to develop and refine curricular and instructional strategies to best meet the
individual needs of students, and to reflect upon and expand teaching and learning “best
practices” to best serve our student body. For further information about this, see the
“Academic Program Components” section of this charter, subsection, “Teacher
Collaboration in PLC’s” on Page 87.

Philosophy of Education: Bilingual Education and Constructivism
The foundational philosophy of Clovis Global Academy is that of bilingual education (particularly the
Dual Language Immersion model) and constructivism. We believe teaching methods grounded in
these schools of thought help each student grow to his or her fullest potential as global citizens,
multilingual communicators, active listeners, and problem solvers.
As previously described in the section, “Our Unique Offering: Overview of Clovis Global Academy’s
Three Pillar Model,” CGA’s program is oriented toward the three main goals of effective, bilingual,
dual language programs: bilingualism and biliteracy, high academic achievement in all subjects, and
sociocultural competence.
CGA’s commitment to constructivist teaching methods means our teachers will seek to facilitate
students’ individual construction of meaning, building understanding over time and establishing a
culture of thinking. In practice, students will be provided opportunities to construct meaning
through varied lesson types (including inquiry), thematic learning, and engaging instruction that
includes elements of eight constructivist activities for building understanding, as illustrated in Figure
1.17, below.
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Figure 1.17: “How Do We Build Understanding?” Graphic Summary (Source: Cultures of Thinking,
2018)

CGA pairs these philosophies with preventative social/emotional learning and a positive, restorative
behavioral management/student discipline system within a school community that celebrates
diversity and values strong thinking and deep understanding. CGA will prepare its students to be
responsible global citizens, ready to take on the challenges and opportunities of the 21st century.
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The TK-8 Learning Environment
Clovis Global Academy has adopted the (T)K-8 structure because of its many, well-researched
academic and social/ emotional benefits. Studies show that students in K–8 schools have “higher
academic achievement as measured by both grade point averages and standardized test scores,
especially in math. These students also participate more in extracurricular activities, demonstrate
greater leadership skills, and [are] less likely to be bullied than those following the
elementary/middle school track.” (Yecke, 2006). Additionally, K-8 structures create more stability
for students at a time when they are going through the changes associated with young adolescence,
and research indicates 7th and 8th grade students from K-8 schools have more positive views and
confidence in their academic abilities than their peers attending middle school programs (Jacobson,
2017).

A Closer Look at Clovis Global Academy’s Three Pillars
English-Spanish Dual Language Immersion
As explained in prior sections of this charter, Dual Language Immersion (DLI) is a measurably
effective school model for all subgroups. Clovis Global Academy chose the 50/50 model, recognizing
that our community contains roughly 17% Ever EL’s, and CGA anticipates between 6% and 12% EL’s.
English Only students comprise roughly 83% of the student population. Other DLI models rely on a
greater proportion of students with diverse language backgrounds, thus a 50/50 model is most
appropriate for our community.
The following table (Figure 1.18) outlines the percentages of time in Spanish and English language
instruction over a student’s TK-8 experience and the expected language targets for students
engaged in a 50/50 immersion structure as designed in this charter. All students entering the
program at the Transitional Kindergarten or Kindergarten levels are expected to demonstrate
academic growth while engaged in a program that consists of 50% Spanish and 50% English
instruction. As students move into the Middle School years, Spanish instruction will continue within
advancing subject matter in the target languages of Spanish and English. The image in Figure 1.19
(below) illustrates the progression made by language learners as they move along the ranges of
proficiency from Novice to Distinguished, as established by the American Council on the Teaching
of Foreign Languages (ACTFL). It is expected that CGA students will continue to develop their literacy
so that they graduate from 8th grade at a “intermediate-high/advanced-low” ACTFL proficiency level
in both languages, and are ready to enter high school and participate in advanced/AP Spanish
language coursework.
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Figure 1.18: Language Schedule with Expected End of Year Proficiency by Grade Level
Percent of instruction time
Grade
Level
8

Spanish

English

Interpersonal Mode
Listening & Speaking

Presentational Modes
Speaking

Intermediate High/Advance
Intermediate
Low
High/Advance Low

Interpretive Modes

Writing

Listening

Reading

Intermediate
High/Advance Low

Intermediate
High/Advance Low

Intermediate
High/Advance Low

30-40%

60-70%

7

30-40%

60-70%

Intermediate High

Intermediate High

Intermediate High

Intermediate High

Intermediate High

6

30-40%

60-70%

Intermediate Mid

Intermediate Mid

Intermediate Mid

Intermediate Mid

Intermediate Mid

50%

50%

Intermediate Mid

Intermediate Mid

Intermediate Mid

Intermediate Mid

Intermediate Mid

50%

50%

Intermediate Mid

Intermediate Mid

Intermediate Mid

Intermediate Mid

Intermediate Mid

50%

50%

Intermediate Low

50%

50%

Novice High/Intermediate
Low

Intermediate Low
Novice
High/Intermediate
Low

Intermediate Low
Novice
High/Intermediate
Low

Intermediate Low
Novice
High/Intermediate
Low

Intermediate Low
Novice
High/Intermediate
Low

5
4
3
2
1

50%

50%

Novice Mid

Novice Mid

Novice Mid

Novice Mid

Novice Mid

K

50%

50%

Novice Mid

Novice Mid

Novice Mid

Novice Mid

Novice Mid

TK

50%

50%

Novice Low-Mid

Novice Low-Mid

Novice Low

Novice Low-Mid

Novice Low

Figure 1.19: ACTFL Proficiency Scale

Dual Language Proficiency Targets and the State Seal of Biliteracy
CGA students will be well prepared to earn the California State Seal of Biliteracy on their high school
diploma. Figure 1.18 above demonstrates the path of progress expected of CGA students toward
fluency, as represented by the targeted ACTFL Proficiency levels illustrated in Figure 1.19. As Figure
1.18 above shows, by the end of their TK-8th grade DLI education at Clovis Global Academy, students
are expected to reach “Intermediate High-Advanced Low” levels of language fluency in both English
and Spanish. With continued language learning during their high school years, Clovis Global
Academy alumni are likely to earn Advanced-High level certification on their high school diplomas.
The CGA curriculum will align with the research-based guidelines outlined in the California English
Learner Roadmap and the Dual Language Guiding Principles research and utilize an assets-based,
rather than a remedial, instructional model (Hamayan, Genesee, & Cloud, 2013; Valdés et al., 2015).
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Continuous Improvement through Program Evaluation
The Guiding Principles for Dual Language Education (Howard et al., 2018) are depicted in the
following graphic (Figure 1.20). CGA will use the “Dual Language Programmatic Rubrics” in Appendix
C as a self-evaluation tool over the course of developing its Dual Language Immersion program to
ensure fidelity to the best practices and continuous improvement upon implementation of this
charter. These rubrics indicate what success looks like across the seven areas depicted below. Each
year, CGA will select areas of priority to emphasize from this self-assessment tool. CGA will plan and
attend to each of these components to ensure the Charter School can achieve the three goals of
bilingual education (bilingualism and biliteracy, high academic achievement, and socio-cultural
competence).
Figure 1.20: Elements of the Guiding Principles for Dual Language Education (Howard et al., 2018)
Program
Structure
Resources &
Program
Supports

Instruction

Parent &
Community
Engagement

Curriculum

Staff Quality &
Professional
Training

Assessment &
Accountability

Dual Language Immersion (DLI) and Spanish Language Enrichment (SLE) Programs
2020 Entering TK-1st Graders: Dual Language Immersion
Clovis Global Academy will provide a curriculum that will support the development of both English
and the target language of Spanish. Students will receive Language Arts in both languages to
develop their literacy, oral language proficiencies and receptive understanding. At the TK, K and 1st
grade levels, the curriculum will support students in their early stages of language and literacy
development. The 50/50 Dual Language program design is built on the educational premise that
students are capable of literacy in both English and the target language through a simultaneous
literacy development process (Thomas and Collier, 2002). Therefore, the students will be engaged
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in literacy activities to support their “learning to read” skills in both languages from the outset of
their time in the program.
The CGA program is carefully designed based on guidance from the Dual Language Guiding
Principles to ensure student outcomes of high academic achievement, bilingualism/biliteracy, and
cultural proficiency. Students entering the CGA program in TK, Kindergarten or Grade 1 will
participate in a 50/50 dual language immersion program, with core instruction taking place in both
English and Spanish. Each student will have two core teachers and will receive instruction from one
teacher in English and one teacher in Spanish throughout the school day. Partner teachers will plan
and work closely together to ensure progression through state standards and language proficiency
targets for English and Spanish.
As previously explained in the section, “Our Unique Offering: Overview of the Clovis Global
Academy Three Pillars,” students entering grades TK-1 in CGA’s first year (2020-21) will experience
the 50/50 DLI model. The following chart (Figure 1.21) outlines the language in which each content
area will be taught within the CGA DLI program throughout the TK-8th grade years. Figure 1.21,
below, will guide the construction of classroom schedules, especially how time is allocated to
content areas on a regular day, however this table is not a determined schedule. (For example, a
CGA Kindergarten class may actually experience Spanish Language Arts in the morning, while a first
glance at Figure 1.21 shows this in the second half of the total time for Kindergarten.)
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Figure 1.21: Language of Instruction in 50/50 Dual Language Immersion (DLI) Program

Examples of potential teacher schedules for Dual Immersion programming in grades 2-3 are shown
in Figure 1.22 and Figure 1.23, below. Please note that the schedule has been created to ensure
that students have equal daily exposure to both languages. Teachers will team teach in all primary
classrooms except the TK classes, keeping the languages separate and following the program
methodology that allow students to effectively engage in the new language. The following sample
schedules outline the teacher schedules for 2nd – 3rd Grade assignment, for both the Spanishspeaking teacher (Figure 1.22) and the English-speaking teacher (Figure 1.23).
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Figure 1.22: Sample Teacher Weekly Schedule for Dual Immersion Class, 2nd – 3rd Grade (SPANISHSPEAKING TEACHER) Green = Students in Group A; Blue = Students in Group B
Monday

Tuesday

Wednesday
(Early Release)

Thursday

Friday

8:15 – 8:35
Community & Self
Advisory

8:15 – 8:35
Community & Self
Advisory

8:15 – 8:35
Community & Self
Advisory

8:15 – 8:35
Community & Self
Advisory

8:15 – 8:35
Community & Self
Advisory

8:35 - 10:20
Spanish Language
Arts

8:35 - 10:20
Spanish Language
Arts

8:35 - 10:20
Spanish Language
Arts

8:35 - 10:20
Spanish Language
Arts

8:35 - 10:20
Spanish Language
Arts

__________________
Recess 9:30 – 9:45 AM

__________________
Recess 9:30 – 9:45 AM

__________________
Recess 9:30 – 9:45 AM

__________________
Recess 9:30 – 9:45 AM

__________________
Recess 9:30 – 9:45 AM

10:20 – 11:05
Matemáticas

10:20 – 11:05
Matemáticas

10:20 – 11:05
Matemáticas

10:20 – 11:05
Matemáticas

10:20 – 11:05
Matemáticas

11:05 – 11:30
PE

11:05 – 11:30
PE

11:05 – 11:30
PE

11:05 – 11:30
PE

Lunch 11:30- 12:15

Lunch 11:30- 12:15

11:05 – 1:15
Spanish Language
Arts
_______________
Lunch 11:30 – 12:15

Lunch 11:30- 12:15

Lunch 11:30- 12:15

12:15 – 1:45
Spanish Language
Arts

12:15 – 1:45
Spanish Language
Arts

12:15 – 1:45
Spanish Language
Arts

12:15 – 1:45
Spanish Language
Arts

Recess 1:45 – 2:00

Recess 1:45 – 2:00

Recess 1:45 – 2:00

Recess 1:45 – 2:00

2:00: 2:45
Matemáticas

2:00: 2:45
Matemáticas

2:00: 2:45
Matemáticas

2:00: 2:45
Matemáticas

2:45 – 3:10
Global Cultures

2:45 – 3:10
Global Cultures

2:45 – 3:10
Global Cultures

2:45 – 3:10
Global Cultures

3:10 – 3:30
Art/Music

3:10 – 3:30
Art/Music

3:10 – 3:30
Art/Music

3:10 – 3:30
Art/Music

1:15 – 2:00
Matemáticas

STAFF
DEVELOPMENT
2:15 – 4:00
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Figure 1.23: Sample Teacher Weekly Schedule for Second Grade Dual Immersion Class (ENGLISHSPEAKING TEACHER) Green = Students in Group A; Blue = Students in Group B
Monday

Tuesday

Wednesday
(Early Release)

Thursday

Friday

8:15 – 8:35
Community & Self
Advisory

8:15 – 8:35
Community & Self
Advisory

8:15 – 8:35
Community & Self
Advisory

8:15 – 8:35
Community & Self
Advisory

8:15 – 8:35
Community & Self
Advisory

8:35 - 10:20
English Language
Arts/HSS/Sci

8:35 - 10:20
English Language
Arts/HSS/Sci

8:35 - 10:20
English Language
Arts/HSS/Sci

8:35 - 10:20
English Language
Arts/HSS/Sci

8:35 - 10:20
English Language
Arts/HSS/Sci

__________________
Recess 9:30 – 9:45 AM

__________________
Recess 9:30 – 9:45 AM

__________________
Recess 9:30 – 9:45 AM

__________________
Recess 9:30 – 9:45 AM

__________________
Recess 9:30 – 9:45 AM

10:20 – 10:50
ELD (Designated)

10:20 – 10:50
ELD (Designated)

10:20 – 10:50
ELD (Designated)

10:20 – 10:50
ELD (Designated)

10:20 – 10:50
ELD (Designated)

10:50 – 11:05
Math Bridge

10:50 – 11:05
Math Bridge

10:50 – 11:05
Math Bridge

10:50 – 11:05
Math Bridge

10:50 – 11:05
Math Bridge

11:05 – 11:30
PE

11:05 – 11:30
PE

11:05 – 11:30
PE

11:05 – 11:30
PE

Lunch 11:30- 12:15

Lunch 11:30- 12:15

11:05 – 1:15
English Language
Arts/HSS/Sci
________________
Lunch 11:30 – 12:15

Lunch 11:30- 12:15

Lunch 11:30- 12:15

12:15 – 1:45
English Language
Arts/HSS/Sci

12:15 – 1:45
English Language
Arts/HSS/Sci

1:15 – 1:45
ELD

12:15 – 1:45
English Language
Arts/HSS/Sci

12:15 – 1:45
English Language
Arts/HSS/Sci

Recess 1:45 – 2:00

Recess 1:45 – 2:00

1:45 – 2:00
Math Bridge

Recess 1:45 – 2:00

Recess 1:45 – 2:00

2:00: 2:30
ELD (Designated)

2:00: 2:30
ELD (Designated)

2:00: 2:30
ELD (Designated)

2:00: 2:30
ELD (Designated)

2:30 – 2:45
Math Bridge

2:30 – 2:45
Math Bridge

STAFF
DEVELOPMENT
2:15 – 4:00

2:30 – 2:45
Math Bridge

2:30 – 2:45
Math Bridge

2:45 – 3:10
Global Cultures

2:45 – 3:10
Global Cultures

2:45 – 3:10
Global Cultures

2:45 – 3:10
Global Cultures

3:10 – 3:30
Art/Music

3:10 – 3:30
Art/Music

3:10 – 3:30
Art/Music

3:10 – 3:30
Art/Music
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2020-21 Entering 2nd-5th Graders: Spanish Language Enrichment
Clovis Global Academy will provide a curriculum to support the academic success of students in its
Spanish Language Enrichment program, offering meaningful and engaging instruction in English
while also providing the enrichment language of Spanish. Students will develop the oral language
proficiency and receptive understanding, as well as expressive use of the Spanish language, with an
emphasis on developing conversational Spanish language skills.
As previously explained in the section, “Our Unique Offering: Overview of the Clovis Global
Academy Three Pillars,” students entering grades 2-5 in CGA’s first year (2020-21) will enter the
Spanish Language Enrichment model, which will be structured like a Foreign Language in the
Elementary School (FLES) program. The goal of this program is to develop proficiency in language
and it focuses heavily on the development of cultural awareness and listening and speaking skills.
FLES programs are content-based but differ from the approach to content and objectives used in
Dual Language Immersion. FLES programs are language-driven programs that focus on the
development of language proficiency using components of the content from the elementary
curriculum. In contrast to DLI programs, the objectives of the language curriculum in FLES programs
drive decisions about how content is integrated with language instruction. A comparison of contentand language-driven language programs is shown below (Met, 1999).
Content-Driven (e.g. DLI)
Language-Driven (e.g. FLES)
• Content is taught in L2.
• Content is used to learn L2.
• Content learning is a priority.
• Language learning is priority.
• Language learning is secondary.
• Content learning is incidental.
• Content objectives determined by
• Language objectives determined by L2
course goals or curriculum.
course goals or curriculum.
• Teachers must select language
• Students evaluated on content to be
objectives.
integrated.
• Students evaluated on content
• Students evaluated on language
mastery.
skills/proficiency.
The outcomes of FLES programs vary, depending on the amount of time students interact in the
target language (“L2”); more exposure results in higher proficiency. As noted by Curtain and
Dahlberg (2016), “language learners enrolled in FLES programs that do not meet at least three to
five times each week for a total time of at least 90 minutes are at risk of not meeting language
proficiency outcomes” comparable to students enrolled in more intensive FLES programs.
Aligned with best practices in FLES, CGA’s SLE schedules allow for 90 – 135 minutes of Spanish
Language Enrichment within class schedules, three times a week. The following table outlines the
language of instruction students will experience within this program throughout their grade 2-8
experience at Clovis Global Academy. Figure 1.24, below, will guide the construction of classroom
schedules, especially how time is allocated to content areas on a regular day, however this table is
not a determined schedule. (For example, a CGA 2nd grade class in 2020-21 may actually experience
its Spanish Language enrichment class in the morning, while a first glance at Figure 1.24 shows this
in the second half of the total time for 2nd grade.)
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Figure 1.24: Language of Instruction in Spanish Language Enrichment Model for Students Beginning
in 2nd Grade or Above at the Time of School Opening

Transformative Teaching
CGA believes the purpose of education is to turn the natural faculties toward learning (incite a selfperpetuating love of learning), and the best teachers teach to develop students’ cognitive skills (the
ability to think) as well as students’ co-cognitive assets (attitudes and dispositions which are
promoting or beneficial to the self, to others, and to the world). CGA Teachers will teach in a manner
that develops students as strong and independent thinkers, with the goal of transforming the
student from passive observer to active learner.
Guiding Principles for Instruction and Instructional Practices
The Instructional Framework (Figure 1.16) provides a high level summary of CGA principles in action
by listing examples of CGA Instructional Practices derived from these, indicated in the table as
“Instructional Practices.“ In this section, we will further describe each of the Guiding Principles,
explaining how these inform Clovis Global Academy teachers’ choices, thus shaping our students’
experience and distinguishing CGA among local schools. Clovis Global Academy has articulated the
following Guiding Principles for Instruction within its Instructional Framework in order to guide its
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staff to achieve its Transformative Teaching pillar, and ultimately the School’s Mission and Vision
and Learner Outcomes.
1.
2.
3.
4.
5.
6.
7.

Inquiry-Based Learning
Concept-Based Thematic Learning
Differentiation for Learner Diversity
Enriched Curriculum
Development of Scholarly Habits of Mind
Authentic Assessment
Collaboration, Cooperation, and Social Learning

Inquiry-Based Learning
CGA teachers will create learning experiences for students that facilitate deep and enduring
understanding. Meaningful, authentic learning experiences are better retained in long-term
memory and meaning-making is enhanced when discreet skills are situated within a larger,
conceptual context or when experiences can be made to connect on an abstract level. As
constructivist educators, we will provide a variety of lesson types including inquiry-based lessons
that bring students through a process of asking questions, investigating, discovering, solving
problems, and reflecting upon learning. Our goal is to make lessons and learning experiences within
formal education more aligned to the natural learning process, in order for students to acquire the
habit of learning as a way of life.
“What the best and wisest parent wants for his child, that must we want for all the children of the
community. Anything less is unlovely, and left unchecked, destroys our democracy.” (Dewey, 1916).
Good parents rear their children to become independent adults. Similarly, the Charter School’s
philosophy and practices are designed to engender the development of independent thinking and
learning within our scholars. Life-long learners are necessarily independent learners.
We believe the best way to develop independence in students is to provide them with a variety of
lesson types/structures. Over-reliance on any one lesson type, particularly over-reliance on
“explicit, direct instruction” promotes reinforcement of deductive reasoning and the expectation of
learning to come from an external source (such as a teacher or a text). This carries with it an implicit
message that expertise always lies outside ourselves, and can encourage passivity in students.
Clovis Global Academy teachers are equipped through professional development to be curriculum
designers and thoughtful lesson-planners, so they can provide a variety of learning experiences,
designed to foster growth and the development of a wide range of thinking skills and empowering
students as explorers and meaning-makers, valid sources of information themselves as they
construct meaning, observe, and draw connections and put forward their ideas/perspectives,
engaging with content.
An inquiry-based approach fosters students’ ability to notice, wonder, and question, and then puts
students’ questions at the center of the curriculum. Alongside the strategic use of direct instruction,
at CGA, teachers facilitate learning by helping students generate their own content-related
questions and then they guide the related investigation. CGA teachers will provide rich learning
experiences to provoke students’ thinking and curiosity, carefully facilitating students’ learning as
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they investigate while continuously assessing the progress of each student as they work toward
solutions or final products and measure progress against established benchmarks. Teachers will
respond to students’ emerging queries and discoveries while ensuring students are progressing
through a thoughtful continuum of standards-based learning.
CGA’s philosophy and practices are designed to engender the development of independent thinking
and learning within our scholars. Life-long learners are necessarily independent learners. An inquirybased curriculum develops and validates ‘habits of mind’ that characterize a life-long learner: It
teaches students to pose difficult questions and fosters the desire and skills to acquire knowledge
about the world. Students learn independence when they are given opportunities to take ownership
of their own learning, a skill necessary for one to succeed in college and professional settings.
Concept-Based Thematic Learning
A concept-based approach to curriculum design moves away from subject-specific content and
memorization of facts to instead emphasize “big ideas” that span multiple disciplines. A concept is
an organizing idea; a mental construct which is timeless, universal, abstract and broad, and
represents a variety of examples that all share the attributes of the concept (Erickson, 2002).
Many coordinated instructional units designed around the country today are “multidisciplinary”;
these units are a significant step forward from the way many of us were taught in the 20 th century,
with academic content areas delivered wholly separately, within a daily, repeated instructional day
of teacher-directed activities with few opportunities for inquiry or collaborative projects. However,
these multi-disciplinary units do not go far enough to prepare today’s students for tomorrow’s
world, as the units typically require students to investigate “fact-based” answers, instead of
requiring that students utilize the tools, concepts, approaches, or methodologies from a variety of
disciplines toward a purpose, aim, or solution. When students experience transdisciplinary units of
study, they experience how the disciplines can work together. Students experience real world,
relevant content and have a chance to view problems or situations from higher conceptual levels,
looking for patterns and connections across specific, content-based examples. CGA’s
transdisciplinary units will facilitate student inquiry and learning with depth, rigor, and personal
relevance; students will develop understanding of conceptual ideas that transfer across time and
cultures.
Students will cultivate 21st century life skills in all grades as they learn to apply their knowledge and
integrate concepts across the standards-based curriculum through thematic, transdisciplinary units.
Teaching with universal themes maximizes learning by making content meaningful, increasing
relevance, building rich brain schema, and thereby increasing long-term retention of learning.
Current brain research shows that in order for learning to be stored in long term memory,
information must not only make sense, but must also have meaning.
A good portion of the teaching done in schools centers on delivering facts and information
to build concepts that explain a body of knowledge. We teach numbers, arithmetic
operations, ratios, and theorems to explain mathematics. We talk about countries, famous
leaders, and their trials and battles to explain history, and so on. Students may hold on to
this information in working memory just long enough to take a test, after which it readily
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decays and is lost. Retention, however, requires that the learner not only give conscious
attention but also build conceptual frameworks that have sense and meaning for eventual
consolidation in the long-term storage networks. (Sousa, 2006)
Thematic learning will not only encourage meaning-making, but it will also prepare students for the
rapidly-changing world they will experience after their K-12 education by giving them the chance to
consider and understand the ethical and character issues associated with the curriculum, and
develop a greater conceptual sense for the context of the content.
Because thematic learning enables more meaningful learning, it is an important part of CGA’s
instructional design. It will foster the necessary critical thinking skills for CGA students to navigate
the complexity of our world’s challenges beyond their years at our school.
Teachers may choose to cover several themes in a school year (e.g. changing the theme per unit) or
they may carry one conceptual theme for the duration of the year. CGA Teachers will decide this
collaboratively as they develop the Grade Level Learning Maps described in section, “Academic
Program Components.” Either way, thematic learning requires learners to make connections and
situate ideas, which requires recall, reuse, transfer, and application of information. These tasks are
brain-compatible and likely to yield not only better retention of learned content, but also durable,
higher-level thinking skills.
Material can be...quickly dropped or forgotten if more sustained practice does not follow
soon. This happens because the material has no further meaning, and thus the need for
long-term retention disappears. …[Therefore] practice that is distributed over longer periods
of time sustains meaning and consolidates learnings into long-term storage in a form that
will ensure accurate recall and applications in the future. This is the [same] rationale behind
the idea of the spiral curriculum, whereby critical information and skills are reviewed at
regular intervals within and over several grade levels. ...This method not only helps in
retention but reminds students that the learnings will be useful for the future, not just for
the time when they were first learned and tested. (Sousa, 2006)
See Appendix D, “Universal Themes & Generalizations” to view a list of potential universal themes
and generalizations CGA Teachers may use to enhance students’ meaning and connection-making,
and ensure regular recall, reuse, transfer and application of learning. CGA Teachers will use the
opportunities within curriculum designed around Concept-Based Thematic Learning units to help
CGA students embody the CGA Motto of “Bridging to a Brighter Tomorrow.” Indeed, the thinking
skills needed to empower a generation to be able to carry over and transfer the increasingly
specialized and valuable knowledge that is presently growing in professional/academic silos
includes the ability to stand back and understand the concepts at play in varied situations and
contexts and from these, to determine the relevance, the common ground, or transferable utility of
ideas.
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Differentiation for Learner Diversity
To the extent possible, CGA aims to provide personalized, student-responsive teaching that keeps
students continually challenged with the right amount of support. Research suggests that effective
differentiation:
1) Is proactive rather than reactive. Teachers plan multiple routes for students to succeed
rather than adapting one-size-fits-all lesson plans when it becomes evident the lessons are
not working.
2) Uses small, flexible learning groups for instruction. Teachers plan to meet with various
groupings of students based on a variety of needs throughout a learning cycle.
3) Uses a variety of materials to address learner needs, including materials at a range of
reading levels and materials that address various learning modalities.
4) Uses flexible pacing to address learner variance. In these classrooms, teachers do not
assume that a good day is one in which every student begins and ends a task at the same
time.
5) Is knowledge-centered. Lessons are based on the teacher’s clear understanding of what
is essential in the study unit, and the teacher helps each student build his or her own
demonstrations of understanding and skill, encompassing the essentials.
6) Is learner-centered. Teachers systematically study learner traits to understand what
each student brings to the task, what each student needs to succeed with the task, and what
the student needs to support his or her success. (Tomlinson, 2005)
A school that emphasizes inquiry creates opportunities for meaningful, authentic, and varied
differentiation to occur in the context of open-ended exploration, framed by standards-based
learning objectives, and measured by well-chosen/valid assessments. When inquiry-based units of
study are well-designed, all learners can be supported with work at a suitable level of challenge.
Individualized Learning Plans (“ILP”)
In addition to instructional unit/lesson planning to ensure instruction is responsive to student
ability, in order to facilitate a degree of personalization for all pupils, Clovis Global Academy will
begin each year by planning “individual learning plans” (“ILP”) for each student. In these ILPs,
teachers set individualized goals for students in academic subject areas or for social/emotional
growth, indicating 1-2 personalized goals in order to coordinate home and school efforts toward
maximum student growth. ILP goals will be based on students’ demonstrated performance and
behaviors, as well as parent input. Progress toward individual learning plan goals will be reported
every trimester in Report Cards and discussed at parent-teacher conferences. New ILPs will be
developed for each student by mid-September annually.
See Appendix E “ILP Parent/Guardian Input Form.”
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Universal Access to Differentiated Instruction/Accommodations
CGA teachers recognize that every student is unique, with varied skills, abilities, background
experiences, assets, challenges, and talents. Clovis Global Academy will provide a responsive
classroom experience for students, and will adopt a commitment to proactive differentiation and
accommodation, seeking to flexibly respond to student needs in order to maximize their growth and
success. ‘Differentiated instruction’ is noted as an effective technique for supporting gifted and/or
high achieving students’ achievement, while ‘Accommodations’ refers to teachers’ techniques for
accommodating learners’ special needs/learning disabilities in order to overcome barriers and
challenges presented by the disability and assist these students in accessing the curriculum.
At CGA, teachers will differentiate instruction and accommodate learner diversity as standard
practice, recognizing that students who are not identified as gifted still can benefit from
differentiated instruction techniques designed to enhance learning for a gifted mind, and students
who are not identified as needing Intervention, SST or 504 plans, or an IEP for Special Education
services still can benefit from accommodations designed to overcome learning barriers.
Figure 1.25 below illustrates these methods for adjusting instruction (Differentiated Instruction/
Accommodations), originally designed for special populations, shall be available for any CGA student
who demonstrates a need for personalization/adjustments of the learning experience. CGA
borrows this model from two successful autonomous charter schools in nearby Visalia, Sycamore
Valley Academy and Blue Oak Academy, operated by The Academies CMO. These schools
emphasize their practices of instructional inclusion and providing “gifted education for all learners,”
and they set a model for CGA in this practice. CGA teachers will approach lesson and unit planning
with the tools of accommodation for learner diversity from both Gifted Education and Special
Education in mind.
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Figure 1.25: Differentiation for Learner Diversity (Source: The Academies CMO)
Differentiation for Learner Diversity
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Goal
(implicit,
American values)

Students will perform to their ability/ personal best, and reach their potential.

Goal

Students will perform to the level of the rigorous Common Core

(explicit, systemwide)

standards, and exit their K-12 education “college & career ready.”

Promise

Free and Appropriate Public Education for all (AKA “FAPE”)
COMMON CORE STATE STANDARDS
(AKA “what students need to know”)

àà

Accommodation
·
·

(AKA “how to cover this material”)

Bridges/ Pathways to Achieve Goals and Deliver on Our Promise

à à

Special Needs of students with
IEP’s or 504 plans

Differentiating Instruction

changes how
same objectives
or standards

·
·
·

extra time
preferred seating
taking breaks

·

·
·

adaptive technology
tasks broken up into
smaller chunks
use of visual or hands-on
aides
structured organizers for
notes (greater
scaffolding)

·
·

·
·

Modification
·
·

changes what
different
objectives or
standards

Special Needs of students who are
identified as Gifted

·

Acceleration
levels of questioning, TLAD,
universal concept/themes
Depth
Complexity
prompts/icons
Novelty
critical and creative thinking
skills, “voice and choice,”
independent projects

Differentiating Curriculum
·
·
·
·

different assignment
different learning
materials
slowing the pace of
introducing new content
typically below grade
level objectives/goals

·
·
·
·
·

compactng or “testing out”
skipping a grade or “grade
acceleration”
delivering new/added
content (i.e. a language)
speeding up the pace of
introducing new content
typically above grade level
objectives/goals

OUR ACTUAL, HUMAN STUDENTS
(AKA “who my students are” and their individual needs)

Providing differentiated instruction/universal access to accommodations also includes using
methods that support students who may have challenges accessing the learning in the classroom
due to disability. See Appendix F, “Accommodation Strategies to Ensure Effective Teaching and
Learning of Students With Disabilities” for a list of further examples of these practices which
can be used to support students with disabilities or any student who would benefit from these
“accommodations.” CGA’s commitment to be flexibly responsive to student needs will promote
the high achievement of all learners.
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Figure 1.25 also shows that ‘Modifications,’ or ‘Differentiated Curriculum,’ are additional ways to
adjust learning experiences for students to maximize their growth. CGA students also have access
to adjustments of this sort through CGA’s SST process, or by qualifying for Intervention and receiving
supplemental supports through Intervention resources, a 504 plan, or Special Education services
(with an IEP). For more information about special services, see section, “Meeting the Needs of All
Students, Including Special Populations.”
Enriched Curriculum
CGA students will enjoy a broad course of study, an enriched curriculum that offers every student
both an opportunity to excel and an opportunity to experience supported challenge in their zone of
proximal development, academically and social-emotionally/ behaviorally. Prior sections of this
petition have outlined the way in which CGA teachers will enrich the curriculum by designing lessons
and learning units around “Concept-Based Thematic Learning,” and offering more “Inquiry-Based
Learning.” Within this context, this section of the charter highlights three distinct and important
ways CGA further enhances the curriculum to achieve its pillar of “Transformative Teaching,”
providing an enriched curriculum:
• through Spanish Language provided to our TK-8 grade students,
• through annual Service Learning projects, and
• through the Specialized Content Rotation.
Spanish Language Enrichment
There is one aspect of Figure 1.25 “Differentiated Curriculum” which CGA will also universally
provide to all CGA students, without any special identification process required for access:
delivering new/added content, Spanish language.
Indeed, the state does not require public schools to offer world language in their course of study;
the CDE merely encourages us to do so (i.e. Global California 2030 Report). Clovis Global Academy
provides Spanish language in response to the growing call for bilingual education and the changing
economy, which increasingly requires bilingualism/biliteracy for success in the 21 st century. In this
way, the CGA curriculum is enhanced when compared with the majority of public schools, which are
typically monolingual (English only) educational settings.
Service Learning
To help our students embody the school motto (“Bridging to a Brighter Tomorrow”) and mission
statement (becoming individuals who are “eager to uplift others”), CGA students will participate in
a minimum of one service learning project each academic year, organized at the classroom level.
Students will identify local or global areas of need and work together to improve their community
through collaborative service learning projects, which will often relate to the long-term thematic
units in which the service projects are situated since CGA students use concepts as a vehicle to
inquire into issues and ideas of personal, local and global significance and examine knowledge
holistically.
The process includes researching areas of need or helpful agencies, and then planning and executing
work toward alleviating the need or helping the worthy cause. Students will mobilize their resources
of intellect, compassion, and altruistic action to better the world they live in while learning about
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the power of proactive empathy. Students take action when they apply what they are learning in
the classroom and beyond. CGA encourages learners to be caring members of the community who
demonstrate a commitment to service—making a positive difference to the lives of others and to
the environment. Additionally, working together toward a common goal reinforces a culture of
cooperation and demonstrates the value of synergy, that we are more than a sum of parts.
Specialized Content Rotation
As Figure 1.21 and 1.24 indicate, CGA students have the opportunity to experience a broad course
of study at the Charter School. During weekly “Specialized Content Rotation” time, students
experience instruction in Physical Education, Art, Music, Community & Self Advisory (emphasizing
SEL tools, restorative practices, and intellectual virtues), Global Cultures, and 6th-8th grade electives.
For more information on the Specialized Content Rotation, see “Academic Program Components”
section of this charter.
Development of Scholarly Habits of Mind
Clovis Global Academy aims to do more than merely teach skills and standards; CGA strives to
develop lifelong scholarly habits and a growth mindset within each child in order to develop the
dispositions described in our “Learner Outcomes.”
“Intellectual Virtues”
Good thinkers and learners have several personal traits in common, all of which assist in their cogent
thinking and efficient learning. Throughout the school year CGA faculty, staff, and students study
and celebrate the “Intellectual Virtues,” based on the work of contemporary virtue epistemologist
Dr. Jason Baehr of Loyola Marymount University, who has identified characteristics that are present
in the lives of life-long learners and successful students. Figure 1.26 below introduces and illustrates
each virtue, below.
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Figure 1.26: Introduction to the Intellectual Virtues (Source: www.ivalongbeach.org)
Intellectual Virtues

Key Phrases

Definition

Curiosity

Ask questions!

Intellectual Humility

There’s always more to
learn!

Intellectual Autonomy

Think for yourself!

Attentiveness

Look and listen!

Intellectual Carefulness

Avoid errors!

Intellectual Thoroughness

Go deep!

Open-mindedness

Think outside the box!

Intellectual Courage

Take risks!

Intellectual Tenacity

Embrace struggle!

A disposition to wonder, ponder, and ask why. A
thirst for understanding and a desire to explore.
A willingness to “own” one’s intellectual
limitations, mistakes, or lack of understanding.
Unconcerned with intellectual status or
prestige.
A capacity for active, self-directed thinking. An
ability to think and reason for oneself.
A readiness to stay focused and on-task. Notices
and attends to important details.
A sensitivity to the requirements of good
thinking. Quick to notice and avoid intellectual
pitfalls and mistakes.
A willingness to probe for deeper meaning and
understanding.
Unsatisfied with mere
appearances or easy answers.
An ability to think “outside the box.” Gives a fair
and honest hearing to competing perspectives.
A readiness to persist in thinking or
communicating in the face of fear, including fear
of embarrassment or failure.
A willingness to embrace intellectual challenge
and struggle. Keeps “eyes on the prize” and
doesn’t give up.

While each learner is unique and possesses these virtues to varied degrees, and while these
dispositions are evidenced in myriad ways by different individuals in distinct contexts, nonetheless
the nine intellectual virtues identified by Baehr in his 2015 book, Cultivating Good Minds, together
assist in developing the truth-seeking, “life-long learner” that our schools espouse as an ultimate
purpose of education. Educators who seek to cultivate scholarly habits of mind or attend to
intellectual character development may use many different tools or resources for these purposes;
CGA borrows the Intellectual Virtues model from two successful charter schools that were founded
to exemplify this approach: the Intellectual Virtues Academies in Long Beach, California, where
Professor Baehr was a founder.
CGA believes that having intentional emphasis or value placed on the nine Intellectual Virtues and
providing explicit opportunity for repeated practice will cause our students to acquire these nine
productive mindsets/dispositions as habits or patterns of behavior/thought. CGA teachers will
embed discussion and instruction in the Intellectual Virtues within their core content instruction,
and invite students to acquire these scholarly habits of mind with deliberate practice.
Students will also receive instruction on the intellectual virtues to orient them in what each
intellectual virtue is, and why each disposition is important, to help students grow in their
awareness of their own intellectual character strengths and weaknesses, and to provide students
with a structured opportunity to practice exercising intellectual virtues regularly. Students will also
have the opportunity to lead structured conversations about a particular topic that he or she is
intrinsically curious about, typically making use of one or more “thinking routines” (more
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information on this practice, below). CGA students will have the opportunity to learn about
intellectual virtues, apply this knowledge to themselves, and practice intellectual virtues in the
context of thoughtful reflection on topics they are curious about or core content they are learning.
Finally, each month, all CGA classrooms will highlight a particular intellectual virtue school-wide to
reinforce this as a school-wide emphasis and part of our culture, and to provide regular opportunity
to hold up exemplars and celebrate intellectual character development.
Explicit teaching of these scholarly behaviors and habits (in tandem with the inclusive practice of
Dual Language Immersion within a joyful school culture that celebrates bilingualism), will assist
students in developing a positive sense of self and others, and will encourage the expression of
students’ gifts and talents, making students abler to engage in self-directed learning and authentic
self-expression over time. Focusing on the nine intellectual virtues will create scholars with habits
of mind that form a foundation for a lifetime of learning and truth-seeking.
“Thinking Routines”
“Thinking routines” are one of the best-known instructional methods for fostering the habits of
good thinking (Ritchhart et al., 2011). Developed at Harvard University Graduate School of
Education Project Zero, they are simple cognitive patterns, or teaching practices that scaffold and
routinize productive thinking habits (Ritchhart, Palmer, Church, and Tishman 2006). They are easy
to teach, learn, and repeat, and can be used across all content areas to promote the construction
of meaning and good reasoning. (See http://www.pz.harvard.edu/thinking-routines for all of the
thinking routines, sorted by the type of thinking the routine elicits, and for more information about
this method.)
CGA’s use of Harvard Project Zero’s thinking routines will promote deeper thinking about content,
and also give students a chance to practice the intellectual virtues, a critical and powerful step
toward growing in these qualities. Thinking routines will be used in all classes and disciplines, and
students will be challenged to use thinking routines as they lead discussions or within
collaborative/cooperative learning activities. These not only assist students in engaging with
content in personally relevant ways, but they also give learners practice at thinking and reasoning
in intellectually virtuous ways. All CGA teachers make frequent use of thinking routines in their
classroom instruction for the purposes of fostering intellectual/ cognitive development (stronger
thinking) while also fostering mindset/co-cognitive development (establishing productive
approaches to learning).
See Appendix G, “Thinking Routines & Intellectual Virtues,” to view a matrix of the thinking routines
CGA teachers will utilize, with the intellectual virtue that is engendered through each routine, and
a summary of how the routine works. This resource helps to show how the use of thinking routines
includes opportunity to practice the intellectual virtues. A draft rubric is also attached at the end of
Appendix G, developed by another school that uses the intellectual virtues framework, Rosslyn
Academy; Clovis Global Academy will use this rubric as a starting point to develop its own, similar
Character Report Card during Year 1 (2020-21) of the school.
Growth mindset
Children will receive explicit instruction and modeling of how to develop a growth mindset. Growth
mindset is the core belief that abilities are malleable rather than fixed and is based on new insight
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on the structural, physical effects of learning on the brain (Dweck, 2006). In contrast, in a fixed
mindset, people believe their basic qualities, like their intellect or aptitude, are simply fixed traits.
They believe that talent or inherent ability alone creates success. When students and educators
have a growth mindset, they understand that intelligence can be developed through dedication and
hard work. Children at CGA will come to learn that intelligence is not a fixed characteristic and that
all people share potential for learning and growth.
Each CGA student will learn that regardless of past successes or failures, socio-economic status, or
family background/culture, they all share a capacity for learning and growth. High achievers will
understand that ability is developed, will learn the value of effort, and will come to understand that
failures do not threaten their sense of intelligence. Low achieving students will learn that through
hard work and application of appropriate strategies, they too can find success and will be
encouraged by embracing mistakes as opportunities to grow (With Math I Can, 2016). Teaching a
growth mindset creates motivation and productivity and fosters a love of learning and resilience,
affective elements that are essential for great accomplishment (Blackwell, 2002). Creating learningoriented behavior and attitudes is critical for the development of grit, equipping children to
persevere through challenge.
Children at the Charter School will learn to embrace, even seek, challenge, and to celebrate making
mistakes while persevering through obstacles. Students will be able to focus on improvement
instead of worrying about how smart they are. Students who possess a growth mindset show
greater motivation in school, better grades, and higher test scores (Blackwell, Trzesniewski, and
Dweck, 2007). More importantly, this shift in understanding how our brains work can empower
CGA staff and students alike to approach challenges and obstacles in their everyday lives with an
expectation that perseverance promises success.
Authentic Assessment and Mastery Orientation
Clovis Global Academy will use computer-adaptive, nationally normed interim assessments
(Northwest Evaluation Association Measures of Academic Progress, or “NWEA MAP”) and other
formative, internal assessments as indicated in Element 3 of this charter, as well as CAASPP data to
track and monitor that student progress is continual. This will enable us to address stagnation or
declines as quickly as possible. See Appendix H, “Sample NWEA MAP Reports.”
CGA recognizes that learners can demonstrate their knowledge or skill in varied ways. Our teachers
utilize authentic assessment methods to measure student learning:
• Evaluation via multiple and varied measures, including quantitative and qualitative
assessments, developmental and standards-aligned assessments, internal and external
assessments, performance tasks, projects, performances, collaborative work, teacher
observation, Socratic seminars, art, etc.
• Student portfolios, a collection of work samples from content areas for the duration of
the school year that also include a reflection piece to each work sample provided. With
reflection provided to each piece, during each trimester, families and teachers can see
evidence of growth over the year.
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Clovis Global Academy sees two primary benefits of such an approach:
1) To encourage a mastery orientation for students and model the belief that learning is
progress on a continuum, a life-long endeavor.
2) To produce the most valid measurement of student learning and use that data to inform
our teaching practice and instructional design.
The culture of a “mastery orientation” at Clovis Global Academy (like growth mindset) applies not
only to students, but also to our staff. Teachers will set professional goals, participate in staff
development and other trainings, and use student performance data to continually improve their
instructional practice.
Collaboration, Cooperation, and Social Learning
CGA recognizes that cooperation is essential not only to the school culture we aim to develop and
the larger moral message we want students to learn at our school (of the value of all individual
contributions and the synergy of working together), but also that cooperative interaction is a
powerful learning tool.
Student collaboration in the classroom is an important part of preparing today's students for the
demands of college and careers in the 21st century. The development of high-level thinking skills is
the foundation of future success for our 21st century learners and is aligned with the Common Core
State Standards. The collaborative experience provides students with more than simply a novel way
to learn academic content; it provides opportunities for students to develop critical thinking, social,
organizational, and communication skills. Working collaboratively allows students to grapple with
more complex problems in greater depth than they could while working alone, and provides the
opportunity for learners to achieve deeper understanding through the processes of discussion and
reflection. Students share and learn from diverse perspectives and begin to challenge their own
assumptions. Doors open to immense learning possibilities as students acquire the ability to
examine a topic from multiple perspectives.
Within our constructivist, and largely cooperative, school culture of academic excellence, students
are not only held to high standards, but are also taught with methods that cause them to become
more curious about the content they are studying. Cooperative learning experiences inspire
excitement for learning and academic enthusiasm, and this is the key to continued success. While
developing life-skills and delving deep into complex topics, students are also having fun and
discovering the joy and the reward of learning. CGA understands that nurturing a love of learning
and inspiring student curiosity is the key to developing momentum for student progress and growth.
We provide ample cooperative learning opportunities for students.
Research into social learning reveals when students observe a peer-model performing a behavior
and receiving praise, recognition, or reinforcement for that behavior, this provides a model that
they are likely to want to emulate (Bandura, 1986). In CGA classrooms, students with an Englishonly background serve as English models for their peers during content learning periods taught in
English, while students from a Spanish-speaking background serve as Spanish peer models during
content learning periods taught in Spanish. Both linguistic groups experience being a model and
being an emergent learner/ emulator at different times in the school day. In addition, social learning
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entails a great deal of conversation and working together toward common goals. CGA uses the
benefits of social learning to assist students’ language acquisition and to create an equitable
learning environment in the school.
Collaborative, social learning extends beyond the student experience to include CGA staff, as well.
The CGA staff will work together in a cooperative spirit to share best practices, share research and
ideas, evaluate student performance data, and communicate honestly to problem-solve and
continually improve our school.

Small, Safe School Culture
A school’s design and programs teach by implicit example and each school develops a culture and
personality over time. CGA’s instructional model contains many elements that will contribute to a
“small, safe school culture” and a sense of community, previously described in the sections, “Our
Unique Offering: Overview of Clovis Global Academy’s Three Pillar Model” and “A Closer Look at
Clovis Global Academy’s Three Pillars.” In this section, we will highlight five important CGA
structures which especially contribute to a positive and welcoming school culture:
• Honor Code
• Core Values
• Social-Emotional Learning
• Community & Self Advisory
• Restorative Practices in Student Discipline
Honor Code
To facilitate a cooperative, kind, and moral school culture, students sign an Honor Code upon
enrollment and receive an annual lesson about its meaning at the start of each school year. The
Honor Code will be ubiquitous in the CGA experience, reinforced continually:
I will do what is right because it is right.
Our whole school community will abide by this Honor Code: students, parents, and staff. With high
levels of parent engagement, continual staff collaboration, and the classroom experience that is
cooperative itself, students will learn the value of working together as it is reinforced through their
relationships at school and consistently modeled by their families and their teachers. The Honor
Code is the basis for the CGA Social Contract, which guides school-wide student behavior
management and discipline systems that are based on Restorative Justice and inspired by the
student discipline model used at The Academies CMO in Visalia, CA (See Appendix I, “TACMO Social
Contract”).
Core Values
CGA will emphasize its Core Values; these will be evident in our school everywhere from the way
visitors are greeted in the front office to our policies, handbooks, and curriculum. Alongside the
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Vision and Mission statements and Honor Code, the Core Values guide our construction of systems
and processes in order to cultivate the ideal culture and climate for learning.
The following Core Values guide our everyday actions and decisions:
• Inclusive Diversity: We welcome variety and celebrate differences for their
potential to inspire creative collaboration. We build bridges as we create
community together.
• Freedom: We provide choice whenever possible to practice the responsible
management of freedom and to live the concept of self-governance, honoring the
power of our individual agency.
• Growth & Change: We pursue growth and continuous improvement, and we
anticipate, shape, and manage change.
• Grit, Resilience & Overcoming: Being optimistic about the potential for personal
growth, we embrace challenges as problem-solvers, persevere, and overcome
obstacles to success.
• Integrity: We model personal responsibility, honesty, and high standards of
conduct. We seek wholeness and soundness in decision-making.
• Connection-making & Compassion: We inspire curiosity and a drive for life-long
learning. We foster and encourage empathy for others, global thinking, an
understanding of world culture and language, and a passion to sustain a healthy,
life-sustaining global environment.
• Joy & Celebration: We look out for success indicators and celebrate the milestones
en route to our goals, and we appreciate that common purpose brings together
previously disparate peoples and programs/systems.
Our Core Values support Clovis Global Academy’s educational philosophy and program. With these
supporting an Instructional Framework that delivers a multilingual, rigorous, and interconnected
learning experience, CGA students will develop critical academic skills and core competencies for
college, career, and life in general. The CGA Core Values will help CGA students to develop the socialemotional skills of self-reflection, perseverance, and empathy as well as the courage to express their
knowledge, skills, and talents.
Social-Emotional Learning
Clovis Global Academy aims to develop emotionally intelligent learners. Essential to this
development is promoting the student’s social and emotional well-being. Research indicates that,
“students engaged in school-based social and emotional learning attained higher grades and scored
11 percentile points higher on academic achievement tests than peers who did not engage in such
learning” (Collaborative for Academic, Social and Emotional Learning, 2008). CGA has four goals for
our social-emotional learning program, all of which support the affective needs of our students:
1) Developing healthy self-concepts and self-efficacy
2) Developing a love of learning, an intrinsic motivation to learn, and fostering a growth
mindset
3) Effective coping and self-regulation skills
4) Empowering students with productive skills and mindsets so they can to fully express their
gifts/talents
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CGA will provide the following to meet these four goals:
• Explicit instruction in social/emotional learning, including coping skills, empathy,
communication skills, meta-cognition, and strategies for self-regulation (provided during
Community & Self Advisory time).
• A school model that empowers students and offers a mastery orientation.
• A cooperative, low-risk and affirming environment, the CGA Honor Code and Social Contract
(Restorative) disciplinary system to ensure a respectful, supportive school culture that
maximizes the learning potential of all experiences.
• Support services, when appropriate.
Community & Self Advisory
Clovis Global Academy believes the most effective way to build a safe and inclusive learning
environment first comes from building community and forming meaningful connections with our
students. TK-8th grade students will participate in frequent classroom meetings to promote the
development of meaningful relationships and to deliver Social-Emotional Learning content and have
a chance to workshop or practice exercises that develop emotional intelligence and selfcontrol/executive functioning. Community & Self Advisory time will include team-building activities
and activities to establish community, learn about students’ backgrounds and interests, develop
shared understandings, and collaboratively solve community problems, while developing students
as reflective, caring communicators. Curricular resources utilized within Community & Self Advisory
are identified in the section, “Instructional Materials, Curriculum, and Technology.”
Having regular time set aside for SEL topics, including activities intended to impart and engender
the scholarly habits of mind identified in this petition as well as support students with awareness of
the schools’ Restorative Justice structures for conflict resolution will equip scholars with important,
pro-social tools. Providing this regular instruction will create a positive, safe, and welcoming
environment, setting the stage daily for student success and positive use of student agency.
Restorative Practices in Student Discipline
CGA teachers and administrators will implement a positive behavioral management system in all
CGA’s classrooms to provide students with clearly defined classroom and school expectations and
support appropriate student behavior. A Restorative Justice based approach will be used to resolve
behavioral issues that arise in the learning community; this approach will further students’
development as reflective, open-minded, caring, and principled community members, as it
emphasizes authentic communication, logical response and repair of wrongdoing, and encourages
staff to address the root cause and function of behaviors in determining solutions. Each behavior
incident is a learning opportunity for all, and CGA’s commitment to restorative practices in student
discipline ensures the Charter School will consistently respond to students’ diverse academic and
social-emotional needs with appropriate, differentiated supports.
Clovis Global Academy’s student discipline system is based on an MTSS approach, a 3-tier model
emphasizing prevention at Tier 1, attention at Tier 2, and intervention at Tier 3. CGA will adopt The
Academies CMO (TACMO) Social Contract, a comprehensive guide to Restorative-Justice based
student discipline, included in Appendix I for initial use upon opening, and CGA staff will refine and
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adjust from this initial system over time, as the unique needs of our student and parent community
inform our responsive practice.
Beginning with the TACMO Social Contract system, at the Tier 1/prevention level, CGA teachers will
facilitate respect, cooperation, and shared sense of responsibility in their classrooms and schools.
Students are taught appropriate behavior in all aspects of the school setting and are given the
opportunity to shape the community’s expectations and norms. Each classroom will collaboratively
develop Respect Agreements at the start of each year, and teachers will reinforce students’
commitment to these Respect Agreements, emphasizing that “it is in the making and keeping of
agreements that trust is built.” (Claassen & Claassen, 2008). Students will be supported to learn
productive language (i.e. “I statements”) to express their feelings appropriately. A peacemaking
strategy (e.g. “The 4 Options”) offers students structures for addressing hurts and violations with a
problem-solving strategy and option for mediation to help parties in conflict find resolution and
agreement. See Appendix I to view the “TACMO Social Contract,” which is a training/reference
booklet that will be used to set up CGA’s initial 3-tiered, restorative practices-based student
discipline system.
Restorative practices foster connection and a positive school/classroom climate, and additionally
provide structure to be able to address harm while supporting students’ acquisition of peacemaking skills and internal motivation for prosocial and productive/ promoting behaviors.
Additionally, CGA’s commitment to Restorative Practices keeps the school consistent with its
emphasis on growth mindset, its Mission/Vision statements and CGA Learner Outcomes, as well as
its philosophy of education (constructivism). Figure 1.27 below demonstrates the alignment of
CGA’s approach to student discipline with CGA’s approach to student learning (constructivism).
Figure 1.27: Alignment of Constructivism & Restorative Practices
Constructivist Pedagogy
•
•
•
•
•

•

Based on inquiry, application, reflection,
curiosity
Values process in addition to product
A belief that collaboration is conducive to
learning
Classroom is a teacher-guided, democratic
learning community
Students become more comfortable with
“making mistakes” as these often precede
valuable learning and assist with retention
of new understanding
Looks at the whole child in context

Restorative Practices
•

•
•
•
•

•

Based on inquiry, listening, reflection and
an understanding that many behaviors are
developmental/ normal
Values growth other time, not just
immediate retribution for actions
A belief that conflict is best resolved with
collaboration between the parties involved
Class meetings and mediations encourage
a democratic class community
Teachers and students see conflict as
integral and inevitable aspect of all
relationships
Looks at the whole child in context

Figure 1.27 above illustrates CGA’s fundamental belief that situations involving discipline should be
approached as “teachable moments,” with an authentic, relationship-focused problem-solving
approach that seeks to repair whatever was harmed through misbehavior, miscommunication, or
misunderstanding.
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CGA’s behavioral expectations are explicitly taught and practiced, and retaught as needed in each
class and across campus. Teachers incorporate this learning proactively during Community & Self
Advisory time, and responsively as “teachable moments” arise.
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Annual Goals and Actions to Achieve the Eight State Priorities
The annual goals for the charter school, for all students and for each subgroup of students identified
pursuant to Section 52052, to be achieve in the state priorities, as described in paragraphs (2) to (8),
inclusive, of subdivision (d) of Section 52060, that apply for the grade levels served by the charter
school, and specific annual actions to achieve those goals. A charter petition may identify additional
school priorities, the goals for the school priorities, and the specific annual actions to achieve those
goals. Education Code 47605(b)(5)(A)(ii).
The education program is designed to enable all students to meet the following outcomes in line
with the vision and mission of the school:
- to demonstrate high levels of academic achievement
- to demonstrate high levels of language proficiency and literacy in Spanish and English
- to develop an appreciation for and an understanding of diverse cultures/ socio-cultural
competence
- to develop the attributes of the CGA Learner Outcomes
Pursuant to Education Code Section 47605(b)(5)(A)(ii), Clovis Global Academy has identified annual
goals to be achieved in the state priorities school-wide and for all pupil student groups, as described
in Education Code Section 52060 (d), and specific annual actions to achieve those goals. These goals
support the pupil outcomes outlined above and are mapped to the state priorities as shown in the
table, below.

84

X

X

X

3. To graduate community minded,
diligent and independent learners
with intellectual virtues and CGA
Learner Outcomes
4. For every student and member of
Staff to reach their full potential
through providing a broad course
of study and equal access to
programs and services
5. To have a highly engaged parent,
Student & staff population fully
invested in and connected to the
school community & academic
program

X

X

X

X

outcomes

X

Priority 8: Other pupil

2. To graduate students with
bilingual & bi-literate skills in
Spanish/English

Priority 7: Course access
X

Priority 6: School climate

X

Priority 5:
Pupil engagement

X

Priority 4:
Pupil achievement

Priority 2: Implementation
of State Standards

X

Priority 3: Parental
involvement

Priority 1: Basic Conditions
of Learning

1. To provide an academically
rigorous, standards aligned
program

Goals

X

X

X

X

X

These annual goals, actions, and measures are detailed in Element 2 of the charter petition.
Clovis Global Academy will comply with all requirements pursuant to California Education Code
47605(b)(5)(A)(ii) including developing annual goals, for all students and for each student group, as
identified in California Education Code 52052, for each of the applicable eight (8) state priorities
identified in California Education Code 52060(d). Beginning in fiscal year 2020-21, CGA will comply
with all elements of the Local Control Accountability Plan (“LCAP”) pursuant to regulations and
templates adopted by the State Board of Education and reserves the right to establish additional,
school-specific goals and corresponding assessment throughout the duration of the charter. CGA’s
Board of Directors will hold at least one public hearing to solicit the recommendations and
comments of members of the public regarding the specific actions and expenditures proposed to
be included in the LCAP or annual update. The agenda for the public hearing will be posted at least
72 hours before the public hearing, and the LCAP or annual update will be made available for public
inspection.
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Clovis Global Academy has clearly defined school-wide outcome goals in compliance with California
Education code sections 47605(b)(5)(B) and 52060(d). CGA will pursue school-site and student
subgroup outcome goals, as measured by multiple and varied benchmark assessments that are
aligned to state and federal standards as well as applicable state priorities detailed in California
Education Code 52060(d) that apply for the grade levels served.
CGA will work with the District to ensure that it creates and updates its Local Control Accountability
Plans to align with the state requirements, and that plans for improvement in student outcomes are
aligned to the measures monitored in the California State Accountability Dashboards. The LCAP shall
not be deemed part of the charter, and therefore, annual amendments to the LCAP shall not be
considered a material revision to the charter as defined in section 47607.
Actions intended to ensure that the school meets these goals and targets are delineated throughout
this petition and further specified in Element 2.
Our instructional program will emphasize the importance of making connections, exploring the
relationships between academic disciplines, and learning about the world in ways that reach beyond
the scope of individual subjects. They also focus on offering students’ authentic opportunities to
connect their learning to the world around them.

Standards-Based Education
Clovis Global Academy will utilize the California Content Standards, including, but not limited to the
following, while focusing on the development of the whole child within and outside of the
classroom.
•
•
•
•
•
•

California Common Core State Standards for English Language Arts and Literacy in History–
Social Studies, Science, and Technical Subjects
California English Language Development Standards
California Common Core State Standards in Spanish Language Arts and Literacy in
History/Social Studies, Science, and Technical Subjects
California Common Core State Standards for Mathematics
History–Social Science Content Standards for California Public Schools
Next Generation Science Standards

(See https://www.cde.ca.gov/be/st/ss/ for California Content Standards.)

Clovis Global Academy will provide appropriate, standards-based curriculum and instruction,
allowing for demonstration of measurable student success. CGA will utilize a collaborative, inquirybased approach to learning through a rigorous academic program, emphasizing literacy
development in Spanish and English, computation and quantitative reasoning, integrated science,
history/social studies, embedded technology, art/music, and physical education. CGA will provide
an enriched curriculum, including service-learning, explicit instruction on social-emotional learning
topics, Global Cultures, and intellectual character development. The constructivist “Transformative
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Teaching” at CGA will prepare students to become inquirers, critical thinkers, communicators, risktakers, principled, caring, open-minded and balanced citizens of their community.
Standards-based assessments (locally developed assessments, national norm referenced exams and
mandatory state tests) will be implemented and used to track student performance. Instruction will
be refined according to assessment results throughout the year and from year to year. Standardsbased benchmarks for learning will be utilized throughout the grade levels. For more on
assessments and measuring student learning, see sections, “Element 2: Measurable Student
Outcomes,” and “Element 3: Methods of Assessment of Student Outcomes.”

Academic Program Components
CGA will provide a rich learning environment, adaptable to the individual needs of the student
population, because CGA will utilize faculty to design transdisciplinary, thematic curricular units
within the CGA Instructional Framework and guided by this charter, aligning unit and lesson plans
to State Standards and Dual Language Guiding Principles, and assessing students and monitoring
continuous program improvement along the way. The instructional model and methods have been
explained in great detail in prior sections of this charter. In this section, CGA will highlight the
collaboration and planning products that will guide students’ curricular experience, as well as
provide further description of the students’ curricular experience in the academic disciplines.
A read of this section reveals CGA’s intention to empower its teachers to be co-creators of the
students’ course of study. Knowledgeable, highly skilled, and empowered teachers are at the helm
of the learning process. Such teachers arrive at curricular and instructional decisions by knowing the
course content, understanding pedagogy and instruction, and considering the individual needs of
students.
Guided by both what the students need to know and who the students are, the CGA teacher chooses
how to deliver the content: whether it should be constructed (discovered through inquiry-based
methods and teacher guidance/coaching) or instructed (imparted through direct instruction from
the teacher).
Clovis Global Academy will use high quality curriculum and instructional materials as well as the
best, most transformative teaching methods within a dual language context, setting our students
up for incredible success in the 21st century!
Teacher Collaboration in PLC’s
To implement the academically rigorous, standards-based curriculum, teachers will receive ongoing
professional development to align assessments and instruction to content standards within guiding
thematic units. Teachers will collaborate in Professional Learning Communities (“PLC”) horizontally
and vertically, and with other content teachers, to ensure content standards are covered
appropriately, and with increased rigor and increased student independence through the grade
levels, as the standards require. Teachers will regularly analyze data to drive instruction in PLC
collaboration. The leadership team and teachers will enlist student and parent feedback to ensure
that the curriculum is relevant and rigorous for our students; such feedback may serve as another
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source of data from which teachers and administrators make decisions in PLC’s for continual
improvement. The school’s annual Academic Calendar will provide for adequate time for teachers
to collaborate in Professional Learning Communities.
Grade Level Learning Maps
Using adopted curriculum scope and sequence and pacing guides and the California Content
Standards, grade level partner teachers will create a “Grade Level Learning Map” for their grade
level during the first year of Clovis Global Academy. See Appendix J for “Sample curriculum scope
and sequence (ELA and math) and sample CUSD standards summaries (CUSD, n.d.),” which our
teachers will use as a starting point for collaboration as they build and refine Grade Level Learning
Maps.
Grade Level Learning Maps will indicate the content standards covered, the duration and essential
questions/big ideas of thematic units, Global Cultures and Community & Self Advisory content, the
monthly Intellectual Virtue being emphasized, where in the year service learning will take place to
best complement learning, and the formative and diagnostic assessments being used to measure
student progress. Teachers and site administrators will continuously shape and iterate to improve
Grade Level Learning Maps each year through reuse and in PLC time.
Literacy Development in Two Languages
A 50 /50 program requires teachers to plan ahead to support the literacy development of students
in their first and second language using simultaneous literacy approaches. CGA teachers will plan
carefully with grade level partners to effectively cover content standards while clearly
differentiating the elements of the Spanish language from the English language; teachers will teach
students the components of reading and language development that are unique to each language.
Both the Spanish and English teachers will utilize a balanced literacy approach and teach the early
stages of language learning using the syllabic methodology, with an emphasis on vocabulary
development, and contextualizing all learning with comprehensible input to increase student
success. They will teach the concepts of print and all early reading skills, moving students from the
early stages of literacy to more advanced levels at the intermediate and middle school years.
Teachers will introduce students to the elements of reading in English using text that is familiar to
the students and move them into more complex text over the grade levels.
Each teacher will be cognizant of the “teaching to read skills” outlined by the National Reading Panel
and the National Institute for Literacy within the US Department of Education, which clearly outline
the skillset necessary for all students to learn to read:
1. Phonemic Awareness
2. Phonics
3. Fluency
4. Vocabulary
5. Text Comprehension
The curriculum used for CGA’s literacy program in Spanish will be Benchmark’s Adelante program.
The program is one of the best in the industry and is a comprehensive approach to supporting the
development of pre-literacy and literacy advancement in Spanish. This curriculum is not a mere
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translation and follows the Spanish Language Standards as outlined by San Diego County Office of
Education and the national WIDA standards. The CGA teachers will also incorporate authentically
written literature to present students with perspectives that help students shape their self-identity
and develop a broader world-view that is both respectful and empathetic.
The curriculum used for CGA’s literacy program in English will be Benchmark’s Advance program
that is a fully integrated reading, writing, speaking and listening curriculum. The curriculum meets
five instructional themes throughout its K-6 curriculum:
o Building content knowledge
o Meaning Making
o Effective Expression
o Foundational Skills
o Language Development
Both teachers will incorporate supplementary texts as necessary to ensure that both literacy blocks
meet all of the elements of reading necessary for the grade level. The English teachers will use the
ELA and ELD standards to ensure that their instruction meets the literacy standards and grade level
components for their respective grade levels.
As students advance in their reading skills at the intermediate and middle school grade levels, they
will continue to be introduced to culturally relevant texts and literature that will allow them to
analyze, deconstruct and evaluate texts, while using their writing skills to critique information,
analyze texts, compare and contrast information, and express their understandings of complex
texts. The students will be engaged in collaborative conversations with their peers, learn to use the
Socratic method for analysis and debate and to justify their positions or interpretations with facts
that are verifiable by research and data or textual evidence. The teachers will continue to advance
the students’ understanding of the power of literacy as a tool in the development of the democracy
of our country.
The content will be theme-based to help students continue to connect between literacy, writing,
speaking and listening ultimately leading students to engage in an empowering experience in their
learning. The vision for the upper elementary and middle school students is that students become
highly proficient readers and writers in two languages and will ultimately be able to explore,
innovate and express themselves as bilingual, biliterate and culturally competent individuals.
Mathematics
A balanced approach to math will include opportunities for CGA students to develop conceptual
understanding, procedural fluency and quantitative reasoning/problem-solving skills, as well as to
communicate precisely about their mathematical understanding.
Mathematical understanding and reasoning are priority skills before introducing algorithms or steps
for solving a problem. The mathematical program at CGA will be one of assessment and instruction
organized around CA Standards for Mathematics. The teachers will use the school’s adopted
curriculum and align their instruction to the CCSS Mathematics Standards through the grade levels,
utilizing supplemental materials, as needed. The goals of CGA’s approach to mathematics will be to
have students apply their ever-increasing mathematical knowledge and skills to new contexts and
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increasingly sophisticated mathematical problems. Students will be asked to use or transfer these
skills to further their understanding of other related curricular areas, such as science and social
science.
Ongoing assessments will assist staff in monitoring each child’s level of mathematical understanding
and skills (including, but not limited to computation, problem-solving, and application skills). The
teachers will create formative assessments, utilize school-wide interim and state assessments to
follow student progress.
Math in the upper grades will be organized as a “concept first” structure. Teachers will be
encouraged to set high expectations for students to understand the concepts behind the topic, not
simply teaching students how to answer or solve certain types of problems. Math in the uppergrades will be approached as a tool and perspective, which students can use to understand, analyze,
and deconstruct the world around them. While emphasizing the Common Core State Standards
eight Mathematical Practices, CGA will utilize many of the instructional practices described in this
charter to create a rigorous, concept-focused mathematics environment, where mistakes are seen
as evidence of effort and an opportunity for learning. CGA also takes a unique approach to
mathematics in that the connection between language and mathematics is frequently emphasized
as students communicate their reasoning. All math teachers will utilize SIOP, GLAD, and other
language learner strategies in their lessons, and math lessons will be designed with a language
objective in addition to the math content objectives, which may be reinforced along with the timely
math concepts during the Math bridge time (see Figure 1.21, “Language of Instruction in 50/50 Dual
Language Immersion (DLI) Program,” in the K-3 grade schedules) when the teacher provides
translation and explanation of the same concepts in English after students primary instruction in
mathematics was provided by their Spanish-speaking teacher. Our math teachers will be
knowledgeable of student language development and using integrated ELD to keep language
learning an embedded part of the math learning. Students will work through solving equations and
word problems that require deep, critical thinking and will come to see that applied math can help
us understand the intricacies of the world around us.
Science
The CA Next Generation Science Standards (NGSS) delineate the articulated elements and content
of science for students. Science content can frequently be incorporated into the core curriculum
through an emphasis on expository reading, writing and social studies. CGA Teachers will frequently
employ inquiry-based methods in delivering Science instruction, promoting higher level thinking
skills, as well as personal and global relevance. Each unit will entail standards-based essential
understandings, and connect these to real-world themes to help students make sense of the world
around them and understand the essential concepts that drive the natural world and technology
around them. Students will be challenged to participate in science projects that create an
opportunity to use their newly acquired knowledge to model, create, and test products of their own
design.
History/ Social Studies
In History/Social Studies, classes will be organized through units of study that will challenge the
students to formulate ideas based on evidence collected and the exploration of multiple sources,
including primary sources. Students at CGA will be encouraged to question and think deeply about
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historical facts, points of view and approaches to study seeking multiple and varied sources of
information to reach higher levels of understanding. Teachers will enhance standards-based
instruction in History/Social Studies with instructional strategies to increase the relevance of
content, including the use of simulations and experiential learning, and students will have a chance
to enhance their understanding of this content due to instruction being provided in both English
and Spanish language over the TK-8 program. Students will have the ability to access multiple
authoritative and digital sources to do their research. The 2016 History/Social Science framework
explains that a well-rounded History/Social Studies education includes four key areas of emphasis:
content, inquiry, literacy, and citizenship. The framework also advises that in addition to the
California History–Social Science Content Standards, CA CCSS for ELA/Literacy, and CA ELD
Standards, the College, Career, and Civic Life (C3) Framework for Social Studies State Standards (C3
Framework, http://www.socialstudies.org/c3) is also an excellent resource for informing inquirybased instruction. The C3 Framework combines many of the disciplinary skills that history and the
related social sciences emphasize and organizes them into specific subject areas as part of an
“Inquiry Arc.”
Specialized Content Rotation
CGA students will receive the following enrichment content, specific to CGA, during what is
indicated in Figure 1.21 and 1.24 (Language of Instruction Schedules) as “Specialized Content
Rotation”:
Community & Self Advisory: Students will participate in a “morning meeting” or “community
circle” period focused on character development, social-emotional learning, and emotion
regulation to develop caring, reflective, disciplined, and balanced students. This time is
designed for teachers to develop relationships with and among students through whole class
discussion circles, mini-lessons/brain breaks, and instruction in social-emotional content,
including restorative practices. Students will also hone critical study skills, focus on socialemotional awareness, and develop focus and attention skills. Additionally, the CGA
Community & Self Advisory creates time in the schedule for students to participate in attention
and focus strategies, as well as intellectual virtues lessons, and personal goalsetting/reflection.
Global Cultures: By engaging in interactive learning activities and conducting exploratory
projects, students will develop global competencies and an awareness and understanding of
diverse cultures. This provides another avenue through which we cultivate the third goal of
dual language education (sociocultural competence). Students will have the opportunity
during Global Cultures enrichment to explore their heritage culture and that of their peers,
sharing and learning more about each other’s backgrounds and primary languages to deepen
knowledge, empathy, and relationships while deepening understanding of their own family
history and language. Through independent and collaborative activities, students will develop
an understanding of and respect for multiple perspectives and personal and social histories.
Learning will include exploration of culture, communication, geography, history, language, and
differences across global cultures. The Global Cultures curriculum will support and reinforce
History/Social Studies lessons, providing an opportunity for students to delve into their own
community and experience additional language exploration. Bilingual Student Profiles (see
“Appendix K”) will be utilized as a starting point to help teachers build off students’ language
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backgrounds as they provide further opportunities to explore English, Spanish, and other
heritage languages while deepening core course concepts. Examples of explorations in Global
Cultures are presented in Appendix L.
In addition to Global Cultures content occurring during Specialized Content Rotation, CGA
Teachers are encouraged to incorporate Global Cultures topics within their thematic learning
units, within service learning projects, or to utilize Global Cultures learning materials to
achieve core content objectives. Language, music, dance, and/or art enrichment will
frequently include a world cultures focus, deepening an awareness and respect for all cultures
and traditions.
The deliberate intention to include global cultures themes within learning units demonstrates
CGA values students’ cultural backgrounds and heritage languages as assets in the classroom.
Cultural exploration and the use of heritage language will further develop students as openminded, caring community members. Through regular exploration of a variety of world
cultures, students will become better prepared for the multi-ethnic tapestry of the 21st
century world.
Physical Education: Physical education is an essential aspect of the educational program for
CGA students and is scheduled into the weekly schedule for all students. CGA is committed to
ensuring that all students graduate from 8th grade having experienced physical education
instruction that aligns with the CGA’s unique education program in addition to meeting the
physical education CA State Standards that are comprehensive and clearly delineated in the
CA State Framework Physical Education for schools. CGA believes in promoting a healthy mind
through a healthy body for all students and will ensure that students will be able to pursue
athletics while learning teamwork, discipline, respect, and commitment.
Art & Music: Clovis Global Academy recognizes that participation in the arts is not only
enjoyable and effective for increasing creative capacity, but
“an increase in arts educational experiences has remarkable impacts on students’
academic, social, and emotional outcomes. Relative to students assigned to a
control group, treatment school students experienced a 3.6 percentage point
reduction in disciplinary infractions, an improvement of 13 percent of a standard
deviation in standardized writing scores, and an increase of 8 percent of a
standard deviation in their compassion for others. In terms of our measure of
compassion for others, students who received more arts education experiences
are more interested in how other people feel and more likely to want to help
people who are treated badly.” (Kisida & Bowen, 2019)
For this reason, CGA will provide its students with regular art and music instruction and CGA
teachers will seek to use the arts to connect and complement universal concepts/themes
being utilized in classrooms, as well as provide students with opportunities to explore art and
music as objects of cultural and personal expression.
6th-8th Grade Electives: Depending on the skills, talents, and passion of the CGA teachers as
well as student interests, Clovis Global Academy may broaden its course of study by including
elective content during Specialized Content Rotation time. Providing additional elective
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content will give students an opportunity to dabble, enjoy the process of exploring interests,
and discover their talents and interests, making them more college and career-ready.
Transitional Kindergarten
As outlined in Section 48000 of the California Education Code, Transitional Kindergarten (“TK”) is
the “first year of a two-year kindergarten program that uses a modified kindergarten curriculum
that is age and developmentally appropriate.” CGA will incorporate a developmentally appropriate
transitional kindergarten (TK) program for any student whose fifth birthday falls between
September 2 and December 2, with curriculum aligned to the California Preschool Learning
Foundations (Foundations) developed by the California Department of Education, (Senate Bill (SB)
858 (Chapter 32, Statutes of 2014)).
CGA intends to meet the needs of our TK students by focusing on social-emotional skill development
and providing myriad opportunities for child-directed learning. A research brief by American
Institutes for Research (Mercado-Garcia et al., 2014) shows that students in standalone TK
classrooms tend to spend more instructional time on social-emotional skill development and childdirected activities compared with students in standalone kindergarten classrooms. The findings in
this research brief also point to the challenge of providing differentiated instruction, especially in
TK/K combination classrooms. CGA intends to provide standalone TK classrooms for its half-day TK
program. In case the number of TK students is fewer than 10, they will be integrated into the
kindergarten classrooms, in which case they will be offered a full day program, and kindergarten
teachers will be supported with Instructional Aide support to assist in the effort to differentiate
instruction for TK students with greater emphasis on social-emotional skill development and childdirected, play-based learning activities. We will employ best practices in early childhood
development, including an emphasis on language development, fine and gross motor development,
and a foundational background in mathematics, science, and social studies.
CGA will comply with teacher credential requirements for TK classrooms, specifically, teachers
assigned to a TK classroom after July 1, 2015 must have been issued at least one credential by the
Commission on Teacher Credentialing (CTC), and shall, by August 1, 2020, have one of the following:
• At least 24 units in early childhood education, or childhood development, or both; or
• As determined by the LEA [Charter School] employing the teacher, professional experience
in a classroom setting with preschool age children that is comparable to the 24 units of
education described above
• A child development permit issued by the CTC.

Spanish Language Enrichment (SLE) Program Strand
The goals of CGA’s Spanish Language Enrichment program are:
• To help students develop functional skills in listening, speaking, reading, and writing in
Spanish.
• To encourage students to learn a second language in a comfortable environment.
• To develop proficiency in oral and written communication in Spanish through the integration
of language skills and concepts taught in the content areas.
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•

To encourage all students to develop an openness, understanding and appreciation for other
cultures.

The curriculum is guided by the intent of the 2019 California World Language Standards (CDE, 2019),
which emphasizes three key components - Communication, Cultures, and Connections.
Students carry out real world functions in culturally authentic settings in the three communicative
modes - interpretive, interpersonal, and presentational. Students learn grammatical concepts for
communicating with accuracy through language structures: orthography, phonology, morphology,
syntax, semantics, and pragmatics.
Through the study of Spanish, students gain knowledge and understanding of the similarities and
differences between the student’s own culture and the culture being studied. Learning Spanish
provides connections to other content and people. Students address a variety of topics appropriate
for their age and range of proficiency that helps increase cross-curricular understanding.
All students in the SLE program will have access to high-quality instructional materials to help them
develop the desired proficiency. A variety of resources will be utilized, including the ¡Viva el espanol!
series of materials. The ¡Viva el espanol! textbook series—¡Hola!, ¿Que tal?, and ¡Adelante!—has
been designed with a dual entry point, so ¡Hola! can be used both with those students just beginning
their Spanish studies and with those students who have previously acquired some knowledge of
Spanish.
Assessment in second-language learning needs to operate at a number of different levels, because
of the many layers of skills and proficiencies that are being acquired, and that thus need to be
assessed and evaluated. Three major categories of assessments are provided in the adopted
curriculum: proficiency – to determine what students can do with the language in real-world
settings, achievement – objective assessments to determine what students know, and
prochievement – a combination of proficiency and achievement in which students demonstrate
what they know in a meaningful context. Each of these categories can be assessed through both
formal and informal means.

A Day in the Life of a CGA DLI Student
The following vignette helps to illustrate what the implementation of this charter will be like on a
day-to-day level for a student. Follow Esme through her day to better understand the CGA Three
Pillars and begin to imagine how students’ experience at CGA will help to shape them into scholars
described by the CGA Learner Outcomes over time.
A Day in the Life of a First Grade Clovis Global Academy
50/50 Dual Language Immersion Student
On a clear August morning, Esme, a first grader at Clovis Global Academy, walks into school with her
mother. She is greeted by the Principal/Superintendent as she makes her way towards her classroom.
Esme is in a Dual Language Immersion program, and has a 50/50 day with an English- and a Spanish94

speaking teacher. After saying goodbye to her mother, Esme gets in line, excited to be starting her
day with her friends in English class, and for the Community and Self Advisory opening to the day.
Her English teacher comes out to say good morning, and to shake students’ hands, high five, or fist
bump with each child as they enter the classroom. Esme follows her friends and puts her backpack
away, and then takes her seat on the carpet in for Circle Time. This morning, the teacher plays a song
to use the arrival transition time as students get settled at Circle to reinforce a song the students are
learning, “Light a Candle for Peace.” Esme enjoys singing and watching her classmates do the same
as they make their way to Circle. The class is learning a few songs in English and Spanish during
Classroom Music, which they will share many weeks from now at Winter Performance when their
families will be in the audience to see how much they’ve grown as first graders!
As the last student arrives at Circle, Esme’s teacher thanks the students for their singing and wishes
everyone a good morning and the class begins sharing time. She asks the class to share a hope they
have for their class today. Each child has an opportunity to share if they like, or to pass. Esme shares
her hope for the day and thoughtfully listens to her classmates. The class then engages in a short
lesson from the Pure Edge program, which is a regular component of Community and Self Advisory.
Today the class is learning how to use their five senses to become mindful observers and activate
their power to laser focus. The Community and Self class always ends with an opportunity for the
students to quietly focus. Esme practices some deep breathing which she learnt in the beginning on
the year; smelling the rose on the inhale, and blowing the candle on the exhale. Esme likes this part
of her day; the time to reflect with her classroom community and to take quiet time together allows
her to transition from home life to school life.
After the positive and reflective transition into the school day, Esme and her classmates stay on the
carpet as they begin their English Language Arts lesson for the day. Esme feels more confident in her
classes taught in Spanish, since Spanish is the language she speaks at home with her parents, but
she is becoming more comfortable in English every day, since she learns in English during several
blocks throughout the day, the lessons are fun, and because there is a period of time when students
work on their own, specific language development needs in small group instruction (ELD).
Esme and her classmates stay on the carpet as they begin English Language Arts. This class always
starts with the teacher reviewing the theme they are working with, and the big ideas they are
considering to make connections in their brains and grow strong minds! Esme’s class is working with
the theme of Relationships, and the big idea, “Understanding one relationship can help you
understand another.” The teacher shares that she hopes her students will look for proof of this in
their learning throughout the day.
The teacher then reads from the big book, Friends All Around, which is a non-fiction book for this
unit. She previews the text a bit before reading, and she shares a few brief thoughts aloud in
response to the text as she reads through the book to model the habits of effective reading
comprehension skills, such as summarizing, visualizing, and predicting. To start a discussion, the
teacher asks the class to think of places where they might make friends. The teacher then asks the
students to participate in a structured pair-share. Esme shares her idea with her partner on the
carpet, and listens thoughtfully to her partner’s response. Her teacher uses equity sticks to call on 5
students and writes their answers on the board. The students go back to their desks that are in a
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collaborative formation. Taking out their journals, the students write about friends. The prompt
given, ‘Write anything you would like about friends,’ is very general and open-ended, allowing
students to warm up to writing. Students are encouraged to write as well as illustrate and label.
During this time, the teacher walks the classroom, answering questions, complimenting work, or
providing support. After 10 minutes of journaling, the students put away their journals, and are
dismissed by tables to enjoy recess.
When students return from morning recess, they grab their decodable readers before sitting back on
the carpet. This week’s fiction selection is called Dog and Fox. The teacher reads the book aloud, and
then has a volunteer read it to the class. Esme does not feel comfortable reading aloud yet and does
not volunteer. While she used to worry about being called on, she now knows that her teacher will
not call on her without a raised hand to read aloud during this time. Knowing that she will not be
embarrassed, Esme is able to follow along in her reader. After the student volunteer reads to the
class, the teacher has the students pair up with their reading buddy.
Esme and her reading buddy Kayla sit knee to knee and take turns reading out loud, as the other one
tracks the words as they are read. Esme likes this part because she feels comfortable reading aloud
with Kayla. She finds that reading aloud to one person is much easier than reading to the whole class.
The girls take turns reading, and then together they try to find at least five high frequency words
used in the story.
When the teacher calls everyone back to the carpet, Esme finds her place and sits down. The teacher
has drawn two big circles on the board, with the middles overlapping. Using academic language, the
teacher tells the class that when two circles are overlapping like this, we call it a Venn Diagram, and
this diagram can be used to help us think about how things are alike and different. She invites the
class to notice how she uses this diagram when she takes notes during the discussion they are about
to begin, in order to figure out how she is sorting their ideas with the diagram. In the end, they will
come back to this question of how the Venn Diagram works to see if the class could come up with
the rule(s) for its use by their skills of observation and inferring. The teacher writes a pictogram on
the board to prompt the students’
inquiry into how this tool works. First
they will observe the teacher using the
Venn Diagram, then they will infer
about why she’s putting things into
different sections, and then they will
see if they can name the rule the teacher seems to be using as she puts ideas there. Esme and her
friends love this kind of challenge, and they feel excited that they’ll have the chance to define the
Venn Diagram themselves.
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The teacher then asks students to describe what kind of book Friends All Around is, noting the
descriptions pertaining to its nonfiction genre/text type on the left side of the Venn Diagram (e.g. ‘It
tells us facts.’) and any descriptions they offer that also
apply to Dog and Fox are placed in the middle of the
diagram (e.g. ‘It’s about friendship.’). After she’s
collected a few descriptions, she switches to ask what kind
of book Dog and Fox is, noting the descriptions students
offer that pertain to this book only, or its fiction
genre/text type, in the right side of the Venn Diagram
(e.g. ‘It has a frog in it.’ ‘It’s a story someone imagined.’)
and capturing any further details that apply to both texts
in the center again. The teacher then labels each side with
the text’s title at the top, and returns to the issue of figuring out the rule of how a Venn Diagram is
used.
Students begin eagerly sharing what they noticed about the teacher’s process, and with the teacher’s
guidance, they collectively reflect in order to determine the rule for how Venn Diagrams are used.
Finally, the class agrees that the best summary for the rule is: What is the same goes in the center,
and what is different goes on the sides.
Next, the teacher gives direction for some small group practice with a Venn Diagram. The students
are sent back to their tables with 1 copy of a Venn Diagram per group, and the instructions to use it
to show how their relationship with friends is the same as, or different from, their relationship with
their teacher. In their table group, students work together to share ideas and note these with words,
phrases, or pictures either in the center or on the left or ride side of the Venn Diagram, where
appropriate. The groups are given 20 minutes to complete this practice, and will then present their
diagrams to the class. As they work, the teacher and Instructional Aide (who has joined the class for
Language Arts) circulate to support students’ success with the task, prompting those who are ready
for more challenge to additionally think about the rules in the friend (versus teacher) relationship, or
supporting students who struggle to compare/contrast these relationships with additional guidance
and discussion. The teacher and Instructional Aide keep their students with learning needs in mind,
as well as the best practices to support these populations, as they interact with their students (e.g.
English learners, gifted students, students with disabilities, high achieving, low achieving).
The teacher brings the groups back to the carpet for whole group debriefing and sharing, so she can
reinforce the important learnings and clarify some of the confusion she’s observed as they worked in
groups. The discussion is rich with supported, academic language, and the teacher frequently affirms
and rephrases students’ ideas to expand their vocabulary in context. The teacher praises the class
for all of the new knowledge they have constructed with their powerful skills of observation and
inference, and their ability to see what is the same and what is different in the things they read and
in life. She lets them know that during tomorrow’s Writer’s Workshop, they will get to work with the
Venn Diagram again, and this leaves the students curious about what they will do next with their
new understanding.
Next, it is time for “stations.” The station work provides a chance for her teacher to deliver
designated ELD coursework, while the Instructional Aide circulates to support students’ rotation
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through independent or small group work at assigned centers around the room. Esme is excited
because she knows that she will be in a small group with her English teacher and other students who
are learning English as a second language. Today, her small group will be reading Friends are Fun.
Esme likes that she gets to read the same book as her friends, even though it is challenging for her.
The book they are reading is similar to books other students are reading during this time. Books are
differentiated by reading level, but all students are reading books related to the topic of friendship
and the theme of relationships.
Esme is comfortable reading in the small group because she feels safe and understands the book
with her teacher’s help. The teacher helps Esme’s group notice this text is a work of nonfiction,
pointing out all of the details that help her draw this conclusion from the text type. The teacher
builds from the activities of English Language Arts today, and from prior lessons with the group.
Students also discuss two synonyms used in the text (‘kind’ and ‘nice’), inferring why the writer might
have made these word choices by thinking about the words in context and how they are alike or
different.
After English Language Arts/ELD today, it is time for Lunch. Many days after ELD, her teacher
provides a mini lesson on math vocabulary that the students learned with their Spanish-teacher,
translated into English, and there is some discussion or math activities in English to reinforce these
vocabulary words. Other times, “Math Bridge” happens within a small group rotation, or station,
with the teacher or aide. The teacher says it is to make sure students learn the language of the
discipline of math in English as well as Spanish. Esme likes this time because she is a strong math
student and native Spanish-speaker, and she is often curious during Math class what the English
word is for the math concepts she is learning.
After the students eat lunch together, there is time to play before heading to her PE class with her
Spanish-speaking teacher. PE class is a little bit different for Esme today. The teacher has three
choices of game/activity set up for the kids to play. He doesn’t explain all of the rules for the games,
but lets the children choose different groups where they can play. Esme chooses to play Four Square.
Some of the kids know how to play Four Square and teach the other kids, but there are a few
disagreements about the rules. Part way through class, the teacher pauses their games, and the kids
come together to discuss the rules, rights, and responsibilities in Spanish. After coming up with a list
of agreements and rules for each of the three games in Spanish, the students returned to their groups
to play their games together. Esme enjoyed Four Square more once the students used their
agreements to play more cooperatively. The teacher explains that the students will learn more about
the purpose of rules and agreements in their class later today and throughout this week.
Following PE, Esme’s class walks with their Spanish teacher to their classroom for a few minutes of
reflection time. Upon entrance to the room, her Spanish teacher begins playing “De Colores,”
another song they are practicing in Classroom Music in preparation for Winter Performance many
weeks from now. Again, students use the song time to get settled at the carpet, some stopping for
a drink of water on the way, and all of the students sing the words together until the song ends and
all have arrived in their seat, ready for more classroom learning. The Spanish teacher thanks and
praises the class for the way they entered the room, and also notes how much more confidence he
can hear in their singing now, compared to when they first started learning this song last week.
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He then prompts the students to reflect on their experience in their PE class today, especially to
remember the times when it was difficult during the lesson (before rules were established) and how
they felt or dealt with that. He tells the students they are going to be learning a lot about tenacity
and they’ll have many opportunities to practice tenacity at school this year. As he introduces and
emphasizes this new word/concept, Esme’s teacher provides many synonyms and uses expressive
language to give life to the new vocabulary word. He reminds them of the big book they read
yesterday, La Pequena Locomotora Que Si Pudo (The Little Engine That Could), and he acts out the
struggle the little engine went through, and how he coached himself to overcome his fear when he
felt unsure of himself. Then he gives the students some thinking time to have a moment to think of
any positive examples they saw during PE of tenacity, either in themselves or others.
The teacher next asks the students to participate in a structured pair-share. Esme shares her example
with her partner on the carpet, and listens thoughtfully to her partner’s response. Then Esme’s
teacher calls on volunteers to give examples of when they noticed tenacity in themselves or others
during PE today. Esme doesn’t know this yet, but the teacher is setting the stage to return to this
idea of ‘tenacity,’ and later to build upon the concept to help students understand the intellectual
virtue of ‘intellectual tenacity,’ which is tenacity used in the context of learning, or persevering
through intellectual/learning struggles. Together, the whole group discussed that two things help
when we are in situations like the way PE began, when you’re not sure what to do: 1) using tenacity/
perseverance, and 2) defining a few rules, or agreements. Rules or agreements can make things
easier when we are working with others, because it helps us collaborate when we each know what
we are expected to do.
The students go back to their tables, and take out their journals to write an entry for today. The
prompt given, ‘Write anything you would like about tenacity or about rules,’ is very general and
open-ended, allowing students to practice the new vocabulary words within the warm up to writing.
Students are encouraged to write, as well as illustrate and label, and they often reference the Word
Wall with posted vocabulary to help them find the words they need. During this time, the teacher
walks the classroom, answering questions, complimenting work, or providing support.
After 10 minutes, the students put away their journals, and then Esme's teacher guides the students
to suggest rules and agreements for their classroom, and they discuss what they need from one
another to help them grow as learners this year. He solicits ideas from the students about our
responsibilities to ourselves and others. The teacher notes student contributions on chart paper as
students share out, and he affirms and supports all student contributions, rephrasing as necessary.
He uses equity sticks to promote engagement.
Together, they come up with the start of a class list of agreements, which the Teacher calls the “draft
Room 8 Respect Agreement.” He tells the class that they will return to complete this activity with
their English teacher tomorrow to ensure students understand their Room 8 Respect Agreement
applies, whether with their English- or their Spanish-speaking teacher, and they will eventually
finalize this agreement and each sign their name. The teacher then explains that when people make
and keep agreements, when they follow through or do what they said they would do, it builds trust
in relationships. Esme’s class will continue to learn about being responsible citizens who take care
of their community in the next few weeks; these lessons are the start of a unit that will end in a
transdisciplinary unit, including a service learning project for the class.
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Esme’s teacher brings students back to the carpet to share a book with them, Mis Amigos. The book
is about a little girl who learns many things by observing different kinds of friends. Esme’s teacher
asks students about the book to prompt a brief discussion. He provides simple, factual questions
(e.g., “What did the little girl learn from her friend, the dog?”), and he also asks questions to help
students make connections and think a little deeper (e.g., “What else could the girl learn from a
dog?”). He supports each student who shares with affirmation, supplying any missing vocabulary as
needed. Esme notices that her Spanish teacher always seems proud of the students, even more so
when they find something challenging and still persevere. It seems like tenacity is really important
to him. Because of this, she and her classmates know it is safe to share out, even if they might make
a mistake in how they say things, because the teacher helps and always celebrates the student
contributions.
Next it is time for the math lesson for the day. The class sits on the carpet as counting cubes are
passed out. The class is learning about measurement and they will use the manipulatives to help
them visualize the concepts. First, the teacher demonstrates ways he can measure a student’s height.
Then he takes the students through a whole-class inquiry, where they discuss estimation and how to
measure various objects in the classroom using the counting cubes and other creative measurement
instruments the students think of (e.g. a hand, a pencil, a paper clip). An Instructional Aide is
assisting with managing the materials and also circulates to provide extra support to students who
have special learning needs.
Next, students work on a measurement activity in partners; students move through a variety of
measurement stations around the room as they measure each other and the height and length of
various objects throughout the room using the cubes. One of the stations includes completing a
differentiated/personalized Khan Academy video lesson on measurement. When working with the
cubes on the measurement challenges, Esme finds it much easier to problem-solve with her partner
than alone. Groups that move more quickly through the measurement stations end up at a challenge
station where they come up with other ways to measure certain objects and have to make estimates
of how tall the door is using creative reasoning. Esme’s teacher and the Instructional Aide are
assisting students during this activity, keeping in mind the best practices to support student needs
and IEP goals as they interact with their students (e.g. English learners, gifted students, students
with disabilities, high achieving, low achieving).
Esme’s pair doesn’t get to the challenge station today, but during the whole class debrief at the end
of this rotation, she and her partner learn from another group who shared their reasoning with the
class and described their process for coming up with more accurate estimations.
Soon it is time for recess. Esme’s class lines up at the door and is dismissed. After playing with her
friends, Esme and her classmates line up before returning to their classroom.
Esme’s favorite subject is next: Art. Some days she has Art or Music; other days she has a Global
Cultures class, where she gets to learn about the backgrounds of students in her class, including
where their parents or ancestors are from and the languages we speak all over the world. Esme also
finds this class interesting because there are so many different students in her class, some with a
similar background as her and many who are very different. In Global Cultures, Esme and her
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classmates frequently celebrate that the world is full of many different ways to live, speak, think, and
believe, and the teachers emphasize appreciation that we live in a country where we have freedom
to be ourselves and freedom to be unique. In Global Cultures, they frequently discuss respecting,
caring for, and protecting our neighbors’ right to freedom as much as our own.
In Art class today, the students are continuing to work on creating small dolls from all over the world.
The students are learning about different types of traditional dress in various countries, and will
place their creations on a world map, as they learn a little more about cultures from different regions.
Since today, the mini-lesson was about common clothing in South American countries, Esme’s
teacher plays music from Colombia, Brazil, and Argentina as they work on their dolls.
After the kids clean up, it is almost time for dismissal. As students line up to exit soon, the teacher
asks them to think of the most important thing they learned today, their most powerful a-ha!
moment, and to hold that thought quietly in their head until the teacher approaches the student in
line to share out. Since this is one of several exit strategies they’ve practiced repeatedly, they have
anchor charts to reference to scaffold common vocabulary, and the teacher kindly supports
rephrasing or supplies missing vocabulary as needed as each child shares. After sharing, the student
gets a high-five from the teacher to celebrate the learning. If the student prefers not to share out,
he/she may instead hold the idea in his/her head, and then “kiss their brain” (kiss a finger, then put
it on their head) as a private celebration.
When it is time to dismiss for the day, the Spanish teacher walks Esme’s class to the exit to ensure a
safe pick-up by an authorized adult for each of his students.

Instructional Strategies
The following list of research-based methods are examples of instructional strategies which will be
utilized by teachers at CGA:
● Designing units and lessons from the content standards
● Thematic, transdisciplinary learning units
● Sheltered Instruction Observation Protocol (SIOP)
● Guided Language Acquisition and Design (GLAD)
● Content taught in both English and Spanish to support bilingualism and biliteracy
● Assets-based, strengths-based approach
● Inquiry-based approach
● Concept-based and thematic teaching
● Cooperative and collaborative learning
● Hands-on experiences
● Field trips that support curricular areas and cultural proficiency
● Direct instruction
● Guided instruction, including providing differentiated scaffolding and teacher modeling,
including “think alouds”
● Readers and Writers workshop model
● Strategies identified to provide “Differentiation for Learner Diversity” (see Figure 1.25)
● Designing lessons with content and language objectives
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●
●
●
●
●
●
●
●

Differentiation according to students’ language proficiency
Explicit and systematic teaching of language learning strategies
Explicit teaching of metalinguistic knowledge to enhance contrastive and analytical abilities
across both languages
Formative assessment and student feedback
Push-in and pull-out intervention, targeted to individual skill or knowledge gaps
Small group language tutoring
Involvement of community members and educational partners in instructional presentation,
i.e. guest speakers
Community & Self Advisory, including SEL/ emotion regulation practices and team-building
exercises

For more detailed information about CGA’s approach to teaching and its methods, see sections,
“Our Unique Offering: Overview of the Clovis Global Academy Three Pillar Model,” “How Learning
Best Occurs,” “Meeting the Needs of All Students Including Special Populations,” and “What it
Means to Be an ‘Educated Person’ in the 21st Century.”

Instructional Materials, Curriculum, and Technology
Instructional materials used to implement the CGA curriculum include, but are not limited to, the
following:
●
●
●
●
●
●
●
●
●
●
●
●

Teacher developed materials
Subject matter textbooks/ adopted curriculum
Supplemental learning aids as selected by teachers
Technological tools, such as computer software and web-based materials
Manipulatives
Primary and secondary sources
Authentic literature
Resources to promote literacy for students in both English and Spanish
Newspapers and journal articles
Laboratory equipment
Curricular materials provided by the community and educational partners
Materials that promote an asset-based approach, as well as cultural proficiency

In addition to the use of Board-approved, faculty-selected materials, the selection of texts and other
instructional materials will be made pursuant to the Charter School’s policy. Adopted curricular
materials will be reviewed and updated annually by the Board of Directors. These decisions will be
based on results of standards-based benchmark assessments, California Assessment of Student
Performance and Progress (“CAASPP”) scores, English Language Proficiency Assessment for
California (ELPAC), HMH Logramos, and disaggregated data from ongoing assessment tools. CGA
will utilize adopted materials within teacher-created, thematic learning units, paced and described
in Grade Level Learning Maps, to drive meaningful instruction. These units will integrate the texts
and other instructional materials indicated in Figure 1.28 below, or otherwise selected according to
the Charter School’s policy for curriculum/materials selection.
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Figure 1.28: Proposed Instructional Materials/Curriculum

Content Area
English
Language Arts
(ELA)
&
English
Language
Development
(ELD)

Spanish
Language
(SLA)

Textbooks and
Instructional Materials
TK Benchmark Ready to Advance, English
K-6 Benchmark Advance
Guided Reading materials and
assessments in English
7-8 Junior Great Books, Level 1, 2 and 3
7-8 McGraw Hill Study Sync

Links to Resources
http://benchmarkadvance.com/index.h
tml
https://www.mheducation.com/prek12/program/studysync-ela/MKTSPROA01M0.html
https://www.greatbooks.org/wpcontent/uploads/2018/10/RoundtableLevel-1-Correlation-Booklet.pdf

K-5 Units of Study for Teaching Reading
Middle Grades Units of Study in Reading
(Lucy Calkins)

https://www.greatbooks.org/wpcontent/uploads/2018/10/RoundtableLevel-2-Correlation-Booklet.pdf

K-5 Units of Study in Opinion, Information,
and Narrative Writing

https://www.greatbooks.org/wpcontent/uploads/2018/10/RoundtableLevel-3-Correlation-Booklet.pdf

Middle Grades Lucy Calkins Units of Study
in Argument, Information, and Narrative
Writing
TK Benchmark Listos y Adelante, Spanish
Arts K-6 Benchmark Adelante
Guided Reading materials and
assessments in Spanish
7-8 TBD

http://www.unitsofstudy.com/

http://benchmarkadvance.com/index.h
tml

http://www.unitsofstudy.com/

Spanish versions of K-5 Lucy Calkins Units
of Study for Teaching Reading and
Middle Grades Lucy Calkins Units of Study
in Reading
Spanish versions of K-5 Lucy Calkins Units
of Study in Opinion, Information and
Narrative Writing/Middle Grades Lucy
Calkins Units of Study in Argument,
Information, and Narrative Writing

103

Spanish
Language
Enrichment
(SLE)

2-8 ¡Viva el espanol! textbook series—
¡Hola!, ¿Que tal?, and ¡Adelante!

https://www.mheducation.com/prek12/program/MKTSP-TTB02M0.html

Mathematics

TK-8 Eureka Math (English and Spanish)

https://greatminds.org/math

Supplementary Materials may include:

Science

History-Social
Science

Renaissance Accelerated Math

https://www.renaissance.com/product
s/practice/accelerated-math/

Khan Academy

https://www.khanacademy.org/

-Benchmark
Integration

Advance/Adelante

Unit

https://www.deltaeducation.com/foss/
how-foss-works/activeinvestigation/hands-on-investigations

-TWIG Science (K-6)

https://www.twigscience.com/

-TWIG Secondary (7-8)

https://www.twigsecondary.com/#

-Hands on FOSS Kits

http://www.pbiscyberpd.org/welcomef
iles/welcomeletter/welcome.pdf

-Teachers’ Curriculum Institute

https://www.teachtci.com/science/

-Benchmark Advance/Adelante HSS Unit
Integration
-Teaching Tolerance
-(5-8) Teachers’ Curriculum Institute:
America’s Past, The Ancient World, The
Medieval World and Beyond, The United
States Through Industrialism
-(4) Harcourt: Reflections, A Changing
State
Examples of Primary Sources:
- Library of Congress database
- History Matters database
- California State Library database
- National Archives
- Beyond Heroes & Holidays (Enid
Lee)
- Reading Like a Historian, Stanford
History Education Group

https://www.tolerance.org/classroomresources/lessons
https://www.teachtci.com/socialstudies/

http://www.harcourtschool.com/hss/0
4/

https://www.loc.gov/
http://historymatters.gmu.edu/
http://www.library.ca.gov/
https://www.archives.gov/
https://sheg.stanford.edu/historylessons
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Staff will design lessons and units based
upon the Health Framework/Physical
Education Framework for CA Public
Schools.

https://www.cde.ca.gov/ci/cr/cf/docu
ments/healthfw.pdf

Visual
and Staff will design lessons and units based
Performing Arts upon the California Visual and Performing
Arts Framework.
Global Cultures Staff will design lessons and units based
Enrichment
upon the goals described in this charter.

https://www.cde.ca.gov/ci/cr/cf/docu
ments/vpaframewrk.pdf

Health/Physical
Education

SocialPure Edge Curriculum
Emotional
Learning (SEL) DoveTail Toolbox
Community and
Self Advisory
Intellectual Virtues
Social Contract/Restorative Practices

https://www.cde.ca.gov/ci/pe/cf/docu
ments/peframework2009.pdf

http://pureedgeinc.org/curriculum/
https://www.berkeleyschools.net/wpcontent/uploads/2014/08/Toolbox_Bro
chure_6pp_130801.pdf
https://intellectualvirtues.org

See Appendix I for TACMO Social
Contract booklet.

Technology
As a 21st century Charter School, technology integration serves as an important support and
learning opportunity. Every teacher will have a laptop computer and a method for projection. Every
classroom will have sets of in-class computers as well as a secure Wi-Fi network for student use,
with appropriate Internet filtering to protect students from inappropriate content on the web.
Students will utilize computers and technology devices for interactive lessons and to complete
research and projects in core and enrichment courses. Students will also use computers for NWEA
MAP testing and CAASPP testing.
For classroom instruction, technology will be utilized regularly to research and present information,
supplement lessons, implement activities, and bring content material to life. Clovis Global Academy
expects to develop strong oral and written communication, and to educate global citizens who can
speak and engage confidently with others; technology is used to enhance the achievement of those
goals. Moreover, technology supplements (i.e. software or web-based educational resources and
lessons) will help provide additional avenues for differentiated and individualized instruction,
particularly in mathematics, reading, and language development.
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Academic Calendar
Figure 1.29, below, is the proposed academic calendar for Clovis Global Academy’s first year of
operation.
Figure 1.29: Draft 2020-2021 Academic Calendar
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Vacation and Holidays
Jul 3, 2020
Jul 4, 2020
Sep 7, 2020
Oct 22-23

Independence Day (obs.)
Independence Day
Labor Day
Fall Break

Nov 11, 2020
Nov 23 - 27
Dec 21 - Jan 1
Jan 18, 2021

Veterans Day
Thanksgiving Break
Winter Break
Martin L. King Day

Staff Development Days

End of Quarter

September 4, 2020
October 19, 2020
January 4, 2021
March 22, 2021

October 16, 2020
January 15, 2021
March 19, 2021
June 3, 2021

Feb 8, 2021
Feb 15, 2021
Apr 5-9
May 31, 2021

Lincoln's Birthday
Washington's Birthday
Spring Break
Memorial Day

First Day of School
Last Day of School
Parent Teacher Conferences
Wednesday - Early Release
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Every Wednesday is projected to be an Early Release day for all CGA students to facilitate time for
Professional Development and teacher collaboration in PLC’s. Students will be released at 2:00 PM
to allow teachers to meet for training and collaboration between 2:15 PM and 4:00 PM each week.
See Appendix M, “Daily Bell Schedule and Instructional Minute Count” for further detail regarding
the daily schedule. Figure 1.30, below, demonstrates that the proposed CGA academic calendar
and instructional day schedule included in Appendix M will provide our students with instructional
time that exceeds the California Department of Education’s requirements for charter schools
(https://www.cde.ca.gov/fg/aa/pa/instructionaltimetable.asp).
Figure 1.30: Instructional Minutes and Days Calculator
Grades
Offered
TK
K
1
2
3
4
5
6
7
8

Regular
Days
139
139
139
139
139
139
139
139
139
139

Instructional
Minutes
(Regular Day)
225
390
360
360
360
375
375
375
375
375

Early
Release
Days
36
36
36
36
36
36
36
36
36
36

Instructional
Total
Annual
Required
Instructional
Minutes
Instructional Instructional Instructional Minutes Beyond
(Early Release)
Days
Minutes
Minutes State Requirements
225
175
39375
36000
3375
305
175
65190
36000
29190
290
175
60480
50400
10080
290
175
60480
50400
10080
290
175
60480
50400
10080
290
175
62565
54000
8565
290
175
62565
54000
8565
290
175
62565
54000
8565
290
175
62565
54000
8565
290
175
62565
54000
8565

Parent Engagement
Research shows that learning best occurs when there is continual interaction and communication
between school, home and the community. "We cannot look at the school and the home in isolation
from one another; families and schools need to collaborate to help children adjust to the world of
the school. This is particularly critical for children from families with different cultural and language
backgrounds." (California State Board of Education Policy 89-01, 1994: Parent Involvement in
Education of Their Children). At Clovis Global Academy, parent involvement is another essential
component for developing and maintaining our positive school culture. Parents are welcome at CGA
and are a key part of the learning process.
Clovis Global Academy families and CGA staff will support the education of our students together.
When the actions and language of the home and the actions and language of the school are aligned
behind the shared goal of student success, achievement can rise. Enlisting parents as our partners
will be a priority for CGA staff. This partnership ensures the unique information and insight that
parents/guardians have about their children can be shared with the educators who work with them
to strengthen the connection between home and school. Our school staff will solicit information
from parents to know what families see as their child’s strengths and weaknesses, and to know if
there are ways we can better serve each student. We want to hear about the ways in which a family
might need support services or other aid. Reciprocally, our staff wants to share what we know with
parents for the benefit of the student. CGA educators will regularly communicate with parents and
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guardians to pass on praise, celebrate achievement, recognize personal triumphs, point out
resources, and ask for parent support when students struggle. The expertise and observations of
the educator are communicated with the families of our students to help improve the child’s school
experience and increase learning opportunities.
In addition, CGA staff wants the help of families to support the Charter School as it works to increase
student responsibility and impart the value of a quality education, by providing consistent
reinforcement of the academic and social lessons students are acquiring at CGA. Through Parent
Partnering, there is a running dialogue of open, honest communication and this makes Clovis Global
Academy a community where everyone is known, where no student is allowed to “slip through the
cracks.”
Since CGA is a bilingual learning community, the school will ensure schoolwide communications and
parent events are available in both English and Spanish or other languages to the extent required
by law. Classroom teachers will send home weekly class newsletter communications and the school
will send a schoolwide newsletter to the community at least monthly. The schoolwide newsletter
will include information about school events, important dates, and academic information as
appropriate.
Since the CGA culture involves a community of staff, parents, and professionals dedicated to
empowering students to achieve their goals, the faculty will work with families to strengthen
parental support and open the doors for parents to contribute to the school community. Learning
outcomes improve when parents or guardians actively participate in their child’s education. Parents
are viewed as valued partners at CGA and are invited to volunteer in the classroom, participate in
Charter School committees and events, and attend Board meetings. CGA will make every effort to
hire front office staff who are bilingual/ biliterate, or multilingual, to be able to respond, build
relationships, and work effectively with the families in the community.
Parents and guardians will be invited to participate in Parent Conferences at least once per year for
every student. Additional conferences will be held should the faculty deem meetings necessary to
ensure student academic and/or behavioral success. The conferences will ensure communication
about the home and classroom experience to help the faculty and families work together to ensure
the best possible learning program for each student. Academic and behavior information will be
shared with families at the meetings, and the team will discuss strategies to help the students meet
academic success. Teachers will also communicate through Report Cards and provide parents
information on the school website.
Regular opportunities and events for parent participation will be presented by the school
community to ensure families are actively engaged in students’ academics and to share in
celebration of our students’ progress. Classrooms will invite parents to participate in class-level
showcases of student learning and also to attend schoolwide events such as Back to School Nights
and Open Houses. As a part of the Global Cultures coursework, families will also be invited to attend
exhibitions of student learning, such as presentations, performances, and other showcases of other
student learning. Classroom teachers and/or the administration will also provide opportunities for
approved parent volunteers to assist in the classroom, chaperone school field trips, contribute to
school events, and/or to serve on purposeful committees.
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CGA will engage parents, teachers and community leaders to meet on a periodic basis to advise on
the operations of CGA, with the purpose of increasing student achievement, sense of belonging to
a greater learning community, and pride in how students are demonstrating their learning. Formal
governance structures such as the School Advisory Council/ School Site Council and English Learner
Advisory Council are outlined in Element 4.
Additionally, CGA leadership will encourage the establishment of a Parent Teacher Organization
(“PTO”) which consists of parents, teachers, and any other staff member interested in participating.
The PTO will help build community and a spirit of volunteerism throughout the school, by planning
ongoing events for students and families, supporting school fundraisers, and helping to organize
volunteers to support school and classroom functions as needed by the school. The PTO will meet
monthly to ensure regular communication between parent liaisons and faculty members, and to
help ensure parents are actively supporting school functions and helping strengthen community
throughout the year.
In addition to informational or family support meetings, the school will host meetings at key times
to both share information relating to school goals and academic progress, and to solicit input from
families for the development and refinement of the school program. For example, the school will
solicit family input in the development of goals, actions, and services to strengthen our annual Local
Control and Accountability Plan (LCAP). The school will also send out an annual climate survey for
families to anonymously share feedback about school happenings and to suggest areas for
improvement.
CGA shall not require a parent or legal guardian of a prospective or enrolled student to perform
volunteer service hours, or make payment of fees or other monies, goods, or services in lieu of
performing volunteer service, as a condition of his/her child’s admission, continued enrollment,
attendance, or participation in the Charter School’s educational activities, or otherwise discriminate
against a student in any manner because his/her parent cannot, has not, or will not provide
volunteer service to CGA.

Meeting the Needs of All Students Including Special Populations
CGA’s instructional philosophies of bilingual education and constructivism, and its guiding principles
and practices outlined in the CGA Instructional Framework promote equal access to the curriculum
for all learners across the achievement continuum. Previous sections of this charter have described
the effectiveness of our instructional methods with every student subpopulation, indicated the
extensive research supporting CGA’s instructional design, and provided description of how our
methods will be implemented. In this section, we highlight the specific practices, derived from our
program design and consistent with our philosophy, which are not only effective in general,
essential to the development of the whole person, but they form our foundational approach to
meeting the needs of all students, including those with various exceptionalities or special learning
considerations.
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1. Affirming identity and building self-esteem: CGA will promote environments which welcome and
embrace the diversity of learners, will value and use the diversity of linguistic and cultural
perspectives, to enhance learning. We will partner with parents to establish understanding of how
to best collaborate to achieve goals. CGA will take an asset-based, or strengths-based, approach to
working with all parties.
2. Valuing prior knowledge: CGA teachers will explicitly activate learners’ prior understanding, use
their knowledge of learners’ prior understanding to differentiate tasks and activities that will build
up the further background knowledge necessary for new learning to occur, plan for differentiation
based upon learner needs/profiles, and plan for the time and the strategies necessary to activate
and build upon background knowledge when planning a unit of work or lesson.
3. Scaffolding: CGA teachers will scaffold new learning to help learners understand text and tasks,
foster learners’ increasing independence in taking responsibility for developing strategies for their
own learning, and help provide a more concrete, and less abstract, context for understanding. For
example, teachers will use visual aids, demonstrations/simulations, dramatization, small, structured
collaborative groups, supportive teacher language, and, when appropriate, will allow the use of
students’ mother tongue or the student’s best language to develop ideas/brainstorm and initial
plans.
4. Extending learning: As learners progress, they are required to read and write increasingly
sophisticated texts and academic language in the content areas of the curriculum. CGA teachers will
help students extend their learning by combining high expectations with numerous opportunities
for learner-centered practice and interaction with cognitively rich materials and experiences.
Teachers will provide opportunities for learners to experience the enjoyment of reading and to be
aware of a wide range of genres for writing. Teachers will use assistive technology and software to
enable learners to access curriculum or material so all students can engage with the content
meaningfully.

Multi-Tiered Systems of Support (MTSS) Approach
CGA will apply Multi-Tiered Systems of Support (MTSS) as a systematic approach to support the
outcomes of the CGA model for all students. MTSS will be applied as a preventative and problemsolving model to provide high-quality instruction and interventions matched to student need, for
frequent progress monitoring to make informed decisions to adapt instruction or goals, and to
measure response data following important educational decisions.
CGA staff will use the 3-Tiered MTSS framework to identify and proactively use school resources to
prevent student misbehavior and foster academic success, and also to responsively assist in repair
or remediation, when students exhibit behavioral or academic challenges. CGA’s MTSS model will
create a strong and positive school and classroom climate, promoting an asset-based approach, and
supporting the diverse learners in the school. Additionally, Restorative Practices will be used as a
problem-solving approach to prevent inappropriate student behaviors through the teaching and
reinforcing of appropriate behavior. CGA will utilize a range of interventions to systematically
support students based on the demonstrated level of need. This allows CGA to address the role of
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the environment and to fully utilize school resources germane to the development and
improvement of academic or behavioral results.
The CGA Multi-Tiered System of Support model not only assists the Charter School in preventing
and responding to student needs, but it also creates a framework which can be continuously
improved, and establishes a structure for data-based problem-solving and decision-making to
address the academic, behavioral, or social-emotional needs of students. Through this system of
supports and interventions, the classroom teacher identifies the academic and/or behavioral
concerns and implements research-based interventions that may become increasingly intensive,
depending on the level of concern and the student's response to the intervention.
Students who do not reach assessment benchmarks require strategically differentiated
intervention. Establishing an effective intervention system for students who are not meeting
benchmarks is a critical component of the CGA educational program. CGA designs interventions
around the MTSS, three-tiered approach, as indicated in Figure 1.31, below.
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Figure 1.31: CGA’s Multi-Tiered System of Supports (MTSS) Framework
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Behavior/Social-Emotional
Both
Academic
Individual Counseling
• IEP
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technology
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Behavior Intervention Plans
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• Push-in or pull-out intervention
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instruction
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intervention support
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Behavior Plan/ Reward System • Intervention services
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Social Skills Group
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Assemblies
• Targeted referrals:
Vision/Hearing
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• Reading Buddies
Appendix I)
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Supporting Academically Low Achieving Students
The classroom teacher will inform parents of arising concern/s, implement interventions, collect
data, and monitor student progress. When additional guidance and support is necessary the teacher
may consult with other site staff, including but not limited to school administration, the Education
Specialist, or other Intervention staff, to gain new perspectives on the student's needs and gather
additional intervention strategies.
Students are identified as academically low achieving based on the following criteria:
• performs below “met standard” on CAASPP tests; or
• performs below grade level standards on the diagnostic assessments; or
• based on teacher observation; or
• based on parent request.
The following assessments will be used by the teachers to determine needs for additional
intervention:
• Northwest Evaluation Association (NWEA) Measures of Academic Progress (MAP) scores
• ELPAC scores
• CAASPP scores in ELA and mathematics (SBAC testing for students in grade 3 - 8)
• CAASPP scores in Science (CAST for students in grades 5 and 8)
• HMH Logramos for Spanish Reading and Language Arts
• Diagnostic assessments, such as EDL2, DRA, Achieve 3000, and FLOSEM
• Formative and summative assessments (content and language) given by classroom teachers
Differentiated instruction and push-in or pull-out Intervention services are provided to academically
low achieving students, and assessment data for these pupils is tracked to determine the
effectiveness of the provided interventions. Additionally, any student may be referred to the CGA
Student Success Team (“SST”), which usually consists of parents, teachers, school support personnel
and an administrator to further examine the student's academic, behavioral and social-emotional
concerns and determine further interventions, strategies to implement, or school resources to
support the students’ improved performance. CGA implements the SST process within its MTSS
model in an effort to meet all student needs within the least restrictive environment, and provide a
free and appropriate public education to all students.
Parents will be informed in a timely manner when student achievement data suggests they may be
in need of intervention services. CGA will notify parents of the offered Interventions and the goals
we are working toward with their child. Whenever appropriate, these may be noted within an SST
process/plan. CGA will monitor the student achievement data for low achieving students, as
indicated in Element 3 of this charter, to ensure students are responding to interventions. In any
case where low achievement may suggest an underlying disability, CGA will fulfill its child find duties
and engage the family for further assessment as described in the section, “Supporting Students with
Disabilities” of this charter.
Interventions through the Multi-Tiered Systems of Support model will be implemented to ensure
any students needing additional support are provided with universal (Tier 1), secondary (Tier 2), or
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tertiary (Tier 3) supports as needed during the school day. All students have access to caring
teachers, support staff, and administrators, and support services are additionally available to
maintain social-emotional well-being.
For more information regarding how CGA will meet the needs of its low-achieving students, see the
section, “Universal Access to Differentiated Instruction/ Accommodations,” of this charter, where
we describe CGA’s commitment to utilize strategies recognized as effective for accommodating
students with disabilities with all learners, without requiring an IEP to do so (e.g. extra time, taking
breaks, “chunking” activities, additional scaffolds). This proactive commitment to provide
responsive supports to all learners as needed will help to ensure low achieving students can begin
to receive additional scaffolds in a timely manner, thus contributing to improved outcomes with this
student population.

Student Success Team (SST)
The Student Success Team (SST) is a general education function where a school-site team, typically
consisting of the student's parents/guardians, teacher(s), school administrator, and other key
participants, collaborate in developing a plan to support students in area(s) of concern. Participants
of the SST can also include counselors, doctors, social workers, law enforcement or others who can
provide information about the student's strengths, concerns, and strategies that have been
implemented in the past.
An SST referral or request may be made by a parent, teacher, administrator, or Intervention staff
when the student has not responded to previous interventions or when there are urgent concerns.
The SST's purpose is to identify areas of concern that are interfering with the student's success in
the areas of academics, socio- emotional/behavior, attendance, or health. The SST reviews the
concern(s), plans strategies, organizes resources, and develops a plan of action to address student
needs. The SST may recommend accommodations to the student's program or request intervention
support from specialized staff. The team aims to develop a plan that meets the needs of the student
in the general education setting. Follow-up meetings will take place to monitor student progress
with the recommended accommodations or interventions in place. When more significant concerns
exist and there is a suspected disability, the team will refer the student for a 504 accommodation
plan or special education evaluation.

SST Protocol
Step 1: The Charter School personnel (teacher, support staff, administrator) or the parent requests
a referral to the SST. This referral includes information regarding specific concerns and previously
attempted interventions and accommodations. Parent is contacted and informed of referral.
Step 2: The team members review and collect information relevant to the student’s performance
and/or areas of concern. This information could include information provided in student’s
cumulative file, parent/teacher/administrator observations, grade reports, tests, homework,
attendance, parent information regarding the student’s academic and health history, teacher
reports, results of state/school academic assessments and a list of modifications or interventions
previously attempted.
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Step 3: The team establishes a meeting time when all members can participate and be actively
involved in the problem-solving process. A translator is arranged if needed.
Step 4: The SST meeting representatives summarize strengths and concerns, and discuss and
develop an action plan with accommodation to the student’s program or academic or behavioral
interventions. Modified accommodations and interventions are then documented and monitored
for success. The team brings: 1) completed evaluation forms, 2) appropriate work samples, 3) list of
interventions attempted, 4) and the student’s cumulative file.
Step 5: A follow up meeting is scheduled after enough time will have passed to determine the
success of the new SST plan and its listed interventions or strategies. The follow up meeting is
typically held within 4-6 weeks to allow the team to adjust the plan at that point, as needed, and to
come back together to discuss alternatives strategies to support the student’s needs. The SST
process may be iterated or repeated to refine the supports or approaches to intervention that are
most helpful for the individual child and to ensure all of the school’s resources are considered. The
SST process supports CGA’s commitment to serve students in the “Least Restrictive Environment”
as students receive an education appropriate to their learning needs. If a revised SST plan (which
includes individual interventions and strategies to accommodate learner diversity) remains
unsuccessful and the team is concerned of a suspected disability, the parent shall be offered an
assessment plan to evaluate the student for eligibility under the IDEA for Special Education services.
After testing, the student is determined to be eligible or ineligible for Special Education services.
Eligible students receive IEP goals and appropriate services are provided. Ineligible students may
continue in the SST process or be assessed for 504 eligibility, if warranted.
All throughout the SST process, open lines of communication will be maintained between CGA
administration, staff, and SELPA or District special education staff (as appropriate) as the SST process
is implemented.
The ultimate goal of the Clovis Global Academy is to provide a rigorous and enriching educational
program that prepares students to perform at or above grade level on a variety of assessment
measures, including standardized achievement tests, curriculum-embedded assessments, and
alternative assessments. Students who are not obtaining desired academic achievement levels or
who demonstrate behavior or social-emotional needs will be supported through a Multi-Tiered
System of Support, which incorporates various means to address areas of concern and develop skills
needed to meet grade level benchmarks.

Supporting Economically Disadvantaged Students
CGA will ensure economically disadvantaged students have appropriate academic and socialemotional supports and access to curricular materials. Staff will closely monitor this subgroup of
students to ensure students are equipped with the tools they need to be physically and emotionally
healthy, and to ensure they are making reasonable academic progress.
Strategies for socio-economically disadvantaged students draw heavily from our core belief that
when students are engaged in learning activities that encourage them to develop conceptual
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understanding and become bilingual and biliterate, then learning will be more meaningful and
empowering. CGA will strategically ensure that economically disadvantaged students develop
academic language. The dual language programming and differentiated small group instruction for
language development will help ensure students are making progress in academic writing and
discourse. Students who are economically disadvantaged need opportunities for enrichment and
support. CGA provides enrichment opportunities through a rich, well-rounded educational
experience as described in the section, “A Closer Look at Clovis Global Academy’s Three Pillar
Model.”
CGA recognizes that generational poverty plagues many families and communities, therefore,
students from low income households are at-risk of losing their range of opportunities within
American society, and in danger of becoming unable to access an economically secure lifestyle,
which can assist individuals to “lead a life of freedom, harmony, effectiveness, and happiness,” as
our Vision statement articulates.
Although childhood is generally considered to be a time of joyful, carefree exploration, children
living in poverty tend to spend less time finding out about the world around them and more time
struggling to survive within it. Poor children have fewer and less-supportive networks than their
more affluent counterparts; they live in neighborhoods that are lower in social capital, and, as
adolescents, are more likely to rely on peers than on adults for social and emotional support.
Children from low socio-economic status also have fewer cognitive-enrichment opportunities. They
have fewer books at home, visit the library less often, and spend considerably more time watching
TV than their middle-income counterparts do (Kumanyika & Grier, 2006 as cited in Jensen, 2009).
Students from poverty are especially reliant upon their public schools to provide “an enriching
environment.” Recent brain research suggests that our environment not only shapes our culture or
perspective, but our environment also contributes to the structural organization of our brains. A
lack of stimulation or unhealthful stimulation (whether that lack can be attributed to a
disadvantaged home or whether the lack is compounded by a less than whole educational
experience) can destroy potential.
Figure 1.32: Comparison of Neural Growth in Different Environments

117

The “achievement gap,” that is, the reliable trend of vulnerable ethnic and economic groups
consistently performing lower in standardized academic assessments than children with more social
and financial advantages, is disturbing to the entire field of education. Students of color and
students from low income households trail behind their white and more affluent counterparts as a
group. If we know that families in poverty cannot provide as much enrichment or healthy neural
stimulation and intellectual modeling to their children as middle and upper class families can due
to the constraints and challenges of poverty, it makes sense to offer an enriched curricular and
instructional experience to these children as a targeted compensation. Children who face the
challenges correlated with an impoverished home environment frequently lack social-emotional
supports and cognitive-enrichment opportunities. Our instructional program provides these in a
very thoughtful manner.
Clovis Global Academy students not only enjoy a broad course of study and benefit from academic
breadth, but they also experience gifted education teaching tools that are the best practices in
intellectual and talent- development. These add depth, complexity, transdisciplinarity, applicability,
and dimensionality to learning experiences (e.g. lesson content) and equip learners to be meaningmakers, independently able to go on learning in the absence of a teacher because students acquire
the tools of inquiry and connection-making. As Figure 1.32 suggests, an enriched experience primes
the brain for further learning; the more one learns, the more one becomes able to learn and make
connections. The CGA learning environment, with its broad course of study including DLI/SLE and
enriched curriculum, and its transformative teaching methods, is ideal for fostering neural growth
and health, thus increasing the learning capacity of its pupils.
Relationships are always a key factor in student success, and CGA understands that relationships
with students and families from low income households need to be intentionally developed.
Through welcoming parent communications, parent conferences, and the aspects of the CGA model
described in the section, “Small, Safe School Culture,” CGA staff members will maintain positive
relationships with families to ensure proactive communication, home-school connections, and
access to and understanding of school supports.
CGA will ensure all students, particularly economically disadvantaged students, have access to
instructional materials and any other materials needed for successful learning. Computers and
needed technology will be available for check out for use after hours, to ensure all students have
access to technology. Additional materials and school supplies may be made available to students
and families to ensure students feel prepared and equipped for learning. CGA also plans to
participate in the School Lunch Program, and will offer Free and Reduced Price Meals to ensure our
students are well fed and nourished.
As economically disadvantaged students will be closely monitored for academic success and
emotional health, staff will intervene as needed when students are “at risk.” Interventions through
the Multi-Tiered Systems of Support model will be implemented to ensure any students needing
additional support are provided with universal (Tier 1), secondary (Tier 2), or tertiary (Tier 3)
supports as needed during the school day. All students have access to caring teachers, support staff,
and administrators, and support services are additionally available to maintain social-emotional
well-being.
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Additionally, any student may be referred to the CGA Student Success Team (“SST”) to further
examine the student's unique academic, behavioral, and social- emotional concerns to determine
further interventions, strategies to implement, or school resources that can support the students’
improved success at school. CGA implements the SST process within its MTSS model in an effort to
meet all student needs within the least restrictive environment, and provide a free and appropriate
public education to all students.

Supporting Academically High-Achieving Students
CGA offers a rigorous academic program encompassing dual language instruction. A continual
academic challenge is built into the educational program as students learn content in two languages.
Teaching is designed around inquiry-based learning experiences that are often open-ended or offer
an opportunity for student “voice & choice,” permitting a student to develop deeper and more
extensive projects according to their individual capacity.
High achieving students are identified using multiple sources of assessment data (interim
assessments, reading levels in English or Spanish, teacher and parent observations, etc.).
Appropriate extensions or challenges are provided to these students, and parents of high achieving
students are kept informed through report cards, 1:1 communications, and through participation in
the SST process, as needed.
The thematic units of inquiry provide an excellent opportunity for students in need of further
enrichment to conduct research, and to explore and analyze conceptual ideas and content matter
at a deeper level. Students will connect thematic ideas and utilize higher level thinking skills.
Through the units of inquiry, students will solve transdisciplinary problems and explore and deepen
concepts through independent work, and work with homogeneous and heterogeneous groups of
peers. Collaborative learning becomes a tool for specialization on some projects, so a student who
is gifted in one area can contribute a particular expertise to the project, acknowledging that
students can be gifted in a multiplicity of modalities or content areas.
The philosophical assumption of Clovis Global Academy is that it is preferable for students to learn
content through constructivist teaching practices, and that this kind of learning environment is more
likely to develop higher level thinking skills and yield the kind of meaningful, long-term retention of
knowledge that we aim to achieve.
“The normal school curriculum calls for a 70/30 split between time spent on teaching basic
skills and time devoted to higher cognitive learning, such as reasoning, drawing inferences
and reaching conclusions. The gifted child seems to need the reverse emphasis. (Ramos,
1975)
By relying heavily on constructivist practices, the Clovis Global Academy teacher reverses this typical
split, and affords students the opportunity to grapple with more complex thinking tasks regularly.
Constructivist learning experiences, concept-based thematic learning units, and a rigorous
curriculum that includes dual language immersion make Clovis Global Academy a school that is
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consistent with the best practices for gifted learners, providing every child with a broad course of
study such that it affords the child opportunities to experience instruction in their talent area(s), as
well as instruction in disciplines that might not come as naturally. Supported struggle is built into
the CGA school design, thus high achieving students and gifted learners both will enjoy the chance
to grow within the CGA learning environment. The Charter School is conducive to the development
of gifted and/or high-achieving students, giving them multiple avenues for self-expression, and also
the chance to experience supported challenge within a welcoming school culture, where diversity
is celebrated.
Enrichment activities and exhibition projects will also provide opportunities for academic
challenges. CGA will encourage students to participate in activities outside of the classroom to help
enrich student learning and develop students’ leadership attributes, such as participating in clubs,
becoming leaders in student government, tutoring younger students, helping to plan and run school
events, becoming ambassadors for Charter School tours, and representing CGA in outside events
like fundraisers and TV or radio interviews. Students may also compete in the annual Spelling Bee
or the school talent show, and can work with the Principal/Superintendent to form other
clubs/activities to exercise growing leadership capacity and to engage their peers in the CGA
community.
For more information regarding how CGA will meet the needs of its high-achieving students, see the
section, “Universal Access to Differentiated Instruction/Accommodations,” of this charter, where
we describe CGA’s commitment to provide differentiated instruction, including strategies
recognized to be effective for gifted learners, in all classrooms, with all learners. This practice orients
our staff to the priority of providing student-responsive curriculum and instruction, including gifted
education methods. This school commitment will promote the high achievement of all learners.

Supporting English Learners
The learning environment at CGA is designed to honor language and culture as assets and students
will be encouraged to learn about each other’s language and culture while in a safe, linguistically
diverse environment. CGA views multilingualism and cultural proficiency as strengths of a 21st
Century learning environment.
The CGA approach in supporting English learners is designed based on guidance from the California
English Learner Roadmap, the California English Language Arts/English Language Development
Framework, the CA CCSS for ELA, and the CA ELD standards. While all students at CGA are language
learners, CGA will pay special attention in supporting English Learners through daily integrated and
designated English Language Development. CGA will meet all applicable legal requirements for
English Learners as they pertain to annual notification to parents, student identification, placement,
program options, core content instruction, integrated and designated ELD, teacher qualifications
and training, assessment and monitoring of English learners, reclassification processes, monitoring
and evaluating program effectiveness, and standardized testing requirements. CGA will implement
policies aligned to guidance from the CDE as to ensure proper placement, evaluation, and
communication regarding ELs and the rights of students and parents.
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As part of the student recruitment/marketing and enrollment process, CGA will describe the Dual
Language Immersion (DLI) and Spanish Language Enrichment (SLE) models available for students
enrolling in grades TK, K, or 1st grade (DLI), or grades 2nd- 5th (SLE).
At the core of dual language immersion research is data that supports the efficacy of such
educational program in second language acquisition (Genesee, Lindholm-Leary, Saunders &
Christian, 2006; Howard, E. R., Christian, D., & Genesee, F, 2004; Lindholm- Leary & Hernandez,
2011; de Jong 2016). Research shows that English Learners attending Dual Language Immersion
schooling for 6 years (Grades K-5) are able to completely close the achievement gap, reaching gradelevel achievement in English and continuing at or above grade level with each succeeding year
(Thomas and Collier, 2017). It is the expectation that CGA graduates finish their tenure with a high
level of proficiency and biliteracy in Spanish and English; and hence, greater access to all available
college and career pathways.
Primary language instruction is a critical component of Clovis Global Academy's pedagogical
instructional design. Instruction in the primary language allows English learners to learn grade- level
content in their native language as they acquire academic English language skills. Families of CGA
students elect to enroll their children at the charter school, fully aware of the school's unique
pedagogical design. By making the choice to be in a dual language bilingual education program,
families waive their participation in more traditional options such as Structured English immersion,
English language mainstream, etc.

English Learner Instruction
Every teacher at CGA will have either a valid California Teaching Credential with an English Learner
Authorization or a valid California Teaching Credential with a Bilingual Authorization, and will have
passed state requirements to provide instruction to English Learners. All CGA teachers share the
responsibility of supporting English Learners though well-designed instruction that integrates
content and language development. Every English Learner will receive daily integrated and
designated English Language Development, as outlined by the California ELA/ELD Framework.
Designated ELD will be aligned to the proficiency level of the English Learner and will utilize the
Benchmark ELD materials, which is built into and supported by the Benchmark English Language
Arts and Spanish Language Arts curriculum. English Learners shall have access to grade level core
curriculum at all times.
Teachers will receive ongoing professional development in California ELA and ELD standards
framework. Additionally, teachers will receive ongoing professional development to support
integrated and designated ELD instruction such as Guided Language Acquisition Design (“GLAD”),
Scaffolds for Success, or QTEL (Quality Teaching for English Learners). Instruction will be designed
to make content comprehensible for English Learners through strategies such as Total Physical
Response (TPR), the use of visuals and realia, and other SDAIE (Specially Designed Academic
Instruction in English) strategies. Based on guidance from the ELA/ELD Framework and the ELD
standards, instruction should be designed to provide students with linguistic supports to make
content comprehensible, provide students with linguistic supports to actively participate, and
develop students’ skills in English grammar and syntax.
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CGA teachers and key instructional staff receive annual, external achievement data delineating EL
students' status and recent performance in state assessments. In addition, internal benchmark
results (e.g. DRA/ EDL2, and NWEA MAP) are reviewed. Teachers analyze their EL student needs and
plan grouping and instruction accordingly. CGA teachers utilize all of the previously described
instructional principles and practices to guide their work with all students, including English
Learners. Additionally, CGA teachers keep the following strategies in mind to provide appropriate
support and accommodation for English Learners and Ever EL’s:
●

●

●
●
●
●
●

●
●
●
●

●

Building academic vocabulary in designated ELD that builds into and from the content
and supports integrated ELD (For more information on integrated and designated ELD, see
Figures 1.33 and 1.34, in this section, below.)
Linguistic supports and scaffolds aligned to student proficiency levels to provide
appropriate support and access to participation in oral and written academic discourse
Modeling, demonstrations, simulations, visuals, and use of realia
Manipulative materials and hands‐on materials
Repetition and review of concepts and vocabulary within a well-articulated, spiraled
curriculum
Choice of resources, tasks, and language production options, whenever appropriate to the
learning goals and needs of students
Active participation in various individual and small/whole group configurations
Print‐rich environment, including thoughtful selection of reading materials that affirm the
value of student backgrounds and cultures and additionally support student inquiry and
research
Authentic and meaningful tasks, opportunities to make connections between learning and
real‐life experiences or relevant/current events
Integration of listening, speaking, reading and writing tasks with content areas
Assessment and monitoring of progress toward standards and frequent checks for
understanding/informal assessments
Explicit instruction in key skills for gaining meaning from context (e.g., preview, scanning,
skimming, using headers, etc.) and reading comprehension skills (i.e. visualizing, predicting,
summarizing, questioning, relating, etc.)
Multiple mediums, such as audio, electronic, visual, and art will be relied upon to present
information to English Language Learners, since research shows that children acquire
language faster when presented through various models (Clancy, M. & Hruska, B., 2005).

In addition to quality instruction within a Spanish-English bilingual program context, Clovis Global
Academy implements a variety of strategies designed to meet the needs of English learners.
Teachers receive training in strategies designed to effectively teach content and language to English
learners.
Figures 1.33 and 1.34, below, illustrate how ELD instruction and language instruction for content
learning, the designated and integrated ELD model accordingly, is defined today within the Common
Core State Standards and new subject matter standards, such as the Next Generation Science
Standards (NGSS).
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Figure 1.33: Designated and Integrated Models for ELD in the Classroom

Designated ELD

Integrated ELD

ELD

CONTENT

Teach new language

Teach new content

Recycle/review/practice familiar content

Recycle/review/practice familiar language

Use 2012 ELD standards to guide instruction

Use content standards to guide instruction

•

Forms and functions

•

Literacy, Science, Social Studies, Math

•

Differentiated instruction according to
proficiency level of EL students.

•

“Sheltered strategies” to make content more
accessible

Figure 1.34: Diagram indicating the relationship between Integrated and Designated ELD
with/within the core content areas
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CGA will provide both integrated ELD and designated ELD to students, as indicated in Figure
1.21 and 1.24, the Language of Instruction charts for the DLI and SLE programs at CGA, and as
described by Figure 1.33 and 1.34 directly above. To support this, CGA teachers may use small
grouping, co-teaching, or deployment in order to ensure designated ELD is provided in a
manner that allows English Learners to make adequate progress in their acquisition of English
language fluency.

Home Language Survey & EL Placement Criterion
CGA will administer the home language survey upon a student’s initial enrollment into the school
as part of the enrollment process.
The Home Language Survey (HLS) will ask the following questions:
1. What language did your child first learn to speak?
2. What language does YOUR CHILD use the most at home?
3. What language do you use most frequently to speak to your son/daughter?
4. What is the language most often spoken by adults in the home?

CGA staff reviews the results of the HLS to determine a student’s status either as:
1) English Only (EO) if the answers to the four questions on the HLS are "English." The student
will be categorized as English Only; or,
2) Fluent English Proficient (FEP) if the answer to only question four is a language other than
English. The language other than English from the HLS must be entered into student
information system as the primary language.
3) To Be Determined (TBD) if the answers to any of the first three questions on the HLS
indicate a language other than English, or a combination of English and another language.
Any student who indicates that their home language is other than English will be tested
with the English Language Proficiency Assessments for California (“ELPAC”) to measure
his/her level of English proficiency.

Parents hold the right to amend their response to the HLS at any time. However, if the student has
already been administered the Initial ELPAC, any changes to the HLS will not affect the student's
official language classification. If the parent amends the HLS prior to Initial ELPAC administration,
CGA will honor the changes made.
For students who transfer from other schools, CGA staff will contact the previous school for student
records as well as check the student language status on CALPADS. Upon analysis of the combined
data sources, CGA staff will follow the state protocol in notifying parents and setting up students
for appropriate state assessments.
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State Assessment
Initial ELPAC: Students with a "TBD" determination after HLS review are assessed on their English
language proficiency level with the Initial English Language Proficiency Assessment for California
(ELPAC). The initial ELPAC is used for students who have not yet taken any previous state English
language tests (CELDT/ELPAC) and who have not yet been classified as an English Learner.
Administration of the initial ELPAC occurs within 30 calendar days at the beginning of the school
year, or within two weeks of the student's enrollment
The test evaluates listening, speaking, reading, and writing in English. The Initial ELPAC scores
students at three (3) different English proficiency levels. They are Novice, Intermediate, and Initial
Fluent English Proficient (IFEP). Proficiency levels (Novice, Intermediate and IFEP) were developed
for each skill area and for the overall score. The overall score is derived by combining the skill area
scores. The initial ELPAC is scored locally by the school site using the ELPAC LST (Local Scoring Tool).
Based on the student's overall initial performance, they may be classified as:
1. An Initially Fluent English Proficient (IFEP): No further testing is necessary.
2. An English Learner (EL) – If a student scores below IFEP, they are classified as an English Learner and
must be annually assessed with the summative ELPAC until the student meets the eligibility
criteria for reclassification and is Reclassified to Fluent English Proficient (RFEP); or,

Pupils receiving Special Education services or those with a 504 Plan will be administered the Initial
ELPAC assessment with accommodations, modifications, or an alternate assessment, as specified in
their IEP or 504 Plan.
Proper notification of overall performance results to families is completed within the 30 days of
enrollment window.
Summative ELPAC: All students with "EL" designation take the summative ELPAC every spring
between February and May until they are reclassified as English proficient. The Summative ELPAC is
used to assess EL students' progress towards mastery of the English language, as well as to fulfill
Every Student Succeeds Act (ESSA) federal requirement. ELPAC assessment includes all four
language domains: Listening, Speaking, Reading, and Writing. Overall scaled scores fall within levels
one through four. These four ELPAC performance levels are aligned with the 2012 California ELD
Standards. EL students are leveled in three ways per the following Proficiency Level Descriptors
(PLDs): 1) Emerging, 2) Expanding, and 3) Bridging.

125

Figure 1.35: Connecting the ELPAC Summative Assessment General Performance Levels (1-4 scores)
to the 2012 ELD Standards (Emerging- Expanding- Bridging)

As published in the 2012 ELD Standards Publication from the California Department of Education
(CDE), the Proficiency Level Descriptors (PLDs) below provide an overview of the stages of English
language development through which English learners (ELs) are expected to progress as they gain
increasing proficiency in English as a new language. CGA teachers consider these descriptors as a guide
in curriculum planning and instructional delivery for ELs during designated and integrated English
language development to ensure appropriate differentiation.
Emerging: Students at this level typically progress very quickly, learning to use English for
immediate needs as well as beginning to understand and use academic vocabulary and other
features of academic language.
Expanding: Students at this level are challenged to increase their English skills in more contexts
and learn a greater variety of vocabulary and linguistic structures, applying their growing
language skills in more sophisticated ways that are appropriate to their age and grade level.
Bridging: Students at this level continue to learn and apply a range of high-level English
language skills in a wide variety of contexts, including comprehension and production of
highly technical texts. The "bridge" alluded to is the transition to full engagement in gradelevel academic tasks and activities in a variety of content areas without the need for
specialized ELD instruction. However, ELs at all levels of English language proficiency fully
participate in grade-level tasks in all content areas with varying degrees of scaffolding in
order to develop both content knowledge and English.
The CGA dual language bilingual education program pedagogical design is aligned with the CA ELD
Standards, which expect students to not just learn English in isolation, but rather in a constructivist
and meaning-centered way.

Monitoring English Learner Progress
Clovis Global Academy will create an EL Dashboard that holds all our school data for English
Learners. This document will contain identification date, services provided, program utilized, and
how we have evaluated these students, including the assessments specified in Appendix N, “CGA EL
Reclassification Process & Criteria.” The ELPAC will be used to monitor student English Language
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development. As a school, we will monitor achievement levels on the English Language Content
Standards and as we track this data, we will provide additional support for students who are not
progressing through ELD levels. CGA will track the levels at which students are performing in
reading, listening, speaking, and writing.
Students who have been identified as English Learners and who receive additional, targeted
support, will be assessed each trimester on the ELD Proficiency Level Continuum, using the
California ELD Standards and the ELD assessments in the Benchmark curriculum. This information
will guide teachers in differentiating instruction to support EL progress.
Tracking and monitoring this data will assure our staff of ongoing student progress, and enable the
effective deployment of resources to facilitate the English language acquisition and the academic
success of CGA’s English Learners. Additional support for English Learners will come in a variety of
forms: small group, pre-teaching vocabulary, one-on-one support, Basic Interpersonal
Communicative skills (BICS) and Cognitive Academic Language Proficiency (CALP) support, use of
technology for literacy support, echo reading and choral reading, increasing collaborative time to
increase interaction, and extension of support resources to continue at home.
In each English Learner’s cum folder, CGA will also maintain the student’s Home Language Survey,
ELPAC results, Reclassification Forms, and Year 1-Year 4 monitoring forms. CGA will provide
differentiated instruction and/or push-in or pull-out intervention supports for any students scoring
“Standard Not Met” or “Standard Nearly Met” in English Language Arts on the CAASPP. Within CGA
student Report Cards, teachers will include progress reports to parents on the growth of EL English
proficiency.
Staff will monitor reclassified English Proficient students for four years following redesignation.
CGA will consider EL student assessment results and reclassification rates as indicators of program
effectiveness, and staff will make adjustments to program elements, such as curricular materials or
instructional strategies, in response to EL student achievement results from the multiple methods
indicated in our Reclassification Criteria.

EL Students Within DLI and SLE Programming
While the state monitors schools’ reclassification rate in the aggregate across all grades in a given
year, this method of monitoring program effectiveness is not aligned to dual language immersion
programming best practices, which recognize stages of growing biliteracy as indicated in Figure 1.36,
below. Figure 1.36 illustrates the expected growth of student biliteracy for students within the
50/50 Dual Language Immersion program. By the end of Stage 3/Grade 8, students are expected to
achieve full bilteracy, and CGA’s goal is to have the majority of EL students who began the DLI
program as kindergarteners become English proficient and qualify for reclassification. School-wide,
we expect a high rate of reclassification by the end of Stage 3/ Grade 8. In the interim, CGA will
monitor students’ ELPAC results at critical junctures (end of Stage 1/Grade 3, end of Stage 2/ Grade
6, end of Stage 3/ Grade 8) to ensure student progress is continual.
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Figure 1.36: Biliteracy Grade Span Progression Within the DLI Program Strand

Clovis Global Academy will determine targets for ELPAC results in Listening, Speaking, Reading,
Writing subsections after its initial academic year (baseline) data is available. Additionally, CGA will
monitor its reclassification rates by the end of Grade 8 to inform continual programmatic
improvements to ensure an effective DLI program.
For EL students in CGA’s Spanish Language Enrichment (SLE) program strand (those entering 2nd5th grade in 2020-21), Figure 1.36 does not apply. For these students, CGA will monitor the
aggregate reclassification rates over time and CGA will determine targets for improvement with
these students after its initial academic year (baseline) data is available.

Reclassification Procedures
Reclassification procedures utilize multiple criteria in determining whether to classify a pupil as
proficient in English including, but not limited to, all of the following:
●

Assessment of language proficiency using an objective assessment instrument including, but
not limited to, the ELPAC. Per CDE guidelines, an ELPAC score of 4 overall will meet the CGA
requirement for consideration for reclassification.
● Participation of the pupil’s classroom teachers and any other certificated staff with direct
responsibility for teaching or placement decisions of the pupil to evaluate the pupil’s
curriculum mastery.
● Parental opinion and consultation, achieved through notice to parents or guardians of the
language reclassification and placement including a description of the reclassification
process and the parents’ opportunity to participate, and encouragement of the participation
of parents or guardians in the reclassification procedure including seeking their opinion and
consultation during the reclassification process.
● Comparison of the pupil’s performance in basic skills against an empirically established range
of performance in basic skills based upon the performance of English proficient pupils of the
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same age that demonstrate to others that the pupil is sufficiently proficient in English to
participate effectively in a curriculum designed for pupils of the same age whose native
language is English.
For further information on the reclassification process, see Appendix N, “CGA EL Reclassification
Process & Criteria.”

Monitoring and Evaluation of Program Effectiveness
CGA evaluates the effectiveness of its education program for ELs by:
●
●
●
●
●
●

Adhering to Charter School-adopted academic benchmarks by language proficiency level
and years in program to determine annual progress
Adhering to the four principles outlined CDE English Learner Roadmap
Adhering to the CDE ELA/ELD Framework and ELD Standards
Monitoring teacher qualifications and the use of appropriate instructional strategies based
on program design
Monitoring student identification, placement, and progress via EL Dashboard and
redesignation rates
Monitoring availability of adequate resources.

In addition, the English Learner Advisory Council (ELAC) will advise the Principal/Superintendent and
the School Advisory Council/School Site Council. For more information about the CGA ELAC, see
Element 4, section, “English Learner Advisory Council (“ELAC”).”

Supporting Students with Disabilities
The Charter School recognizes its responsibility to enroll and support all students, regardless of
disability, and pledges to work in cooperation with a Special Education Local Plan Area (“SELPA”) in
conformity with Education Code Section 47641(a) and in order to ensure a free and appropriate
public education is provided to all students with special needs.
The Charter School shall comply with all applicable state and federal laws in serving students with
special needs, including, but not limited to the Individuals with Disabilities in Education
Improvement Act 2004 (“IDEA”), Section 504 of the Rehabilitation Act of 1973 (“Section 504”), Title
II of the Americans with Disabilities Act (“ADA”) and any other civil rights law enforced by the U.S.
Department of Education Office of Civil Rights (“OCR”).
The following description regarding how special education and related services will be provided and
funded is being proposed by the Charter School for the sole purpose of providing a reasonably
comprehensive description of the special education program in the charter petition, in accordance
with Education Code section 47605(b).
The Charter School shall be its own local educational agency (“LEA”) and shall apply directly for
membership in a SELPA in conformity with Education Code Section 47641(a). The Charter School
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shall consider membership in the following SELPAs: Fresno County SELPA and El Dorado County
Charter SELPA.
In the event the Charter School seeks membership in a different state-approved SELPA, the Charter
School shall provide notice to the District, the SELPA, and the California Department of Education
before June 30th of the year before services are to commence.
Upon acceptance in a SELPA, the Charter School shall provide the District evidence of membership.
The Charter School’s application and acceptance as an independent LEA member of a SELPA shall
not be considered a material revision to this charter. As an LEA member of the SELPA, the Charter
School shall receive state and federal revenues directly, in accordance with the SELPA’s allocation
plan.
The Charter School may seek resources and services (e.g. Speech, Occupational Therapy, Adapted
P.E., Nursing, and Transportation) from the SELPA, subject to SELPA approval and availability. The
Charter School may also provide related services by hiring credentialed or licensed providers
through private agencies or independent contractors.
For more information regarding how CGA will meet the needs of students with disabilities, see the
section, “Universal Access to Differentiated Instruction/Accommodations,” of this charter, where
we describe CGA’s commitment to provide accommodations, including strategies recognized to be
effective for students with disabilities, in all classrooms, with all learners. This practice orients our
staff to the priority of providing student-responsive curriculum and instruction, including methods
to support students who may have trouble otherwise accessing the learning in the classroom due
to disability. This school commitment will promote the high achievement of all learners. See also
Appendix F, “Accommodation Strategies to Ensure Effective Teaching and Learning of Students with
Disabilities.”

Section 504 of the Rehabilitation Act
The Charter School will be solely responsible for its compliance with Section 504 and the ADA. All
school facilities shall be accessible for all students with disabilities in accordance with the ADA.
The Charter School recognizes its legal responsibility to ensure that no qualified person with a
disability shall, on the basis of disability, be excluded from participation, be denied the benefits of,
or otherwise be subjected to discrimination under any program of the Charter School. A student
who has a physical or mental impairment that substantially limits one or more major life activities,
has a record of such an impairment, or is regarded as having such an impairment, is eligible for
protections under Section 504.
A 504 team shall be assembled by the Principal/Superintendent or other designated site
administrator and shall include the parent/guardian, teacher(s), the student (where appropriate)
and other qualified persons knowledgeable about the student. The 504 team shall review the
student’s existing records; including academic, social and behavioral records, and is responsible for
making a determination as to whether an evaluation for 504 services is appropriate. If the student
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has already been evaluated under the IDEA but found ineligible for special education instruction or
related services under the IDEA, those evaluations may be used to help determine eligibility under
Section 504. The student evaluation shall be carried out by the 504 team, which shall evaluate the
nature of the student’s disability and the impact upon the student’s education. This evaluation shall
include consideration of any behaviors that interfere with regular participation in the educational
program and/or activities. The 504 team may also consider the following information in its
evaluation:
●

Tests and other evaluation materials that have been validated for the specific purpose for
which they are used and are administered by trained personnel.

●

Tests and other evaluation materials including those tailored to assess specific areas of
educational need, and not merely those which are designed to provide a single general
intelligence quotient.

●

Tests are selected and administered to ensure that when a test is administered to a student
with impaired sensory, manual or speaking skills, the test results accurately reflect the
student’s aptitude or achievement level, or whatever factor the test purports to measure,
rather than reflecting the student’s impaired sensory, manual or speaking skills.

The final determination of whether the student is eligible for accommodations under Section 504
must be made by the 504 team in writing and notice is given in writing to the parent or guardian of
the student in their primary language along with the procedural safeguards available to them. If
during the evaluation, the 504 team obtains information indicating possible eligibility of the student
for special education per the IDEA, a referral for assessment under the IDEA shall be made by the
504 team.
If the student is found by the 504 team to be eligible for a 504 plan under Section 504, the 504 team
shall be responsible for determining what, if any, accommodations or services are needed to ensure
that the student receives a free and appropriate public education (“FAPE”). In developing the 504
Plan, the 504 team shall consider all relevant information utilized during the evaluation of the
student, drawing upon a variety of sources, including, but not limited to, assessments conducted by
the Charter School’s professional staff.
The 504 Plan shall describe the Section 504 disability and any program accommodations,
modifications or services that may be necessary.
All 504 team participants, parents/guardians, teachers, and any other participants in the student’s
education, including substitutes and tutors, must have a copy of each student’s 504 Plan. The site
administrators shall ensure that teachers include 504 Plans with lesson plans for short-term
substitutes and that he/she reviews the 504 Plan with a long-term substitute. A copy of the 504
Plan shall be maintained in the student’s cumulative file. Each student’s 504 Plan shall be reviewed
at least once per year to determine the appropriateness of the plan, needed modifications to the
plan, and continued eligibility.
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Services for Students under the “IDEA”
Clovis Global Academy recognizes its responsibility to enroll and support students with disabilities
who can benefit from its programs and who otherwise qualify for enrollment, and pledges to work
in cooperation with the Clovis Unified School District and the SELPA to ensure that a free and
appropriate education is provided to all students with exceptional needs.
Clovis Global Academy will comply with all applicable state and federal laws in serving students with
disabilities, including, but not limited to the Individuals with Disabilities Education Improvement Act
of 2004, Section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities Act,
California Education Code pertaining to special education in public charter schools, and any other
civil rights enforced by the U.S. Department of Education Office of Civil Rights (OCR). Furthermore,
CGA will comply with AB 602 and SELPA guidelines, policies, and practices, as well as all California
laws pertaining to special education students.
This section of the Clovis Global Academy charter petition describes the Charter School as its own
LEA for Special Education purposes, not an “arm of the district.” CGA recognizes that a Special
Education Memorandum of Understanding (“SPED MOU”) may be developed between the Charter
School and its authorizer, to further delineate or clarify the respective responsibilities of Clovis
Global Academy and its authorizer with regard to the funding and delivery of Special Education and
related services following charter authorization, if needed.
The Charter School shall provide services for special education students enrolled in the Charter
School. The Charter School shall follow SELPA policies and procedures, and shall utilize SELPA forms
in seeking out and identifying and serving students who may qualify for special education programs
and services and for responding to record requests and parent complaints, and maintaining the
confidentiality of pupil records.
The Charter School agrees to promptly respond to all SELPA inquiries, to comply with reasonable
SELPA directives, and to allow the SELPA access to Charter School students, staff, facilities,
equipment and records as required or imposed by law.

Staffing
All special education services at the Charter School shall be delivered by individuals or agencies
qualified to provide special education services as required by the California Education Code and the
IDEA. The Charter School shall ensure that all special education staff hired or contracted by the
Charter School are qualified pursuant to SELPA policies. Charter School staff shall participate in inservice training and other professional development opportunities relating to special education
(e.g., provided by SELPA, County, etc.).
The Charter School shall be responsible for the hiring, training, and employment of staff necessary
to provide special education services to Charter School students, including, but not limited to,
speech therapists, occupational therapists, behavioral therapists or aides, and school psychologists.
The special education program at CGA will be led and coordinated by the lead Education Specialist,
who will be directly responsible for ensuring that CGA is in compliance with all applicable special
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education laws and requirements. Experienced and certified special education teachers will be
employed to ensure that the unique needs of all students are met. Whenever possible, students will
be educated within the regular education classroom (least restrictive environment), unless the
nature of the disability requires a student's removal. In exceptional circumstances, when it is critical
to the student's academic progress, CGA may utilize pull-out services to aid the student's academic
success. Education Specialists will coordinate the direct instruction and inclusion of Special
Education students. Classroom teachers will be informed of their responsibilities for particular
students, trained and guided by the lead Education Specialist, other Education Specialist teachers
and/or the Principal/Superintendent of the Charter School on how to successfully meet those
responsibilities, and will implement any accommodations and modifications in the general
education classes in accordance with the students' Individualized Education Programs ("IEPs").

Notification and Coordination
The Charter School shall follow SELPA policies as they apply to all SELPA schools for responding to
implementation of special education services. The Charter School shall adopt and implement
policies relating to all special education issues and referrals.

Child Find Duty, Identification, and Referral
The Charter School understands its responsibility to ensure that all children with disabilities who
need special education and related services are located, evaluated, and identified, regardless of the
severity of the disability. This duty, required of all public school educators, is known as “child find.”
The Charter School has the responsibility to identify, refer, and work cooperatively in locating
Charter School students who have or may have exceptional needs that qualify them to receive
special education services. The Charter School shall implement SELPA policies and procedures to
ensure timely identification and referral of students who have, or may have, such exceptional needs.
CGA's intent is to participate in a comprehensive "child find" system to identify students who have
or may have exceptional needs. The Charter School anticipates that its systems for child find will
include various policies and practices, including, but not limited to the following:
• Post-matriculation intake practices that identify students with exceptional needs to help
ensure that the school is aware of all students who have identified special needs;
• Develop relations with all feeder local education agencies to request and obtain cumulative
files and other documents in a timely fashion;
• Staff development and training to ensure an understanding of tools and techniques used to
identify students who may have exceptional needs;
• Review of student assessment data, including but not limited to, state-mandated testing, to
identify students who fall below expectations in their academic progress and are in need of
additional support or services;
• Collection of comprehensive data on enrollment forms;
• Any and all requirements of SELPA and District (as applicable) policies and procedures.
CGA will notify each school district about students newly enrolled at CGA and ensure that CGA
receives any active IEP's for students who used to attend its schools in a timely manner. CGA will
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notify the new district when a student with an IEP leaves the charter school. These processes will
occur by mailing notices to each district's special education director and via phone calls for follow
up as necessary.
The Charter School will implement a multi-tiered system of support (MTSS) and a well-designed
instructional program, as described in this charter, to meet the diverse learning needs of all learners
and to ensure all students have access to academic success within the least restrictive environment.
However, no process or interventions preclude referring a child for an evaluation under IDEA. CGA
shall ensure that child find identification occurs in a timely manner and that no procedures or
practices result in delaying or denying this identification. Special education referrals will be made
only after general education supports and interventions have been considered and provided, as
appropriate. The Charter School may also choose to refer a student for services through the
provisions of a Section 504 Plan, if appropriate.
The Charter School shall follow SELPA child find procedures to identify all students who may require
assessment to consider special education eligibility and special education and related services in the
case that general education interventions do not provide a free appropriate public education to the
student in question. No assessment to evaluation will be used for admission purposes.

Assessments
The term “assessments” shall have the same meaning as the term “evaluation” in the IDEA, as
provided in Section 1414, Title 20 of the United States Code. The Charter School shall determine
what assessments, if any, are necessary and arrange for such assessments for referred or eligible
students in accordance with applicable law. The Charter School shall obtain parent/guardian
consent to assess Charter School students. Every student who is assessed for special education will
have an IEP that documents assessment results and eligibility determination for special education
services.
Parents/guardians will be informed that special education and related services are provided at no
cost to them. Students’ measurable growth after implementation of the SST process may assist the
Student Success Team in determining if a student’s learning needs are best met with general
education services, or if a student may have a disability or be in need of further assessment for
specialized services, yet the SST Process will not delay an assessment for additional supports and
services if at any time a student is suspected of having a disability.
The parent/guardian of any student suspected of needing or qualifying for special education
services may make a referral for an evaluation at any time, including before, during or after the SST
Process.
If the referral is made verbally, CGA shall assist the parent/guardian to submit a request in writing.
In the event that CGA receives a written request for evaluation, it will be solely responsible for
working with the parent/guardian to address the request and shall follow SELPA policies,
procedures, and timelines as outlined in SELPA policies or procedures.
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CGA shall respond to a written request for assessment within 15 days.
If CGA concludes that an assessment is appropriate, the parent/guardian will receive a written
Assessment Plan within 15 days, not including school vacations greater than five days. The
parent/guardian will be given at least 15 days to provide written consent to the Assessment Plan.
Assessments will be done only upon receipt of written parent/guardian permission. The assessment
will be completed and an IEP meeting held within 60 days of receipt of the parent’s/guardian’s
written consent for assessment. When referral is made 20 days or less prior to the end of the regular
school year, an IEP must be developed within 30 days after the start of the subsequent regular
school year.
CGA shall be solely responsible for conducting special education assessments deemed necessary
and appropriate by CGA.
Information gathered will be used as tools to determine the student’s disability, eligibility for
services, and determining the nature and extent of required services. The types of assessments that
may be used for determining eligibility for specialized instruction and services will include, but not
limited to:
• Individual testing;
• Teacher observations;
• Interviews;
• Review of school records, reports, and work samples; and
• Parent Input
CGA will follow the following assessment guidelines. If there is a conflict with SELPA policies and
procedures exists, then SELPA policies and procedures will govern:
• The student must be evaluated in all areas related to the student’s suspected disability;
• Assessments must be conducted by a person with knowledge of the student’s suspected
disability and administered by trained and knowledgeable personnel and in accordance with
any instructions provided by the producer of the assessments. Individually administered
tests of intellectual or emotional functioning must be administered by a credentialed school
psychologist;
• Assessments will be selected and administered so as not to be racially, culturally, or sexually
discriminatory;
• Assessments will be delivered in the student’s primary language, and a qualified interpreter
will be provided if needed;
• Assessment tools must be used for purposes for which the assessments of measures are
valid and reliable;
• Assessments will be adapted as necessary for students with impaired sensory, physical or
speaking skills; and
• A multidisciplinary team will be assembled to assess the student, including a teacher
knowledgeable in the disability.
Upon completion of the assessment, an IEP team will be assembled to review the results of the
assessment and determine the student’s eligibility for special education. The Charter School will be
responsible for scheduling, coordinating and facilitating the IEP meeting. Educators qualified to
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interpret test results will present the assessment data at the IEP meeting. Parents/guardians will be
provided with written notice of the IEP meeting, and the meeting will be held at a mutually
agreeable time and place.

Development and Implementation of IEP’s
Every student who is assessed for special education will have an IEP that documents assessment
results and eligibility determination for special education services. The Charter School shall be solely
responsible for ensuring that all aspects of IEP implementation are maintained. The Charter School
will provide modifications and accommodations outlined within each individual’s IEP and serve each
student in the Least Restrictive Environment (“LRE”).
Students will receive instruction in a manner that is in accordance with their IEP. If a student’s IEP
determines a free and appropriate public education for the student is outside a general education
placement the Charter School shall provide necessary placement and services as specified by the
child’s IEP. Instruction and services will be provided by qualified personnel.
Each student who has an IEP will have an IEP team that oversees the IEP development,
implementation and progress of the student. All decisions concerning the special education
programs and services to be provided to a student with a disability are to be made by the IEP team.
The IEP team will include all of the following members:
•
•
•

•
•

•
•
•

One or both parent(s) or the guardian of the student for whom the IEP was developed, or
an individual selected by the parent/guardian;
The student, if appropriate;
The Principal/Superintendent, or other qualified Charter School administrator or designee
who is knowledgeable about the general education curriculum, and is knowledgeable
regarding available resources;
At least one special education teacher or special education provider;
At least one general education teacher who is familiar with the curriculum appropriate to
that student, if the student is, or may be, participating in the general education
environment;
An individual qualified to interpret assessments results conducted and their instructional
implications, if assessments were conducted (such as a School Psychologist);
A SELPA special education representative, if appropriate; and
Others familiar with the student may be invited, as needed, by parent/guardian or Charter
School.

CGA will provide an interpreter if necessary to ensure that all parent(s) and/or guardians understand
and are provided meaningful participation in the IEP process. If a parent cannot attend the IEP
meeting, the school will ensure parent participation using other methods, such as conferencing by
telephone or meeting at the parent’s home or at a mutually agreed upon location.
A copy of the IEP will be given to the parent/guardian in accordance with state and federal laws.
Upon the parent or guardian’s written consent, the IEP will be implemented as soon as possible and
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within a reasonable amount of time by the Charter School. The IEP will include all required
components and be written on SELPA forms.
The student’s IEP will include the following components, as applicable to the student, in accordance
with state and federal requirements:
•
•
•
•
•
•
•
•
•

Present levels of performance of academic achievement and functional performance.
Measurable annual goals.
How the student’s progress on goals will be measured and reported.
Statement of the special education and related services and supplementary aids and
services to be provided to the pupil.
Extent, if any, to which the student cannot participate with non-disabled peers.
Accommodations for state and school-wide assessments.
Beginning date and the anticipated location, frequency, and duration of special education
services.
Alternative means and modes necessary for the student to meet standards for graduation,
if appropriate.
For students whose native language is other than English, the IEP will include linguistically
appropriate goals, objectives, programs, and services.

IEP meetings will be held according to the following schedule:
•
•
•
•

•

•

Annually to review the student’s progress and make necessary changes;
Every three years to review the results of a mandatory comprehensive reevaluation of the
student’s progress;
After the student has received a formal assessment or reassessment;
When a parent/guardian or teacher feels that the student has demonstrated significant
educational growth or a lack of anticipated progress (consistent with state and federal
law, IEP meetings will be held within 30 days of a parent’s request);
When CGA seeks to suspend or remove the student for a period of 10 days or more for
the same behavior, in order to determine if the student’s misconduct was a manifestation
of the student’s disability.
When an Individual Transition Plan (ITP) is required at the appropriate age.

IEP Review
The Charter School assumes responsibility for IEP review. The IEP team will formally review the
student’s IEP at least once a year to determine how the IEP is meeting the student’s needs. Unless
specified on the students IEP, parents will be informed four times a year of students’ progress
toward meeting annual goals. In accordance with IDEA regulations, the IEP team will also conduct a
formal review of the IEP once every three years, in which the student is reassessed and the IEP is
reviewed as part of an overall comprehensive reevaluation of the student’s progress.
Input from all IEP team members will be requested and utilized for the development of an
Assessment Plan presented for parent/guardian approval. Results from the comprehensive
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reevaluation, determined with the IEP team’s input, will be utilized for the purpose of identifying
current area(s) of student’s educational needs. The reevaluation result, information presented by
multidisciplinary IEP team members, and additional information provided by the parent/guardian
will be utilized to assist in developing IEP goals and determining services and placement.
CGA shall be responsible for conducting IEP reviews and determining necessary supports, services,
placements, in accordance with SELPA policies and all applicable laws.
Unless otherwise specified on the student’s IEP, parents will be informed two times a year (which is
the same frequency as progress is reported to all students and parents) of the student’s progress
towards meeting annual goals and whether the student is expected to meet goals.
If a parent/guardian or faculty member feels the student’s educational needs are not being met,
they may request a reassessment or a review of the IEP by the IEP team at any time during the year
via written notice to the school. Once the request is received, CGA will have thirty days, not including
school vacations greater than five days, to hold the IEP meeting.

Interim and Initial Placement of New Charter School Students
The Charter School shall comply with Education Code Section 56325 with regard to students
transferring into the Charter School within the academic school year. In accordance with Education
Code Section 56325(a)(1), for students who enroll in the Charter School from another school district
within the State, but outside of the SELPA with a current IEP within the same academic year, the
Charter School shall provide the pupil with a free appropriate public education, including services
comparable to those described in the previously approved IEP, in consultation with the parent, for
a period not to exceed thirty (30) days, by which time the Charter School shall adopt the previously
approved IEP or shall develop, adopt, and implement a new IEP that is consistent with federal and
state law.
In accordance with Education Code Section 56325(a)(2), in the case of an individual with exceptional
needs who has an IEP and transfers into the Charter School from a district operated program under
the same special education local plan area of the Charter School within the same academic year,
the Charter School shall continue, without delay, to provide services comparable to those described
in the existing approved IEP, unless the parent and the Charter School agree to develop, adopt, and
implement a new IEP that is consistent with federal and state law.
For students transferring to the Charter School with an IEP from outside of California during the
same academic year, the Charter School shall provide the pupil with a free appropriate public
education, including services comparable to those described in the previously approved IEP in
consultation with the parents, until the Charter School conducts an assessment pursuant to
paragraph (1) of subsection (a) of Section 1414 of Title 20 of the United States Code, if determined
to be necessary by the Charter School, and develops a new IEP, if appropriate that is consistent with
federal and state law.
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Reporting
The Charter School will collaborate with the charter authorizer or SELPA collect and maintain the
following information on disabled students as required by IDEA:
•

•
•

•
•

A calculation of all school-age students with disabilities being provided special education
services by age, grade, category of disability, and the number of students with disabilities
who are English Language Learners.
The number of students provided with test modifications and the types and the number of
students exempted from LEA assessments.
The settings in which students with disabilities receive their services, specifically including
the portion of the school day they receive services with non-disabled peers and time away
from the regular classroom.
The number of students with disabilities suspended in-school and out of school, organized
by disability and length of suspensions.
The basis of exit from the Charter School of students with disabilities (i.e., attainment of
diploma and type, declassified, moved, etc.).

All necessary procedures and practices to ensure confidentiality and accurate/timely reporting will
be the responsibility of the Principal/Superintendent. The Principal/Superintendent will ensure that
a central file with all special education evaluation material and IEPs is maintained and that this file
is locked and confidential, in accordance with IDEA guidelines. The Principal/Superintendent will
oversee access to these records, and will be responsible for ensuring that all providers responsible
for implementing a student’s IEP will have access to a copy of the IEP and will be informed of their
specific responsibilities in implementing the IEP.

Procedural Safeguards
Parents/guardians of students with IEPs at the Charter School must give written consent for the
evaluation and placement of their child, be included in the decision-making process when a change
in placement is under consideration, and be invited, along with teachers, to conferences and
meetings to develop their child’s IEP.
Any concerns or disagreements raised by parents will be acknowledged by the Charter School within
five days, after which a meeting between the parent and school will be scheduled to seek resolution
of the disagreement. If a disagreement or concern persists, parents or guardians have the right to
initiate a due process hearing to challenge a decision regarding the identification, evaluation, or
educational placement of their child.
The Charter School will provide the parent with a written Notice of Procedural Safeguards, which
will include information on the procedure to initiate both formal and informal dispute resolutions,
at least once per year. The Charter School will utilize the Notice of Procedural Safeguards used by
the SELPA in which it is a member.
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Non-Public Placements/Non-Public Agencies
The Charter School shall be solely responsible for selecting, contracting with, and overseeing all nonpublic schools and non-public agencies used to serve special education students.
Non-discrimination
It is understood and agreed that all children shall have access to the Charter School and no student
shall be denied admission nor counseled out of the Charter School due to the nature, extent, or
severity of his/her disability or due to the student’s request for, or actual need for, special education
services.
Parent/Guardian Concerns and Complaints
The Charter School shall adopt policies for responding to and resolving parental concerns or
complaints related to special education services. The Charter School shall receive any concerns
raised by parents/guardians regarding related services and rights. Parents/guardians also have the
right to file a complaint with the charter authorizer, Office of Administrative Hearings (“OAH”) or
the California Department of Education if they believe that the school has violated federal or state
laws or regulations governing special education.
The Charter School’s designated representative shall investigate as necessary, respond to, and
address the parent/guardian concern or complaint.
Due Process Hearings
The Charter School may initiate a due process hearing or request for mediation with respect to a
student enrolled in the Charter School if it determines such action is legally necessary or advisable.
In the event that the parents/guardians file for a due process hearing, or request mediation, the
Charter School shall defend the case.
SELPA Representation
The Charter School understands that it shall represent itself at all SELPA meetings.
Funding
The Charter School understands that it shall be subject to the allocation plan of the SELPA.
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Element 2: Measurable Student Outcomes
Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil
outcomes,” for purposes of this part, means the extent to which all pupils of the charter school
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the
charter school’s educational program. Pupil outcomes shall include outcomes that address increases
in pupil academic achievement both schoolwide and for all groups of pupils served by the charter
school, as that term is defined in subparagraph (B) of paragraph (3) of subdivision (a) of Section
47607. The pupil outcomes shall align with the state as described in paragraphs (2) to (8), inclusive,
of subdivision (d) of Section 52060, that apply for the grade levels served by the charter school.
Education Code Section 47605(b)(5)(B).

Assurances
Local Control and Accountability Plan
CGA will comply with all requirements pursuant to California Education Code 47605(b)(5)(A)(ii)
including developing annual goals, for all pupils and for each subgroup of pupils as identified in
California Education Code 52052, for each of the applicable eight state priorities identified in
California Education Code 52060(d). These priorities are as follows:
1. Quality Teachers, Curriculum, and Facilities (Basic Services)
2. Alignment to and implementation of the Common Core State Standards (CCSS), with
support for ELs and other subgroups
3. Parental Involvement
4. Student Achievement
5. Student Engagement
6. School Climate
7. Course Access and Enrollment
8. Student Outcomes
CGA acknowledges and agrees that it must comply with all applicable laws and regulations related
to AB 97 (Local Control Funding Formula). Beginning in fiscal year 2020-21 and in accordance with
the California Education Code 47604.33 and 47606.5, CGA will comply with all elements of the Local
Control Accountability Plan pursuant to regulations and templates adopted by the State Board of
Education. This includes the annual submission of a Local Control and Accountability Plan (LCAP) or
LCAP update, as appropriate, to the District and the Fresno County Office of Education on or before
July 1 of each year pursuant to California Education Code 47604.33, using the LCAP template
adopted by the State Board of Education, as it may be changed from time to time. As set forth in
Education Code 47606.5(a), the annual update shall include:
•

A review of the progress toward the goals included in the charter an assessment of the
effectiveness of specific actions toward achieving those goals, and a description of the
changes to the specific actions CGA will make as a result of the review and assessment
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•

Listing and description of the expenditures for the fiscal year in implementing the specific
actions included in the charter as a result of the reviews and assessments identified above
(where budget adjustments are necessary, those adjustments will be made and submitted
to the authorizer)

CGA reserves the right to establish additional, school specific goals and corresponding assessments
throughout the duration of the charter.
Lastly, CGA shall comply with all requirements of California Education Code 47606.5, including but
not limited to, the requirement that CGA shall consult with teachers, principals, administrators,
other school personnel, parents, and pupils in developing the LCAP and annual update, and CGA
shall hold at least one public hearing to solicit feedback on the LCAP and annual update and post
the agenda at least 72 hours before the public hearing.
CGA will establish baseline performance in the first year of testing administration and will
demonstrate growth in performance on average for each year thereafter.
Academic Standards
Students will experience a broad course of study with learning outcomes aligned to the State
Standards, in the following content areas: English Language Arts, Spanish Language Arts/World
Language, Mathematics, Social Studies, Science, Visual/Performing Arts, and Physical Fitness. All
students at CGA, including students who have special needs, students who are English Learners,
and/or students who are socioeconomically disadvantaged will be expected to meet these
outcomes. They may be provided with additional support and/or accommodations as needed
and/or legally required according to each student’s Individualized Education Program (IEP).

Monitoring Data at the Three Stages of Biliteracy in Dual Language Immersion
Figure 2.1 illustrates the expected growth of student biliteracy for students within the 50/50 Dual
Language Immersion program. By the end of Stage 3/Grade 8, students are expected to achieve full
bilteracy. CGA will monitor students’ academic progress at three stages (end of Stage 1/Grade 3,
end of Stage 2/ Grade 6, end of Stage 3/ Grade 8) to ensure student progress is continual.
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Figure 2.1: Biliteracy Grade Span Progression Within the DLI Program Strand

CGA Student Outcomes Aligned with State Priorities- Local Control
Accountability Plan
Pursuant to Education Code Section 47605(b)(5)(B), Figure 2.2 below describes CGA’s student
outcomes that align with the state priorities and CGA’s goals and actions to achieve the state
priorities.
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Goal 1: To provide an academically rigorous, standards aligned program
Actions
To ensure that students have the resources and support they need, and teachers are fully prepared
to deliver the program, CGA will:
•
•
•
•
•
•

Use instructional materials aligned to California Content Standards in all grades;
Provide professional development for staff on Common Core State Standards, assessments,
curricula and instructional practices;
Provide pull-out and push-in support for students below grade level, in all grades;
Assign writing tasks aligned with CCSS in both English and Spanish;
Use a variety of formative assessments to track student progress and modify instruction as
needed;
Provide weekly Early Release schedule for training and collaboration time for teaching staff.

Pupil Outcomes:
The Charter School will measure our pupil outcomes on Goal 1 in the following ways:

2020-21

2021-22+
+2% from prior yr. OR
remain at yellow or better
on CA School Dashboard

% of students meeting or exceeding
standards on ELA CAASPP

Baseline

% of students meeting or exceeding
standards on Math CAASPP

Baseline

+2% from prior yr. OR
remain at yellow or better
on CA School Dashboard

% EL students who make progress on
ELPAC**

Baseline

+2% from prior year OR
remain above 90%

EL reclassification rate**

Baseline

+2% from prior year OR
meet/exceed the District
reclassification rate

Applicable Student Groups: All students schoolwide, as well as numerically significant subgroups
(e.g. ethnic groups, students with disabilities, English learners, socioeconomically disadvantaged
students, homeless, or foster youth)

**For students in the Dual Language Immersion (DLI), EL progress will also be monitored at the
three stages of biliteracy grade span progression shown in Figure 2.1, to ensure continual student
progress. CGA’s goal is for an English Learner DLI cohort reclassification rate of 80% by the end of
Stage 3/Grade 8.
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Goal 2: To graduate students with bilingual and biliterate skills in Spanish/English
Actions
To ensure that students have the resources and support they need, and teachers are fully
prepared to deliver the program, CGA will:
•
•
•
•
•

Staff the school with necessary expertise to ensure teachers are well-supported and CGA
program can be executed with quality;
Implement comprehensive CCSS-aligned curriculum suitable for a dual language immersion
model;
Provide training for teachers in using adopted curriculum;
Provide small group support for reading and writing in Spanish for below grade performers
across all grades; and
Implement formative assessments and benchmarks aligned with Common Core State
Standards en Espanol, to enable teachers to more effectively monitor student growth and
proficiency in listening, speaking, reading, writing, and adjust instruction accordingly.

Pupil Outcomes:
The Charter School will measure our pupil outcomes on Goal 2 in the following ways:
2020-21

2021-22+

% of K-8 students meeting or exceeding grade
level standards on HMH Logramos (Spanish
Language Arts and Reading)

Baseline

+2% from prior year

% of K-2 students meeting or exceeding grade
level standards on HMH Logramos (Math)

Baseline

+2% from prior year

% of K-8 students meeting or exceeding standard
on school-designed Spanish writing assessment

Baseline

+2% from prior year

Applicable Student Groups: All students schoolwide, as well as numerically significant subgroups
(e.g. ethnic groups, students with disabilities, English learners, socioeconomically disadvantaged
students, homeless, or foster youth)

Goal 3: To graduate community minded, diligent and independent learners with intellectual virtues
and CGA learner outcomes.
Actions
To ensure that students have the resources and support they need, and staff are fully prepared to
deliver the program, CGA will:
•
•
•
•
•
•
•

Implement social-emotional learning school-wide, as described in this charter; provide all
teaching staff with sufficient training and resources to implement program with quality;
Implement Restorative Practices school-wide; provide all teaching staff with sufficient
training and resources to implement program with quality;
Build and deliver rigorous and relevant Units of Inquiry with built in assessment that integrate
Science, Social Studies and History with ELA and SLA at every grade level;
Provide access to supplemental non-fiction texts (both digital and paper) in SLA and ELA;
Provide all teaching staff with sufficient training to implement social-emotional program(s) with
quality;
Develop and implement community service activities in all grade levels; and
Train staff on growth mindset; teach growth mindset to students.

Pupil Outcomes:
The Charter School will measure our pupil outcomes on Goal 3 in the following ways:
2020-21

2021-22+

% of students meeting or exceeding expectations
on character portion of CGA Report Card (e.g.
Appendix G example)

Baseline

+2% from prior year
OR remain above 80%

% of students with favorable responses on
student survey

Baseline

+2% from prior year
OR remain above 80%

Applicable Student Groups: All students schoolwide, as well as numerically significant subgroups
(e.g. ethnic groups, students with disabilities, English learners, socioeconomically disadvantaged
students, homeless, or foster youth)

Goal 4: For every student and member of staff to reach their full potential through providing a broad
course of study and equal access to programs and services
Actions
To ensure that students and staff have the resources and support they need, CGA will:
•

•
•
•
•

Implement a comprehensive MTSS framework for responding to students’
academic/behavioral needs; ensure all staff have the training and resources to implement CGA’s
MTSS framework with quality;
Implement tracking process for disciplinary procedures by subgroups; provide the training and
resources to implement with quality;
Provide weekly Early Release schedule for training and collaboration time for teaching staff;
Provide teaching staff with training on working in a diverse community; and
Provide teachers with regular feedback including an annual performance evaluation based on
multiple measures.

Pupil Outcomes:
The Charter School will measure our pupil outcomes on Goal 4 in the following ways:
2020-21

2021-22+

Suspension rate

Equal to/less than
statewide average

Equal to/less than
statewide average

Expulsion rate

Equal to/less than
statewide average

Equal to/less than
statewide average

Applicable Student Groups: All students schoolwide, as well as numerically significant subgroups
(e.g. ethnic groups, students with disabilities, English learners, socioeconomically disadvantaged
students, homeless, or foster youth)
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Goal 5: To have a highly engaged parent, student and staff population fully invested in and connected
to the school community and academic program.
Actions
To achieve this goal, CGA will:
• Produce regular events and activities for families, in collaboration with the families;
• Reinforce the importance of student attendance through regular communication and support,
when needed.
Outcomes
The School will measure our outcomes on this goal in the following ways:
2020-21

Student attendance rate
% of families completing
the annual family survey

2021-22+

95%

Above 95%

70%

Above 75%

Applicable Student Groups: All students schoolwide, as well as numerically significant subgroups
(e.g. ethnic groups, students with disabilities, English learners, socioeconomically disadvantaged
students, homeless, or foster youth)
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Element 3: Methods of Assessment of Student Outcomes
Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be
measured. To the extent practicable, the method for measuring pupil outcomes for state priorities
shall be consistent with the way information is reported on a school accountability report card.
Education Code Section 47605(b)(5)(C).

Methods to Measure Pupil Progress
CGA will provide authentic, rigorous, and diverse assessment opportunities for students to
communicate and demonstrate their attainment of the outcomes identified in Elements 1 and 2.
Based on our commitment to serving the whole child, our assessment methods will incorporate
opportunities for students to demonstrate social, emotional, and cultural learning, in addition to
academic learning. CGA will use both formal and informal diagnostic evaluations along with
continual monitoring of student progress through formative and summative assessments. These
may at times include performance-based assessments, portfolio reviews, authentic project-based
assessments (within each unit of inquiry, and developed using the preferred backwards design
model), and standardized assessment tools. These assessments will influence curricular choices and
drive instruction providing a basis for scaffolding and differentiated instruction. Pre-assessments
will assist the teachers in capitalizing on each child's cultural capital, activating prior knowledge, and
identifying any significant gaps in student understanding. All formal performance-based
assessments will be accompanied by a rubric that clearly outlines the objectives of the assessment
for the student.
TK outcomes are aligned with the California Pre-School Learning Foundation in the areas of SocialEmotional Development, Language and Literacy, English-Language Development, and Mathematics.
Progress is monitored by teacher observation and documentation, checklists, student work,
portfolios, projects, and performance-based assessment.
As mandated by Education Code 47605c(2), CGA will administer annual state-mandated
assessments as required under the California Assessment of Student Performance and Progress
(CAASPP) statewide assessment, including but not limited to the Smarter Balanced Assessment
Consortium (SBAC), California Alternate Assessments (CAAs), and California Science Tests (CAST),
and the Physical Fitness Test (PFT, which shall be given to students in grades five and seven.
Pupils receiving Special Education services or those with a 504 Plan will be administered
Standardized Summative Assessments (Figure 3.1, below) with accommodations, modifications, or
an alternate assessment, as specified in their IEP or 504 Plan. Accommodations will be must be
documented in (SEIS) Special Education Information System.
All students who indicate that their home language is any language other than English will be given
the English Language Proficiency Assessment for California (ELPAC) within thirty days of initial
enrollment and at least annually thereafter until re-designated as fluent English proficient.
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Figure 3.1: Standardized Summative Assessments and Outcomes
CAASPP, ELPAC, and NWEA Assessments
Assessment
Grade Level Content
Timeline and
Performance Goals
Tool
Assessed
Delivery
ELA,
Math
SBAC/
3-8
Annually
Number of students (schoolwide and
CAASPP
in each significant subgroup) that
meet or exceed standards will
increase 2-3% every year, based on
2020-21 as baseline.
ELA, Math
CAA
3-8
Annually
Number of eligible students with
(for eligible
disabilities that meet or exceed
students with
standards will increase 2-3% every
disabilities)
year, based on 2020-21 as baseline.
Science
CAST
5 and 8
Annually
Number of students (schoolwide and
in each significant subgroup) that
meet or exceed standards will
increase 2-3% every year, based on
2021-22 as baseline.
Science
CAA
5 and 8
Annually
Number of eligible students with
(for eligible
disabilities that meet or exceed
students with
standards will increase 2-3% every
disabilities)
year, based on 2021-22 as baseline.
Physical
PFT
5 and 7
Annually
Meet at least 4 out of 6 criteria
Education
FITNESSGRAM
ELD
ELPAC Initial
TK-8
Within 30 days 100% of students identified as English
(Listening,
of enrollment
Learners (EL) based on the home
Speaking,
language survey, will be administered
Reading,
the Initial ELPAC within 30 days of
Writing)
enrollment.
ELD
ELPAC
TK-8
Annually
100% of students identified as English
(Listening,
Summative
administered
Learners (EL) based on the home
Speaking,
to
identified
language survey, will take the annual
Reading
English
ELPAC.
Writing)
learners until
they are
CGA will increase by 2+ percentage
redesignated
points, the number of students that
as fluent
will either: reclassify or improve a
English
level on the ELPAC.
proficient
Language
Logramos
1-8
April-May
Near grade level or grade level
Arts,
proficiency
Reading, and
Math in
Spanish
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CAASPP, ELPAC, and NWEA Assessments (Continued)
Assessment
Grade Level Content
Timeline and
Tool
Assessed
Delivery
Math,
North West
1-8
Fall/Winter
Reading,
Evaluation
Language
Association
Usage
(NWEA)
Measures of
Academic
Progress
(MAP)

Performance Goals
Number of students (of total tested
and in each significant subgroup) that
will meet or exceed the national
norm on the corresponding NWEA
subject exam, will increase 2-3%
every year, based on 2021-22 as
baseline.

North West
Evaluation
Association
(NWEA)
Measures of
Academic
Progress
(MAP)

1-2

Math,
Reading,
Language
Usage

Spring

Number of students (of total tested
and in each significant subgroup) that
will meet or exceed the national
norm on the corresponding NWEA
subject exam, will increase 2-3%
every year, based on 2021-22 as
baseline.

North West
Evaluation
Association
(NWEA)
Measures of
Academic
Progress
(MAP)

4, 5, and 7,
8

Science

Fall/Winter

Number of students (of total tested
and in each significant subgroup) that
will meet or exceed the national
norm on the corresponding NWEA
subject exam, will increase 2-3%
every year, based on 2021-22 as
baseline.

Monthly (or End of Unit) Standards-aligned Rubric Assessments
CGA will employ other authentic assessments within a unit of study measured by rubrics developed
by teachers and students. These locally designed assessments will inform students, teachers, and
administrators of progress towards conceptual understanding and academic progress. CGA
anticipates such rubrics may be useful to measure student performance in the following contexts:
• Student portfolios
• Student writing, math, and science journals
• Oral presentation
• Published writing
• Summative content assessments
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•
•
•

Oral/theatrical/musical performances
Student art portfolios
Self-assessments on mindsets, such as growth mindset, Core Values, CGA Learner Outcomes,
or the intellectual virtues

Additional Diagnostic Assessments
Assessments and Outcomes
Assessment
Grade
Content
Tool
Level
Assessed
FLOSEMSpanish

K-8

Oral language
development in
Spanish

Readiness
Kindergarten
Assessment –
initial language
of the students
Spanish LAS

TK/K

Readiness levels
upon entering
kindergarten

TK/K

Writing
Samples
samples)

Timeline and Performance Goals
Delivery
Kindergarten:
May
Grades
1-8:
Sept/May
Fall

Students advance one level
every year until they reach
advanced or native like levels
in 4th and 5th grade.
Initial assessment of
performance levels to
determine instruction.

Baseline Spanish
Fluency

Fall

K-8

Writing in Spanish
and English

At the end of
each trimester

Initial assessment to determine
proficiency level. Grow one
level by the end of
kindergarten.
Following state guidelines for
the grade level

EDL2

K-3

Spanish reading
and
comprehension

Fall/Spring

DRA
All Students

K-3

English reading
and
comprehension

Fall/Spring

DRA (students
below grade
level/
intervention)
Achieve 3000
Intervention

2-3

English reading
and
comprehension

Winter

3-8

English reading
and
comprehension

Weekly/
Monthly

(2-3

Spring Levels:
K: Level 4+
1: Level 16+
2: Level 28+
3: Level 38+
Spring Levels:
K: Level 4+
1: Level 16+
2: Level 28+
3: Level 38+
Level 28-36

Grade Level
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Data Analysis and Reporting
Data will be collected, analyzed, reported and used regularly, at every grade level and in every
subject area. Relevant data will be collected, analyzed, and communicated to parents and other
stakeholders through a variety of reports on student achievement, including school-wide and
subgroup analyses.
Students and parents will discuss individual student achievement, progress towards graduation, and
performance on state assessments under the direction of the classroom teacher during Conferences
conducted twice a year. At this time, they find out about the progress of their student in all areas –
academic, social and emotional. They also can ask questions about any of the assessments and their
student’s scores. They will also receive tri-annual standards-based report cards, mailed home.
Parents can request more frequent progress information at any time.
Parents of English Learners will also receive mandated communications on reclassification per Title
III through annual ELPAC testing results. Parents of students with IEPs will receive reports according
to the plan specified in each IEP. The Charter School will comply with state and federal law regarding
reporting requirements, including parents’ rights to be updated on their child’s IEP at least as
frequently as the parents of non-disabled students receive updates on their children’s academic
progress. All disabled students are entitled to the reports and assessment data described in this
section which are provided to all students.
Clovis Global Academy will use an integrated Student Information System (SIS)/Learning
Management System (LMS); PowerSchool is a potential option. The Principal/Superintendent will
have primary responsibility for selecting the SIS/LMS Clovis Global Academy will use, after
consultation with the staff and Board, and will oversee all student data entry into the selected
systems. All teachers will also receive training on effective usage of the SIS/LMS, for student
attendance, collaborative curriculum planning, assessments, student achievement data, analysis,
reporting and reflection.
CGA’s teachers and school leaders will examine student data in Professional Learning Communities
and professional development sessions:
- to identify individual student needs
- to determine intervention services for specific students
- to identify trends across groups of students or classes
- to refine classroom practice
- to inform professional development plans for individual teachers
- and determine progress towards meeting school goals.
Data review will also be used by school administration to assess teacher efficacy in real-time,
ensuring that teachers who are struggling to achieve intended outcomes in specific subject areas,
or with specific students, receive targeted training, support and professional development to
improve their teaching practice.
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The Principal/Superintendent will monitor the progress of all significant subgroups, and patterns of
academic achievement that may indicate declining progress or inequitable outcomes among
different subgroups. Any problematic data trends are directly addressed through meetings with
individual teachers, and through the examination of policies or curriculum that may be contributing
to declining achievement or inequities.
Student achievement data will be disaggregated annually to clearly identify the academic
performance of students by sub-groups (e.g., by ethnicity, gender, English Learners, economically
disadvantaged students, students with disabilities, and foster youth). The Principal/Superintendent,
in collaboration with teachers and the Board members, will use the assessment results to create
annual and targeted plans for increased achievement. Additionally, the Charter School will publish
student results annually through the School Accountability Report Card (“SARC”). The report
includes pertinent facts and data about the Charter School and will be made available to the public
as required by law.

Promotion and Retention
Retention is not considered an effective strategy to engage students or to encourage students to be
academically responsible. Therefore, it is only considered as a last resort after other avenues have
been exhausted or ignored and the student is not making adequate progress. Students may be
considered as not making adequate progress for retention purposes if they are consistently not
meeting academic standards, if they have shown resistance to attempted interventions, and/or or
no other reasonable explanation can be found for the student’s lack of progress (for example,
previously undiagnosed learning disability, chronic absences/truancy, etc.). In the event a student
is retained, all documentation will be included in the student’s cumulative folder. If the student
transfers or moves to another school, the retention paperwork will accompany the student in the
cumulative folder.
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Element 4: Governance Structure
Governing Law: The governance structure of the charter school, including, but not limited to, the
process to be followed by the charter school to ensure parental involvement. Education Code Section
47605(b)(5)(D)

Non-Profit Public Benefit Corporation
The Charter School will be a directly funded independent charter school and will be operated by
Global Academy Inc., a California non-profit public benefit corporation that qualifies and will apply
for tax exemption under Section 501(c)(3) of the Internal Revenue Code.
The Charter School will operate autonomously from the District, with the exception of the
supervisory oversight as required by statute and other contracted services as may be negotiated
between the District and the Charter School. Pursuant to Education Code Section 47604(d), the
District shall not be liable for the debts and obligations of the Charter School, operated as a
California non-profit public benefit corporation, or for claims arising from the performance of acts,
errors, or omissions by the Charter School, as long as the District has complied with all oversight
responsibilities required by law.
Attached, as Appendices O, P, Q, please find the Charter School’s Articles of Incorporation, Board
Bylaws, and the Conflict of Interest Policy. Board members, the Principal/Superintendent, and other
designated positions will be required to fill out a Form 700 upon election/appointment, upon
termination of service, and annually.
CGA will comply with all applicable federal, state, and local laws, regulations, and ordinances,
including, but not limited to, those related to open and public Board meetings, conflicts of interest,
public records, zoning, occupancy, construction, health and safety.

Board of Directors
The Charter School will be governed by an independent Board of Directors (“Board” or “Board of
Directors”) in accordance with its adopted bylaws, which shall be consistent with the terms of this
charter.
The Board shall have no fewer than five (5) and no more than nine (9) directors. All directors shall
be elected by the existing Board of Directors. Elections will take place during the annual meeting of
the Board of Directors or at other times as necessary.
Each director shall hold office for three (3) years, until a successor has been elected by the Board;
except the initial Board members may stagger their terms to establish continuity and sustainability
on the Board by designating certain directors to serve an initial term of two (2) years. There shall
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be no limitation on the number of consecutive terms to which a director may be reelected. The
following persons have been appointed to serve on the initial Board of Directors:
Dr. Alfredo Cuellar
Harmit Juneja
Virna Santos
Kiranjot Hundal
Dr. Patricia D. López
Board members will be sought who have experience in one or more of the following areas:
education, government, law, business, finance/accounting, fundraising, facilities, or public relations.
The Board will seek a diversity of backgrounds and expertise in selecting board members.
In accordance with Education Code Section 47604(c), the District may select a single representative
to sit on the Board of Directors. If the District chooses to do so, the Charter School may appoint an
additional member to ensure that the Board is maintained with an odd number of directors.

Board Meetings and Duties
The Board of Directors of the Charter School will meet regularly, at least once a month, or as often
as necessary to effectively operate the school. The Charter School will comply with Education Code
Section 47604.1, as added by SB 126 (2019), by holding Board meetings within the physical
boundaries of Fresno County. All Board meetings will be open, public, and held in compliance with
the Brown Act, and parents/guardians will be regularly invited to attend. The Board of Directors is
fully responsible for the operation and fiscal affairs of the Charter School including, but not limited
to, the following:
•
•
•
•
•

•
•
•

Hire, supervise, evaluate, discipline, and dismiss the Principal/Superintendent of the Charter
School;
Approve all significant contractual agreements;
Approve and monitor the implementation of general policies of the Charter School. This
includes effective human resource policies for career growth and compensation of the staff;
Approve and monitor the Charter School’s annual budget and budget revisions;
Act as a fiscal agent. This includes but is not limited to the receipt of funds for the operation
of the Charter School in accordance with applicable laws and the receipt of grants and
donations consistent with the mission of the Charter School;
Contract with an external independent auditor to produce an annual financial audit
according to generally accepted accounting practices;
Establish operational committees as needed;
Regularly measure progress of both student and staff performance;
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•
•
•
•
•
•
•
•
•

Involve parents and the community in Charter School related programs;
Execute all applicable responsibilities provided for in the California Corporations Code;
Engage in ongoing strategic planning;
Approve the Charter School calendar and schedule of Board meetings;
Review requests for out of state or overnight field trips;
Participate in the dispute resolution procedure and complaint procedures when necessary;
Approve charter amendments as necessary and submit requests for material revisions as
necessary to the District for consideration;
Approve annual independent fiscal audit;
Appoint an administrative panel or act as a hearing body and take action on recommended
student expulsions.

The Board may initiate and carry on any program or activity or may otherwise act in a manner which
is not in conflict with or inconsistent with or preempted by any law and which are not in conflict
with this charter or the purposes for which schools are established.
The Charter School has adopted a Conflict of Interest Policy that complies with the Political Reform
Act. CGA shall comply with all applicable conflict of interest rules, including, but not limited to, the
Political Reform Act and Government Code Section 1090, et seq. The CGA Conflict of Interest Policy
is attached as Appendix Q. As required, the Conflict of Interest Policy will be submitted to the
County Board of Supervisors for approval.
The Board may execute any powers delegated by law to it and shall discharge any duty imposed by
law upon it and may delegate to an employee of the Charter School any of those duties with the
exception of budget approval or revision, approval of the fiscal audit and performance report, the
adoption of Board policies, and any other powers that may not be delegated by law. The Board
however, retains ultimate responsibility over the performance of those powers or duties so
delegated. Such delegation will:
•
•
•

•

Be in writing;
Specify the entity designated;
Describe in specific terms the authority of the Board of Directors being delegated, any
conditions on the delegated authority or its exercise and the beginning and ending dates of
the delegation; and
Require an affirmative vote of a majority of Board members.

The Charter School Board of Directors and administrators will attend an annual in-service for the
purposes of training individual board members and administrators on their responsibilities with
topics to include, at minimum, conflicts of interest and the Brown Act, facilities, etc.
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Principal/Superintendent
The Principal/Superintendent will be the leader of the Charter School. The Principal/Superintendent
must report directly to the Clovis Global Academy Board of Directors, and s/he is responsible for the
effective operation of the Charter School, general administration of all instructional, business or
other operations necessary to the running of the Charter School. He or she will administer and
supervise the Charter School and its employees, lead development of educational program
improvement, foster a culture of positive, engaged learners and serve as a strong advocate for the
Charter School’s core values.
The Principal/Superintendent will work with CGA staff to plan and design innovative curriculum,
implement teacher training, ensure that the expanding Charter School program provides all
students with State Standards based academics and that students receive enrichment through arts,
music, and language instruction. The Principal/Superintendent will work collaboratively with all key
stakeholders of CGA to provide consistent and effective leadership for the Charter School.
The Principal/Superintendent shall perform assigned tasks as directed by the Charter School Board
of Directors and shall be required to undertake some or all of the tasks detailed below. These tasks
may include, but are not limited to, the following:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Ensure the Charter School enacts its mission; leads, supports and problem-solves with the
mission in mind;
Hire, supervise and evaluate teachers and staff;
Communicate and report to the Board of Directors;
Ensure sound financial planning and budgeting; oversees the budget and fiscal health of the
school;
Maintain up-to-date financial records;
Set near and long-term goals with stakeholder input; uses systematic measurement tools to
evaluate progress toward goals;
Identify the staffing needs of the school; lead interview processes, employee hiring,
promotion, discipline, and/or dismissal;
Encourage, support and/or lead continuing professional development for teachers and other
staff members, in line with school and individual goals.
Ensure that appropriate evaluation techniques are used for both the school staff and
students;
Provide recommendations to the CGA Board on employee benefits, compensation scales
and other incentives.
Serve or appoint a designee to serve on any committees of the school;
Ensure compliance with all applicable state and federal laws and help secure local grants;
Communicate with parents, recruit new families and students, and engage parents in
discussions regarding academic growth;
Take responsible steps to secure full and regular attendance at school of the students
enrolled in accordance with policies established by the Board of Directors;
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•
•

•
•
•
•
•
•
•
•
•

•
•
•

Complete and submit required documents as requested or required by the charter and/or
Charter School Board of Directors and/or the District;
Establish and maintain a system to handle organizational tasks such as student records,
teacher records, teacher credentialing information, contemporaneous attendance logs,
purchasing, budgets, and timetables;
Hire qualified substitute teachers as needed;
Ensure the security of the school building;
Develops strong relationships with appropriate charter, district, community, local, state and
federal organizations to drive support for CGA;
Serves as the primary interface for the public, the media, and the community; promoting the
school and positive public relations;
Attend District administrative meetings as requested by the District and stay in direct contact
with the District regarding changes, progress, etc.;
Attend meetings with the chief financial officer of the District on fiscal oversight issues as
requested by the District;
Provide all necessary financial reports as required for proper attendance reporting;
Oversee development of the school annual performance report, the SARC, and the LCAP;
Present independent fiscal audit to the Board of Directors and, after review by the Board of
Directors, submit audit to the District Board of Education and the County Superintendent of
Schools, the State Controller and the California Department of Education;
Manage student discipline, and as necessary participate in the suspension and expulsion
process;
Ensure successful special education program and administrative participation in IEP
meetings;
Reports immediate concerns to the CGA Board.

The above duties, with the exception of personnel matters and budget decisions in compliance with
AB 406, may be delegated or contracted as approved by the Board of Directors to a business
administrator of the Charter School, other appropriate employee, or third-party provider.
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Organizational Chart

The organizational chart above uses the color blue to indicate roles for Year 1 (2020-21) of CGA,
green for roles starting in Year 2 (2021-22) and dark orange for roles beginning in year 3 (2022-23).
Back office Business Services are projected to be provided by a back office provider, not staffed
internally. Thus, this contracted service is shown under the supervision of the
Principal/Superintendent in the light blue/dashed box.

Parent and Community Involvement
In addition to the PTO and other opportunities for parents to meaningfully participate at the school
that are outlined in Element 1, the following formal volunteer opportunities will strengthen school
community and ensure parent voices have a continuing presence in the development of the school.
Although parental involvement is encouraged and can support the success of the student and the
school, parents of all applicants and enrolled students will be notified that parental involvement is
not a requirement for acceptance to, or continued enrollment at, CGA. Furthermore, in accordance
with Education Code § 49011 regarding the prohibition of pupil fees for participation in the school’s
educational activities, CGA will not mandate parental volunteer hours as a criterion for admission
or continued enrollment.

School Advisory Council (“SAC”)
Clovis Global Academy parents and guardians are active participants in the learning and climate of
the school. Element 1 describes many ways parents are encouraged to become involved. Parent
representatives are also involved in a School Advisory Council committee, which meets regularly
throughout the school year, serving as an advisory body to the Board of Directors and as the School
Site Council for development of the School Plan for Student Achievement (“SPSA”).
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The School Advisory Council consists of CGA administration, elected teacher representatives, a
classified staff member, and elected parent representatives. CGA’s School Advisory Council provides
recommendations in the following areas:
• Contribution to educational goals and objectives
• Development of activities or programs that generate greater cooperation between the
community and the school
• Ongoing evaluation of the educational programs of the school
• Other activities and objectives as recommended by the Council and approved by the Board
of Directors.
Appendix R includes the bylaws for the School Advisory Council. The SAC will analyze climate and
academic data, solicit input from the parent community on important issues, and recommend areas
of focus for the school. The SAC also participates in LCAP development, discussing initiatives,
contributing to the goal-setting process, and discussing actions and budget alignment. Through
surveys and LCAP meetings, parents and guardians give key information to leadership to help
develop plans and achieve desired outcomes.

English Language Advisory Council (“ELAC”)
In the event that 21 or more scholars designated as English Learner are enrolled at the Charter
School, the Charter School will form an English Learner Advisory Committee (ELAC). Once
established, the ELAC will meet at least four times per year. ELAC would be composed of staff and
parents of English Learners (and additional parents if needed). Translation will be provided by
parents and staff as needed. Appendix S outlines the By-Laws for the English Learner Advisory
Council. The purpose of ELAC is to provide parents of English learners the opportunity to:
• advise the Principal/Superintendent and staff in the development of a detailed EL Master
Plan for English Learners and submitting the plan to the School Site Council for consideration
of inclusion in the School Plan for Student Achievement (SPSA);
• assist the school in the development of the school's needs assessment;
• assist in identifying ways to make parents aware of the importance of school attendance;
• the development of activities or programs that generate greater support and achievement
for English Learners;
• the development of additional resources for parents and/or guardians of English Learners
and strategies to further involve these parents/guardians;
• other activities and objectives as recommended by the Committee and/or the School
Advisory Council.
Annually, parent members of the ELAC will be elected by parents/guardians of ELs. Other members
of the ELAC will be appointed by the Principal/Superintendent. The percentage of parents of ELs on
the ELAC shall be at least the same percentage as EL students at the school. In no event shall the
percentage EL parents serving on the ELAC be less than 51%. On an annual basis, the school shall
provide the ELAC with relevant training that may be needed for members to carry out their duties.
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Ongoing School-Home Links
In accordance with the CGA ideals, we recognize that strong relationships between Charter School
and home depend on mutual respect, trust, and communication. The best way to build such
relationships is by fostering dialogue to assure that parents understand and support the
fundamental mission and vision of the CGA, and to help staff understand the needs, wishes, values,
and culture of parents and students. Every staff member will serve as facilitators of this process.
School-home bridge-building activities may include:
• Orientation for new families to clarify the mission and vision of CGA, the educational
approach and expectations for parent participation, and a description of volunteer
opportunities;
• Parent meetings to solicit input on major Charter School decisions and feedback on ongoing
operations;
• Invitation of parents to committee meetings and school functions;
• Training in how the CGA’s assessment process works, including parents’ roles in it;
• Inclusion of parents in instruction, as appropriate;
• Regular communication between parents and teachers; and
• Charter School celebrations.

Teacher Involvement
CGA views teachers as the experts in curriculum and instruction. As the primary executors of the
CGA’s educational program, they are the day-to-day stewards of the CGA’s mission and vision. Their
voices will be heard as authoritative in matters related to curriculum, instruction, and student
achievement, and will be considered in school decision-making. Teachers will confer among
themselves and with administration to discuss concerns, student progress, student needs,
professional development plans, long-range school plans, and other governance issues. Teacher
representatives also participate on the School Advisory Council and English Learner Advisory
Committee.

Student Involvement
Students’ voices are respected in decisions at Clovis Global Academy, and their expertise about their
needs and interests is acknowledged and valued. Student opinion regarding the effectiveness of
instructional styles in meeting their learning needs is integral to curricular design. CGA has a duty to
be responsive to all students’ needs and interests, so long as they are consistent with the CGA’s
mission and vision. Once enrollment permits, Clovis Global Academy plans to form an Associated
Student Body (“ASB”) so students can participate as site leaders, plan school events, and make
student government recommendations for the school.
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Element 5: Employee Qualifications
Governing Law: The qualifications to be met by individuals to be employed by the charter school.
Education Code Section 47605(b)(5)(E).
Clovis Global Academy shall recruit qualified, professional personnel who believe in the philosophy
and mission of the school for all staff positions. All employees should possess the personal
characteristics, knowledge, and relevant experience consistent with the responsibilities and
qualifications identified in the posted job description as determined by the School. All employees
must comply with the employee processing policies and procedures (to include, but not limited to,
fingerprints, criminal records, proof of identity, right to work in the United States, and TB screening).
CGA will provide opportunities for teachers and other professionals to continue their professional
development.
Written Job Descriptions
The CGA Board of Directors shall prepare or cause to be prepared written job descriptions for each
position or category of positions at CGA. The job descriptions shall identify the essential functions
of the position and desired qualifications, and serve both as a recruitment tool and guide to
expected performance standards.
The CGA founding team has prepared draft job descriptions for CGA Board consideration/approval,
following charter approval. These are provided to demonstrate our understanding of the type of
staff necessary to ensure the efficient and successful operation of our Charter School.
CGA considers the following to be “key” positions at the Charter School in Year 1 (2020-21):
Principal/Superintendent, Teacher, Ed Specialist, Instructional Aide, and Office Assistant. See
Appendix T, “Proposed Job Descriptions for Key Roles in Year 1,” for each of the draft job
descriptions for each of these roles, which indicate the qualifications, duties, and team
relationship/reporting structure for CGA staff.
CGA will add the following “key” positions at the Charter School in Year 2 (2021-22) and 3 (202223): Vice Principal, Academic Learning Director, Operations Director, and Administrative Assistant.
See Appendix U, “Proposed Job Descriptions for Key Roles in Year 2+,” for each of the draft job
descriptions for these additional key roles, which indicate their qualifications, duties, and team
relationship/reporting structure for CGA staff. Draft job descriptions for non-key roles are available
upon request.

Non-Sectarian,
Opportunity

Non-Discrimination,

Equal

Employment

In accordance with Education Code 47605(d)(1), CGA shall be nonsectarian in its employment
practices and all other operations. CGA shall not discriminate against any individual (applicant,
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employee, or pupil) on the basis of ethnicity, national origin, gender, or disability or any
characteristics listed in Education Code Section 220 (actual or perceived disability, gender,
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that is
contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code or association
with an individual who has any of the aforementioned characteristics). An equal employment
opportunity shall be extended to all aspects of the employer-employee relationship, including but
not limited to recruitment, selection, hiring, upgrading, training, promotion, transfer, discipline,
layoff, recall, and dismissal from employment.

Credentialing Requirements
CGA shall ensure that all teachers shall hold a Commission on Teacher Credentialing certificate,
permit, or other document equivalent as required by Education Code section 47605(l), as may be
amended from time to time.
CGA shall maintain current copies of all teacher credentials and make them readily available for
inspection. Upon the hiring of any teacher, if required by the District, the Charter School shall
provide a copy of that teacher’s credentials documentation to the District. For more information
regarding teacher credentialing requirements, see “Teacher Qualifications” section below.

Employee Qualifications
The staffing needs for CGA are identified by the Principal/Superintendent and will be consistent with
the Charter School budget. The Board’s approved job descriptions will define specific employee
minimum qualifications. In addition to the specific qualifications indicated in each job description,
generally, the CGA Board will seek to recruit and retain high quality staff, who can offer the following
to assist with the establishment of Clovis Global Academy:
•
•
•
•
•
•
•
•
•
•

Commitment of time, energy, and effort in developing the Charter School’s program.
Commitment to the mission, vision, and core values of the Charter School.
Belief in the basic philosophy of emphasizing the core curriculum.
Commitment to working with parents as educational partners.
Strong written and verbal communication skills.
Knowledge about the developmental needs of students.
Awareness of the social, emotional and well as academic needs of the students.
Ability to plan cooperatively with other staff.
Take a leadership role in some aspect of the Charter School’s development.
To acquire the appropriate qualifications and/or certifications.

All individuals employed by the Charter School must possess the defined qualifications indicated in
the written job descriptions. Beyond these, the Board will seek to hire candidates who are a
“mission fit,” possessing the personal characteristics, knowledge base, and ideally, the successful
experience in the responsibilities identified in the posted position. All employees must comply with
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the employee processing policies and procedures including, but not limited to, fingerprints, criminal
records, proof of identity, right to work in the United States, and tuberculosis screening. Further
information about background checks and tuberculosis screening requirements can be found in
Element 6.
Overall Hiring Needs
Figure 5.1 below outlines the projected staffing needs based on current enrollment projections
and expected programming. For more detail, see Appendix W, “CGA Budget/Multi-Year
Projection,” and Appendix X, “Budget Narrative,” and Appendix Y, “CGA Payroll Detail.” Actual
hiring may be adjusted, based on enrollment or program modifications in any given year.
Figure 5.1: Hiring Projections Aligned to the Clovis Global Academy Multi-Year Projected Budget
and Enrollment

In addition to the general qualifications described above, the following specifies the additional
qualifications, responsibilities, and day-to-day duties expected of individuals hired and assigned to
CGA’s key positions beginning in Year 1 (2020-21).

Principal/Superintendent Qualifications
The Principal/Superintendent will promote the vision of the School and will further the Charter
School’s mission and progress toward annual goals. Through the use of the Board’s policies and the
Charter Document, the Principal/Superintendent will implement the strategic goals and objectives
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and oversee the entire Charter School operation requiring knowledge and experience in academics,
fiscal management, leadership, organizational and human resource management, parent and
community relations, and external stakeholder relations. Additional duties of the
Principal/Superintendent can be found under Element 4.
Principal/Superintendent Qualifications:
• Master’s degree or higher
• California Teaching Credential
• Administrative Services Credential (preferred)
• Minimum 5 years teaching experience
• Experience coaching and developing staff
• Knowledge of local, state and federal laws applying to public schools
• Laws and regulations specific to Charter Schools
• Budget preparation and control procedures
• Promotion and marketing of the program
• Communicating clearly and effectively with key stakeholders

Teacher Qualifications
To the extent required by law, CGA teachers will meet all California credentialing requirements as
they apply to California Charter Schools in all core subjects pursuant to Education Code Section
47605(l). All requirements for employment set forth in applicable provisions of law will be met,
including but not limited to credentials.
Teachers at CGA will be expected to be collaborative team-players, and should be open to reflecting
on teaching practices for continual improvement. Teachers should demonstrate knowledge of how
to engage and support all learners through inquiry and differentiated instruction. CGA teachers are
expected to communicate often and effectively with students and parents. All teachers should
embody the core values of CGA, modeling integrity, empathy, inquiry, community, and impact.
Dual Immersion Teaching Staff
For Dual Immersion programming, teacher hiring will be such that half of the coursework will be
taught in Spanish and half of the coursework will be taught in English. For the lower grades, hiring
will be such that:
● A Spanish-speaking teacher (CA Cred. with bilingual authorization) will partner with an English
teacher and teach language and content to two classes of students (for example: Spanish
Language Arts, Social Studies, Science) at their same grade level
● An English-speaking teacher (CA cred. with English learner authorization) will teach the
complementary set of subjects to two classes of students in that grade level (English Language
Arts, Math and Global Cultures) while teaming with the Spanish Language teachers.
● Enrichment teachers for Physical Education coursework (Physical and Health Education) and Arts
coursework (Visual Arts, Performing Arts, Dance or Music) will be hired and/or contracted
preferably bilingual to allow for flexibility in the scheduling of the special coursework as a part167

●
●

time or full-time teacher.
Special Education personnel: Education Specialist, School Psychologist, Speech Therapist
Specialized Content Rotation content, including Global Cultures and Community and Self
Advisory coursework, will be taught by either (Spanish or English-speaking) core teacher.

Non-Dual Immersion Programming (Spanish Language Enrichment Strand)
For programming in 2nd grade and above, where dual language immersion programming is not
utilized in the first year (and subsequent grades in future years), elementary teacher hiring will
consist of one core teacher per grade level class, with either part- or full-time enrichment teachers
that are shared through grade levels (e.g. PE, Arts, and Spanish Enrichment). Core teachers will
implement the Specialized Content Rotation, including Global Cultures and Community and Self
Advisory, as part of their daily schedule.
In the middle school grades, a multi-subject credential teacher will teach the first sixth grade class;
in subsequent years, CGA may begin to hire subject specific teachers, who will focus on subjects
across grade levels, depending on enrollment (e.g. a dual-credentialed English/History teacher for
grades 6-7 and a dual-credentialed Math/Science teacher for grades 6-7 in Year 2). Enrichment
teachers for core coursework (e.g. Spanish, Arts, PE) may be shared with lower grades. Core
teachers will also implement the Specialized Content Rotation in the middle school grade levels,
including Global Cultures and Community and Self Advisory, as part of their daily schedule.
TEACHER REQUIREMENTS
● Current California Multiple Subject or Single Subject Teaching Credential; as
appropriate for teaching assignment
● CLAD or BCLAD certification, as appropriate for teaching assignment
● Bachelor’s Degree (Master’s preferred)
● First Aid and CPR certification
● Resume
● Letter of intent/Cover letter
● Three letters of recommendation
● Commitment to the CGA mission and vision
TEACHER DUTIES AND RESPONSIBILITIES
Curriculum
● Work collaboratively to develop/refine/implement standards-based, thematic
curricula based on our mission and vision.
● Design and implement team curricular units and daily lessons in Spanish utilizing the
framework outlined in this charter
● Plan and conduct activities to balance instruction and work time, and to maximize
student learning.
● Prepare objectives and outlines for courses of study, following the common core and
other state curriculum frameworks
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Assessment
● Prepare and implement ongoing assessments and related performance rubrics in
English (or in Spanish or in English & Spanish) to evaluate students' progress.
● Utilize formative and summative assessments to evaluate academic/social growth in
English language arts (or in Spanish language arts or in Spanish and English language
arts) and core subjects, and to prepare report cards.
● Establish clear objectives for all lessons and units; clearly communicate expectations
to students.
● Assign meaningful work which helps students deepen learning of specific objectives.
● Administer standardized ability and achievement tests in accordance with testing
protocols.
● Analyze ongoing assessment data to determine student strengths and needs, set and
monitor individualized goals for students, and refine instruction.
Individualized Instruction
● Serve as a facilitator and coach for learning, promoting collaboration and leading
student inquiry of differentiated lessons and transdisciplinary units;
● Utilize effective management strategies to maximize learning for all students;
● Adapt methods and materials to meet students' varying needs and interests;
● Provide individual and group instruction in English (or in Spanish or in English and
Spanish), using various methods and hands-on learning opportunities;
● Collaborate with special education team to provide appropriate modifications and
accommodations;
● Utilize language learning standards to ensure English Learners are provided with
instruction according to needs.
Positive School Culture
● Plan and supervise field trips, guest speakers and/or other experiential activities to
help students actively discover their learning.
● Utilize a restorative practices approach to support social-emotional growth and
promote a safe and respectful community.
● Establish and maintain standards of community behavior needed to achieve an
optimal learning environment.
● Enforce administrative policies and rules.
● Maintain accurate and complete student records as required by laws and school
policies.
● Diligently follow safety protocol and mandated reporting procedures to ensure
ongoing safety of all students.
● Supervise students in out-of-class activities as scheduled, including lunch/recess and
drop-off/pickup procedures or rotations.
Collaboration and Professional Growth
● Proactively communicate with parents, teachers, counselors and administrators to
help solve health, behavior and learning problems.
● Attend and positively participate in faculty meetings and other professional training.
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●

Work collaboratively with all faculty, staff, parents, and school partners.
Demonstrate ongoing commitment to growth by thoughtfully participating in
evaluation processes and other development activities.
● Attend parent events, student exhibitions and other activities that may take place
during evening hours or weekends.
● Report any concerns directly to the Principal/Superintendent or other suitable means
for resolution.
● Participate additional related duties as assigned to enhance schoolwide culture.
ED SPECIALIST REQUIREMENTS
● Current California Education Specialist Credential with a focus on Mild/Moderate
Disabilities
● BCLAD certification; fluent in both English and Spanish
● Bachelor’s Degree (Master’s preferred)
● First Aid and CPR certification
● Resume
● Letter of intent/ Cover Letter
● Three letters of recommendation
● Commitment to the CGA mission and vision
ED SPECIALIST DUTIES AND RESPONSIBILITIES
Case Management
● Work with SST team, general education team, school psychologist, administration,
parents and other providers to screen and refer students for special education.
● Use various teaching methods to promote learning in English and Spanish, including
intensive individualized instruction, problem-solving assignments, and small-group
work.
● Develop and implement Individualized Education Programs (IEPs) for each special
education student, setting and monitoring personalized goals for each student.
● Develop transition plans outlining specific steps to prepare students for middle
school, high school, or post-secondary success.
● Review and facilitate IEP meetings with parents, school administrators, and the
student's general education teachers in English and/or Spanish; inform parents of
student progress.
Curriculum and Assessment
● Work collaboratively to develop dual-immersion curricula in English and Spanish
based on our mission and purpose.
● Support the design and implementation of English and Spanish curricular units and
daily lessons, utilizing inquiry, driving questions, creativity and student-choice to
drive learning.
● Prepare objectives and outlines for courses of study in English and Spanish, following
common core and other state curriculum frameworks.
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Prepare and implement ongoing formative and summative assessments in both
English and Spanish to evaluate students' progress.
● Analyze ongoing assessment data to determine student strengths and needs, set and
monitor individualized goals for students, and refine instruction.
● Administer standardized ability and achievement tests in accordance with testing
protocols; ensure all teachers provide testing accommodations on local and
standardized assessments.
●

Diversified Instruction
● Serve as a facilitator and coach for learning, promoting collaboration and leading
student inquiry of differentiated lessons.
● Collaborate with general education colleagues in the development of dual-language
curriculum based on CGA’s mission, state standards, and IEP goals.
● Work with teammates to modify curriculum/instruction and make appropriate
accommodations to meet the needs of students with disabilities.
● Utilize effective strategies to maximize learning for all students.
● Assist children with a wide range of disabilities, including but not limited to: specific
learning disabilities, speech or language impairments, mental retardation, emotional
disturbance, multiple disabilities, hearing impairments, orthopedic impairments,
visual impairments, autism, combined deafness and blindness, traumatic brain
injury.
Positive School Culture
● Utilize a restorative justice practices approach to support social-emotional growth
and promote a safe and respectful community;
● Establish and maintain standards of community behavior needed to achieve an
optimal learning environment;
● Enforce administrative policies and rules;
● Maintain accurate and complete student records as required by laws and school
policies;
● Diligently follow safety protocol and mandated reporting procedures to ensure
ongoing safety for all students;
● Supervise students in out-of-class activities, possibly including lunch/recess and
drop-off/pickup procedures or rotations.
Collaboration and Professional Growth
● Proactively communicate with parents, teachers, counselors and administrators to
help solve health, behavior and learning problems;
● Attend and positively participate in faculty meetings and other professional training.
● Work collaboratively with all faculty, staff, parents, and school partners;
● Demonstrate ongoing commitment to growth by thoughtfully participating in
evaluation processes, instructional rounds and other development activities;
● Attend parent events, student exhibitions and other activities that may take place
during evening hours or weekends;
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Report any concerns directly to the Principal/Superintendent or other suitable means
for resolution;
● Participate additional related duties as assigned to enhance schoolwide culture.
●

Non-Instructional Staff Qualifications
OFFICE ASSISTANT REQUIREMENTS
● Bilingual and biliterate in English and Spanish
● At least two years of college coursework (48 units) or Associate’s Degree
● Articulate communication skills in both oral and written language
● Possess an excellent record of dependability
● Demonstrate evidence of skills such as word processing, record keeping and other
office skills as required for the specific position
● First Aid and CPR certification
● Resume
● Letter of intent/Cover Letter
● Three letters of recommendation
● Commitment to the CGA mission and vision
OFFICE ASSISTANT DUTIES AND RESPONSIBILITIES
General Site Management
● Welcomes visitors and assists staff, parents, students, and others with
questions/issues.
● Manages office traffic, including calls and emails; serves as liaison for
parents/staff/students.
● Maintains, organizes, and protects confidentiality of school files, mail, and other
documents.
● Facilitates logistics for daily activities; provides oversight of campus projects,
including facilities/equipment upkeep, classroom needs, and staff access.
● Liaises with the technology team to maintain adequate technology stock and to
maintain, secure and properly record an inventory of assets, based on compliance
guidelines.
● Assists with drop-off and pick-up processes, emergency drills, and other operational
processes.
Human Resources
● Maintains human resource records, ensuring confidentiality and legal compliance by
monitoring and implementing applicable federal and state requirements.
● Monitors and reports hourly and daily work records; monitors staff attendance,
tracking and reporting leave.
● Arranges substitute teachers as needed.
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Accounts Payable and Purchasing
● Follows internal financial systems for accounts payable/receivable, weekly deposits,
and expense reports.
● Follows purchasing and reimbursement systems in line with fiscal controls and legal
requirements.
● Works directly with back office support team to ensure timely payment of bills and
problem-solving of accounting issues.
● Submits weekly invoices with expense codes and appropriate approvals.
● Serving as the school’s liaison for: billing, discount opportunities, resolution of
invoice/payment discrepancies, issuing stop-payments or purchase order
amendments. Reconciles vendor monthly statements and transactions.
● Analyzes invoice/expense reports to appropriately code purchases and deposits.
● Assesses purchasing needs, placing orders for supplies, emergency needs, nursing,
and other general school needs; monitors need for future orders.
● Maintains historical records by scanning and filing all accounts and finance
documents.
Enrollment, Attendance, and Student Information
● Ensure enrollment and attendance are maximized throughout the year.
● Maintain student cumulative files and records, keeping organized and secure files.
● Utilizes student information system to support attendance, grading, student
demographics records, medical records, behavior tracking, and other functions.
● Maintain and update information systems and infrastructure to ensure student and
course data is accurate.
● Works with contracted agencies to ensure alignment of electronic information
systems, ensuring registration processes/data align with student information
systems.
● Proactively maintains cumulative files and electronic records using organized and
secure systems.
● Monitors and reports attendance, following state and federal guidelines. Follow
policies and legal requirements for independent study, including maintaining
accurate and thorough records for audit.
Federal, State, and Local Compliance
● Adheres to accountability measures; gathers data and prepares compliance reports;
monitors compliance with programs and policies that uphold local, state and federal
laws.
● Monitors practices and maintains records required to certify compliance, producing
data and required documents for accountability reports.
● Stays up to date with current regulations, helps develops practices to meet
guidelines.
● Organizes records and processes for compliance visits including, for example: audits,
yearly authorizer visits, accreditation visits, and charter renewal.
173

Other General Duties
● Provides support to the leadership team.
● Maintains confidentiality in the handling of sensitive data.
● Demonstrates ongoing commitment to individual professional growth, including but
not limited to attending staff development offerings and workshops
● Reports immediate concerns to the Principal/Superintendent.

INSTRUCTIONAL AIDE REQUIREMENTS
● At least two years of college coursework (48 units) or Associate’s Degree
● Strong communications skills
● Fluent in both English and Spanish (preferred)
● Be trained in and willing to continue learning how to manage student behavior and
implement instructional strategies
● Be able to foster positive interactions with children, staff, and parents
● First Aid and CPR certification
● Resume
● Letter of intent/Cover Letter
● Three letters of recommendation
● Commitment to the CGA mission and vision
INSTRUCTIONAL AIDE DUTIES AND RESPONSIBILITIES
Under general supervision, to assist with instruction of children with exceptional needs as
an instructional aide in a classroom or similar resource program as instructed by a
certificated teacher; to perform a variety of instructional and other student-related duties.
Special Education Aide Assignment Responsibilities
● Follow schedule assigned by Ed Specialist and/or Principal/Superintendent or
designee;
● Assist with instruction and tutoring of student(s); reinforce or follow-up on the
teacher’s lessons;
● Encourage the student(s) and help maintain a supportive learning environment;
● Assist student(s) with assigned special projects;
● Assist Ed Specialist with implementation of Individualized Education Programs (IEP's)
and in administering a variety of tests and evaluative exercises;
● Observe and report unusual or atypical student behavior to the teacher or other
school authority;
● Assist teacher(s) in maintaining student control and in implementing behavioral
modification systems;
● Assist teacher(s) and/or student(s) during lunch programming, recesses or physical
education activities;
● Attend parent conferences and parent information nights and/or make parent
contacts, as required/requested;
● Respect the confidential nature of pupil records and school reports.
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Other School Responsibilities
● Attend ongoing staff meetings as requested to participate in trainings and
collaborations;
● Attend in-service training programs and workshops, and other activities, as directed;
● Supervise and provide assistance to students during morning and lunch hours,
leading activities as appropriate;
● Follow and help enforce CGA norms for student behavior and building use;
● Direct student groups to and from lunch area in a safe and organized manner;
● Maintain a harmonious inside/outside atmosphere by encouraging peaceful
resolution of conflict;
● Clean and sanitize tables between classes or at the end of lunch, according to Health
Dept. Standards;
● Assist with pick-up/drop-off duties in the mornings and afternoons;
● Accompany student(s) on field trips;
● Assist with teachers and/or office staff with clerical tasks as needed;
● Other duties as assigned or needed.

Recruitment and Selection Process
CGA believes that all of its employees play an important role in creating a positive, successful
learning environment. CGA will recruit professionals to fill administrative, instructional and noninstructional roles based on a demonstrated commitment to excellence and shared belief in CGA’s
vision and mission. CGA is dedicated to excellence, a key to which is the selection of well-trained
individuals who can exert every effort to raise standards, to improve service, to promote a climate
in which the exercise of sound personal and professional judgment is encouraged, and to achieve
conditions, which attract persons worthy of trust to careers in education.
The recruitment process will consist of a variety of announcements to attract a diverse teaching
staff, such as sharing at teacher recruitment fairs, email networks, graduate schools of education,
and website postings (Ed-Join, the Charter School website, California Charter Schools Association,
Charter Schools Development Center). CGA may also advertise in community and regional
newspapers. CGA intends to explore partnerships with other university credential or graduate
programs, such as the one at CSU Fresno.

Professional Development
Clovis Global Academy will plan and provide a cohesive, job-embedded professional development
for its staff members complementing it with other valuable learning opportunities that are not job
embedded.
Job-embedded professional development (JEPD) refers to teacher learning that is grounded in dayto-day teaching practice and is designed to enhance teachers’ content-specific instructional
practices with the intent of improving student learning. It is primarily school- or classroom-based,
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and is integrated into the workday, consisting of teachers assessing and finding solutions for
authentic and immediate problems of practice as part of a cycle of continuous improvement.
Figure 5.2, below, illustrates the difference between what is JEPD and what is not. Since CGA will
implement both JEPD and not-JEPD, CGA will provide both anticipatory and responsive professional
development, ensuring a system that is based on issues arising from actual professional practice in
addition to anticipated/likely issues of professional practice.
Figure 5.2: Defining JEPD

Job-Embedded Professional Development

Not Job-Embedded PD

Takes place in the
classroom, in real
time, with current
students, and is
centered on issues
of actual practice

Takes place in or outside the
school, removed from
instruction, away from
students, and is centered on
issues of likely or anticipated
practice

Takes place in the
classroom, nearly
real time, away
from students,
and is centered on
issues of actual
practice

Takes place in the
school, shortly
before or after
instruction, away
from students,
and is centered
on issues of
actual practice

JEPD is a shared, ongoing process that is locally rooted and makes a direct connection between
learning and application in daily practice, thereby requiring active teacher involvement in
cooperative, inquiry-based work.
According to a research brief by Croft et al. (2010):
In JEPD, teachers primarily draw from the professional knowledge that exists in their own
school and among their colleagues (Wei et al., 2009), which is informed by other professional
development opportunities that help teachers learn research-based practices (Killion & Roy,
2009; Lieberman, 2000). JEPD may consist of departmental, cross-departmental, grade-level,
or “vertical” teams of teachers engaging in “interactive, integrative, practical, and resultsoriented” work (Fogarty & Pete, 2009, p. 32). Activities include designs such as mentoring;
coaching; lesson study; action research; peer observation; examining student work; and
virtual coaching. Professional learning communities (i.e., structured time for teachers to
come together and discuss issues of teaching practice and student learning) can be forums
for job-embedded professional development.
Examples of JEPD activities are:
1. Peer demonstrations of the teaching strategies and discourse scripts for each strategy in
Spanish and English. For example, a teacher can demonstrate and provide a sample script of
the questions she or he uses to debrief cooperative skills, learning strategies, or the content
of learning in sheltered English. A teacher can share a script for setting up a science lesson
in Spanish.
176

2. Joint analysis of video recordings of own teaching a student learning. Example: Teacher
records a small segment and shares it with PLC colleagues. A discussion follows, highlighting
successes and areas for improvement.
CGA plans to utilize the time between charter approval and school opening as an opportunity for
teacher leaders and the Principal/Superintendent to attend necessary trainings to lead the staff in
implementation of key best practices and facilitate JEPD.
Structure and Supports
Depending on expertise of the hired team and to distribute leadership and build organizational
capacity, some in-service professional development workshops may be provided by outside
consultants, and other workshops may be led by knowledgeable lead teachers and administration.
Most workshops will be followed by focused team planning sessions in Professional Learning
Communities model (DuFour & DuFour, 2008). Weekly professional development meetings for staff
are held and range from small group, department or grade specific, to whole staff. These meetings
are held once a week, on a day with an Early Release schedule. The professional development
calendar and topics will be chosen through a collaborative approach made up of teachers and
administrators. Prior to the opening of the school year, teachers will participate in pre-service
workshops and collaborations, and external trainings. Except for the first year which includes
greater pre-service training due to start-up (see Figure 5.3, below), we intend to provide a minimum
of 8 days of training before the school year starts. Teachers start the year with either new or
refresher professional development sessions on CGA best practices, including but not limited to:
•
•
•
•
•
•
•
•
•
•
•
•

Foundations in Dual Language Education
Spanish Language Arts: Standards-based teaching and articulation
English Language Arts: Standards-based teaching and articulation
Reader’s & Writer’s Workshop within the Spanish Language Arts and English Language Arts
CGA’s Grading and Reporting systems, including development of Indiviualized Learning Plans
(ILP’s), testing calendar, grading norms, and Character Report Card
Creating a culture of thinking and a “small, safe school culture” in CGA
Restorative Practices in Student Discipline and MTSS system of supports
CGA’s adopted curricular resources
Concept-based thematic learning unit planning
Pure Edge, Intellectual Virtues, Core Values, Honor Code, and other SEL materials
CGA’s adopted assessments, how to access and use reports, using data to inform instruction
Differentiation for learner diversity, including universal access to differentiation for gifted
learners and accommodations for special needs, as well as best instructional practices for
English Learners, students on 504 plans or IEP’s, CGA’s SST process and child find duties/tips

A tentative PD schedule for the first summer before school opening is shown in Figure 5.3, below.
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Figure 5.3: Professional Development Before the First Year of School Opening
Topic
Implementing successful JEPD
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Attendee(s)
Principal/Superintendent
and a Lead Teacher
All teachers,
administrators, and
support staff

Timeline
Before July 1,
2020
Summer 2020
1 day

All Teachers

Summer 2020
1 day

Student Information/Learning Management System & how
to use NWEA MAP/CAASPP data to inform instruction
Room Set Up

All Teachers and
Principal/Superintendent

Summer 2020
1 day

Foundations in Dual Language Education
Teaching the Spanish Language Arts/ Standards based
Teaching the English Language Arts / Standards based
Benchmark Advance/Adelante Curriculum Planning
Math: Common Core Best Practices and Math Literacy
Planning
Inquiry-based lesson planning
Collaboratively create thematic units based on CCSS, CGA’s
adopted assessments
Intellectual Virtues and the Thinking Routines
CGA’s MTSS supports, interventions for academic and/or
behavior needs.
Social-emotional learning, including DoveTail Toolbox and
Pure Edge curriculum
Introducing teachers to Restorative Justice Practices
Overview of “Community & Self”
Global Cultures Planning
Team Planning Room Set-Up
Logistics/HR, Employee Handbook
Emergency Procedures and Site Safety Plan
Anti- Harassment Policy
Child abuse prevention & mandated reporter
Bloodborne Pathogens
Developing Team Norms: Schedules, Logistics, Student
Norms/Respect Agreements
CGA’s SST process and child find duties/tips
universal access to differentiation for gifted learners and
accommodations for special needs
best instructional practices for English Learners
Review of assigned students on 504 plans or IEP’s and their
goals/services
IEPs: Accommodations & Modifications and the Teachers’
role in meetings

All Teachers

Summer 2020
3 days

All Teachers

Summer 2020
1 day
Summer 2020
3 days

Orientations
CGA Mission and Vision, Overview of Charter
Roles and responsibilities of everyone
Creating a culture of learning and safety in CGA
Assessments used at CGA (their calendar, their purpose,
their use)
Grading and Reporting at CGA
Room Set Up

All Teachers

All Teachers and
administrators

Summer 2020
1 day

All Teachers and
Principal/Superintendent

Summer 2020
1 day

All Teachers and
Principal/Superintendent

Summer 2020
1 day

All Teachers and
Principal/Superintendent

Summer 2020
2 days
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The initial training consists of direct instruction, modeling, simulations, demonstrations, and
processing of new information and methods. Teachers learn in cooperative learning teams and are
always told the theories behind what they are learning, even though the emphasis is on giving them
active hands-on, pragmatic experience with strategies that will work. Throughout the year, teachers
continue with training sessions on topics they identify from their peer coaching such as assessments,
cooperative learning, and other topics to refine and extend the topics presented earlier. Four days
of professional development have been scheduled in the calendar in addition to the planning and
professional development time every Wednesday, from 2:15 – 4:00 PM. The following is a list of
topics that are likely to be covered with job-embedded and ongoing professional development
during the time set aside during academic years:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

ELD Designated/Integrated and ELD Best Practices
Language immersion teaching strategies
Unpacking CCSS for effective planning
Sheltered Instruction Observation Protocol (SIOP)
Guided Language Acquisition and Design (GLAD), Total Physical Response (TPR), QTEL (Quality
Teaching for English Learners), Specially Designed Academic Instruction in English (SDAIE)
ILP development, Report Card prep, Character Report Cards & Parent Conference Planning
CAASPP Training
ELPAC Training
NWEA Data Analysis & Planning
ILP development, Report Card prep, Character Report Cards & Parent Conference Planning
Multi-Tiered Systems of Support (Academic & Behavior)
Restorative practices in student discipline
Review of Accommodations/Modifications, Inclusion Strategies, IEPs
SELPA requirements, policies, procedures
Reflection and refinement of instructional units, curriculum planning
Building on students’ cultural, experiential background
Engaging parents
Employing multiple assessment tools, using formative assessments to plan instruction,
interpretation of data, grading norms
Differentiation for learner diversity
Culture, Core Values, Intellectual Virtues
Classroom management
Continuous improvement via PLC’s
Using technology in the classroom
Readers’ and Writers’ Workshop
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Element 6: Health and Safety Procedures
Governing Law: The procedures that the charter school will follow to ensure the health and safety of
pupils and staff. These procedures shall require all of the following:
(i) That each employee of the charter school furnishes the charter school with a criminal record
summary as described in Section 44237.
(ii) The development of a school safety plan, which shall include the safety topics listed in
subparagraphs (A) to (H), inclusive, of paragraph (2) of subdivision (a) of Section 32282 and
procedures for conducting tactical responses to criminal incidents.
(iii) That the school safety plan be reviewed and updated by March 1 of every year by the charter
school. Education Code Section 47605(b)(5)(F).
In order to provide safety for all students and staff, the Charter School will adopt and implement
full health and safety policies and procedures and risk management policies at its school site in
consultation with its insurance carriers and risk management experts. These policies will be
incorporated into the Charter School’s student and staff handbooks and will be reviewed on an
ongoing basis by the Principal/Superintendent and Board of Directors. The Charter School shall
ensure that staff is trained annually on the health and safety policies. A full draft will be provided to
the District for review at least 30 days prior to operation or as otherwise agreed upon by the District
and Charter School.
The following is a summary of the health and safety policies of the Charter School:
Procedures for Background Checks
Employees and contractors of the Charter School will be required to submit to a criminal background
check and to furnish a criminal record summary as required by Education Code Sections 44237 and
45125.1. Applicants for employment must submit two sets of fingerprints to the California
Department of Justice for the purpose of obtaining a criminal record summary. The Charter School
shall not hire any person, in either a certificated or classified position, who has been convicted of a
violent or serious felony except as otherwise provided by law, pursuant to Education Code Sections
44830.1 and 45122.1. The Principal/Superintendent of the Charter School shall monitor compliance
with this policy and report to the Charter School Board of Directors on a regular basis. The Board
President shall monitor the fingerprinting and background clearance of the
Principal/Superintendent. Volunteers who will volunteer outside of the direct supervision of a
credentialed employee shall be fingerprinted and receive background clearance prior to
volunteering without the direct supervision of a credentialed employee.
Role of Staff as Mandated Child Abuse Reporters
All employees will be mandated child abuse reporters and will follow all applicable reporting laws,
the same policies and procedures used by the District. The Charter School shall provide mandated
reporter training to all employees annually in accordance with Education Code Section 44691.

180

Tuberculosis Risk Assessment and Examination
Employees, and volunteers who have frequent or prolonged contact with students, will be assessed
and examined (if necessary) for tuberculosis prior to commencing employment and working with
students, and for employees at least once each four years thereafter, as required by Education Code
Section 49406.
Immunizations
All enrolled students will be required to provide records documenting immunizations as is required
at public schools pursuant to Health and Safety Code Sections 120325-120375, and Title 17,
California Code of Regulations Sections 6000-6075. All rising 7th grade students must be immunized
with a pertussis (whooping cough) vaccine booster.
Medication in School
The Charter School will adhere to Education Code Section 49423 regarding administration of
medication in school. The Charter School will adhere to Education Code Section 49414 regarding
epinephrine auto-injectors and training for staff members.
Vision, Hearing, and Scoliosis
Students will be screened for vision, hearing and scoliosis. The Charter School will adhere to
Education Code Section 49450 et seq. as applicable to the grade levels served by the Charter School.
Diabetes
The Charter School will provide an information sheet regarding type 2 diabetes to the parent or
guardian of incoming 7th grade students, pursuant to Education Code Section 49452.7. The
information sheet shall include, but not be limited to, all of the following:
●

A description of type 2 diabetes.

●

A description of the risk factors and warning signs associated with type 2 diabetes.

●

A recommendation that students displaying or possibly suffering from risk factors or
warning signs associated with type 2 diabetes should be screened for type 2 diabetes.

●

A description of treatments and prevention methods of type 2 diabetes.

●

A description of the different types of diabetes screening tests available.

Suicide Prevention Policy
The Charter School will adopt a policy on student suicide prevention in accordance with Education
Code Section 215.
Blood borne Pathogen
The Charter School shall meet state and federal standards for dealing with blood borne pathogens
and other potentially infectious materials in the workplace. The Board shall establish a written
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infectious control plan designed to protect employees and students from possible infection due to
contact with blood borne viruses, including human immunodeficiency virus (“HIV”) and hepatitis B
virus (“HBV”).
Whenever exposed to blood or other bodily fluids through injury or accident, staff and students
shall follow the latest medical protocol for disinfecting procedures.
Food Service Program
The Charter School will provide each needy pupil, as defined in Education Code Section 49552, with
one nutritionally adequate free or reduced-price meal, as defined in Education Code Section
49553(a), during each school day.
California Healthy Youth Act
The Charter School shall comply with the California Healthy Youth Act pursuant to AB 2601 (2018).
Drug, Alcohol, and Smoke-Free Environment
The Charter School shall function as a drug-, alcohol-, and smoke-free environment.
Facility Safety
The Charter School shall comply with Education Code Section 47610 by utilizing facilities that are
either compliant with the Field Act or facilities that are compliant with the California Building
Standards Code. The Charter School agrees to test sprinkler systems, fire extinguishers, and fire
alarms annually at its facilities to ensure that they are maintained in an operable condition at all
times. The Charter School shall conduct fire drills monthly as required under Education Code Section
32001.
School Safety Plan
The Charter School shall adopt a Comprehensive School Safety Plan, to be reviewed and updated by
March 1 of every year, which shall include the safety topics listed in subparagraphs (A) to (H),
inclusive, of paragraph (2) of subdivision (a) of Education Code Section 32282 and procedures for
conducting tactical responses to criminal incidents. Staff shall receive training in emergency
response, including appropriate "first responder" training or its equivalent.
Comprehensive Anti-Discrimination and Harassment Policies and Procedures
The Charter School is committed to providing a school that is free from discrimination and sexual
harassment, as well as any harassment based upon the actual or perceived characteristics of race,
religion, creed, color, gender, gender identity, gender expression, nationality, national origin,
ancestry, ethnic group identification, genetic information, age, medical condition, marital status,
sexual orientation, sex and pregnancy, physical or mental disability, childbirth or related medical
conditions, military and veteran status, denial of family and medical care leave, immigration status,
or on the basis of a person’s association with a person or group with one or more of these actual or
perceived characteristics, or any other basis protected by federal, state, local law, ordinance or
regulation. The Charter School shall develop a comprehensive policy to prevent and immediately
remediate any concerns about discrimination or harassment at the Charter School (including
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employee to employee, employee to student, and student to employee misconduct). Misconduct
of this nature is very serious and will be addressed in accordance with the Charter School’s antidiscrimination and harassment policies.
The Charter School will comply with Education Code Section 234.7 and adopt the model policies
published by the California Attorney General or equivalent policies limiting assistance with
immigration enforcement at the Charter School, to the fullest extent possible consistent with
federal and state law.
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Element 7: Racial and Ethnic Balance
Governing Law: The means by which the charter school will achieve a racial and ethnic balance
among its pupils that is reflective of the general population residing within the territorial jurisdiction
of the school district to which the charter petition is submitted. Education Code Section
47605(b)(5)(G).
CGA is committed to maintaining a racially, ethnically, and economically diverse student population
reflective of the Clovis Unified School District. (See Element 1 for District student demographic
data.) CGA will maintain a policy of non-discrimination in all areas of its operations and make
reasonable and practicable efforts to achieve a racial and ethnic balance among its students that
reflects the racial and ethnic balance of the territorial jurisdiction of the District. This balance is
maintained by recruitment in various representative areas of the community and by targeting
underrepresented students, if any. CGA will participate in recruitment and outreach activities
designed to educate and inform potential students and their families about our instructional
program and to ensure all families are given an equal opportunity to enroll their children at the
school. As discussed below, CGA may also work with community-based organizations to help
accomplish this balance.

Recruitment and Outreach Plan
CGA’s recruitment and outreach activities will include, but not necessarily be limited to the following
efforts:
●

CGA will develop promotional materials, such as brochures, flyers, advertisements,
websites, and media press kits. These materials will be multilingual to the extent possible to
reach the diverse communities in our area.

●

We intend to utilize local media and social media in recruitment efforts including, but not
limited to, The Fresno Bee, GV Wire, and other press. These efforts will include social media
community groups (e.g., Facebook Groups). Additionally, CGA will utilize multilingual media
outlets that are dedicated to the many diverse communities in our area.

●

We will develop a fully functional, easy to navigate website to educate visitors with engaging
and current content; motivating prospective families to connect with CGA.

●

We will develop social media marketing campaigns to achieve enrollment goals through
visual and written communication, conversation, and the sharing of pertinent information
that deepens our relationship with our current families, prospective families, and
community partnerships.

●

We plan to visit and establish partnerships with local preschools, community centers,
religious organizations, Chambers of Commerce, local businesses, libraries, community
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organizations to publicize the school. An initial contact list for outreach is included in
Appendix V.
●

We will connect with PTA and PTO organizations in the area with the goal of scheduling
presentations about our education program.

●

We will attend and participate in local events and activities to promote the school and to
meet prospective students and their families. These events and activities may include, but
are not limited, to Old Town Clovis Farmer’s Market, Riverpark Farmer’s Market, Tot Times,
Fresno City College Asian Fest, Festival de los Niños, and Fresno Grizzlies games.

●

We will invite local television and print media to visit the school and learn about the
instructional program.

●

We will organize “open house” events and school tour visits on a regular, on-going basis to
offer opportunities for prospective students and their families to learn more about our
education program. We intend to have individuals in attendance at events who can translate
in languages of attendees (e.g., Spanish, Hmong, Punjabi, etc.). We intend to host a
minimum of four events in the Spring and Summer of 2020 before the school commences
operation in the 2020-2021 school year.

●

We plan to establish volunteer opportunities for parents and students to participate and
support recruitment efforts, such as participating in “open house” and information events.

These recruitment efforts will ensure that parents are informed about the availability of CGA as a
viable option for the education of their children. We expect that this targeted outreach will help us
achieve the goal of having our students reflect the racial and ethnic balance of the student
population residing in the District.

Monitoring Outreach Efforts
CGA will track outreach and recruitment efforts (e.g., participation in community events,
presentations at local organizations, distributing flyers, media and/or advertising, etc.) in an
organized database that tracks the date of activities, school personnel/volunteers who participated,
number of attendees (where relevant), among other details. CGA will assess the efficacy of these
activities by monitoring its student demographic data, including students’ racial/ethnic background,
linguistic background, students’ socio-economic status, and/or geographic information relating to
admitted student recruits.
CGA will use the data collected annually via CALPADS to measure whether the school’s racial and
ethnic balance is reflective of the District. Further, all applications will be entered into a database
that includes student home addresses so that applicants can be mapped and outreach efforts can
be assessed in relation to applications received. The Principal/Superintendent or designee will
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report to the Board at least annually regarding the progress of outreach and recruiting efforts; goalsetting based on collected data, and budget allocations for outreach for subsequent years.
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Element 8: Admission Policies and Procedures
Governing Law: Admission policies and procedures, consistent with [Education Code Section
47605(d)]. Education Code Section 47605(b)(5)(H).
CGA will be nonsectarian in its programs, admission policies, and all other operations, and does not
charge tuition nor discriminate on the basis of the characteristics listed in Section 220 (actual or
perceived disability, gender, gender expression, gender identity, nationality, race or ethnicity,
religion, sexual orientation, or any other characteristic that is contained in the definition of hate
crimes set forth in Section 422.55 of the Penal Code, including immigration status, or association
with an individual who has any of the aforementioned characteristics).
CGA shall admit all pupils who wish to attend the school. No test or assessment shall be
administered to students prior to acceptance and enrollment into CGA. CGA will comply with all
laws establishing minimum and maximum age for public school attendance in charter schools.
Admission, except in the case of a public random drawing, shall not be determined by the place of
residence of the pupil or his or her parent or legal guardian within the state. Admission preferences
shall not require mandatory parental volunteer hours as a criterion for admission or continued
enrollment.
CGA shall require students who wish to attend the school to complete an application form. After
admission, students will be required to submit an enrollment packet, which shall include the
following:
1.
2.
3.
4.
5.
6.

Student enrollment form
Proof of Immunization
Home Language Survey
Completion of Emergency Medical Information Form
Proof of minimum age requirements
Release of records

Public Random Drawing (“Lottery”)
CGA agrees to adhere to the requirements related to admission preferences as set forth in Education
Code Section 47605(d)(2)(B)(i)-(iv). Applications will be accepted during a publicly advertised
Admissions Window each year for enrollment in the following school year. Existing enrolled pupils
are exempted from the annual lottery process after admittance, attendance, and completion of a
re-enrollment form to reserve their seat annually.
Following the admissions window and application deadline each year, applications shall be counted
to determine whether any grade level has received more applications than there is seat availability.
In the event that this happens, the Charter School will hold a public random drawing (“lottery”) to
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determine admission for the impacted grade level(s). Admission preferences in the case of a public
random drawing shall be given to the following students in the following order:
1. Existing pupils of the Charter School
2. Children of current employees and Board members
3. Siblings of admitted pupils, currently enrolled students, or graduates of the Charter
School
4. Students who are currently enrolled in, or who reside in the attendance area of, Sierra
Vista Elementary School, or Students who are currently enrolled in or who reside in the
elementary school attendance area of the local public elementary school in which the
Charter School is located
5. Students residing within the boundaries of the District
6. All other students who wish to attend the Charter School
If the number of student applications for admission exceeds the Charter School’s capacity, CGA staff
will determine admissions according to the following procedure. First, existing pupils of the Charter
School shall be exempt from the lottery, so long as they have submitted a re-enrollment form,
indicating their intent to return in the fall. Second, children of current employees and Board
members of Clovis Global Academy shall be admitted with exemption from the lottery process.
Third, siblings of previously admitted pupils or graduates of the Charter School will be exempt from
the lottery. Fourth, students who are currently enrolled in, and students who reside in the
attendance area of, Sierra Vista Elementary School, or students who are currently enrolled in or who
reside in the elementary school attendance area of the local public elementary school in which the
Charter School is located (in the case that Clovis Global Academy is not located within Sierra Vista
attendance boundaries) shall have a weighted preference, with a factor of 4 to 1. Fourth, consistent
with State law, charter schools are required to give preference to students who reside within the
boundaries of the school district where the charter school is located. Students who reside within
Clovis Unified School District boundaries shall be included in the lottery with a weighting factor of 2
to 1. All other (outside District) applicants will be included in this lottery for admissions with a factor
of 1.
At the conclusion of the public random drawing, all students who were not granted admission due
to capacity will be placed on a wait list according to their draw in the public random drawing. This
wait list, called an admission priority list, will allow students the option of enrollment in the case of
an opening during the current school year. In no circumstance will a wait list carry over to the
following school year. The order of admission of students at any time during the semester shall be
based solely on the order of applicants on the admission priority list.
After the admission priority list has been exhausted or at the conclusion of the school year, the
Charter School will advertise if a space has become available and applications are being accepted.
If more applications are submitted than there are spaces are available, another public random
drawing will be conducted for the open spaces as described above.
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The Charter School recognizes that these admissions preferences may need to be limited or revised
during any period of grant funding (e.g. in accordance with the Public Charter Schools Grant
Program, or to meet eligibility criteria for state level charter start up funding). During the years that
BOA receives start up grant funds, the admissions preferences may be limited or amended in order
to meet the grant eligibility criteria.
At the conclusion of the public random drawing, all students who were not granted admission due
to capacity shall be given the option to put their name on a waitlist according to their draw in the
lottery. This waitlist will allow students the option of enrollment in the case of an opening during
the current school year. In no circumstance will a waitlist carry over to the following school year.
Public random drawing rules, deadlines, dates and times will be communicated on CGA’s website.
Public notice for the date and time of the public random drawing will also be posted once the
application deadline has passed. CGA will also inform all applicants and interested parties of the
rules to be followed during the public random drawing process via mail or email at least two weeks
prior to the lottery date.
Lottery Procedures
1. The lottery will be public, transparent, fair, and take place within 30 days of closing the open
enrollment period.
2. The open enrollment period ends on the first Friday in March.
3. The lottery will take place on CGA’s campus in a facility large enough to allow all interested
parties to observe the drawing, or at another public venue near the CGA large enough to
accommodate all interested parties.
4. The lottery will take place on a Friday evening or another similarly convenient time when
most interested parties who wish to attend may do so.
5. All interested parties will know, prior to the holding of the lottery, how many openings are
available per grade level at the CGA.
6. The lottery shall draw names from pools of ballots differentiated by grade level.
7. Beginning with the lowest grade, the ballots shall be drawn by a disinterested CGA
administrator or Board member.
8. The drawing shall continue until all names for that grade level are drawn.
9. Those individuals whose names are drawn after all spaces have been filled will be placed on
the wait list in the order drawn, except if the preferences described above require otherwise.
The wait list will not carry over from one school year to the next.
10. Potential students on the waiting list shall provide contact information to be used in the
event space becomes available, on their application/lottery forms. Families promoted off of
the waitlist shall be informed by telephone and in writing and shall have a maximum of seven
(7) days to respond. In addition, CGA shall attempt on at least two separate occasions to
contact the parents/guardians of promoted students by telephone. Those families not
responding within the response period will forfeit their right to enroll their student in CGA
for that school year.
11. Existing students who wish to return must notify CGA during open enrollment.
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12. Applicants need not be present at the lottery to enroll and will be notified via phone call and
mail of their status.
13. Applications received after the close of open enrollment will be added to waitlist after the
lottery, in order received, and will be contacted for enrollment when lottery waitlist is
exhausted.
14. Once a student has been admitted, his or her parents will fill out an enrollment form.

Planned Application, Public Random Drawing, and Admission
Schedule
The following estimated application, public random drawing, and admission schedule and process
is proposed, and may be amended by the Charter School Board as necessary. In year one (1), if the
charter is approved after the beginning of the timeline specified herein, the schedule proposed
below will be pushed forward and abbreviated to ensure all steps are followed within a shorter
timeframe.
Table 8.1: Planned Application, Public Random Drawing, and Admission Schedule
Last week of October

Application forms available at school
administrative office or online at the Charter
School’s website.

First week of March

All application forms due to Charter School.

Last week of March

Public random drawing conducted (if necessary).

Last week of April

Admission notification and enrollment packets
distributed to parent and children who have
been drawn in the public random drawing.

Approximately 2
Weeks Later

Completed enrollment packets due back to the
Charter School, which will include proof of
immunizations, proof of residency, proof of age
requirements and proof of withdrawal from
prior school and district of residence.
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Element 9: Annual Independent Audit
Governing Law: The manner in which annual, independent financial audits shall be conducted, which
shall employ generally accepted accounting principles, and the manner in which audit exceptions
and deficiencies shall be resolved to the satisfaction of the chartering authority. Education Code
Section 47605(b)(5)(I).
An annual independent financial audit of the books and records of the Charter School will be
conducted as required by Education Code Sections 47605(b)(5)(I) and 47605(m). The books and
records of the Charter School will be kept in accordance with generally accepted accounting
principles, and as required by applicable law, the audit will employ generally accepted accounting
procedures. The audit shall be conducted in accordance with applicable provisions within the
California Code of Regulations governing audits of charter schools as published in the State
Controller’s K-12 Audit Guide.
The Charter School will select an independent auditor through a request for proposal format. The
auditor will have, at a minimum, a CPA and educational institution audit experience and will be
approved by the State Controller on its published list as an educational audit provider. To the extent
required under applicable federal law, the audit scope will be expanded to include items and
processes specified in applicable Office of Management and Budget Circulars.
The annual audit will be completed and forwarded to the District, the County Superintendent of
Schools, the State Controller, and to the CDE by the 15th of December of each year. The
Principal/Superintendent, along with the audit committee, if any, will review any audit exceptions
or deficiencies and report to the Charter School Board of Directors with recommendations on how
to resolve them. The Board will submit a report to the District describing how the exceptions and
deficiencies have been or will be resolved to the satisfaction of the District along with an anticipated
timeline for the same. Audit appeals or requests for summary review shall be submitted to the
Education Audit Appeals Panel (“EAAP”) in accordance with applicable law.
The independent financial audit of the Charter School is a public record to be provided to the public
upon request.
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Element 10: Suspension and Expulsion Procedures
Governing Law: The procedures by which pupils can be suspended or expelled from the charter school
for disciplinary reasons or otherwise involuntarily removed from the charter school for any reason.
These procedures, at a minimum, shall include an explanation of how the charter school will comply
with federal and state constitutional procedural and substantive due process requirements that is
consistent with all of the following:
(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the
pupil and, if the pupil denies the charges, an explanation of the evidence that supports the charges
and an opportunity for the pupil to present his or her side of the story.
(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the
following:
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s
basic rights.
(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which
the pupil has a fair opportunity to present testimony, evidence, and witnesses and confront and
cross-examine adverse witnesses, and at which the pupil has the right to bring legal counsel or an
advocate.
(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for
any reason unless the parent or guardian of the pupil has been provided written notice of intent to
remove the pupil no less than five school days before the effective date of the action. The written
notice shall be in the native language of the pupil or the pupil’s parent or guardian or, if the pupil is
a foster child or youth or a homeless child or youth, the pupil’s educational rights holder, and shall
inform him or her of the right to initiate the procedures specified in clause (ii) before the effective
date of the action. If the pupil’s parent, guardian, or educational rights holder initiates the
procedures specified in clause (ii), the pupil shall remain enrolled and shall not be removed until the
charter school issues a final decision. For purposes of this clause, “involuntarily removed” includes
disenrolled, dismissed, transferred, or terminated, but does not include suspensions specified in
clauses (i) and (ii). Education Code Section 47605(b)(5)(J).
Clovis Global Academy focuses on creating a safe and inclusive environment for learning and
developing outstanding moral character. Respect, integrity and discipline are the basis for
developing a strong moral compass in students. CGA staff and teachers will use positive discipline
methods to create a caring school community and teach students effective behavior management
skills as well as how to be accountable for their actions. Students will develop ownership of the
Charter School because their thoughts and feelings will be regularly heard and valued. All teachers
will be fair and uphold school wide expectations for behavior at CGA. When dealing with a situation,
teachers will prompt students to think about and reflect on their choices. When students evaluate
their behavior and feel like they have a voice, they are empowered to make better decisions and
learn from their mistakes. Students will have the opportunity to acquire and demonstrate
leadership skills like problem solving, conflict resolution, collaborative decision-making, and the
ability to consider other viewpoints as well as take personal ownership of life situations.
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This Pupil Suspension and Expulsion Policy has been established in order to promote learning and
protect the safety and well-being of all students at the Charter School. In creating this policy, the
Charter School has reviewed Education Code Section 48900 et seq. which describes the noncharter
schools’ list of offenses and procedures to establish its list of offenses and procedures for
suspensions and expulsions. The Charter School is committed to annual review of policies and
procedures surrounding suspensions and expulsions and, as necessary, modification of the lists of
offenses for which students are subject to suspension or expulsion.
When the Policy is violated, it may be necessary to suspend or expel a student from regular
classroom instruction. This policy shall serve as the Charter School’s policy and procedures for
student suspension and expulsion and it may be amended from time to time without the need to
amend the charter so long as the amendments comport with legal requirements. Charter School
staff shall enforce disciplinary rules and procedures fairly and consistently among all students. This
Policy and its Procedures will be printed and distributed as part of the Student Handbook and will
clearly describe discipline expectations.
Corporal punishment shall not be used as a disciplinary measure against any student. Corporal
punishment includes the willful infliction of or willfully causing the infliction of physical pain on a
student. For purposes of the Policy, corporal punishment does not include an employee’s use of
force that is reasonable and necessary to protect the employee, students, staff or other persons or
to prevent damage to school property.
The Charter School administration shall ensure that students and their parents/guardians are
notified in writing upon enrollment of all discipline policies and procedures. The notice shall state
that this Policy and Procedures are available on request at the Principal/Superintendent's office.
Suspended or expelled students shall be excluded from all school and school-related activities unless
otherwise agreed during the period of suspension or expulsion.
A student identified as an individual with disabilities or for whom the Charter School has a basis of
knowledge of a suspected disability pursuant to the Individuals with Disabilities Education
Improvement Act of 2004 (“IDEA”) or who is qualified for services under Section 504 of the
Rehabilitation Act of 1973 (“Section 504”) is subject to the same grounds for suspension and
expulsion and is accorded the same due process procedures applicable to general education
students except when federal and state law mandates additional or different procedures. The
Charter School will follow all applicable federal and state laws including but not limited to the
California Education Code, when imposing any form of discipline on a student identified as an
individual with disabilities or for whom the Charter School has a basis of knowledge of a suspected
disability or who is otherwise qualified for such services or protections in according due process to
such students.
No student shall be involuntarily removed by the Charter School for any reason unless the parent
or guardian of the student has been provided written notice of intent to remove the student no less
than five schooldays before the effective date of the action. The written notice shall be in the native
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language of the student or the student’s parent or guardian or, if the student is a foster child or
youth or a homeless child or youth, the student’s educational rights holder, and shall inform him or
her of the right to timely, written notice and a hearing before the effective date of the action. If the
student’s parent, guardian, or educational rights holder requests a hearing, the student shall remain
enrolled and shall not be removed until the Charter School issues a final decision. As used herein,
“involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but does not
include suspensions or expulsions pursuant to the suspension and expulsion procedures described
below.
A. Grounds for Suspension and Expulsion of Students
A student may be suspended or expelled for prohibited misconduct if the act is related to school
activity or school attendance occurring at any time including but not limited to: a) while on school
grounds; b) while going to or coming from school; c) during the lunch period, whether on or off the
school campus; d) during, going to, or coming from a school-sponsored activity.
B. Enumerated Offenses
1. Discretionary Suspension Offenses. Students may be suspended for any of the following acts
when it is determined the pupil:
a) Caused, attempted to cause, or threatened to cause physical injury to another
person.
b) Willfully used force or violence upon the person of another, except self-defense.
c) Unlawfully possessed, used, sold or otherwise furnished, or was under the influence
of any controlled substance, as defined in Health and Safety Code Sections 1105311058, alcoholic beverage, or intoxicant of any kind.
d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any person
another liquid substance or material and represented same as controlled substance,
alcoholic beverage or intoxicant.
e) Committed or attempted to commit robbery or extortion.
f) Caused or attempted to cause damage to school property or private property, which
includes but is not limited to, electronic files and databases.
g) Stole or attempted to steal school property or private property, which includes but
is not limited to, electronic files and databases.
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h) Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit the
use of his or her own prescription products by a pupil.
i) Committed an obscene act or engaged in habitual profanity or vulgarity.
j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code Section 11014.5.
k) Knowingly received stolen school property or private property, which includes but is
not limited to, electronic files and databases.
l) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable person to
conclude that the replica is a firearm.
m) Committed or attempted to commit a sexual assault as defined in Penal Code
Sections 261, 266c, 286, 288, 288a or 289, or committed a sexual battery as defined
in Penal Code Section 243.4.
n) Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that student
from being a witness and/or retaliating against that student for being a witness.
o) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug
Soma.
p) Engaged in, or attempted to engage in hazing. For the purposes of this subdivision,
“hazing” means a method of initiation or preinitiation into a pupil organization or
body, whether or not the organization or body is officially recognized by an
educational institution, which is likely to cause serious bodily injury or personal
degradation or disgrace resulting in physical or mental harm to a former, current, or
prospective pupil. For purposes of this section, “hazing” does not include athletic
events or school-sanctioned events.
q) Made terroristic threats against school officials and/or school property, which
includes but is not limited to, electronic files and databases. For purposes of this
section, “terroristic threat” shall include any statement, whether written or oral, by
a person who willfully threatens to commit a crime which will result in death, great
bodily injury to another person, or property damage in excess of one thousand
dollars ($1,000), with the specific intent that the statement is to be taken as a threat,
even if there is no intent of actually carrying it out, which, on its face and under the
circumstances in which it is made, is so unequivocal, unconditional, immediate, and
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specific as to convey to the person threatened, a gravity of purpose and an
immediate prospect of execution of the threat, and thereby causes that person
reasonably to be in sustained fear for his or her own safety or for his or her
immediate family’s safety, or for the protection of school property, which includes
but is not limited to, electronic files and databases, or the personal property of the
person threatened or his or her immediate family.
r) Committed sexual harassment, as defined in Education Code Section 212.5. For the
purposes of this section, the conduct described in Section 212.5 must be considered
by a reasonable person of the same gender as the victim to be sufficiently severe or
pervasive to have a negative impact upon the individual’s academic performance or
to create an intimidating, hostile, or offensive educational environment. This section
shall apply to pupils in any of grades 4 to 8, inclusive.
s) Caused, attempted to cause, threatened to cause or participated in an act of hate
violence, as defined in subdivision (e) of Section 233 of the Education Code. This
section shall apply to pupils in any of grades 4 to 8, inclusive.
t) Intentionally harassed, threatened or intimidated school personnel or volunteers,
and/or a student or group of students to the extent of having the actual and
reasonably expected effect of materially disrupting class work, creating substantial
disorder and invading the rights of either school personnel or volunteers and/or
student(s) by creating an intimidating or hostile educational environment. This
section shall apply to pupils in any of grades 4 to 8, inclusive.
u) Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.
1) “Bullying” means any severe or pervasive physical or verbal act or conduct,
including communications made in writing or by means of an electronic act, and
including one or more acts committed by a student or group of students which
would be deemed hate violence or harassment, threats, or intimidation, which
are directed toward one or more students that has or can be reasonably
predicted to have the effect of one or more of the following:
i. Placing a reasonable student (defined as a student, including, but is not
limited to, a student with exceptional needs, who exercises average care,
skill, and judgment in conduct for a person of his or her age, or for a
person of his or her age with exceptional needs) or students in fear of
harm to that student’s or those students’ person or property.
ii. Causing a reasonable student to experience a substantially detrimental
effect on his or her physical or mental health.
iii. Causing a reasonable student to experience substantial interference with
his or her academic performance.
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iv.

Causing a reasonable student to experience substantial interference with
his or her ability to participate in or benefit from the services, activities,
or privileges provided by the Charter School.

2) “Electronic Act” means the creation or transmission originated on or off the
school site, by means of an electronic device, including, but not limited to, a
telephone, wireless telephone, or other wireless communication device,
computer, or pager, of a communication, including, but not limited to, any of the
following:
i. A message, text, sound, video, or image.
ii. A post on a social network Internet Web site including, but not limited to:
(a) Posting to or creating a burn page. A “burn page” means an Internet
Web site created for the purpose of having one or more of the effects
as listed in subparagraph (1) above.
(b) Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in subparagraph
(1) above. “Credible impersonation” means to knowingly and without
consent impersonate a pupil for the purpose of bullying the pupil and
such that another pupil would reasonably believe, or has reasonably
believed, that the pupil was or is the pupil who was impersonated.
(c) Creating a false profile for the purpose of having one or more of the
effects listed in subparagraph (1) above. “False profile” means a
profile of a fictitious pupil or a profile using the likeness or attributes
of an actual pupil other than the pupil who created the false profile.
iii. An act of cyber sexual bullying.
(a) For purposes of this clause, “cyber sexual bullying” means the
dissemination of, or the solicitation or incitement to disseminate, a
photograph or other visual recording by a pupil to another pupil or to
school personnel by means of an electronic act that has or can be
reasonably predicted to have one or more of the effects described in
subparagraphs (i) to (iv), inclusive, of paragraph (1). A photograph or
other visual recording, as described above, shall include the depiction
of a nude, semi-nude, or sexually explicit photograph or other visual
recording of a minor where the minor is identifiable from the
photograph, visual recording, or other electronic act.
(b) For purposes of this clause, “cyber sexual bullying” does not include a
depiction, portrayal, or image that has any serious literary, artistic,
educational, political, or scientific value or that involves athletic
events or school-sanctioned activities.
3) Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been transmitted on
the Internet or is currently posted on the Internet.
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v) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction
or attempted infliction of physical injury to another person may be subject to
suspension, but not expulsion, except that a pupil who has been adjudged by a
juvenile court to have committed, as an aider and abettor, a crime of physical
violence in which the victim suffered great bodily injury or serious bodily injury shall
be subject to discipline pursuant to subdivision (1)(a)-(b).

2. Non-Discretionary Suspension Offenses: Students must be suspended and recommended for
expulsion for any of the following acts when it is determined the pupil:
a) Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the student had
obtained written permission to possess the item from a certificated school
employee, with the Principal/Superintendent or designee’s concurrence.

3. Discretionary Expellable Offenses: Students may be recommended for expulsion for any of
the following acts when it is determined the pupil:
a) Caused, attempted to cause, or threatened to cause physical injury to another
person.
b) Willfully used force or violence upon the person of another, except self-defense.
c) Unlawfully possessed, used, sold or otherwise furnished, or was under the influence
of any controlled substance, as defined in Health and Safety Code Sections 1105311058, alcoholic beverage, or intoxicant of any kind.
d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as
defined in Health and Safety Code Sections 11053-11058, alcoholic beverage or
intoxicant of any kind, and then sold, delivered or otherwise furnished to any person
another liquid substance or material and represented same as controlled substance,
alcoholic beverage or intoxicant.
e) Committed or attempted to commit robbery or extortion.
f) Caused or attempted to cause damage to school property or private property, which
includes but is not limited to, electronic files and databases.
g) Stole or attempted to steal school property or private property, which includes but
is not limited to, electronic files and databases.
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h) Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets and betel. This section does not prohibit the
use of his or her own prescription products by a pupil.
i) Committed an obscene act or engaged in habitual profanity or vulgarity.
j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code Section 11014.5.

k) Knowingly received stolen school property or private property, which includes but is
not limited to, electronic files and databases.
l) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable person to
conclude that the replica is a firearm.
m) Committed or attempted to commit a sexual assault as defined in Penal Code
Sections 261, 266c, 286, 288, 288a or 289, or committed a sexual battery as defined
in Penal Code Section 243.4.
n) Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that student
from being a witness and/or retaliating against that student for being a witness.
o) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug
Soma.
p) Engaged in, or attempted to engage in hazing. For the purposes of this subdivision,
“hazing” means a method of initiation or preinitiation into a pupil organization or
body, whether or not the organization or body is officially recognized by an
educational institution, which is likely to cause serious bodily injury or personal
degradation or disgrace resulting in physical or mental harm to a former, current, or
prospective pupil. For purposes of this section, “hazing” does not include athletic
events or school-sanctioned events.
q) Made terroristic threats against school officials and/or school property, which
includes but is not limited to, electronic files and databases. For purposes of this
section, “terroristic threat” shall include any statement, whether written or oral, by
a person who willfully threatens to commit a crime which will result in death, great
bodily injury to another person, or property damage in excess of one thousand
dollars ($1,000), with the specific intent that the statement is to be taken as a threat,
even if there is no intent of actually carrying it out, which, on its face and under the
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circumstances in which it is made, is so unequivocal, unconditional, immediate, and
specific as to convey to the person threatened, a gravity of purpose and an
immediate prospect of execution of the threat, and thereby causes that person
reasonably to be in sustained fear for his or her own safety or for his or her
immediate family’s safety, or for the protection of school property, which includes
but is not limited to, electronic files and databases, or the personal property of the
person threatened or his or her immediate family.
r) Committed sexual harassment, as defined in Education Code Section 212.5. For the
purposes of this section, the conduct described in Section 212.5 must be considered
by a reasonable person of the same gender as the victim to be sufficiently severe or
pervasive to have a negative impact upon the individual’s academic performance or
to create an intimidating, hostile, or offensive educational environment. This section
shall apply to pupils in any of grades 4 to 8, inclusive.
s) Caused, attempted to cause, threatened to cause or participated in an act of hate
violence, as defined in subdivision (e) of Section 233 of the Education Code. This
section shall apply to pupils in any of grades 4 to 8, inclusive.
t) Intentionally harassed, threatened or intimidated school personnel or volunteers,
and/or a student or group of students to the extent of having the actual and
reasonably expected effect of materially disrupting class work, creating substantial
disorder and invading the rights of either school personnel or volunteers and/or
student(s) rights by creating an intimidating or hostile educational environment. This
section shall apply to pupils in any of grades 4 to 8, inclusive.
u) Engaged in an act of bullying, including, but not limited to, bullying committed by
means of an electronic act.
1) “Bullying” means any severe or pervasive physical or verbal act or conduct,
including communications made in writing or by means of an electronic act, and
including one or more acts committed by a student or group of students which
would be deemed hate violence or harassment, threats, or intimidation, which
are directed toward one or more students that has or can be reasonably
predicted to have the effect of one or more of the following:
i. Placing a reasonable student (defined as a student, including, but is not
limited to, a student with exceptional needs, who exercises average care,
skill, and judgment in conduct for a person of his or her age, or for a
person of his or her age with exceptional needs) or students in fear of
harm to that student’s or those students’ person or property.
ii. Causing a reasonable student to experience a substantially detrimental
effect on his or her physical or mental health.
iii. Causing a reasonable student to experience substantial interference with
his or her academic performance.
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iv.

Causing a reasonable student to experience substantial interference with
his or her ability to participate in or benefit from the services, activities,
or privileges provided by the Charter School.

2) “Electronic Act” means the creation or transmission originated on or off the
school site, by means of an electronic device, including, but not limited to, a
telephone, wireless telephone, or other wireless communication device,
computer, or pager, of a communication, including, but not limited to, any of the
following:
i. A message, text, sound, video, or image.
ii. A post on a social network Internet Web site including, but not limited to:
(a) Posting to or creating a burn page. A “burn page” means an Internet
Web site created for the purpose of having one or more of the effects
as listed in subparagraph (1) above.
(b) Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in subparagraph
(1) above. “Credible impersonation” means to knowingly and without
consent impersonate a pupil for the purpose of bullying the pupil and
such that another pupil would reasonably believe, or has reasonably
believed, that the pupil was or is the pupil who was impersonated.
(c) Creating a false profile for the purpose of having one or more of the
effects listed in subparagraph (1) above. “False profile” means a
profile of a fictitious pupil or a profile using the likeness or attributes
of an actual pupil other than the pupil who created the false profile.
iii. An act of cyber sexual bullying.
(a) For purposes of this clause, “cyber sexual bullying” means the
dissemination of, or the solicitation or incitement to disseminate, a
photograph or other visual recording by a pupil to another pupil or to
school personnel by means of an electronic act that has or can be
reasonably predicted to have one or more of the effects described in
subparagraphs (i) to (iv), inclusive, of paragraph (1). A photograph or
other visual recording, as described above, shall include the depiction
of a nude, semi-nude, or sexually explicit photograph or other visual
recording of a minor where the minor is identifiable from the
photograph, visual recording, or other electronic act.
(b) For purposes of this clause, “cyber sexual bullying” does not include a
depiction, portrayal, or image that has any serious literary, artistic,
educational, political, or scientific value or that involves athletic
events or school-sanctioned activities.
3. Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been transmitted on
the Internet or is currently posted on the Internet.
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v) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction
or attempted infliction of physical injury to another person may be subject to
suspension, but not expulsion, except that a pupil who has been adjudged by a
juvenile court to have committed, as an aider and abettor, a crime of physical
violence in which the victim suffered great bodily injury or serious bodily injury shall
be subject to discipline pursuant to subdivision (3)(a)-(b).

4. Non-Discretionary Expellable Offenses: Students must be recommended for expulsion for
any of the following acts when it is determined pursuant to the procedures below that the
pupil:
a) Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous
object unless, in the case of possession of any object of this type, the student had
obtained written permission to possess the item from a certificated school
employee, with the Principal or designee’s concurrence.
Notwithstanding any provision herein, Charter School shall ensure discipline issued to students
complies with SB 419 (2019).
If it is determined by the Administrative Panel and/or Board of Directors that a student has brought
a firearm or destructive device, as defined in Section 921 of Title 18 of the United States Code, on
to campus or to have possessed a firearm or dangerous device on campus, the student shall be
expelled for one year, pursuant to the Federal Gun Free Schools Act of 1994. In such instances, the
pupil shall be provided due process rights of notice and a hearing as required in this policy.
The term “firearm” means (A) any weapon (including a starter gun) which will or is designed to or
may readily be converted to expel a projectile by the action of an explosive; (B) the frame or receiver
of any such weapon; (C) any firearm muffler or firearm silencer; or (D) any destructive device. Such
term does not include an antique firearm.
The term “destructive device” means (A) any explosive, incendiary, or poison gas, including but not
limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge of more than four ounces,
(iv) missile having an explosive or incendiary charge of more than one-quarter ounce, (v) mine, or
(vi) device similar to any of the devices described in the preceding clauses.
C. Suspension Procedure
Suspensions shall be initiated according to the following procedures:
1. Conference
Suspension shall be preceded, if possible, by a conference conducted by the
Principal/Superintendent or the Principal/Superintendent’s designee with the student and his
or her parent and, whenever practical, the teacher, supervisor or Charter School employee who
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referred the student to the Principal/Superintendent or designee.
The conference may be omitted if the Principal/Superintendent or designee determines that an
emergency situation exists. An “emergency situation” involves a clear and present danger to the
lives, safety or health of students or Charter School personnel. If a student is suspended without
this conference, both the parent/guardian and student shall be notified of the student’s right to
return to school for the purpose of a conference.
At the conference, the pupil shall be informed of the reason for the disciplinary action and the
evidence against him or her and shall be given the opportunity to present his or her version and
evidence in his or her defense, in accordance with Education Code Section 47605(b)(5)(J)(i). This
conference shall be held within two (2) school days, unless the pupil waives this right or is
physically unable to attend for any reason including, but not limited to, incarceration or
hospitalization. No penalties may be imposed on a pupil for failure of the pupil’s parent or
guardian to attend a conference with Charter School officials. Reinstatement of the suspended
pupil shall not be contingent upon attendance by the pupil’s parent or guardian at the
conference.
2. Notice to Parents/Guardians
At the time of the suspension, an administrator or designee shall make a reasonable effort to
contact the parent/guardian by telephone or in person. Whenever a student is suspended, the
parent/guardian shall be notified in writing of the suspension and the date of return following
suspension. This notice shall state the specific offense committed by the student. In addition,
the notice may also state the date and time when the student may return to school. If Charter
School officials wish to ask the parent/guardian to confer regarding matters pertinent to the
suspension, the notice may request that the parent/guardian respond to such requests without
delay.
3. Suspension Time Limits/Recommendation for Expulsion
Suspensions, when not including a recommendation for expulsion, shall not exceed five (5)
consecutive school days per suspension. Upon a recommendation of expulsion by the
Principal/Superintendent or Principal/Superintendent’s designee, the pupil and the pupil’s
guardian or representative will be invited to a conference to determine if the suspension for the
pupil should be extended pending an expulsion hearing. In such instances when the Charter
School has determined a suspension period shall be extended, such extension shall be made
only after a conference is held with the pupil or the pupil’s parents, unless the pupil and the
pupil’s parents fail to attend the conference.
This determination will be made by the Principal/Superintendent or designee upon either of the
following: 1) the pupil’s presence will be disruptive to the education process; or 2) the pupil
poses a threat or danger to others. Upon either determination, the pupil’s suspension will be
extended pending the results of an expulsion hearing.
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D. Authority to Expel
A student may be expelled either by the Charter School Board of Directors following a hearing
before it or by the Charter School Board of Directors upon the recommendation of an Administrative
Panel, to be assigned by the presiding officer of the Board of Directors as needed. The
Administrative Panel should consist of at least three members who are certificated and neither a
teacher of the pupil or a member of the Charter School Board of Directors. The Administrative Panel
may recommend expulsion of any student found to have committed an expellable offense.
E. Expulsion Procedures
As required by Education Code section 47605(b)(5)(J)(ii), students recommended for expulsion are
entitled to a hearing adjudicated by a neutral officer to determine whether the student should be
expelled. The procedures herein provide for such a hearing and the notice of said hearing, as
required by law.
Unless postponed for good cause, the hearing shall be held within thirty (30) school days after the
Principal/Superintendent or designee determines that the pupil has committed an expellable
offense.
In the event an Administrative Panel hears the case, it will make a recommendation to the Board
for a final decision whether to expel. The hearing shall be held in closed session (complying with all
pupil confidentiality rules under FERPA) unless the pupil makes a written request for a public hearing
in open session three (3) days prior to the date of the scheduled hearing.
Written notice of the hearing shall be forwarded to the student and the student’s parent/guardian
at least ten (10) calendar days before the date of the hearing. Upon mailing the notice, it shall be
deemed served upon the pupil. The notice shall include:
1. The date and place of the expulsion hearing;
2. A statement of the specific facts, charges and offenses upon which the proposed expulsion
is based;
3. A copy of the Charter School’s disciplinary rules which relate to the alleged violation;
4. Notification of the student’s or parent/guardian’s obligation to provide information about
the student’s status at the Charter School to any other school district or school to which the
student seeks enrollment;
5. The opportunity for the student and/or the student’s parent/guardian to appear in person
or to employ and be represented by counsel or a non-attorney advisor;
6. The right to inspect and obtain copies of all documents to be used at the hearing;
7. The opportunity to confront and question all witnesses who testify at the hearing;
8. The opportunity to question all evidence presented and to present oral and documentary
evidence on the student’s behalf including witnesses.
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F. Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery Offenses
The Charter School may, upon a finding of good cause, determine that the disclosure of either the
identity of the witness or the testimony of that witness at the hearing, or both, would subject the
witness to an unreasonable risk of psychological or physical harm. Upon this determination, the
testimony of the witness may be presented at the hearing in the form of sworn declarations that
shall be examined only by the Charter School or the hearing officer. Copies of these sworn
declarations, edited to delete the name and identity of the witness, shall be made available to the
pupil.
1. The complaining witness in any sexual assault or battery case must be provided with a copy
of the applicable disciplinary rules and advised of his/her right to (a) receive five days’ notice
of his/her scheduled testimony, (b) have up to two (2) adult support persons of his/her
choosing present in the hearing at the time he/she testifies, which may include a parent,
guardian, or legal counsel, and (c) elect to have the hearing closed while testifying.
2. The Charter School must also provide the victim a room separate from the hearing room for
the complaining witness’ use prior to and during breaks in testimony.
3. At the discretion of the entity conducting the expulsion hearing, the complaining witness
shall be allowed periods of relief from examination and cross-examination during which he
or she may leave the hearing room.
4. The entity conducting the expulsion hearing may also arrange the seating within the hearing
room to facilitate a less intimidating environment for the complaining witness.
5. The entity conducting the expulsion hearing may also limit time for taking the testimony of
the complaining witness to the hours he/she is normally in school, if there is no good cause
to take the testimony during other hours.
6. Prior to a complaining witness testifying, the support persons must be admonished that the
hearing is confidential. Nothing in the law precludes the entity presiding over the hearing
from removing a support person whom the presiding person finds is disrupting the hearing.
The entity conducting the hearing may permit any one of the support persons for the
complaining witness to accompany him or her to the witness stand.
7. If one or both of the support persons is also a witness, the Charter School must present
evidence that the witness’ presence is both desired by the witness and will be helpful to the
Charter School. The entity presiding over the hearing shall permit the witness to stay unless
it is established that there is a substantial risk that the testimony of the complaining witness
would be influenced by the support person, in which case the presiding official shall
admonish the support person or persons not to prompt, sway, or influence the witness in
any way. Nothing shall preclude the presiding officer from exercising his or her discretion to
remove a person from the hearing whom he or she believes is prompting, swaying, or
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influencing the witness.
8. The testimony of the support person shall be presented before the testimony of the
complaining witness and the complaining witness shall be excluded from the courtroom
during that testimony.
9. Especially for charges involving sexual assault or battery, if the hearing is to be conducted in
public at the request of the pupil being expelled, the complaining witness shall have the right
to have his/her testimony heard in a closed session when testifying at a public meeting
would threaten serious psychological harm to the complaining witness and there are no
alternative procedures to avoid the threatened harm. The alternative procedures may
include videotaped depositions or contemporaneous examination in another place
communicated to the hearing room by means of closed-circuit television.
10. Evidence of specific instances of a complaining witness’ prior sexual conduct is presumed
inadmissible and shall not be heard absent a determination by the person conducting the
hearing that extraordinary circumstances exist requiring the evidence be heard. Before such
a determination regarding extraordinary circumstance can be made, the witness shall be
provided notice and an opportunity to present opposition to the introduction of the
evidence. In the hearing on the admissibility of the evidence, the complaining witness shall
be entitled to be represented by a parent, legal counsel, or other support person. Reputation
or opinion evidence regarding the sexual behavior of the complaining witness is not
admissible for any purpose.
G. Record of Hearing
A record of the hearing shall be made and may be maintained by any means, including electronic
recording, as long as a reasonably accurate and complete written transcription of the proceedings
can be made.
H. Presentation of Evidence
While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted and
used as proof only if it is the kind of evidence on which reasonable persons can rely in the conduct
of serious affairs. A recommendation by the Administrative Panel to expel must be supported by
substantial evidence that the student committed an expellable offense. Findings of fact shall be
based solely on the evidence at the hearing. While hearsay evidence is admissible, no decision to
expel shall be based solely on hearsay. Sworn declarations may be admitted as testimony from
witnesses of whom the Board or Administrative Panel determines that disclosure of their identity
or testimony at the hearing may subject them to an unreasonable risk of physical or psychological
harm.
If, due to a written request by the expelled pupil, the hearing is held at a public meeting, and the
charge is committing or attempting to commit a sexual assault or committing a sexual battery as
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defined in Education Code Section 48900, a complaining witness shall have the right to have his or
her testimony heard in a session closed to the public.
The decision of the Administrative Panel shall be in the form of written findings of fact and a written
recommendation to the Board of Directors, which will make a final determination regarding the
expulsion. The final decision by the Board of Directors shall be made within ten (10) school days
following the conclusion of the hearing. The decision of the Board of Directors is final.
If the Administrative Panel decides not to recommend expulsion, the pupil shall immediately be
returned to his/her educational program.
I. Written Notice to Expel
The Principal/Superintendent or designee, following a decision of the Board of Directors to expel,
shall send written notice of the decision to expel, including the Board of Directors’ adopted findings
of fact, to the student or parent/guardian. This notice shall also include the following: (a) Notice of
the specific offense committed by the student; and (b) Notice of the student’s or parent/guardian’s
obligation to inform any new district in which the student seeks to enroll of the student’s status
with the Charter School.
The Principal/Superintendent or designee shall send a copy of the written notice of the decision to
expel to the authorizer. This notice shall include the following: (a) The student’s name; and (b) The
specific expellable offense committed by the student.
J. Disciplinary Records
The Charter School shall maintain records of all student suspensions and expulsions at the Charter
School. Such records shall be made available to the authorizer upon request.
K. No Right to Appeal
The pupil shall have no right of appeal from expulsion from the Charter School as the Charter School
Board of Directors’ decision to expel shall be final.
L. Expelled Pupils/Alternative Education
Parents/guardians of pupils who are expelled shall be responsible for seeking alternative education
programs including, but not limited to, programs within the County or their school district of
residence. The Charter School shall work cooperatively with parents/guardians as requested by
parents/guardians or by the school district of residence to assist with locating alternative
placements during expulsion.
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M. Rehabilitation Plans
Students who are expelled from the Charter School may be given a rehabilitation plan upon
expulsion as developed by the Board of Directors at the time of the expulsion order, which may
include, but is not limited to, periodic review as well as assessment at the time of review for
readmission. The rehabilitation plan should include a date not later than one year from the date of
expulsion when the pupil may reapply to the Charter School for readmission.
N. Readmission
The decision to readmit a pupil or to admit a previously expelled pupil from another school district,
private school, or charter school shall be in the sole discretion of the Principal/Superintendent
following a meeting with the pupil and parent/guardian or representative to determine whether
the pupil has successfully completed the rehabilitation plan, if any, and to determine whether the
pupil poses a threat to others or will be disruptive to the school environment. The pupil’s
readmission is also contingent upon the Charter School’s capacity at the time the student seeks
readmission.
O. Special Procedures for the Consideration of Suspension and Expulsion of Students with
Disabilities
1. Notification of SELPA
The Charter School shall immediately notify the SELPA and coordinate the procedures in this
policy with the SELPA of the discipline of any student with a disability or student that the
Charter School would be deemed to have knowledge that the student had a disability.
2. Services During Suspension
Students suspended for more than ten (10) school days in a school year shall continue to
receive services so as to enable the student to continue to participate in the general
education curriculum, although in another setting (which could constitute a change of
placement and the student’s IEP would reflect this change), and to progress toward meeting
the goals set out in the child’s IEP/504 Plan; and receive, as appropriate, a functional
behavioral assessment and behavioral intervention services and modifications, that are
designed to address the behavior violation so that it does not recur. These services may be
provided in an interim alternative educational setting.
3. Procedural Safeguards/Manifestation Determination
Within ten (10) school days of a recommendation for expulsion or any decision to change
the placement of a child with a disability because of a violation of a code of student conduct,
the Charter School, the parent, and relevant members of the IEP/504 Team shall review all
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relevant information in the student’s file, including the child’s IEP/504 Plan, any teacher
observations, and any relevant information provided by the parents to determine:
a. If the conduct in question was caused by, or had a direct and substantial relationship
to, the child’s disability; or
b. If the conduct in question was the direct result of the local educational agency’s
failure to implement the IEP/504 Plan.
If the Charter School, the parent, and relevant members of the IEP/504 Team determine that
either of the above is applicable for the child, the conduct shall be determined to be a
manifestation of the child’s disability.
If the Charter School, the parent, and relevant members of the IEP/504 Team make the
determination that the conduct was a manifestation of the child’s disability, the IEP/504
Team shall:
a. Conduct a functional behavioral assessment and implement a behavioral
intervention plan for such child, provided that the Charter School had not conducted
such assessment prior to such determination before the behavior that resulted in a
change in placement;
b. If a behavioral intervention plan has been developed, review the behavioral
intervention plan if the child already has such a behavioral intervention plan, and
modify it, as necessary, to address the behavior; and
c. Return the child to the placement from which the child was removed, unless the
parent and the Charter School agree to a change of placement as part of the
modification of the behavioral intervention plan.
If the Charter School, the parent, and relevant members of the IEP/504 Team determine that
the behavior was not a manifestation of the student’s disability and that the conduct in
question was not a direct result of the failure to implement the IEP/504 Plan, then the
Charter School may apply the relevant disciplinary procedures to children with disabilities in
the same manner and for the same duration as the procedures would be applied to students
without disabilities.
4. Due Process Appeals
The parent of a child with a disability who disagrees with any decision regarding placement,
or the manifestation determination, or the Charter School believes that maintaining the
current placement of the child is substantially likely to result in injury to the child or to
others, may request an expedited administrative hearing through the Special Education Unit
of the Office of Administrative Hearings or by utilizing the dispute provisions of the 504
Policy and Procedures.
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When an appeal relating to the placement of the student or the manifestation determination
has been requested by either the parent or the Charter School, the student shall remain in
the interim alternative educational setting pending the decision of the hearing officer in
accordance with state and federal law, including 20 USC Section 1415(k), until the expiration
of the forty-five (45) day time period provided for in an interim alternative educational
setting, unless the parent and the Charter School agree otherwise.
5. Special Circumstances
Charter School personnel may consider any unique circumstances on a case-by-case basis
when determining whether to order a change in placement for a child with a disability who
violates a code of student conduct.
The Principal/Superintendent or designee may remove a student to an interim alternative
educational setting for not more than forty-five (45) school days without regard to whether
the behavior is determined to be a manifestation of the student’s disability in cases where
a student:
a. Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on school
premises, or to or at a school function;
b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled
substance, while at school, on school premises, or at a school function; or
c. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), upon a person
while at school, on school premises, or at a school function.
6. Interim Alternative Educational Setting
The student’s interim alternative educational setting shall be determined by the student’s
IEP/504 Team.
7. Procedures for Students Not Yet Eligible for Special Education Services
A student who has not been identified as an individual with disabilities pursuant to IDEA and
who has violated the Charter School’s disciplinary procedures may assert the procedural
safeguards granted under this administrative regulation only if the Charter School had
knowledge that the student was disabled before the behavior occurred.
The Charter School shall be deemed to have knowledge that the student had a disability if
one of the following conditions exists:
a. The parent/guardian has expressed concern in writing, or orally if the
parent/guardian does not know how to write or has a disability that prevents a
written statement, to Charter School supervisory or administrative personnel, or to
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one of the child’s teachers, that the student is in need of special education or related
services.
b. The parent/guardian has requested an evaluation of the child.
c. The child’s teacher, or other Charter School personnel, has expressed specific
concerns about a pattern of behavior demonstrated by the child, directly to the
director of special education or to other Charter School supervisory personnel.
If the Charter School knew or should have known the student had a disability under any of
the three (3) circumstances described above, the student may assert any of the protections
available to IDEA-eligible children with disabilities, including the right to stay-put.
If the Charter School had no basis for knowledge of the student’s disability, it shall proceed
with the proposed discipline. The Charter School shall conduct an expedited evaluation if
requested by the parents; however, the student shall remain in the education placement
determined by the Charter School pending the results of the evaluation.
The Charter School shall not be deemed to have knowledge that the student had a disability
if the parent has not allowed an evaluation, refused services, or if the student has been
evaluated and determined to not be eligible.
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Element 11: Retirement Systems
Governing Law: The manner by which staff members of the charter schools will be covered by the
State Teachers’ Retirement System, the Public Employees’ Retirement System, or federal social
security. Education Code Section 47605(b)(5)(K).
Certificated employees of the Charter School will participate in the State Teachers’ Retirement
System (“STRS”).
Non-certificated employees will participate in federal social security. The Principal/Superintendent
shall be responsible for ensuring that appropriate arrangements for coverage have been made.
The CGA Board of Directors may decide to establish additional retirement plans for all employees
that include, but are not limited to, the establishment of a section 403(b) or 401(k) plans and will
coordinate such participation, as appropriate, with the other reciprocal system.
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Element 12: Public School Attendance Alternatives
Governing Law: The public school attendance alternatives for pupils residing within the school
district who choose not to attend charter schools. Education Code Section 47605(b)(5)(L).
No student may be required to attend the Charter School. Students who reside within the District
who choose not to attend the Charter School may attend school within the District according to
District policy or at another school district or school within the District through the District’s intraand inter-district transfer policies. Parents and guardians of each student enrolled in the Charter
School will be informed on admissions forms that students have no right to admission in a particular
school of a local education agency as a consequence of enrollment in the Charter School, except to
the extent that such a right is extended by the local education agency.

213

Element 13: Employee Return Rights
Governing Law: The rights of an employee of the school district upon leaving the employment of the
school district to work in a charter school, and of any rights of return to the school district after
employment at a charter school. Education Code Section 47605(b)(5)(M).
No public school district employee shall be required to work at the Charter School. Employees of
the District who choose to leave the employment of the District to work at the Charter School will
have no automatic rights of return to the District after employment by the Charter School unless
specifically granted by the District through a leave of absence or other agreement. Charter School
employees shall have any right upon leaving the District to work in the Charter School that the
District may specify, any rights of return to employment in a school district after employment in the
Charter School that the District may specify, and any other rights upon leaving employment to work
in the Charter School that the District determines to be reasonable and not in conflict with any law.
Sick or vacation leave or years of service credit at the District or any other school district will not be
transferred to the Charter School. Employment by the Charter School provides no rights of
employment at any other entity, including any rights in the case of closure of the Charter School.
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Element 14: Dispute Resolution
Governing Law: The procedures to be followed by the charter school and the entity granting the
charter to resolve disputes relating to provisions of the charter. Education Code Section
47605(b)(5)(N).

Disputes Between the Charter School and the District
The Charter School recognizes that it cannot bind the District to a dispute resolution procedure to
which the District does not agree. The following policy is intended as a starting point for a discussion
of dispute resolution procedures. The Charter School is willing to consider changes to the process
outlined below as suggested by the District.
The Charter School and the District will be encouraged to attempt to resolve any disputes amicably
and reasonably without resorting to formal procedures.
In the event of a dispute between the Charter School and the District, Charter School staff,
employees and Board members of the Charter School and the District agree to first frame the issue
in written format (“dispute statement”) and to refer the issue to the District Superintendent and
Principal/Superintendent of the Charter School, or their respective designees. The dispute
statement must be provided to the other party by personal delivery, electronic mail, or certified
mail. In the event that the District Board of Education believes that the dispute relates to an issue
that could lead to revocation of the charter in accordance with Education Code Section 47607, the
Charter School requests that this shall be noted in the written dispute statement, although it
recognizes it cannot legally bind the District to do so. However, participation in the dispute
resolution procedures outlined in this section shall not be interpreted to impede or act as a
prerequisite to the District’s ability to proceed with revocation in accordance with Education Code
Section 47607 and its implementing regulations.
The Superintendent and Principal/Superintendent, or their respective designees, shall informally
meet and confer in a timely fashion to attempt to resolve the dispute, not later than five (5) business
days from receipt of the dispute statement. In the event that this informal meeting fails to resolve
the dispute, both parties shall identify two Board members from their respective boards who shall
jointly meet with the Superintendent and Principal/Superintendent, or their respective designees,
and attempt to resolve the dispute within fifteen (15) business days from receipt of the dispute
statement.
If this joint meeting fails to resolve the dispute, the Superintendent and Principal/Superintendent,
or their respective designees, shall meet to jointly identify a neutral third-party mediator to engage
the parties in a mediation session designed to facilitate resolution of the dispute. The format of the
mediation session shall be developed jointly by the Superintendent and Principal/Superintendent,
or their respective designees. Mediation shall be held within sixty (60) business days of receipt of
the dispute statement. The costs of the mediator shall be split equally between the District and the
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Charter School. If mediation does not resolve the dispute either party may pursue any other remedy
available under the law. All timelines and procedures in this section may be revised upon mutual
written agreement of the District and the Charter School.

Internal Disputes
The Charter School shall have an internal dispute resolution process to be used for all internal
disputes related to the Charter School’s operations. The Charter School shall also maintain a
Uniform Complaint Policy and Procedures (“UCP”) as required by state law. Parents, students, Board
members, volunteers, and staff at the Charter School shall be provided with a copy of the Charter
School’s policies and internal dispute resolution process. The District shall promptly refer all
disputes not related to a possible violation of the charter or law to the Charter School.
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Element 15: Closure Procedures
Governing Law: The procedures to be used if the charter school closes. The procedures shall ensure
a final audit of the charter school to determine the disposition of all assets and liabilities of the
charter school, including plans for disposing of any net assets and for the maintenance and transfer
of pupil records. Education Code Section 47605(b)(5)(O).
Closure of the Charter School will be documented by official action of the Board of Directors. The
action will identify the reason for closure. The official action will also identify an entity and person
or persons responsible for closure-related activities, which will be the Principal/Superintendent
unless otherwise directed by the Board.
The Charter School will promptly notify parents and students of the Charter School, the District, the
Fresno County Office of Education, the Charter School’s SELPA, the retirement systems in which the
Charter School’s employees participate (e.g., State Teachers’ Retirement System and federal social
security), and the California Department of Education of the closure as well as the effective date of
the closure. This notice will also include the name(s) of and contact information for the person(s) to
whom reasonable inquiries may be made regarding the closure; the pupils’ school districts of
residence; and the manner in which parents/guardians may obtain copies of pupil records, including
specific information on completed courses and credits that meet graduation requirements.
The Charter School will ensure that the notification to the parents and students of the Charter
School of the closure provides information to assist parents and students in locating suitable
alternative programs. This notice will be provided promptly following the Board's decision to close
the Charter School.
The Charter School will also develop a list of pupils in each grade level and the classes they have
completed, together with information on the pupils’ districts of residence, which they will provide
to the entity responsible for closure-related activities.
As applicable, the Charter School will provide parents, students and the District with copies of all
appropriate student records and will otherwise assist students in transferring to their next school.
All transfers of student records will be made in compliance with the Family Educational Rights and
Privacy Act (“FERPA”), 20 U.S.C. § 1232g. The Charter School will ask the District to store original
records of Charter School students. All student records of the Charter School shall be transferred to
the District upon Charter School closure. If the District will not or cannot store the records, the
Charter School shall work with the County Office of Education to determine a suitable alternative
location for storage.
All state assessment results, special education records, and personnel records will be transferred to
and maintained by the entity responsible for closure-related activities in accordance with applicable
law.
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As soon as reasonably practical, the Charter School will prepare final financial records. The Charter
School will also have an independent audit completed within six months after closure. The Charter
School will pay for the final audit. The audit will be prepared by a qualified Certified Public
Accountant selected by the Charter School and will be provided to the District promptly upon its
completion. The final audit will include an accounting of all financial assets, including cash and
accounts receivable and an inventory of property, equipment, and other items of material value, an
accounting of the liabilities, including accounts payable and any reduction in apportionments as a
result of audit findings or other investigations, loans, and unpaid staff compensation, and an
assessment of the disposition of any restricted funds received by or due to the Charter School.
The Charter School will complete and file any annual reports required pursuant to Education Code
section 47604.33.
On closure of the Charter School, all assets of the Charter School, including but not limited to all
leaseholds, personal property, intellectual property and all ADA apportionments and other
revenues generated by students attending the Charter School, remain the sole property of the
nonprofit public benefit corporation. Upon the dissolution of the nonprofit public benefit
corporation, all net assets shall be distributed in accordance with the Articles of Incorporation. Any
assets acquired from the District or District property will be promptly returned upon Charter School
closure to the District. Any grant funds and restricted categorical funds shall be returned to their
source in accordance with the terms of the grant or state and federal law, as appropriate, which
may include submission of final expenditure reports for entitlement grants and the filing of any
required Final Expenditure Reports and Final Performance Reports Any donated materials and
property shall be returned in accordance with any conditions established when the donation of such
materials or property was accepted.
On closure, the Charter School shall remain solely responsible for all liabilities arising from the
operation of the Charter School.
As the Charter School is operated as a non-profit public benefit corporation, should the corporation
dissolve with the closure of the Charter School, the Board will follow the procedures set forth in the
California Corporations Code for the dissolution of a non-profit public benefit corporation and file
all necessary filings with the appropriate state and federal agencies.
As specified by the Budget in Appendix W the Charter School will utilize the reserve fund to
undertake any expenses associated with the closure procedures identified above.
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Miscellaneous Provisions
Budgets and Financial Reporting
Governing Law: The petitioner or petitioners also shall be required to provide financial statements
that include a proposed first year operational budget, including startup costs, and cash flow and
financial projections for the first three years of operation. Education Code Section 47605(g).
Attached, as Appendices W, X, Y and Z please find the following documents:
● CGA Budget/Multi-Year Projection, which includes projected startup costs and financial
projections for the first 5 years of operation
● Budget Narrative, including Exhibits
● CGA Payroll Detail
● Cash Flow
These documents are based upon the best data available to the petitioners at this time.
The Charter School shall provide reports to the District and County Superintendent of Schools as
follows in accordance with Education Code Section 47604.33, and shall provide additional fiscal
reports as requested by the District:
1. By July 1, a preliminary budget for the current fiscal year. For a charter school in its first year
of operation, financial statements submitted with the charter petition pursuant to Education Code
Section 47605(g) will satisfy this requirement.
2. By July 1, a local control and accountability plan and an annual update to the local control and
accountability plan required pursuant to Education Code Section 47606.5.
3.
By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, on December 15, a copy of the Charter School’s annual,
independent financial audit report for the preceding fiscal year shall be delivered to the District,
State Controller, California Department of Education and County Superintendent of Schools.
4. By March 15, a second interim financial report for the current fiscal year reflecting changes
through January 31.
5. By September 15, a final unaudited report for the full prior year. The report submitted to the
District shall include an annual statement of all the Charter School’s receipts and expenditures for
the preceding fiscal year.

219

The Charter School shall provide reporting to the District as required by law and as requested by the
District including, but not limited to, the following: California Basic Educational Data System
(CBEDS), actual Average Daily Attendance reports, all financial reports required by Education Code
Sections 47604.33 and 47605(m), the School Accountability Report Card (SARC), and the LCAP.
The Charter School agrees to and submits to the right of the District to make random visits and
inspections in order to carry out its statutorily required oversight in accordance with Education Code
Sections 47604.32 and 47607.
Pursuant to Education Code Section 47604.3, the Charter School shall promptly respond to all
reasonable inquiries including, but not limited to, inquiries regarding its financial records from the
District.

Insurance
The Charter School shall acquire and finance general liability, workers’ compensation, and other
necessary insurance of the types and in the amounts required for an enterprise of similar purpose
and circumstance. Coverage types and amounts will be based on recommendations provided by the
District and the Charter School’s insurer. The District Board of Education shall be named as an
additional insured on all policies of the Charter School. Prior to opening, the Charter School will
provide evidence of the above insurance coverage to the District.

Administrative Services
Governing Law: The manner in which administrative services of the charter school are to be
provided. Education Code Section 47605(g).
The Charter School will provide or procure its own administrative services including, but not limited
to, financial management, accounts payable/receivable, payroll, human resources, and instructional
program development either through its own staff or through an appropriately qualified third-party
contractor.
At any time, the Charter School may discuss the possibility of purchasing administrative services
from the District. If the District is interested, the specific terms and cost for these services will be
the subject of a memorandum of understanding between the Charter School and the District and
subject to District availability and willingness to provide such services.

Facilities
Governing Law: The facilities to be utilized by the charter school. The description of the facilities to
be used by the charter school shall specify where the charter school intends to locate. Education
Code Section 47605(g).
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The California State Board of Education’s regulations governing the State Board’s review of charter
petitions expressly acknowledges charter petitioners may not secure a facility before submitting a
petition. (5 C.C.R § 11967.5.1(c)(3)(D)(2.).) CGA currently plans to locate at 44 Shaw Avenue Clovis,
CA 93612. The 21,000 square foot facility was previously used by Kaplan College and features
approximately 17 classrooms, administrative offices, a cafeteria, a computer room, and an indoor
gym for physical education. If we are unable to secure this facility, we intend to find another suitable
facility of similar size and characteristics within the geographic boundaries of the District (i.e.,
square footage, number of classrooms, space for meal service, etc.).
CGA’s school site will be located within the District’s geographic boundaries. CGA will ensure that
facilities will comply all applicable building codes and zoning laws, comply with the Americans with
Disabilities Act, and all other applicable fire, health, building and structural safety requirements.
CGA does not currently anticipate making a facilities request to the District through Proposition 39.

Oversight
Pursuant to California law, the District will be required to provide oversight and performance
monitoring services, including monitoring school and student performance data, reviewing the
school’s audit reports, performing annual site visits, engaging in any necessary dispute resolution
processes, and considering charter amendment and renewal requests. In accordance with
Education Code Section 47613(a), the District may charge for the actual costs of supervisorial
oversight of the Charter School not to exceed one (1) percent of the revenue of the Charter School.
The District may charge up to three (3) percent of the revenue of the Charter School if the Charter
School is able to obtain substantially rent free facilities from the District. Pursuant to Education Code
Section 47613(f), “revenue of the charter school” is defined as the amount received in the current
fiscal year from the local control funding formula calculated pursuant to Education Code Section
42238.02, as implemented by Education Code Section 42238.03.
The various policies and handbooks referenced herein or required by law will be developed and
adopted by the Charter School once this charter is approved by the District, and copies will be
provided to the District no later than thirty (30) days before the first day of school or as otherwise
agreed upon by the District and Charter School.

Potential Civil Liability Effects
Governing Law: Potential civil liability effects, if any, upon the charter school and upon the school
district. Education Code Section 47605(g).
The Charter School shall be operated as a California non-profit public benefit corporation. This
corporation will be organized and operated exclusively for charitable purposes within the meaning
of Section 501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code Section
23701(d).
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Pursuant to Education Code Section 47604, an authority that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or
obligations of the charter school or for claims arising from the performance of acts, errors or
omissions by the charter school if the authority has complied with all oversight responsibilities
required by law. The Charter School shall work diligently to assist the District in meeting any and all
oversight obligations under the law, including monthly meetings, reporting, or other Districtrequested protocol to ensure the District shall not be liable for the operation of the Charter School.
Further, the Charter School intends to enter into a memorandum of understanding with the District,
wherein the Charter School shall indemnify the District for the actions of the Charter School under
this charter.
The corporate bylaws of the Charter School shall provide for indemnification of the Charter School’s
Board, officers, agents, and employees, and the Charter School will purchase general liability
insurance, Board Members and Officers insurance, and fidelity bonding to secure against financial
risks.
As stated above, insurance amounts shall be determined by recommendation of the District and the
Charter School’s insurance company for schools of similar size, location, and student population.
The District shall be named an additional insured on the general liability insurance of the Charter
School.
The Charter School Board shall institute appropriate risk management practices as discussed herein,
including screening of employees, establishing codes of conduct for students, and dispute
resolution.

Conclusion
By approving this charter, the District will be fulfilling the intent of the Charter Schools Act of 1992
to improve pupil learning; create new professional opportunities for teachers; and provide parents
and pupils with expanded choices in education and following the directive of law to encourage the
creation of charter schools. The Petitioners are eager to work independently, yet cooperatively, with
the District to establish the highest bar for what a charter school can and should be. To this end,
the Petitioners have presented the District with a strong charter proposal with a clear vision,
designed to meet a local need, and we pledge to work cooperatively with the District to answer any
questions or concerns your staff or Board may have during the review of this document. We
respectfully request your approval of the Clovis Global Academy charter for a five-year term, from
July 1, 2020 through and including June 30, 2025.
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